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ABSTRACT
This study explores the emotional perceptions, language practices, and language experiences of
Palestinian multilinguals in Palestine, and the more under-studied population in the diaspora -
focusing on Arabic, English, and Hebrew. A total of 47 participants filled out the and adapted
Bilingual Emotional Questionnaire (Dewaele & Pavlenko, 2001-2003) in order to compare and
contrast positive and negative emotional perception of participant reported languages via a
Likert scale, and overall language practices and experiences via open-ended questions. Several
independent sample #-tests were run by location of participants in order to determine significant
differences in emotional perception, and a thematic analysis was run on selected open-ended
responses in order to synthesize and better understand language practices and experiences. The
findings of this study revealed that overall, there were very few differences between
Palestinians in Palestine and in the diaspora with regard to emotional perception, and very
similar categories revealed with regard to language practices and experiences. This study
concludes with a call to further research the complexities of location regarding the reality of

occupation and its impact regarding the role of languages.
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CHAPTER ONE:
INTRODUCTION

We travel like other people, but we return to nowhere.

As if by traveling

Is the way of the clouds...We have a country of words.

Speak speak so I can put my road on the stone of a stone.

We have a country of words. Speak speak so we may know the end of this travel.

- Mahmoud Darwish — Palestinian Poet

Background and Review of Relevant Literature

Palestine. This land in the Middle East has been under Israeli military occupation since
1967 (and unofficially since 1948). This topic has been extensively chronicled with regard to
identity (Khalidi, 2006; Said, 1992), the occupation of Palestine itself (Khalidi, 2010), and the
consequences of the Israeli military occupation (Khalidi, 2013). The present study investigates
the deeper insights into the emotional language perceptions and language experiences of
Palestinians in Palestine, and those in the diaspora in order to examine the possible differences
and similarities between the two groups through a transnational socio-political, multilingual
framework. In so doing, this present study does not focus on the military occupation and
displacement of Palestinians directly, but on overall language experience of Palestinian
multilinguals, which may or may not be affected by the consequence of occupation and
displacement either within the Separation Wall in Palestine, or in the diaspora. Suleiman (2004)

contends that one of the most understudied areas of the Palestinian/Israeli conflict is in the
1



realm of languages regarding experiences, practices, and perception of those languages as they
relate to Palestinians and the occupation. Suleiman later extended this claim to include not just
Palestinians living in Palestine, but of Palestinians living in the diaspora as well. Despite the
distance geographically, Palestine resides inside those Palestinians who are not able to set foot
onto the land, and for that reason, there are stories to be told, many which focus on the
perception and experiences of Arabic, English, and possibly Hebrew as well as other languages
where relevant (Suleiman 2011; Suleiman, 2015). Palestinians in the diaspora live a different
life from those in Palestine, as they are either direct or indirect products of Al-Nakba (the
catastrophe).

Palestinians call Israel’s Independence on May 15, 1948, Al-Nakba, and is considered an
emotional trauma that has affected and still affects both Palestinians and Israelis (Kotliar, 2016).
During this time, 700,000 Palestinians were displaced. As Israel formed, 500 Palestinian
villages were also destroyed by the Zionist movement (Pappé, 2004). The majority of these
Palestinians and their descendants still have not been allowed to return to Palestine. However,
these Palestinians living around the world are proud to identify as Palestinian and share a
unique and distinct identity (Suleiman, 2015). In the diaspora, “the affiliations and identity
need not be given up, but they may take a different form and/or be exercised differently”
(Suleiman, 2015, p.188). This conflict has taken an emotional toll on both Palestinians and
Israelis as the land is not “solely a territory; deep feelings of belonging are embedded within it”
(Gold, 2015, p. 121). Moreover, this is a unique group to discuss with regard to diaspora as
displacement is “historically immediate and ongoing” (Peteet, 2007, p. 632). While previous
research has heavily documented this deep connection to land, the research is sparse in making

connections to emotions and languages in this context (cf. Hawker, 2013; Olsen & Olsen,



2010). This connection is crucial to make in that Palestinians in the diaspora are split in some
way between the culture associated with where they reside, and the culture associated with their
beloved Holy Land, and a central part of a culture is language. When there are two cultures in
competition, there are languages also competing to be utilized. As this competition occurs,
there are emotions in use as all of this takes place under feelings of displacement and
disconnection. Palestinian poet Mahmoud Darwish wrote, "I am from there. [ am from here. I
am not there and I am not here. I have two names, which meet and part, and I have two
languages. I forget which of them I dream in."

Many Palestinians in the diaspora do not want to become strangers to Palestine, and using
Arabic helps them to maintain their Palestinian identity. Whereas, in Palestine, Hebrew is seen
as a necessity in some cases given the reality of living under occupation and needing to
communicate with Israeli government officials such as soldiers on a regular basis (Suleiman,
2004). At the beginning of this study, the researcher desired to bring more awareness to the
ongoing occupation of Palestine, and drawing on past studies surmised that Hebrew would be
the key to bringing this awareness through a language lens (Hawker 2013; Olsen & Olsen,
2010). Taking into account the emotional aspect of living under occupation/displacement, the
goal was to compare the emotional perception of languages of Palestinians in Palestine and
Palestinians in the diaspora, predicting that only Palestinians in Palestine would report the use
of Hebrew. In addition, comparing these two groups’ language perception and practices would
help to better inform where the differences and similarities were between displaced people and
descendants of a displaced people, and those who have grown up with the occupation their

entire lives with regard to their perceptions, practices, and experiences. In the Palestinian



context for those within The Wall and in the diaspora, this is heavily connected back to identity,
communication, and in some cases, survival.

Previous studies have discussed the circumstances where Palestinians in refugee camps
located within Palestine code switch from Arabic to Hebrew (Hawker, 2013). Past studies have
also explored language inclusion/exclusion in areas of conflict through investigating the
Linguistic Landscape (LL) of an area (Ben Rafael, Shohamy, & Trumper-Hecht, 2006; Trumper
Hecht, 2009). In addition, past studies on Palestine that have examined language practices have
been small scale surveys or interviews of a finite number of people in Palestine (Olsen & Olsen,
2010; Hawker, 2013). Furthermore, the studies on LL reflect language representation on
signage, but do not include interviews and opinions or perceptions of the language
representation (cf. Trumper-Hecht, 2009). There have also not been language studies that have
focused on the diaspora population of Palestinians who were driven off of their land over the
decades; many of who have not yet been able to re-enter/enter Palestine for political reasons (cf.
Suleiman, 2004; 2011; 2015; Zaidan, 2012). Palestinians in the diaspora are split between two
cultures, which in many cases means that they are also divided among two or more languages,
with Arabic at the center as a language representing connection to the motherland, Palestine
(Suleiman, 2015). This is also the first study to the knowledge of the researcher that
investigates both Palestinians in Palestine and those in the diaspora. Comparing these two
populations allows insight into similarities and differences that may exist from a language
perspective. In addition, for a people under occupation, the concepts of mobility and
dynamicity are crucial to include (Blommaert, 2010) as the “borders” are undefined and in
constant flux as much of the land contains “several contestations of space” (Hamidi, (2017, p.

14) and the displacement is continuous (Peteet, 2007). Therefore, these elements can certainly
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be affected due to the present situation for those within the walls and those in the diaspora.
These unofficial borders will be explained in more detail in the next section.

In general, one of the tangible ways in which to explain and better understand the
occupation and displacement of Palestinians both in Palestine and in the diaspora is through
studying the emotions connected to the three main languages mentioned earlier (Arabic,
English, and Hebrew). Studying emotions connected to reported languages also allows one to
focus on the language experience which is highly influenced, if not driven by present conditions
for Palestinians in Palestine or in the diaspora, and not focus specifically on the occupation or
displacement itself (Hawker, 2013). Exploring the multilingual reality of Palestinians also
allows a deeper exploration of the language perception as well as ways in which they make use
of their languages available to them at a given time, be it in the occupation itself and/or being
displaced outside of their homeland. The inclusion of both Palestinian multilinguals in
Palestine and those in the diaspora allow for a local to global comparison that gives insight into
how the emotional perception, experiences, and practices of languages Palestinian multilinguals
can interact as a possibly more mobile and dynamic resource through the present circumstances
of occupation and displacement. The land dispute in Palestine has been the center of a decade’s
long conflict between Palestinians and Israelis, and is further detailed below.

Land Dispute

The Middle East itself is a complex region ethnically, linguistically, and politically, and
therefore, is also a region of a great deal of tension and conflict (Pappé, 2010). A sizable part of
this tension involves the Palestinian-Israeli conflict. Debates over land ownership in Palestine
date back to the late 1880s with the First Zionist Congress meeting in Switzerland in 1897 and

the Balfour Declaration in 1917 (Khalidi, 2010). Briefly, Zionism at its core was not an



ideology, but a program that was designed to find a land for displaced European Jewish people
on which to settle (Pfeffer, 2018). This program has transformed over the decades to become
more of an ideology that supports the state of Israel. The way the support has manifested
depends on the views of smaller groups within Zionism. The views range from a general belief
in security and peace for Israel to a more extremist view that all of the land, including
Palestinian land should be Israel’s (Pappé, 2016). By 1947, 250,000 Jewish immigrants had
already arrived into Palestine from Europe (UNSCOP Report, 1947). By this time, Zionist
interests had secured enough support for the United Nations to take action in dividing the land
between Palestinians and the newly settled Jewish immigrants (Pappé, 2010).

In 1947, the United Nations devised a partition plan (see Figure 1) in order to divide the
land between the Jewish people and the Palestinians (UNSCOP Report, 1947). The Palestinian
leadership adamantly rejected this plan. By May 15, 1948, however, the state of Israel was
established (Al-Nakba) and Palestinians began to see their land disappear. Thereafter, turmoil
between the two groups mounted as land rights began to be transferred from the Palestinians
who remained, to the continuously arriving European Jewish immigrants. Following the Six
Day War in 1967, thousands of Palestinians also temporarily fled the region. However, once
they left, many were prevented from returning by the Israeli government (Hussein, 2005). It
was later discovered that many of these Jewish immigrants coming in were told that the Arab
owners of the houses they were to occupy had simply left (Tolan, 2007).

Between the late 1960s to 2000s, there were many conflicts documented as well as
several attempts by outside powers to bring peace to the region for both Palestinians and Israelis
(see Beinin & Hajjar, 2014). Today, nearly five million Palestinians are unable to cross into

Palestine due to Israeli regulations (UNRWA, 2011). Figure 1 more clearly illustrates the



progression of Palestinian loss of land at the start of the UN Resolution to the present, between

the years of 1947-2007.

Palestinian loss of land, 1946 - 2007

I ot it for  Pudestinin stace (I Paiestiian land [ Puiestinian lund

Land dessgruted for a
Jewish state !

Jewish land (mititary & Jowish baod (military &
civil control) el cotrol)

UN Plan 1949
1947 -1967 2007

Figure 1. Palestinian loss of land, 1946-2007, retrieved from Witness in Palestine, A Jewish American Woman in

the Occupied Territories. Copyright 2008.

Since the late 1990s, a concrete barrier has been under construction that seemingly has
divided the land between Palestine and Israel. However, this barrier has also allowed the Israeli
government to appropriate more Palestinian land. This barrier translates into Hebrew as “fence”
and in Arabic as “wall” (Parry, 2003). This separation wall goes deep into Palestine itself,
beyond the borders proposed by the UN in 1967. Despite the wall’s division of Israelis and
Palestinians, Jewish settlers have regularly built settlements on the Palestinian side (Blank,
2011). Figure 2 below shows the wall dividing Palestine and Israel in red, and the proposed
1967 border as dashed black lines. The current land that is still supposedly under control of
Palestine is shown in green. What complicates matters is that the supposed Palestinian land also
contains many Israeli settlements on the green area, represented by triangles on the map. As a
result, Palestinian homes are systematically demolished in order to make room for these

settlements causing further tension between Palestinians and Israelis (Puar, 2017). Pappe
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(2010) has termed this take over of lands as memoricide, as settlers who come onto the lands
have the aim of erasing Palestinian existence where they are able. This erasure of lands has
displaced Palestinians to live outside of Palestine or within the walls, yet not on their original
land. Despite the constant conflict between the two groups, it has been accepted for the most
part that both groups will remain present on the land, but the advantages are quite one-sided
towards Israelis. “Palestinians and Israelis already live together on the same land; the problem
is that one group is imposing a brutal colonial regime on the other, and it needs to be

addressed...” (Suleiman, 2015, p. 252).
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Figure 2. Palestine: West Bank & Gaza Israeli Settlements 2007, retrieved from

https://commons.wikimedia.org/wiki/File:Palestine Map 2007 (Settlements).gif

Israeli settlements being present on the Palestinian side is a constant antagonizing
element for Palestinians in Palestine in their daily life. The presence of these settlements as
well as the dividing wall also affects Palestinian language policy as well as language use. It is
critical to also keep in mind that these settlements used to be areas where Palestinians resided.
As these settlements expand, despite the wall, there is a great deal of emotion that can and has

manifested itself in language as well as physical interactions between the settlers and
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Palestinians. This can also occur in shared spaces such as in the contested capital of
Israel/Palestine: Jerusalem as displayed in images 1 and 2 below. Image 1 shows “Jerusalem”
in Hebrew, Arabic, and English. However, in image 2, the word “Jerusalem” is translated in
Arabic as Al Quods by Palestinians as the word Jerusalem is not an Arabic word (Suleiman,
2004).
Linguistic History

Due to the Palestinian/Israeli conflict, providing an exact history of the evolution of
languages in Palestine is a complex task, especially because of the land ownership disputes
between the two nations. As early as the time of Ezra-Nehemiah and King David, Hebrew was
widely used in the area, alongside Aramaic (Schwartz, 1995). After 70 AD, Aramaic and Greek
appeared to dominate the language scene, even in synagogues. It was assumed, however, that
Hebrew could still have been a spoken language in the area. In the years leading up to
occupation by the Ottoman Empire, as early as the 600s AD, Arabic became a part of the local
culture. Although the crusaders captured the land in 1099 AD, Arabic was not prohibited when
the Ottoman Empire came to power around 1299 AD. The Arabic language was maintained in
the region, even as Turkish became part of the cultural landscape as well, and English appeared
intermittently. However, according to one historical account, “there is not a single English
language monograph on seventeenth century Palestine, and only two on the eighteenth century”
(Doumani, 1992, p. 6). After the Ottoman Empire was conquered in 1453 AD, the British took
control of the region and introduced English more fully. By 1882, many Jewish people started
to migrate from Europe to the region as a result of growing anti-semitism. By the start of WWI

and the British takeover, two waves of immigration had taken place. Therefore, the British



passed a mandate in 1917, which included Hebrew as an official language after a lengthy period
of absence along with English and Arabic.

Something of importance to note was that due to the British occupation, English was
placed first, Arabic second, and Hebrew third. Even though Hebrew was restored as an official
language, it was only required that documents and signage be trilingual if at least 1/5 of the
population was Jewish (Suleiman, 2004). By 1924, Hebrew University was established in
Jerusalem, and Hebrew was declared the main language of study in all areas of academics
(Suleiman, 2004). Hebrew has been very much historically situated in the area ever since the
mandate, and especially after the state of Israel was formed in 1948 (see Khalidi, 2010;
Suleiman, 2004). However, after the establishment of Israel, Hebrew became the language
placed first, Arabic second, and English third. English was used to translate where needed, but
still primarily a widely used foreign language (Spolsky & Shohamy, 1999). Images 1 and 2
below display examples of how Palestinian and Israeli language policy is represented on
signage on the road in the West Bank, with Hebrew at the top, followed by Arabic, and then
English at the bottom. These countering policies are important to keep in mind with regard to

the land dispute between Palestinians and Israelis.
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Present-day Linguistic Situation in Palestine and in the Diaspora

"

Figure 1cf1gnage in Isfael Figure 4 Official Signage of Palestine

There is a significant amount of disagreement between the two sides concerning the exile
of Palestinians from 1948-1967 as detailed above. Be that as it may, given the geographical
relationship between Israel and Palestine and the on-going conflict between the two areas, there
are three languages which are still widely used in Palestine: Arabic, English, and Hebrew, even
if Hebrew is not recognized officially. Currently, in Palestine, Arabic has remained the official,
national language, and English is widely used as the second most used language of the region.
English is seen as a language of academic importance and is learned as early as elementary
school despite some in older generations viewing it as a colonizing language (Amara, 2003;
Suleiman, 2004; Olsen & Olsen, 2010). Hebrew is also considered a “language for special
purposes” (p. 218). These special purposes will be more fully elaborated upon in the next
chapters but include situations such as economics with regard to business affairs between
Palestinians and Israelis (Khalidi, 2006; Pappé, 2004), as well as communicating with Israeli

soldiers at checkpoints or prisons (Matar, 2015; Norton, 2015; Olsen & Olsen, 2010; Suleiman,

2004). Neighboring Israel has a similar language policy. Hebrew is the first official language
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and Arabic used to be the second official language, but has recently been voted by the Israeli
government to be demoted as a language for special purposes. This is also the order of
translation on documents and official signage in the region.

A further component of this study focuses on Palestinians living in the diaspora. As
Israel formed, in 1948, 500 Palestinian villages were also destroyed by the Zionist movement
(Pappé, 2004). The majority of these Palestinians and their descendants still have not been
allowed to return to Palestine by order of the Israeli government. However, these Palestinians
living around the world are proud to identify as Palestinian and share a unique and distinct
identity (Suleiman, 2015), which can focus on languages, and the perceptions and experiences
associated with their languages - especially with regard to bilingual and multilingualism as
these languages can be used at certain places and certain times (Grosjean, 2008). For those in
the diaspora, “Palestine awaits us so long as we exist. Our connection to Palestine cannot be
bound or measured. I wonder how many Palestinians and ways of being Palestinian in the
diaspora are among us, uncounted. What vision of home includes us all” (Suleiman, 2015, p.
235)? Offering a more explicit language connection, one Palestinian in the diaspora states, “I
live between two languages; I desperately hold on the Arabic language that’s left in me as it is
my only refuge. I protect and defend her words from becoming mere unrecognizable sounds”
(Suleiman, 2015, p. 219). In other words, both Palestinians in Palestine and those in the
diaspora find a connection through a shared culture that is verbally represented through Arabic.
Those in Palestine find their identity with Arabic (Olsen & Olsen, 2010; Suleiman, 2004), and
many in the diaspora will find a connection through Arabic as well, though it can be a struggle
to maintain the language in some cases due to the distance from the land (Suleiman, 2015;

Loddo, 2017).
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Emotion, Language, Multilingualism, and Palestinians

Military occupation of Palestinians in Palestine and displacement of Palestinians and
their descendants in the diaspora is a contentious subject to discuss as hundreds of thousands of
Palestinians were displaced in order for Israel to exist (Pappe, 2010). This was a deeply
emotional experience for those involved, as Pappe (2010) coined the term “memoricide” to
describe the process. Previous studies have also reported that the language use in Palestine is
complex and varied with different languages being used for different purposes (Hawker, 2013;
Olsen & Olsen, 2010; Suleiman, 2004). However, the angle of emotion connected to these
languages and occupation/displacement has not been researched, nor has comparing those
Palestinian multilinguals in Palestine and those in the diaspora at least with regard to language
topics. Also, the current study views language use, perception, practices, and experiences as a
mobile and dynamic resources. This is a necessary aspect to explore as “emotions can be crucial
connections between the state of being intellectually convinced that something is fair or unfair,
and the state of engaging in public advocacy” (Louvet, 2016, p. 19). Therefore, this present
study compares the languages reported, and used by Palestinians in Palestine and those in the
diaspora through studying the emotional perceptions associated with these languages. Exploring
both of these groups allows an exploration of the connections which may or may not exist
between the local and the global contexts. At the same time, understanding the reality of the
occupation and displacement can possibly hinder these connections affecting the mobility even
though it has been reported that Arabic is not only the national language for those in Palestine,

but also used for those in the diaspora to maintain a connection with their homeland.
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Framework: Transnational Socio-political Multilingualism

“Palestinians do not always fit easily into contemporary theoretical frameworks. In an
era of postcolonial studies, they remain firmly in the grip of modern colonialism” (Peteet, 2007,
p. 631). In light of this, the current study is inspired by several frameworks that the researcher
has combined to be called transnational socio-political multilingualism. (This framework
focuses on perceptions and practices related to emotions and multilingualism with a people in
conflict both within the country and outside of it. The parts of this new framework are
multilingualism, sociopolitical elements, and transnationalism with a theme of power relations
intertwined throughout.

Definition of Terms

First, at the very core of this framework, language is understood to be mobile and
dynamic, which is due to globalization (Blommaert, 2010). This means that language is in
constant-flux. Blommaert (2010) discusses this in terms of sociolinguistics as he contends this
needs to be “framed in terms of trans-contextual networks, flows, and movements (p.1). This
new framework incorporates this idea in three parts. The first part to be explained is
multilingualism. For the purposes of this study, a multilingual is defined as “anyone who can
communicate with more than one language, be it active (through speaking and writing), or
passive (through listening and reading)” (Li, 2008, p. 4). Multilingualism itself is explored on
both individual and societal or social levels in this study. The individual level refers to
language use and the individual such as in the work by Dewaele and Pavlenko (2001-2003) who
explored the emotions of multilinguals connected to their reported languages. The societal level
under this framework is understood in a socio-political context of group language and

individual language use. Languages are seen as symbolic capital (Bourdieu, 1991) and
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languages also viewed as more of a resource than just a linguistic system (Cenoz, 2013).
Language practices can also be considered a representation of power relations (Heller, 2007).
These power relations suggest that the represented languages are not equal as there is differing
power associated with the languages as well as the different speakers. “Some speakers are able
to activate linguistic capital which enables them to gain access to powerful social domains,
while others activate linguistic capital which enables them to gain access to domains which
offer less tangible rewards in terms of economic and social mobility” (Blackledge, 2013, p. 207-
208). These power relations with regard to linguistic capital and language resources can vary
not just within the localized areas, but transnationally as well, which in the case of Palestine,
outside of the separation wall, and beyond. This transnationalism is defined as, “a set of cross-
border relations and practices that connect migrants with their societies of origin” (Guarnizo,
2003, p. 670). Therefore, this framework takes into account the social and political role of
multilingualism at a societal and individual level of populations living either within their
country of origin or outside of it.

Connecting the Current Study to the Framework. Transnational sociopolitical
multilingualism connects to the current study as previous studies have demonstrated that Arabic,
English, and Hebrew are used in Palestine. Given the reality of the occupation, multilingual
Palestinians have both social and political reasons to use their languages — both of which can be
tied to emotion (Suleiman, 2004). This language representation can also exemplify power
dynamics in the region. For example, a Palestinian in Palestine can choose to speak Arabic,
English, or Hebrew with an Israeli Defense Forces soldier at the checkpoint. Either the soldier or
the Palestinian can determine the language to use. For instance, if the soldier starts speaking in

Arabic to the Palestinian and he/she responds in Hebrew or English, they are choosing to try and
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take some control of the situation by not following the lead of the soldier at least from a
linguistic perspective. As an example of a Palestinian in the diaspora, he/she could choose to use
Arabic in public with other Arabs, or choose to assimilate and speak English in the street instead.
Again, this is a social and possibly political choice to use English as he/she may not either wish
to identify with Arabic or feels apprehensive using it outside of their home for fear they would
be identified as a foreigner. A comparison between the language perceptions and language
experiences of reported languages between Palestinians in Palestine and in the diaspora can
allow a more complex study of language practices and experiences of those in the occupation, as
well as the language use and experience of those who have been displaced over the generations.
Purpose Statement
The present study compares the emotional language perception, language practices, and
language experiences reported by Palestinian multilinguals living in Palestine and in the
diaspora, and the impact of occupation and displacement on those perceptions and experiences
in relation to language through a transnational sociopolitical multilingual framework,
highlighting power relations, mobility, and dynamicity. The intersection of language and power
within the region and outside of it is also explored, putting a particular emphasis on the
perceptions of Arabic, Hebrew, and English, three languages known for being in constant use in
Palestine (Olsen & Olsen, 2010). This next section includes the research questions, overview of
the methodology, definition of terms, significance of the study, and a chapter summary.
Significance of the Study
The goal of this study is to compare and contrast the emotional perceptions and
experience associated with languages reported by Palestinian multilinguals residing in Palestine

as well as those Palestinians living in the diaspora by implementing a framework of
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transnational, socio-political, multilingualism, which focuses this study on language-related
topics without interrogating the occupation directly. There is an emphasis of the power
relations associated with reported languages, and what that may mean for role of language
mobility and dynamicity as this study design also takes into account the reality of Palestinians
in Palestine living under occupation, and those in the diaspora being displaced. In order to
quantitatively measure the emotional perception, the Bilingual Emotional Questionnaire (BEQ)
(Dewaele & Pavlenko, 2001-2003) was distributed to Palestinians in Palestine and the diaspora.
Some questions asked participants to identify their languages and rate their perception of their
languages on a Likert scale. Open-ended questions invited participants to further detail their
language experiences and practices offering vital qualitative data. The questionnaire was
adapted to fit the purposes of this study by adding questions to better fit the chosen context
which will be explained in more detail in Chapter 3.
Research Questions
Using an adapted version of the Bilingual Emotional Questionnaire (BEQ), this study
seeks to answer a central query concerning the differences in emotional perception of reported
languages and language practices and experiences for Palestinians in Palestine, under
occupation and those displaced in the diaspora. Therefore, the following questions were
explored:
1) What are the languages reported by Palestinian multilinguals in Palestine and in the
diaspora?
2) What are the differences in emotional language perception of Arabic, English, and

Hebrew between Palestinians living in Palestine and those in the diaspora?
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2a) What are the differences between the two groups in regard to positive emotional
perceptions of Arabic?

2b) What are the differences between the two groups in regard to negative emotional
perceptions of Arabic?

2c¢) What are the differences between the two groups in regard to positive emotional
perceptions of English?

2d) What are the differences between the two groups in regard to negative

emotional perceptions of English?

2e) What are the differences between the two groups in regard to positive emotional
perceptions of Hebrew?

2f) What are the differences between the two groups in regard to negative emotional

perceptions of Hebrew?

3) Are the language practices (e.g., language(s) used in situations of emotional significance) of

Palestinian multilinguals affected by location?

4) Are the language experiences (e.g., languages one felt they needed to learn, did not need to

learn, overall experience with a certain language) of Palestinian multilinguals affected by

location?

The Bilingual Emotional Questionnaire (BEQ) was used to investigate the emotional

perception from two groups elicited from 47 Arabic, English, or Hebrew bilingual or

multilingual participants, examining similarities and differences between descriptions of

emotion states of displaced people and descendants of a displaced people, and those who have

grown up with the military occupation their entire lives related to the areas of the three different
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languages, as well as how perceptions of power dynamics of each language play a role in
everyday life.

The BEQ has quantified elements of self-reported data from bilingual and multilingual
individuals representing locations and languages from all over the world. This instrument was
created by Dewaele and Pavlenko (2001-2003) and has been used to survey bilingual and
multilingual participants worldwide with regard to their language backgrounds, language choice
from one situation to another, their levels of anxiety, and emotions associated with their
reported languages (Dewaele, 2010a). Topics investigated include language preferences for
swearing (Dewaele, 2004), language preferences in discipline for multilingual parents
(Pavlenko, 2004), the emotional weight of the phrase “I love you” in different languages
(Dewaele, 2008), and anxiety levels in L1-L5 speakers of French (Dewaele, 2010b). The
researchers discovered that multilinguals’ language preferences depended on the affordances of
each language. The term affordance, in this case, is defined as the “perceived functional
significance of an object, event, or a place for an individual” (Singleton & Aronin, 2007, p. 84).
For example, one speaker noted that in the Spanish language, the speaker’s L2, contains better
expressions of love than the speaker’s L1, English (Dewaele, 2008). This survey also provides
an opportunity for their L1-L5s to be rated on a Likert Scale from strongly agree to strongly
disagree that their languages are useful, colorful, cold, emotional, rich, and poetic.

As shown briefly above, the BEQ has been a successful way to explore how emotions
interact with reported languages of multilingual participants. However, the BEQ has not
previously been used to investigate a one population and/or language group, let alone one in
conflict. The BEQ is important to use for the Palestinian population because while past studies

in Palestine have shown the use of multiple languages, and has reported on perceptions of
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Arabic, English, and Hebrew, the use of the BEQ allows statistical data to be used to measure
emotional perceptions and experience associated with reported languages by Palestinians
residing in Palestine as well as those Palestinians living in the diaspora. In addition to this,
more detailed quantitative data offered by the BEQ design and open-ended responses allow for
richer data not only regarding emotions connected to the languages, but on reasons for language
use as well as opportunities for anecdotal data on language experiences. The BEQ will be
discussed in further detail in Chapters 2 and 3.
Chapter Summary

The current study explores the Palestinian/Israeli conflict through the comparison of
language perception, practices, and experiences of Palestinians in Palestine and in the diaspora
(Suleiman 2011; 2015). This study fills a gap in exploring the emotional perception and
experiences connected to languages of a population situated in an area of conflict, under
occupation, and of a population displaced; and examines the possible differences and
similarities between the two groups through a transnational socio-political, multilingual
framework. By using the BEQ, the emotional language perception of the population can be
compared statistically through Likert scale questions, as well as qualitatively, through the open-
ended sections of the questionnaire. By using the BEQ in these particular contexts of a
population in conflict, the data hone in on two specific groups of people and their perceptions of
their reported languages.

In the following chapter, the theoretical framework and review of the literature for the
present study are provided. Additionally, an overview of language practices, policy, language
experience, and emotional perceptions of languages are discussed. Finally, language identity in

the diaspora in multilingual language participants will be addressed, leading to the relevant
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quantitative and qualitative work on emotional perceptions and language experiences in the

field of linguistics.
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CHAPTER TWO:
REVIEW OF THE LITERATURE
Background Information

A multilingual’s individual perception of a language can depend on a number of factors
including the situation itself. This can become more complex when there is a certain population
in conflict. The present study compares the language perception and language experiences of
Palestinian multilinguals living in Palestine and in the diaspora, and the impact of occupation
and displacement on those perceptions and experiences in relation to emotional perceptions and
language experiences related to different contexts. When using the different languages
available to multilinguals, they can perceive themselves through a range of perspectives based
on emotional language perceptions regarding different social contexts such as social, political,
or business situations. Dewaele and Nakano (2013) studied this phenomenon by exploring
serious, logical, and fake perceptions used by multilingual participants. Exploring language use
through the lens of a multilingual can be a complicated affair, given the numerous adaptations
these speaker can make in response to any given situation. These different perceptions can
evoke many emotions related to the ways different languages causes one to feel which will be
discussed in depth later in the present literature review.

As stated in Chapter 1, Suleiman (2004) noted that languages used by Palestinians has
been understudied related to the Palestinian/Israeli conflict, and, Suleiman (2011; 2015)
extended Palestinians in the diaspora to be added to his original statement. Suleiman (2004)

examines the roles of Arabic and Hebrew by investigating the language on signs used and the
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general language ideology of Palestinians in Palestine. Arabic is viewed as the national
language, the one which is connected to the identity of Palestinians both in Palestine (Suleiman
2004) and in the diaspora (Suleiman (2015). Many Palestinians see Hebrew as a language of a
foreign power that still occupies Palestinian lands “at the expense of the native population and
their language, thus creating a deep-rooted and prolonged conflict” (Abd-el Jawad & al-Haq,
1997, p. 419). Therefore, following this example, given the reported perception of Hebrew, if a
Palestinian decides to use either Hebrew or Arabic with an Israeli, it will be for mainly a
political reason (Olsen & Olsen, 2010; Suleiman, 2004).

However, simplifying the language perception between like/dislike and love/hate places
Palestinians and even Israelis into “identity categories which erase the nuances of complexity,
of power, of context” (AYW, 2018). Therefore, this study compares the emotional perception,
practices, and experiences of languages reported by Palestinian multilinguals under occupation
in Palestine and those in the diaspora where they or generations before them have been
displaced. This study does not draw a simple binary of good or bad and right and wrong on
either side of this conflict, but examines how the reality of occupation and displacement affects
the emotional and language perceptions within the multilingual population who are currently
involved in the conflict. In so doing, this study offers a fresh approach to viewing the conflict
through a new framework of transnational socio-political multilingualism which understands
language to be mobile and dynamic, and incorporates the concepts of multilingualism, socio-
political aspects, as well as transnationalism with the theme of power dynamics included in each
part.

The present literature review explores variables relevant to multilingual Palestinians

living in Palestine and the diaspora such as examining language policy (Anchimbe, 2013;
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Pavlenko, 2003), language perception and experience (Dewaele, 2010; Pavlenko, 2005), and the
identity of populations living in the diaspora (Conforti, 2015; Givens, 2016; Rosas, 2014;
Suleiman, 2004). Political factors influencing language perception are intertwined with the
different variables, particularly the identity and institutional aspects. By reviewing the literature
related to language policy, emotions, and identity, and connecting these parts with language
perception, this chapter will establish the links between this study and the available research.
Relevant ex-colonial countries/groups are included in this review to shed light on how their
language perceptions, practices, and experiences have been affected. In addition, this review
includes studies that explore language-based research conducted in Palestine and neighboring
Israel, in order to provide a better understanding of how perception, practices, and experiences
of languages used by Palestinians in Palestine and in the diaspora are currently affected by
occupation and displacement. The review ends with the research gaps that have inspired the
current study.

Language Perception, Practices, and Policy

Post-Occupation. Language policy includes government regulations and school-related

language rules that seek to mandate certain language use. Ex-colonial areas are important to
review as these are the areas which can show the aftermath of an occupation, especially in
relation to past and present language policy. This section includes accounts from Cameroon
and the former USSR, both of which have experienced linguistic conflict. These two are
regions that have previously been taken over by occupying forces, as Palestine has been.
Exploring the language policies in place in these regions help illustrate the ways conflict and

occupation influence the multilingualism of the affected populations.
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Cameroon, an ex-colonial country has a language policy in place with a complex picture,
as different regions of the country were previously under the occupation of Great Britain and
France. Cameroon allows insight into the ways a country’s language policy can carry the marks
of colonialism, even decades later as there is still a resistance to language policy attempting to
be established in Cameroon as a whole. Cameroon was first colonized by Germany in the late
1880s. It remained under German control until after World War I (WWI) when the League of
Nations divided the land to be placed under British and French control as it remained until 1961
when both areas of Cameroon were reunified (Ardener, 1962). To this day, the Cameroonian
language policy is inconsistent across the country due to the remnants of western culture and
western control. The legacy of colonialism has left an invisible divide that persists between the
former British and French areas of Cameroon, which is reflected in varying language policies,
with different regions having different official languages. Half of the country considers English
as their official language, while the other half uses French for official business, with numerous
indigenous languages spoken throughout the entire country. As a result, Cameroonians are
usually multilingual, speaking both colonial and African languages, as well as Creole Pidgin
English (CPE). However, the Cameroonian government has discouraged these local languages,
especially CPE. As Anchimbe (2013) states, these layers of identity are complicated because
“no one wants to be rejected or stigmatized simply because they speak one language or another”
(p. 156). Cameroonian multilinguals, therefore, have “hybrid linguistic identities in that they
can use one of two ex-colonial languages that function as codes for formal official transactions,
some of the 270 indigenous languages, and finally CPE” (Anchimbe, 2013, p. 2). The “official”
accepted language(s) and the dialects spoken differ from area to area. This makes it more

difficult for the government to come to a consensus on language choice, although Anchimbe
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(2010) contends “the rapid spread of American English side by side with American culture
presupposes a greater or less submergence of regional and national varieties and cultures into a
far greater and more powerful American-determined variety” (p. 9).

Therefore, despite the historical divide between British English and French leftover from
their colonial control of Cameroon, American English may overtake both as the main language
of choice, one that all Cameroonians are likely to share regardless of their region’s colonial
history. From an official standpoint, this has already started to occur as some widely used
languages, such as CPE, are prohibited in certain workplaces and the use of these languages is
regularly blamed for the population’s poor English skills. It is not uncommon to find signs with
phrases such as, “The better you speak pidgin, the worse you will write English” (Anchimbe,
2013, p. 175) on university campuses. Yet, the use of CPE as a first language has increased
significantly from 1983 to 2003, to the point that linguists consider it more of a creole language
than a pidgin (Anchimbe, 2013). Despite the policies that seek to discourage the use of
languages such as CPE, “language choices cannot be dictated from above; it is rather the
decision of the speakers themselves to choose or reject a particular language” (Ngefac, 2010, p.
162). It will depend on the value each individual finds in the language, which in turn relates to
the perception of the languages chosen or rejected by the speaker. The language practices in
present day Cameroon overall illustrate the complications caused by the past colonization by
European nations. While Cameroon is a country unified under one name and one border, it is
not a country which is unified under one or even two languages. Exploring the complex,
layered language policy of Cameroon allows insight into how the effects of colonization

complicate the linguistic landscape of a country, even after the occupation has ended.
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Similarly, or perhaps not so similarly, Palestine is a country that is not unified and does not
have a border, yet Palestinians can find solidarity in using their official language of Arabic
unlike in Cameron.

Shifting to a past occupation, Pavlenko (2003) offers an anecdote of her personal
language study experience growing up in the former USSR after WWII, which was an area in
political turmoil and conflict. Studying a second or third language was used as a political tool,
as set forth by the government in the schools. Pavlenko vividly recalls the day she was first
going to learn English. That day the teacher enthusiastically explained the importance of
studying English, because learning English well meant that the students could serve their
country by translating spy documents against the United States. This idea did not appeal to
Pavlenko, so she opted to study French instead. This anecdote illustrates how the political
variables intertwined in language policy and language perception can affect the institutional
decisions to encourage or discourage acquiring, speaking, or not speaking a language, which in
turn influence individual’s language experiences and practices.

Such examples are crucial to include in a review on language perception and language
experiences of multilinguals in areas situated in conflict, as they illustrate the mismatch between
official governmental language policies and individuals’ linguistic practices. Pavlenko (2003)
made the less popular choice to study French despite political pressure to study English.
Anchimbe (2010; 2013) and Ngefac (2010) painted a complex picture of the still somewhat
painful multilingual reality in Cameroon, as multilingualism is a lasting and arguably permanent
reflection of the effects of colonization even after the occupying force has vacated the land. At
present, certain languages in the country are discouraged from being spoken while more

mainstream languages are not. What is most notable about these examples is that they draw
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attention to the resistance to language policy attempting to be enforced. Pavlenko (2003)
refused to be learn English because she did not like the political message it stood for — spying
on Americans. In Cameroon, where the government discourages the use of languages such as
CPE, CPE has nevertheless increased its number of speakers and continues to grow. Reasons
for this resistance could include opposition towards the colonial languages of British English
and French or the desire to maintain the identity that is linked to a language such as CPE.

While Cameroon is an ex-colonial country, the consequences of a past occupation are still
present linguistically. Palestine is currently engaged in an occupation, which has lasted over 60
years (Khalidi, 2010, Papp¢, 2004). Like Pavlenko, there is also a resistance to learning or at
least reporting use of Hebrew by Palestinians (Amara, 2003). As in Cameroon, the language
policy in Palestine remains intricate due to the linguistic influences of the occupation. While
Hebrew does not hold an official status, it is used in the area (Hawker, 2013; Olsen & Olsen,
2010). In addition, despite the resistance, there are Palestinians who do learn Hebrew as an
elective after school or in the university for commerce and political purposes (Amara, 2003).
For example, Hawker (2013) discusses how Palestinians generally learn Hebrew in order to
understand what Israeli soldiers are discussing at checkpoints, prison, or commerce purposes as
Palestinians at times work for Israeli businesses in addition to learning English for academic
purposes and Arabic as their national language.

During an Occupation: Israel. Israel also has a complicated and conflicted language
policy, as Arabic was considered an official language alongside Hebrew up until a few short
while ago (Omer-Man, 2018). The following section provides a summary of language studies
that have taken place in Israel. This section explores the ways the requirement to use Hebrew

affects both Israeli immigrants and Palestinians living in Israel, as well as the physical

28



manifestations of language policy found in the country’s Linguistic Landscape (LL). Since the
linguistic and political situations of Israel and Palestine are so closely intertwined, this will give
insight into the ways Israel’s language policy is likely to impact the Palestinian participants in
this study.
Hebrew plays a dominant role in Israel (Spolsky & Shohamy, 1999; Suleiman & Agat-

Galli, 2015). Roughly 20% of the population is Palestinian (Or & Shohamy, 2015). While they
use Arabic in their communities, they will usually need to use Hebrew when they are
associating with Israelis, as many Israeli Jews do not know Arabic as well as Hebrew (Suleiman
& Agat-Galli, 2015). Medical encounters, such as those in doctors’ offices, illustrate the
difficulties this can cause. Interviewing Jewish therapists, Suleiman and Agat-Galli (2015)
found that these specialists used Hebrew, even when they were treating Palestinians. This can
be a difficult matter for Palestinian patients, as therapy sessions are often emotionally charged
settings. Palestinians not only face the challenge of expressing themselves in a language other
than their mother tongue, they also must use a language that represents conflict and occupation
of their homeland. A therapist using the term “minority” to refer to the Palestinian population
of Israel or “territories” to refer to the Palestinian West Bank may upset the Palestinian patient
and possibly negatively impact their overall patient treatment. At the same time, Palestinian
patients referring to Israel as the occupier can also color the perceptions of the therapists
(Nashef & Bar-Hanin, 2010, as cited in Suleiman & Agat-Galli, 2015). The unequal power
dynamics of Israeli/Palestinian, with their competing narratives, are added to the already
asymmetrical relationship between doctor and patient.

Aside from the spoken use of Hebrew in Israel, studies that use the LL of Israel as a

written external display of language policy have become quite prevalent amongst Israeli

29



scholars (Ben-Rafael, Shohamy, Amara, & Trumper-Hecht, 2006; Trumper-Hecht, 2009;
Waksman & Shohamy, 2009). Linguistic Landscape (LL) can be defined as “the language of
public road signs, advertising billboards, street names, place names, commercial shop signs, and
public signs on government buildings” (Landry & Bourhis, 1997, p. 25). In Israel, LL studies
have mainly researched the officially recognized languages on signs in different areas around
the country; however, one study also incorporated East Jerusalem, a contested area of
ownership between Palestinians and Israelis (Ben-Rafael et al., 2006). Ben-Rafael et al. (2006)
examined the LL of streets in three areas: East Jerusalem (a predominately Palestinian area),
Israeli cities, and “mixed” Israeli-Palestinian cities. They found that in East Jerusalem, 55.8%
of the signs were in Arabic and English, and 20.9% were in Arabic alone. Hebrew was barely
present in the area. In contrast, in Tel Aviv-Jaffa, an Israeli city, 52.1% of the signs were in
Hebrew, and 46.1% were in Hebrew and English. Only 1.8% of the signs contained Arabic, but
only when the signs included Arabic and English. However, in a city containing both Israelis
and Palestinians, such as Adjami-Jaffa, 74.1% of the signs were in Hebrew, none of them were
in only Arabic, and Arabic was only included in 9.8% of the signs when English and Hebrew
were on the signs as well. This is a relatively surprising finding given this area contains both
Israelis and Palestinians. Drawing on structuralist linguistic theory, Ben-Rafael et al. (2006)
explained the lack of Hebrew in East Jerusalem as a means for Palestinian inhabitants to refuse
the reality of East Jerusalem being a part of the state of Israel. In sharp contrast, the results
from the other two areas displayed the dominance of the Hebrew language and lack of the
Arabic language, despite the presence of Palestinians. This was one of the first language studies
in Israel to indirectly address Palestine and Palestinian land by singling out East Jerusalem as an

area to research. This is a highly contested area between Palestinians and Israelis with regard to
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land ownership (Landler, 2017). Palestinians see East Jerusalem as their land - and their future
capital in a future Palestinian state, thus, the majority of the signs selected in the city being in
Arabic. There is an unofficial ownership identified by the existence and use of Arabic, and the
lack of Hebrew. This claim remains unofficial due to the Israeli government’s stance that East
Jerusalem, rather, all of Jerusalem belongs to them. (Landler, 2017).

Other LL studies have focused on other areas of Israel: Tel-Aviv (Waksman & Shohamy,
2009) and Nazareth (Trumper-Hecht, 2009). Both studies highlighted the presence of the
Arabic language and the dominance of Hebrew. For instance, Waksman and Shohamy (2009)
discovered that in Hebrew-dominated Tel-Aviv, Palestinian resistance groups wrote over the
current maps of Israel in Hebrew showing where the Palestinian villages used to be located
prior to the creation of Israel. In addition, there was a plethora of graffiti messages occupying
the landscape, exhibiting phrases such as “right of return” in both Arabic and Hebrew. The
researchers concluded that in this landscape the official voices, the Israelis were represented in
Hebrew, while at the same time there were marginalized voices, the Palestinians, who also
wanted to be heard as demonstrated by the map write-overs and the political graffiti.

Trumper-Hecht (2009) took the original methodology of LL a step further and

interviewed people on the street about the languages they thought were represented in Nazareth.
Lefebvre (1991, as cited in Trumper-Hecht, 2009) argued, “The public space (the street,
shopping center or square) is experienced differently by groups and individuals whose history
or social status is different” (p. 239). Therefore, Trumper-Hecht wanted to compare people’s
perceptions to the reality of the LL. Findings of this study show that both Palestinians and
Israelis do not visualize what is present in the LL in Nazareth. When Palestinian people were

asked how much they believed that the Arabic language was present on signs, over 90% said
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that Arabic was present on private signs, such as those found on shops, and 65% of those people
believed that Arabic was present on more than half of these signs. However, the Arabic
language was present on only 5.8% of the private signs. None of the public signs such as road
signs contained Arabic at all. This distinction is quite drastic. When Jewish residents were
asked the same question, they, in turn, believed that Arabic had no presence on any of the signs.
One Jewish participant was asked why Arabic does not appear on public signs. His response
was that Nazareth was a Jewish city and Arabic did not belong. These differing perceptions
portray an apparent power struggle between the two populations present in the city manifested
through language representation.

For the Israelis and those Palestinians residing in Israel, language representation remains
an issue that has been overtly demonstrated through the LL. Ben-Rafael et al. (2006) reported
the clash between Arabic and Hebrew, especially in East Jerusalem as East Jerusalem contained
more Arabic representation than Hebrew, showing Palestinians were in the majority.

Elsewhere, in neighboring Isracl, Waksman and Shohamy (2009) explored the tension felt by
the Palestinians who decorated the LL of Tel-Aviv with the awareness that there were eight
villages where the city now stands by finding maps on display around the city and writing in
Hebrew where the villages used to be on the land today. Finally, Trumper-Hecht illustrated the
lack of accurate perception of the presence of Hebrew and Arabic in Upper Nazareth by
interviewing people in the area. The Palestinians had the perception there was more Arabic
than what was present, and the Jewish population thought that Arabic should not be present at
all. The results of this study displayed a certain hostility of Israeli inhabitants towards the
physical presence of Arabic in a mainly Jewish region of Israel, and for Palestinians, and almost

hopeful feeling of inclusion in the area as they perceived more than what was there in reality.
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This emotional interplay between perceptions of Arabic and Hebrew in Israel shown in these
studies is important to highlight, as these languages were specifically included in the present
study in order to examine the crucial they play particularly for the participants located in
Palestine, and for those Palestinians in the diaspora who come back to the land to visit.

During Occupation: Palestine. As briefly outlined in Chapter 1, Palestine was under
the control of Great Britain before the Palestinian-Israeli conflict began. However, Palestine is
not an ex-colonial country in the same way as Cameroon. It is currently under the occupation of
another country, Israel, which also makes it a country in conflict. This sets the stage for the
aforementioned complicated language policies. While official language policy in Palestine
states that Arabic is the sole official language in Palestine with English translations used where
necessary, Hebrew is physically present on signs within Palestine and spoken between
Palestinians and Israeli soldiers at checkpoints. It is not always a language that some
Palestinians use willingly, at times, Hebrew can be viewed as the “enemy’s language” (Olsen &
Olsen, 2010, p. 41) and used out of necessity. English is used as a sign of prestige and of
education (Olsen & Olsen, 2010). However, English to especially older Palestinians is a
reminder of imperialism from the British as during that time English was viewed as more
prestigious and more important than Arabic. Literature about Palestine has been mainly limited
to discussing the Palestinian/Israeli conflict (Khalidi, 2006; 2010; 2013). However, over the
past decade, the literature on Palestine has started to discuss the conflict and its effect on
language use (Suleiman, 2004). This has led to increased interest in conducting empirical
research in Palestine, both in the fields of psychology (Buckner & Kim, 2012) and in language

use (Hawker, 2013; Olsen & Olsen, 2010).
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Olsen and Olsen (2010) investigated the attitudes of Palestinian schoolgirls towards
Arabic, Hebrew, and English. These girls had to cross Israeli checkpoints in order to travel to
their school, and as a result they came into contact with Israeli soldiers every day. Results
showed that their perception of their national language, Arabic, was one of pride. English was
generally seen as a respected global language that they felt was important to learn. However,
when they discussed Hebrew, they called it “the language of the enemy” (Olsen & Olsen, 2010,
p. 41) and while many of them believed it was a necessary language to learn, it was only
because they felt they needed to understand what their enemy was saying.

In contrast, Hawker (2013) conducted a study in three Palestinian refugee camps to
determine under what conditions Palestinians would code switch into Hebrew. She had
originally hypothesized that only those Palestinians who needed to work for Israelis would be
found to code-switch. She did find that Palestinians who worked in Israel would code switch
when discussing work-related subjects with other Palestinians in the refugee camps and to her.
However, she also realized that it was not just those who relied on Israel for work who code-
switched. There were Palestinian ex-prisoners who were able to use Hebrew borrowings they
acquired from being held captive. She also realized that the younger Palestinians also used
Hebrew borrowings in order to “signal their consumerist aspirations” (Hawker, 2013, p. 123).
In other words, the younger generations were interested in working with Israelis in their stores
and codeswitched back and forth from Arabic to Hebrew to show their interest. She discovered
that contentious words like “checkpoint” were also regularly used in Hebrew. Hawker (2013)
corrects her hypothesis and surmises:

The facts of life in the Occupied Palestinian Territories, and the way the occupation has

shaped the Palestinian economy as dependent on Israeli capital, means that a significant
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class of Palestinians have learnt some Hebrew just to get by. Prescribed negative
attitudes to Hebrew have little to no impact on the practice of its borrowing in Arabic as
long as the conditions that made the use of Hebrew necessary persist (p. 122).
Hawker concluded her study by stating that, despite the growing segregation between
Palestinians and Israelis and the negative perceptions of Hebrew around Palestine, code
switching would continue to occur, but that it could decrease in use if the tensions between the
two areas increase going into the future.

More recently, to further confirm spoken practices of the three languages, currently, the
researcher is working with a Palestinian scholar, Dr. Mahmoud Eshreteh, a professor of English
at Hebron University, in Hebron, Palestine. Dr. Eshreteh conducted interviews with Palestinian
residents of Hebron concerning opinions towards languages they use in Palestine. Results so far
have revealed that many of the participants understand Hebrew, but will not use it with the
Israeli Defense Forces (personal communication, March, 2018). A further finding has shown
that English is associated with the current United States president given the most recent stance
on Israeli’s capital (Landler, 2017). Recall from Chapter 1 that East Jerusalem has been a
contested area with regard to ownership. In December of 2017, Donald Trump went ahead and
“simply” declared that all of Jerusalem belongs to Israel as its sole capital. This move has
infuriated Palestinians both in Palestine, and in the diaspora. Currently, some participants have
stated that whenever they think about English, they get angry and frustrated because English
makes them think of Donald Trump. The joint study between the researcher and the Palestinian
professor currently includes 25 interviews from participants in Hebron, one of the main sites in
the current study. Interviews elicit information regarding feelings about Arabic, English, and

Hebrew. What these preliminary results have revealed with more certainty is that there are
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multilingual speakers in areas of Palestine, not simply language representation physically
present on signs (see figures 1 and 2). These results also show there are emotions Palestinians
associate with these languages, and some quite strong, which require further exploration. In
sum, the geopolitical and language history of Palestinians in Palestine is clear. Arabic is the
uniting language, English is a language for academics, but more recently, a language that
inspires feelings of anger and resentment. Hebrew also continues to play a significant role
within the walls of Palestine and in the day-to-day life of Palestinians, for reasons of necessity
and at times, survival. The current study builds on the newer language studies in Palestine and
in Israel as it highlights multilingual language perception, practices, and experiences of
languages used under occupation. It also includes a population outside Palestine, in the
diaspora, where Arabic may not be as widely used, but is viewed as a unifying link back
“home”.

Framework Discussion: Transnational Sociopolitical Multilingualism

The frameworks adopted for this study are selected for two reasons. The first reason as

mentioned in Chapter 1, Palestine does not necessarily fit into one framework (Peteet, 2007).
The second reason is that the one framework, settler colonialism, that would fit directly calls out
Israel as a colonizer, and thus begins with a strong bias, dealing with the occupation of Palestine
directly (Veracini, 2010). As this study examines two groups affected by occupation and
displacement, it explores this through the emotional perception of reported languages of
Palestinian multilingual emotional perception as well as reported language practices and
experiences between those in Palestine and those in the diaspora. Given the different variables
being explored in this study, and some being combined in one study for the first time, it is

appropriate to combine different frameworks to reflect this newer approach which does not
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make the conflict the focus. This framework is called transnational, socio-political,
multilingualism. This brief exploration of this framework context works backward from
multilingualism.

The main part of this framework is multilingualism. As mentioned in the previous
chapter, in this framework, language is viewed as mobile and dynamic (Blommart, 2010). This
affects how language at both an individual and societal level can be used. In this study, a
multilingual is defined as anyone who communicates in more than one language (Li, 2008).
This study also recognizes that multilingualism is interdisciplinary and can be investigated on
two levels: societal and individual (Cenoz, 2013). The societal level refers to how language can
be used as a resource and a mode of communication to a society. It can describe how different
languages can interact with one another in a particular group. The individual level refers to
language use as an individual. This can involve one’s individual acquisition process as well as
the selection of languages one has access as an individual. This can also include emotional
perception of languages (Dewaele & Pavlenko, 2001-2003) practices and experiences which is
the focus of the present study.

The second part of this framework is termed sociopolitical. This refers to the power
relations that language use and practices can represent (Heller, 2007). To further elaborate, not
all languages or speakers have the same level of prestige. Bourdieu (2000) explains this
concept ideologically, calling this “structuring structures” (p. 172). This structure considers the
fact that there both languages and speakers which are more superior to other languages and
speakers. It further details that when these structures are not challenged, they are seen as
normal, “an illusory representation with all appearances being grounded in reality” (p. 181).

For example, those who do not speak English, even if they speak several other languages,
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realize they do not have the same access to resources such as business and education as a
speaker of English does. This power differential can affect a person’s social and economic
mobility. The present study centers around a population in conflict and/or displacement. While
this situation alone can affect social and economic mobility, this study explores how language
practices and experiences in languages an individual knows can play a role in their roles in
society and as individuals in day to day activities.

The final part of this framework is transnational. As mentioned in the previous chapter,
transnational is defined as, “a set of cross-border relations and practices that connect migrants
with their societies of origin” (Guarnizo, 2003, p. 670). This final piece is included in order to
bring together Palestinians in Palestine and Palestinians in the diaspora. Through examining the
transnational applications to the populations, a local and globalized view can also be compared
between those in Palestine and those in the diaspora (Blommaert, 2010). Palestinians in
Palestine and those in the diaspora have a main connection through language, as the present
study will discuss in further detail and this connection relies on mobility and dynamicity of their
languages, especially with Arabic.

To the knowledge of the researcher, there are no existing studies that have examined the
language practices and experiences of Palestinians both within the wall and in the diaspora. This
comparison obtains a more complete picture of the multilingual reality of the population in
conflict and the population displaced. In addition, because the study does not deal directly with
the conflict itself, a new framework is needed for this study. This three-part framework is
implemented in order to take the factors of multilingualism and sociopolitical elements into
account, as well as an important transnational piece in order to connect the population in various

locations globally.
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Language Perception and Language Use in Relation to Emotion

Using different languages at certain times can affect each multilingual individual in
distinct ways (Dewaele, 2004). The need to adapt their language use depending on the time and
situation, can make multilinguals feel as if they are different people in different languages
(Dewaele & Nakano, 2013; McWhorter, 2015). Consider the following account from a
multilingual linguist:

In Finnish, I am an honest, straightforward, homely, down-to earth person, occasionally
digging into the politer layers of a wartime military substratum of language. In Swedish, [ am
pedantic and, alas, sound precisely like the academic administrator I used to be. And in English,
a language I originally learned through formal education, I am stuck with an RP variant that
strikes today’s Britons as a relic from high society in the days of Edward VII (Enkvist, 2001, as
cited in Dewaele & Nakano, 2013, p. 107).

When using the different languages available to them, multilinguals can perceive
themselves through a range of perspectives. Dewaele and Nakano (2013) studied this
phenomenon by exploring serious, logical, and fake perceptions of multilingual participants
reporting. Exploring language use through the lens of a multilingual can be a complicated
affair, given the numerous adaptations the speaker can make in response to any given situation,
the various perceptions can evoke many emotions related to the ways different languages can
cause one to feel. A multilingual speaker who knows L1 German, L2 English, L3 French, L4
Spanish, and L5 Italian illustrates this point:

English is the language in which I can express my emotions most directly. French is the
language I enjoy playing about with. German is the language from which I probably feel the

most distant (apart from Spanish and Italian, which I do not speak well enough to make any
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difference) (Dewaele, 2010a, p. 93). The links between emotions and language perception are
necessary to investigate as the languages themselves also offer “different vantage points from
which to evaluate and interpret their own and others’ emotional experiences” (Pavlenko, 2008,
p.150). Grosjean (2008) repeats this theme when he states, “Bilinguals usually acquire and use
their languages for different purposes, in different domains of life with different people.
Different aspects of life often require different languages” (p. 23). Speakers of these languages
can also have a divergent emotional reaction in one language as opposed to another depending
on the context, the location, and time.

In the past decade, the variables exploring emotion and language perception across the
languages in multilinguals’ repertoires have been able to be measured and quantified. Second
Language Acquisition researchers Dewaele and Pavlenko have pioneered a wide range of
studies that research emotion and multilingualism. Together, these two scholars developed an
online survey instrument called the Bilingualism and Emotional Questionnaire (BEQ). The
BEQ (Dewaele & Pavlenko, 2001-2003) is a 35-item questionnaire written in English,
consisting of 13 background questions including participant languages, their age, gender, and
education level and 13 close-ended Likert scale questions where participants must place
themselves on a variety of scales in response to questions about which situations participants
will access their L1-L5 in, and their emotions related to those languages. These scales are
weighted from 1-5 with the categories of never (1), rarely (2), sometimes (3), frequently (4), all
the time (5), and not applicable, or not at all (1), somewhat (2), more or less (3), to a large
extent (4), and absolutely (5). Nine questions at the end are open-ended and allow the

participant to further detail their language experiences as well as further detailing why they’d
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use a specific language in a certain context such as when they are angry or they wish to say ‘I
love you’.

This open access web questionnaire was sent all over the world to multilingual
participants with computer access who had a good command of English. It should be noted
however that in Dewaele’s participant pool, Arabic was one of the languages very under-
represented. The current study not only addresses the gap of more studies with Arabic, but also
translated the questionnaire from English to Arabic making the questionnaire more accessible to
those who may not be as proficient with English yet still be familiar with it. The increased
access to a large pool of participants provided by the online distribution model allowed the
researchers to “gather data efficiently from a very large sample of learners and long-time users
of multiple languages from across the world and from a wide age range” (Wilson & Dewaele,
2010, p. 114). It was open for two years, and has produced a great deal of studies over the past
decade (i.e. Dewaele, 2004; Dewacle, 2008; Dewacle, 2010a; Dewaele, 2010b; Dewacele, 2015a;
Dewaele & Nakano, 2013; Dewaele & Pavlenko, 2004).

The online data collection method can be useful in obtaining a large sample size of
multilinguals from all over the world, including those from different generations and age ranges
(Dewaele, 2004; Dewaele 2010a; Dewaele 2016). Most of these studies featured reported
language self-assessments from thousands of participants representing more than 70 L1s
regarding topics such as proficiency, anxiety, and emotion. In most cases, the data obtained
from background questions, such as the participants’ gender, education, and language
proficiency, were used as the independent variables, and the responses to the Likert scale
questions were used as the dependent variables. The responses from the BEQ inspired a variety

of research inquiries. Summaries of studies most relevant to the current study are below.
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Notable results from these studies focus mostly on the preference for an L1 oran LX in a
variety of language-specific situations. Dewaele (2004; 2005; 2010a) also found a higher
emotional connection between the participants and their L1s, in a series of studies conducted on
the emotionality and use of swear words, as revealed by a series of Kruskal-Wallis analyses.
The L1 has also been favored in other more emotionally neutral activities, such as mental
calculation (Dewaele, 2007). In terms of preferences related to code switching, Dewacele
(2010a) explored the conditions which led participants to code switch and found that
interlocutors were more likely to code switch when they were engaged in personal conversation
than if they were discussing neutral topics. Dewaele (2010a) also investigated the emotional
perception of certain languages and found that the L1 and those languages learned earlier in life
had higher emotional perceptions, and that those languages learned later in life had a lower
emotional perception.

In another study of language choice and emotional perception, Dewaele (2011)
investigated the language preferences of 386 proficient bilinguals from around the world for
expressing anger, swearing, addressing children, mental calculations, and inner speech. This
study also measured emotional perception, by asking participants whether or not they thought
their languages were useful, colorful, rich, poetic, and emotional. Wilcoxon-signed, ranked
tests revealed that most participants preferred their L1 overall. However, the L2 was reported as
being more useful. In other words, participants felt they could benefit, usually in a more
academic sense, from knowing the language.

While the present study does not address the order of languages acquired by the
Palestinian multilingual participants, it is essential to point out the more common finding from

Dewaele (2011) is that participants from the original pool showed a higher emotional
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connection to their L1, and that their L2 could also be used for more academic purposes. In
addition, when investigating a specific population’s emotional perception and language
experience in conflict, the five adjectives offered in the original BEQ are unbalanced for the
current study as there is only one negative adjective. The current study offers a balanced
number of both positive and negative adjectives in in order to measure negative and positive
perception of their reported languages.

More recently, studies that use the BEQ have started to target specific language
populations, rather than a general pool of participants from around the world but have not been
translated to the target population’s language. Jahangard and Holderread (2013) conducted a
study in Iran, concerning the emotional connections to the phrase “I love you.” Through the
mixed- methods study that used chi-squared analyses, the researchers discovered that regardless
of age, gender, education, and manner of acquisition, the majority of their 20 Iranian
bilingual/multilingual participants preferred the emotionality of their dominant language, which
was not necessarily their L1. Dewaele and Qaddourah (2015) ran another mixed-methods study
in England examining English-speaking Arabs and their preferred language to express anger.
Mann-Whitney tests revealed significant differences between L1 and L2 preference. Overall,
L1 Arabic was preferred for spoken discourse. However, depending on the proficiency level of
English, early age of onset, naturalistic/mixed learning context, and reported emotionality,
participants reported a preference to express anger in written English, as they reported feeling
English as more direct. Reviewing studies that measured a specific population in conflict is
helpful in that they demonstrated how the BEQ could be utilized with just one population versus

multiple ones. The results were more specific to the languages and cultural explanations could
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also be offered as a result. For example, an Iraqi participant living in London discusses the
emotional connections to both languages citing his home culture,

Yes, Arabic represents my culture and religion. I can express myself and talk about
emotional topics better in Arabic. However, English is also an emotional language as I can use
it to go straight to the point especially when writing. English is rich and useful as much as
Arabic. However, the richness of Arabic language comes from our culture (p. 94).

Elsewhere, Dewaele and Nakano (2013) used a slightly different questionnaire, which
explored the specific emotions that participants felt when they used their first language as
opposed to their subsequent languages. The results echoed those of previous studies, in that
participants felt more emotional when using their L1. Paired #-tests reported that participants
felt “significantly more authentic, more logical, more emotional, and more serious in their L1”
(p. 117). It was also reported that they felt fake and different in the languages they had learned
later in life. As one of the languages the current study explores, Hebrew, has already been
reported as having a generally negative perception, this finding is also important to keep in
mind especially the aspect of feeling fake and different in languages they have learned later —
and as is the case with the current study, learned for possibly political reasons.

While statistical analysis of the BEQ has revealed general trends, such as which
languages multilinguals use for specific language activities, the survey also includes open-ended
responses, which allows participants to detail the reasons why they answered the Likert scale
questions about their languages and emotions the way they did. For instance, Dewaele (2010a)
incorporated open-ended questions, which allowed him to discover the reasons why a
participant would code switch. To illustrate, a multilingual speaker (L1 Japanese, L2 English,

L3 Italian, L4 Spanish) explained that it was easier to express herself in Italian in some cases, as
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her husband is Italian. Even though she was still dominant in Japanese, she felt her language
was indirect, or as she stated, “not really straight” (Dewaele, 2010a, p. 210). However, when
she needed to express the emotion of anger, she preferred a language she viewed as more direct.
Therefore, in that case, she chose English and not her dominant Japanese or Italian. The current
study also utilizes the open-ended questions to better explore the language experiences of
Palestinian multilinguals, which will allow the participants to further expand their responses on
their emotional perceptions of their reported languages which was what the researcher wanted to
duplicate.

In general, the combination of Likert Scale questions and open-ended options on the BEQ
has yielded an impressive amount of rich data. While the Likert Scale questions allow for
standardized answers that can be numerically analyzed, and the open-ended section permits the
participants to go into further detail about the different facets of their experiences and emotions
connected to reported languages. The chance for participants to give more information about a
Likert scale item through the open-ended questions has proven to be crucial in illuminating the
reasons why a participant may choose one language over another. Thus far, the studies that
have implemented the BEQ have furthered research on a variety of topics concerning language
choice and language perception, as they relate to the emotions multilingual participants
associate with their reported languages. However, there is a need for further research that uses
both qualitative and quantitative methodologies to explore language perception and language
experiences of Palestinian multilinguals living in Palestine and in the diaspora and the impact of
occupation and displacement on those feelings and experiences in relation to emotional and
language perceptions in conflict, similar to the research of Jahangard and Holderread (2013) in

Iran, and Dewaele and Qaddourah (2015) in London.
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The methodology of the present study sought to continue along this research line with a
few caveats. The first is that the specific population are Palestinian multilinguals. The second
is that unlike the studies taking place in Iran and London, this current study has surveyed
participants both in Palestine and in the diaspora. In so doing, not only is this data shedding
light on the emotional perception of reported languages and language experiences of Palestinian
multilinguals in Palestine under occupation, but also includes the a section of Palestinian
multilinguals in the diaspora. This comparison can allow a deeper exploration into the possible
effects occupation and displacement have on multilingual language perception and language
experience.

Language Identity in the Diaspora

Grosjean (2008) stated that bi/multilinguals use languages for specific purposes. Which
language a bilingual/multilingual individual will use at a given time is a personal choice which
can be influenced by their perceptions, other individuals and their perception, interconnected to
cultural, political, or personal reasons. This subsection will discuss such instances by exploring
studies investigating the populations living in the diaspora representing a variety of communities
(Givens, 2016; Kenny, 2017) and Arabic/Hebrew/English (Suleiman, 2004). It is important to
point out that while several of these studies do not have a language focus, they are crucial to
include as these detail perceptions of emotions, feelings, and political practices associated with
living in the diaspora and returning home as tourists vs residents. The present study allowed for
Palestinians in the diaspora to discuss their respective journeys (physically or metaphorically) in
the BEQ questionnaire through open-ended questions. However, unlike the focus of the
aforementioned studies the questionnaire specifically inquired as to how language experience

plays a role in these emotion-laden journeys.
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The selected group of studies takes into account language issues of multilingual
migrants from across the world shifting to other areas either by force or by choice. This is
known as diaspora. Diaspora has been traditionally known as the migration of the Jewish
people (Kenny, 2017). However, over the past several decades, this term has become almost
synonymous with migration (Kenny, 2017). The most well-known diasporic populations
traditionally have been Jewish, Armenian, and African. These specific groups of people were
displaced from their homeland, needed to seek refuge in a country that was not their own, or
forcibly removed and relocated. The listing of these examples is in no particular order with no
particular emphasis on any of them. These are examples of a few of the most widely known
populations who have lived in the diaspora for a period of time ranging from centuries to years.
The Jewish diaspora began as early as 70 AD and continued until Israel was established as a
Jewish homeland in 1948 (Conforti, 2015). This establishment triggered another diaspora
movement of Palestinians from Palestine to other parts of the Middle East, Europe, and the
Americas (Kenny, 2017). The Armenian diaspora is associated with the Armenian Genocide
which took place in the early 1900s. As a result, the Armenian population has been spread all
over the world (Arpajian & Arpajian-Jolley, 2016). Finally, there is the African diaspora, which
began with the slave trade routes a few centuries ago (da Silva, Eltis, Misevich, & Ojo, 2014).
In some cases, representatives of these groups have been living outside of their homeland for
centuries. The studies mentioned above are mainly narrative accounts of the hardships and
transformations over the years as these populations have sought to build lives and claim a sense
of belonging. This next group of studies focus specifically on language and education of

different populations in the diaspora, in the United States and the United Kingdom.
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Givens (2016) explored how Africans in the diaspora have been handling schooling over
the past several decades. Givens discusses how for much of this time, “members of the African
diaspora could be inundated with the ideology that would stunt their political, economic, and
social progress” (p. 1288). In other words, he came to the conclusion that the type of education
members of the diaspora have been subjected to is education in support of white supremacy.
What connects Givens’ study to the current study however, is the fact that as other Africans in
the diaspora started countering this educational philosophy, those who wrote their ideas in
English, and not their tribal language, were the people whose ideas were heard the most widely.
In fact, Chinua Achebe, a scholar who was part of the Nigerian diaspora in the late 1960s, knew
this decades before. He stated that the only reason there was such a spread of awareness and
unity in the diaspora is because they had very few languages they all shared. Language can be a
powerful marker (Achebe, 1976). Language can unite, as is the case with the African diaspora
in some of the instances that Givens (2016) documents.

Shifting to another population in the United States, Rosa (2014) reported on the language
use and complications of dual identities and emotions in his ethnolinguistic study. Rosa’s
research focused on Mexican and Puerto Rican high school students in Chicago, Illinois. While
not mentioned above as a well-known diasporaic population, is of importance to note that in the
United States, as of 2017, 25% of the immigrant count are from Mexico (Park, Zong &
Batalova, 2018). Through observations and interviews, Rosa (2014) explored how English and
Spanish are viewed and used within the school and the neighboring communities. To observe
“how students not only navigate, but also transform social and linguistic boundaries” (p. 55) the
notion of “inverted Spanglish” was introduced. This perspective was also introduced to better

understand the translingual practices of these students as English is not straightforward

48



American, and Spanish was not seen as a unifying language alone for the Spanish-speaking
population. Therefore, combining the two languages, these diasporic populations could better
express themselves and establish a clearer identity in their communities. This idea of “inverted
Spanglish” is important to keep in mind as it can be safely assumed much of the Palestinian
population in the U.S. diaspora knows at least some English and Arabic.

In a more specific context, Bailey, Mupataki, and Magunha (2014) investigated the role
of English use in Zimbabwean migrants living in the United Kingdom. A community survey
revealed approximately 306 migrants, many who answered the call for more health
professionals to come to the United Kingdom to live and work. Thirty-five participants agreed
to be further interviewed. In regards to how Zimbabweans viewed English, it was seen by and
large as a language they must perfect in order to obtain a decent paying job and also to be
respected in the community. For instance, one participant stated, “You have to speak the
language, otherwise you end up being reported to the Nursing and Midwifery Council for
misconduct....” (p. 18). At the same time however, those who would speak English even to
people from their native tribe, would be called “murungu” — white man. In Zimbabwe, this
label is associated with riches and success. Zimbabweans living in the diaspora did not see
themselves as rich or successful; being called “murungu” was not a label many could identify
with because they did not view themselves as rich or successful.

In Hong Kong, another specific location but with a more varied population, Gu, Mak and
Qu (2017) reported a similar trend investigating the experiences of the marginalized populations
of Indian, Pakistani, and Nepali high school students residing there. Focus groups revealed that
these students felt their ethnic minority status and their limited language skills in Cantonese

affected how those from China and Hong Kong viewed them. Even though they could speak
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English quite well, they spoke it with a different national accent. Even if they had superior
skills to some of the locals in the region, their different accents marginalized them. Despite this
marginalization, these students also attempted to shift their linguistic identities based on who
they were with, choosing to speak their home languages when they were around their own
groups and speaking English when they were with Chinese speakers, even though they spoke it
with a different accent. However, many of these students felt they did not have a firm identity.
They related the majority of these conflicted feelings to language:
I grew up in Hong Kong, but I cannot speak much Chinese and look different from
Chinese. When I go back to Pakistan, I am a Hongkongese, but I have never fit in with
Hong Kong people. I want to know who I am, but cannot get an answer from school,
teachers, parents, and friends. My parents hope I speak mother language like them and
hope I am totally an Indian, but I know it is impossible (p. 11).

The two previous studies illustrate the power of language in terms of how using a
particular language shapes identity and fuels emotion in social, academic, or business contexts.
Bailey et al. (2014) showed how speaking perfect English could aid one in succeeding in
employment in one context, yet could almost hinder unity in another context. In addition, Gu et
al. (2017) expressed the slightly different situation of being able to speak neither the host
language like the host population, nor be able to speak one’s native tongue like a native of their
original country. The above examples also powerfully illustrate how language plays an
important role with regard to international populations living in the diaspora.

In other cases, languages people use are chosen not for assimilation, but spoken (or not
spoken) in order to take a stand and to make a point. A personal account from Yasir Suleiman,

a Palestinian scholar who has lived in the diaspora since 1949, recalls one such instance during
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his travels to Palestine, his birthplace. As a Palestinian living in the diaspora in Scotland,
Suleiman would often visit the Holy Land with his family. While he used the Arabic language
with his fellow Palestinians, he refused to use it with Israeli soldiers at checkpoint entrances.
The soldiers were infuriated that he would only speak English with them, a language they were
not always comfortable using. They would shout insults at him, put a gun to his head, and
threaten him. However, Suleiman would continue to use English with them. He explains this
as a personal, yet political, move:
By refusing to use Arabic with Israeli soldiers and policemen, I was refusing to allow
any bonds of solidarity...I looked at the soldiers as members of a foreign force that
illegally occupies my country... my native language should never be “sullied” in use
with them, especially in the Hebraized form used by Israeli Jewish soldiers... it also
represented an act of cultural resistance to the occupier; a token perhaps but one which
nevertheless held a lot of political meaning for me. This refusal also intended to
redefine the power relationship between the Israeli soldiers and me as a Palestinian (p.
9).

Suleiman felt quite strongly about his choice to use only English. He believed it was
unacceptable to use Arabic with the soldiers whom he considered occupiers of his country. He
saw his decision to use English as a way to level the unequal power dynamic between the
Palestinian man and the Israeli soldier.

While the above account details a confrontation between a Palestinian living in the
diaspora visiting Palestine and an Israeli soldier, the final studies exploring populations in the
diaspora discuss Palestinians living in Great Britain and Australia. These studies focus on

language and identity of these populations through ethnographic methods. Mason (2007)
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explored a Palestinian community living in Australia that had been exiled from Kuwait during
the first Gulf War. For many, this was their third exile as they were part of Al-Nakba in 1948
(see chapter 1 for further detail). For others, this was their second displacement as they were
born in Kuwait. Her results revealed generational differences in identity. Parents and
grandparents wished for their children and grandchildren to know Palestine and to identify as
Palestinian, yet at the same time realize they reside in Australia. “Palestine is still my number
one home, even though I have never been there. My children are Australian now though —
although they are Palestinian at heart (p. 280). In another location, Loddo (2017) interviewed
and observed the Palestinian population in various places around the United Kingdom for two
years. One important aspect of this to note is the groups that her participants were divided into:
people who migrated after the 1960s, people who specifically migrated after 1967, people who
migrated in the 1980s, and those Palestinians born in the United Kingdom. Another aspect of
this study emphasized the idea of differing and diverse identities within the diaspora population
in the United Kingdom itself. Loddo discovered themes of mobility, and reconnecting to
Palestinian homeland while at the same time feeling the need to be cosmopolitan. For instance,
when many of the participants returned to Palestine for a visit, they reported after they returned
the feelings of pride in their land and at the same time rampant feelings of anger at the injustice
of not being able to live there, but to merely be tourists. They spoke of the need to assimilate
and adjust to life outside of Palestine. The older generations expressed their desire to keep with
traditions, while the younger generations claimed that failure to be more open to the differences
outside of Palestine causes one to be “backward” (290).

As the cited studies above have shown, different languages people associate themselves

with play a significant role in their identities within the social context. Depending on the
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identity created by the chosen language, this can be perceived as assimilation or to set oneself

apart. While identity and social situations can affect language usage and perception, including

political decisions, which can play a large role in surviving in conflict and tactfully

understanding language power dynamics.
Chapter Summary

This chapter discussed the importance of further exploring the emotional perception of

reported languages from Palestinian multilingual participants, taking into consideration the
complex identities of the participants and conflating language policies in Palestine or in the
diaspora. The present study compares differences and similarities of two groups in relationship
to language perception and language experiences of Palestinian multilinguals living in Palestine
and in the diaspora, and the impact of occupation and displacement. First, emotions play a
significant role in reported language perceptions, as discussed within the contexts of post-
occupation (Anchimbe, 2013), during occupation in Israel (Ben-Rafael et al, 2006; Trumper-
Hecht, 2009), during occupation specifically in Palestine (Hawker, 2013; Olsen & Olsen, 2010).
Emotions and language perception were also more clearly operationalized by way of the
Bilingual Emotional Questionnaire (BEQ) (Dewaele & Pavlenko, 2001-2003) in a variety of
multinational contexts. Emotional perception and language experience can also be dependent
upon identity and the ideology regarding language policy as the different multilingual language
populations in the diaspora described. Furthermore, land dispute, linguistic history, and the
transnational socio-political multilingualism concepts have been discussed, but further efforts
should be made in order to better understand the emotional and language perceptions related to
the new framework. Additionally, and most importantly, as emotional perception and language

experience are crucial to choosing which language to speak such as Arabic, English, or Hebrew
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based on location, either in Palestine or the diaspora. The researcher has argued that there is a
relationship between the two, and emphasis should be placed on exploring this intricate
relationship. The following chapter addresses the methodology, research instrumentation, data
collection process, and research design that was used in the present study. Focus is placed on the

research questions, data analysis, also discusses a pilot study.
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CHAPTER THREE:
METHOD
Introduction

The present study utilized a mixed methods approach, quantitative and qualitative in
nature, non-experimental, and more specifically, a survey research by method. A summative,
causal-comparative evaluation method was used to analyze the perceptions and experiences of
Palestinian multilinguals by students reporting language emotions related to social, political,
and business contexts used living inside the walls of the Palestine and those who live in the
diaspora. The present study was conducted online using the Bilingual Emotional Questionnaire
(BEQ) survey (Dewaele & Pavlenko, 2001-2003). The survey was identified and characterized
as a summative evaluation for Palestinian multilinguals who lived in Palestine or had lived in
Palestine who could identify emotional perceptions and language experiences using Arabic,
Hebrew, or English. The survey evaluation was submitted after IRB approval via email from
March 2018 to June 2018. When participants responded, their answers were kept anonymous
for confidential and privacy purposes. The survey evaluation questions are in the appendices
section. Specifically, the present study was designed as a mixed methods quantitative and
qualitative approach for identifying the study’s predictive variables for participants using the
BEQ research survey instrument.

The present study is exploratory in nature and is designed to examine essential
questionnaire items in relationship to emotional perceptions and language experiences in

Palestine or in the diaspora comparing differences and similarities in the two groups. The
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original research instrument contained quantitative and qualitative measures and several
questions; however, only select questions were used for measuring purposes while answering
the present study’s research questions. The quantitative study was derived from a Likert scale
survey instrument while the qualitative study was derived from using open-ended questions
from the BEQ questionnaire.
Role of the Researcher
This present study was also personal for the researcher herself. The researcher has
researched the Palestinian/Israeli conflict extensively and has taken several trips to both
Palestine and Israel. It is important to note in the name of transparency that the researcher is
married to a Palestinian man and has two Palestinian-American children. The researcher met
her husband in the United States and began her journey into looking into the history of Palestine
over a decade ago. Despite the personal connection to the target population, the study was
designed in such a way that any bias the researcher may have had toward one side or the other
should not have entered the picture, as the data were self-reported by Palestinians themselves.
Though it should be noted that this study did indeed have a bias as the data collected were from
solely Palestinians and Palestinian-Americans.
Contexts and Participants
Contexts. The participants in this study resided in both the West Bank of Palestine and
in the diaspora, however, administration of the study took place online. Finding participants in
Palestine was a challenge due to the ongoing Palestinian-Israeli Conflict. Geopolitical
considerations played a major role in determining the safest areas to send the questionnaire. To
further explain, Palestine is essentially divided into two areas, Gaza and the West Bank, each

separated by the state of Israel. The Palestinian location chosen for this study was the West
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Bank. Unlike the Gaza Strip, a region constantly engaged in military conflict, the West Bank is
still somewhat accessible to researchers (Buckner & Kim, 2011). The data collection on the
Palestinian side was focused on universities in the West Bank. In addition to the West Bank,
data were also mainly collected in the United States as there may be as many as 250,000
Palestinians currently living there with the number increasing every year (Yehoshua, 2011). It is
also the context where the researcher has the most familiarity as opposed to other parts of the
world. In addition to Palestine and the United States, Jordan, the United Arab Emirates and The
United Kingdom were also reported locations of a few of the participants given the online nature
of survey dispersal. While the researcher sent the survey out to locations in the United States
and Palestine, there was no control over participants forwarding the survey to other Palestinians
globally.

Participants and Sample Selection. This study was conducted with 47 Palestinian
multilinguals. Seventeen participants who completed the survey were living in Palestine, and 30
were living in the diaspora. Twenty-four participants were currently residing in the United
States, and six participants were residing in Jordan, The United Emirates, and The United
Kingdom. The information collected on the survey included information regarding background
of the participant, such as current residence, identified nationalities, languages used, as well as
perceptions of those reported languages. These data were collected between the months of
March and June of 2018. Table 1 shows a brief overview of the demographics of the participants
including age range, gender, location of residence at the time of questionnaire, nationality

identification, and the amount of time living in Palestine.
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Table 1 General Demographics

Demographic Category  Participants N =47

Country of Residence
Palestine 17
United States 24
Other 6
Gender

Male 6
Female 38
No Response 3
Age

18-20 9
21-25 17
26-30 10
31 and older 11
Nationality

Palestinian 37
Palestinian/American 10
Time in Palestine

Resident 17
2 wks-4mos 3
4-6 mos 7
6 mos-1 yr 1
1 yr-3yrs 3
3 yrs or more 5
Never Visited 11

Participants in Palestine had to be bilingual and at least 18 years of age. Three English
medium universities located in Ramallah and Hebron were selected as sites for participant
recruiting. The researcher personally recruited the involvement of these universities through
networking with some their English professors at the annual Teaching English to Speakers of
Other Languages (TESOL) conference. These universities are also diverse with regard to
location as the two cities are quite distinct from one another as Ramallah serves as the interim
capital of Palestine, and Hebron is the site of constant conflict between Palestinians and Israeli
settlers. While Ramallah is still a site for some clashes given the proximity to Israeli
settlements, it is a city mainly that has been under Palestinian control since the Oslo Accords
were signed in 1993. In sharp contrast, Hebron is a city which is under constant surveillance by

the IDF as it is one of the few cities where control is still vague as it was not included in the
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original Oslo Accords and was negotiated under a separate document called the Hebron
Protocol where Hebron was split between Israeli and Palestinian control (Dowty, 2017).
Because the cities of Ramallah and Hebron contrast in location and IDF coverage, this made
them key areas to investigate emotional perception of the languages of Arabic and Hebrew
especially. The participants in the diaspora needed to identify as adult Palestinian or
Palestinian- Americans. This means they needed to be 18 years of age or older. They also had
to be able to use more than one language. The level of language ability was not specified.
Research Instrumentation
The instrument selected for this study is an adapted version of the BEQ (Dewaele &
Pavlenko, 2001-2003). The original 35-item questionnaire rates the participant’s emotions in a
variety of contexts in all of the languages of the participant. Thirteen of these items are
background questions designed to gather information about each participant, such as age, gender,
education, languages spoken, and order of acquisition of said languages. Another thirteen of the
questions are Likert-type responses on a scale of 1-5. Participants chose responses using two
different scales. Scale one contains the range of responses never (1), rarely (2), sometimes (3),
frequently (4), all the time (5). Scale two offers the selection of responses not applicable (0) not
at all (1), somewhat (2), more or less (3), to a large extent (4), and absolutely (5). Participants
used these scales to respond to statements about situations when they use their multiple
languages and their emotional perceptions. The background questions include what order they
acquired their languages and in what context, if they switch between languages with certain
people, and even in which language participants prefer to swear. The Likert scale items allow

for quantitative and further scaled statistical analyses (Dewaele, 2010a).
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In addition to the Likert scale items, there are also nine open-ended questions which
specifically asked the participant to detail their feelings about topics, including what language
they prefer to say “I love you” in (Dewaele, 2008) or their preferred language for a personal
diary (see Appendix B for full questionnaire). Minimal research has been conducted on
Palestinian attitudes towards Arabic, English, and Hebrew (Olsen & Olsen, 2010), and no such
study has focused specifically on Palestinians’ language choices and the emotions linked to
them. The BEQ offered this opportunity through the concrete Likert scale options as well as the
open-ended questions to further expand upon language-related experiences. For example, the
open-ended question, “Are there any languages you use that you felt like you HAD to learn?
Why or why not? Explain.” offers the participant a chance to provide their insight into their
languages they may have needed to acquire for survival and/or general communication. These
questions are crucial for Palestinian multilinguals to respond to no matter their current location
as these expanded answers can help to deeper explore the possible impacts of the occupation
within the walls and displacement outside of them. However, in order to ensure participants
had the opportunity to share their stories concerning their language use in conflict situations
effectively, as well as to verify that participants meet the required criteria for participation in the
study and to meet the possible language demands of the participants, there were some
adaptations that were made to the BEQ to better serve the Palestinian populations situated both
in Palestine and in the diaspora.

The first adaptation was to offer the entire BEQ in both English and Arabic. First, the
English question/answer choice was provided to the participants. To the right of the question or
on the following line, of each question and answer choice, there was an Arabic translation. The

selected surveys were translated into Arabic to account for varying levels of English
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proficiency. Modifications that account for variations in bilingual language proficiency have
been used in survey collection before. In fact, Thompson and Aslan (2015), Thompson and
Erdil (2016) and Thompson and Khawaja (2016) all made this type of modification when they
researched Turkish language learners in Turkey with a bilingual English/Turkish survey. To the
knowledge of the researcher, this has not been done with the BEQ, which was originally
designed to study multilinguals from a range of language backgrounds. Dewaele (2010a)
reported a total of 71 different L1s during the course of data collection from Dewaele and
Pavlenko 2001-2003, which would have made translating the BEQ into the L1 of the
participants virtually impossible.

While Dewaele and Qaddourah (2015) and Jahangard and Holderread (2013) did
concentrate on one particular population in their studies, their participants’ English proficiency
was high enough that translation was not a necessity. However, in this study, given the focused
contexts of Palestinians residing in Palestine and Palestinians living in the diaspora, all
participants’ L1 was reported as either Arabic or English. Therefore, the adapted BEQ was
offered in both English and Arabic to accommodate participants with different language
proficiency levels in English. The researcher received assistance translating this questionnaire
from English into Arabic. Upon the completion of the translation, the entire questionnaire was
then back translated from Arabic to English in order to ensure accurate translation.

The second adaptation was the inclusion of additional background questions. The first
involved university attendance with the question, “Do you currently attend a university?” Also,
“If you attend a university, name it. Otherwise, state your current occupation.” The addition of
this question aided in determining how many current university students were in the data set,

particularly for those Palestinians filling out the survey in the United States where the pool was
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expanded to include university graduates since not enough current students could be found to
participate in this study. For distribution convenience, in Palestine, the BEQ was only
distributed to current university students and professors as it was almost guaranteed that, given
the language policy, these students would not only have or teach classes in English and Arabic
but also have had the opportunity to take or teach Hebrew as an elective (Amara, 2003).

In addition to the background questions concerning university attendance, questions
concerning residence were also expanded. Three questions were added in order to determine
whether the Palestinian multilinguals in the diaspora had been to Palestine. The first additional
question was “Have you resided in the West Bank or Gaza at some point in your life?”
Participants had the option to choose yes or no. The second question asked about their length of
residence in Palestine, and the third question asked the participant to state where they were
currently residing. The residence of a Palestinian in the diaspora, just like any topic involving
Palestine is, not to be redundant, a complicated affair. Palestinians in the diaspora are
concentrated in several areas throughout the globe. Starting prior to the 1940s, Palestinians had
been leaving in large numbers. Despite many Palestinians in the diaspora thought their
departure would be temporary, today many still have not been allowed to return (Pappé, 2004).
Some have been able to return to visit the Holy Land, while others have yet to be allowed
access (Zaidan, 2012). For instance, those Palestinians who reside in countries such as the
United Arab Emirates and Lebanon have great difficulty crossing into Israel or are denied
access depending on how satisfied Israeli security is with their responses as to why they want to
visit Israel (Palestine). That is not to say that even those holding a United States passport
cannot be held at the border and questioned for 4 hours. Those who have been allowed to visit

Palestine have had experience on the land. They have interacted with other Palestinians and
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Israelis, and encountered the IDF. Those who have not entered Palestine have not had these
experiences (including the experience of entering Palestine itself) and thus may have an
“imagined home” (p. 44). They have stories from family, and in many cases, those in Palestine
and those in the diaspora share the Arabic language as their connection. Therefore, the
questions were added in case there were any obvious differences in rating emotional language
perception based on whether or not the participant had physically entered Palestine. However,
not being able to visit Palestine did not discount them from participation as Palestinians who
live outside of Palestine, and especially those who have not ever been able to go still have deep
ties to their homeland as they self-identify as Palestinian and/or maintain Arabic as at least their
first or second language. In addition, with the aid of the internet, Arabic satellite TV and video
conferencing make it possible for those in the diaspora to solidify ties with Palestinian culture
and virtually experience as much of Palestine and Palestinian life as possible (Arab Reform
Initiative, 2018).

Two questions addressing participant nationality were also added, in order to provide a
more comprehensive picture of the nationalities each participant holds. The first question asked
participants to report how many nationalities they have. The second invited the participants to
choose their particular nationalities as Palestinian, American, both, or other. This information
was relevant to include because there are an estimated 5.8 million Palestinians living outside of
Palestine as refugees (UNRWA, 2011). Refugees residing in different countries could also be
considered nationals of countries besides Palestine and the US, depending on each country’s
refugee guidelines. In the case of this study, besides the United States, a few participants

identified they resided in the United Arab Emirates, Jordan, and The United Kingdom.
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Another modification was made to the order of acquisition question. Participants were
required to list their languages they have acquired, the age of acquisition, and the context of
acquisition. The column labeled context of acquisition was modified so that the question was
no longer open-ended, but instead had three answer choices: naturalistic, instructional, and both.
This was done in order to simplify the statistical analysis. An additional column was added
asking the reason for acquisition, in open-ended format, in order to understand why the
participants chose to learn the particular language. This was helpful in comparing other open-
ended responses to ensure that they stayed consistent.

The third adaptation includes questions specifically about Hebrew in addition to
questions about L1-L5. For example, “My L _is cold.” would be followed by “Hebrew is cold.”
Participants not only rated their perceptions by choosing 1-6 on Likert scale ranging from
strongly disagree (1) to strongly agree (6) on their reported L1-L5 where applicable, but they
also responded to the same questions rating Hebrew by name. This was decided given no
participants identified Hebrew as a language they used as an L1, L2, or L3 in the pilot study, yet
information about experience with Hebrew came up during a sample interview. In addition,
Olsen and Olsen (2010) in their study about attitudes towards languages in Palestine inquired
about these attitudes specifically towards Hebrew, not the L1, or L2.

The fourth adaptation concerned specific information about languages and emotions. The
original BEQ included Likert scale (1-5) statements describing perceptions of the participants’
L1-L5. The participants were required to indicate to what degree they feel their reported
languages were useful, colorful, rich, poetic, emotional, and cold by choosing not at all (1),
somewhat (2), more or less (3), to a large extent (4), and absolutely (5). These were baseline

descriptive words to use in order to measure general perceptions of a reported language.
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However, the research questions in the current study explored both positive and negative
perceptions of participants’ reported language choices in order to better mirror previous study
results in Palestine. Olsen and Olsen (2010) already reported negative perception of Hebrew
amongst Palestinians. Therefore, it was necessary for the original descriptive word list of cold,
emotional, poetic, rich, and colorful to be expanded to include a variety of negative words
alongside the positive descriptors. The original BEQ included only one “negative” word: cold.
In order to select these additional words to be added, it was important to consider the
translation of the BEQ in Arabic and English. Therefore, the researcher met with a native
Arabic speaker who has a PhD in SLA and brainstormed four negative adjectives, which would
translate well from English to Arabic and would serve well as direct opposites to the positive
adjectives already present on the original BEQ. To illustrate, it was discovered that there were
problematic translations with one of the original positive adjectives colorful. In the statement
“My L _is colorful,” the word colorful could be translated into Arabic as either “decorative” or
“diverse”. In order to maintain consistency across languages, the English version was changed
to include the word diverse instead of colorful. There were four adjectives retained from the
original BEQ for comparison purposes were useful, rich, poetic; and emotional with useless,
lacking, crude, and unemotional added as the opposites. The adjectives sophisticated, diverse,
pleasant, and honorable were added as the present study explored the emotions connected to
languages of a population currently under occupation/colonization. The negative adjectives to
serve as direct opposites to the positive adjectives were, vulgar, conforming, cold, and shameful.
The Likert scale itself was also changed from a five-point Likert scale to a six-point Likert
scale, in order to remove the possibility of a neutral answer choice. The list of choices was also

completely altered to be an “agree-disagree” 6-point scale. The six new choices are strongly

65



disagree (1), disagree (2), moderately disagree (3), moderately agree (4), agree (5), and
strongly agree (6). This Likert scale adaptation ensures that the participant cannot be “in-
between” agree and disagree in their responses concerning their emotional language perception
on their reported languages. They must either agree or disagree to a certain extent, “even if only
in slight” (Loewen & Plonksy, 2015, p. 99).

The fifth and final adaptation added a total of 5 questions to the open-ended portion of
the questionnaire. The first two additions were inspired by Thompson (2013), whose study of
multilingual aptitude included background questions concerning whether or not her participants
felt discouraged or encouraged to learn a particular language. These questions were added to
this study to give the participants a chance to report if they learned a language, such as Hebrew
or English, out of obligation: (1) Are any of the languages you use languages you feel you had
to learn? Why or why not? Explain. (2) Are any of the languages you use languages that you
were discouraged from learning? Why or why not? Explain. The next two additional open-
ended questions were inspired by Hawker (2013). She reported evidence of Palestinians code
switching between Arabic and Hebrew in certain conversational contexts. Two questions were
added to see if the Palestinians in this study would report similar ideas: (3a) Describe an
instance where you have found yourself switching from one language to another. (3b) With
whom were you talking to when you switched languages? The final question was motivated by
both Hawker (2013) and Olsen and Olsen (2010). This question asks the participant, “Have you
had any experience with Hebrew? Explain the instance(s).” This question was added due to
Hawker’s careful documentation of code switching from Arabic to Hebrew with Palestinians.
Another influence on this addition was the survey results from Olsen and Olsen (2010), which

indicated that Palestinian school children interacted with Hebrew quite often. This question was
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also a necessary addition in case some of the participants either in Palestine or in the United
States did not identify Hebrew as a language choice in the survey. They still had an opportunity
to record their experiences if they had encountered the language in some way.
When all of the changes to the BEQ were complete, the original 35-question BEQ (26 Likert
scale, 12 background questions and nine open-ended responses), transformed to a 76-question
BEQ (36 Likert items, 23 background questions, and 16 open-ended responses) that took
approximately 30-40 minutes to complete, depending on the level of detail in the responses. It
was possible to adapt the original BEQ in this manner, as this study focused on one general
nationality in two different contexts with similar language backgrounds, which allowed for the
addition of more focused questions.

Data Collection

The present study was reviewed by the Institutional Review Board at the research

university and first approved for domestic participation (# Pro00019192). Later an addendum
was added and approved by the IRB to also collect data in Palestine. In order to recruit
participants currently located in the United States, a message was posted to the researcher’s
Facebook account, and sent to national Pro-Palestinian group listserv such as Students for
Justice in Palestine, Jewish Voice for Peace, Jerusalem Fund, and US Campaign for Palestinian
Rights. In order to recruit participants in Palestine, an e-mail message was sent via faculty
currently teaching at Hebron University, Palestine Polytechnic University and Birzeit
University. These three universities are well-known and respected throughout Palestine. These
universities were also chosen because their language of instruction is primarily English. Using
these three sites as the starting point for data collection in Palestine increased the likelihood of

recruiting bilingual or multilingual participants. As mentioned earlier in the chapter, these sites

67



also differ in proximity to Israeli settlements and IDF encounters and thereby yielded differing
data from the participants, giving a more complete picture of Palestinian life under the
occupation. The researcher also encouraged the contacts from these three universities to share
the questionnaire link with colleagues from neighboring Palestinian universities.

The BEQ was administered through an online format to the participant groups in both the
West Bank and in the diaspora. The online questionnaire is a free form survey application,
which automatically records responses in a Google sheet/Microsoft excel-compatible format.
After data collection ended, the questionnaire results were then downloaded directly into SPSS
for statistical analysis. Larsen-Hall (2010) recommends that for researchers to understand
statistical testing more clearly, one of the steps is to estimate the number of participants ahead
of time to obtain enough power for a statistical result to be found and to understand the effect
size of the total population in relationship between groups. In order to have a medium effect
size of .5 (Cohen, 1988), and a power of .8, there needed to be approximately 51 participants in
each group. Effect size “is simply a way of quantifying the size of the difference between two
groups. It is particularly valuable for quantifying the effectiveness of a particular intervention,
relative to some comparison. It allows us to move beyond the simplistic, ‘Does it work or not?’
to the far more sophisticated, ‘How well does it work in a range of contexts?’” (Coe, 2002,
p.1).

However, given the challenges of obtaining participants there were 47 participants in
total. Therefore, with unequal groups of 30 and 17, this resulted in a large effect size of .8 with
a power was .73. Seventeen participants were living in Palestine when they took the survey,
and 30 took the survey were living in the diaspora. Twenty-four of the participants were

currently residing in the United States, and 6 in Jordan, The United Arab Emirates, and The
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United Kingdom. Because the effect size had high power the likelihood of testing similar
hypotheses and finding the effect sizes in another group would be easily facilitated. To access
the survey, each participant clicked the link provided from the e-mails and/or social media
postings.
Addressing Privacy

It is necessary to address the security measures that were taken during data collection,
including the security of responses to the BEQ sent using Google Forms. Google’s
documentation shows that “an independent third party-auditor issued Google Apps an
unqualified SOC2/3 audit opinion” (Google Apps Administrator Help, n.d). This means that the
auditor has determined that all security protocols are in place for the Google App, which
includes Google Forms. In other words, according to Google, these forms are as secure as a
Gmail account, and since the researcher did not share the password connected to the account
with the data, all information should be secure. Each participant response was automatically
saved and recorded on a Google Docs excel sheet. The progress was checked several times
throughout the data collection process. When data collection was completed, all the data were
downloaded and stored on the researcher’s password-protected computer. To ensure participant
comfort, it was optional for the participants to reveal their identifying information, such as
names and e-mail addresses.

Research Design

The connection between languages and emotion has been extensively documented,
especially over the past decade with the aid of the BEQ as a primary data collection source. The
goal of this study was to examine the overall emotional perception and experience Palestinians

multilinguals have of their reported languages by comparing those living inside the walls of
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Palestine with those who live in the diaspora through the data supplied by the questionnaire. A
mixed method, explanatory sequential design was adopted in order to examine the positive and
negative perceptions of Arabic, English, and Hebrew Palestinians in Palestine and the diaspora
quantitatively, as well as investigating the language practices and experiences of various
reported languages qualitatively (Creswell & Piano-Clark, 2011; Ivanoka, Creswell, & Stick,
2006).
Research Questions
A modified BEQ was developed for the current study which includes Likert scale and
open-ended questions. Information from this questionnaire was collected in order to shed light
on four research questions including hypotheses:
1) What are the languages reported by Palestinian multilinguals in Palestine and in the
diaspora?
2) What are the differences in emotional language perception of Arabic, English, and Hebrew
between Palestinians living in Palestine and those in the diaspora?
2a) What are the differences between the two groups in regard to positive emotional
perceptions of Arabic?
2b) What are the differences between the two groups in regard to negative emotional
perceptions of Arabic?
2c¢) What are the differences between the two groups in regard to positive emotional
perceptions of English?
2d) What are the differences between the two groups in regard to negative emotional

perceptions of English?
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2¢) What are the differences between the two groups in regard to positive emotional
perceptions of Hebrew?
2f) What are the differences between the two groups in regard to the negative emotional
perceptions of Hebrew?
3) Are the language practices (e.g. language(s) used in situations of emotional significance, bad
memories) of Palestinian multilinguals affected by location?
4) Are the language experiences (e.g. language(s) one felt they needed to learn, did not need to
learn, overall experience with a certain language) of Palestinian multilinguals affected by
location?
The following are general hypotheses of the research questions detailed above.
1) What are the languages reported by Palestinian multilinguals in Palestine and in the
diaspora?
Null Hypothesis #1 (Ho 1) It is hypothesized Palestinian multilinguals in Palestine and in the
diaspora report the same languages spoken and there is no statistical difference based on
location.
Alternative Hypothesis #1 (Ha 1) It is hypothesized that Palestinian multilinguals in Palestine,
would mainly speak Hebrew, and in the diaspora, English would mainly be spoken.
Participants in both groups might report Spanish or French as other languages they speak.
2) What are the differences in emotional language perception of Arabic, English, and Hebrew
between Palestinians living in Palestine and those in the diaspora?
Null Hypothesis #2 (Ho 2) There will be no statistically significant difference in emotional
language perception of Arabic, English, and Hebrew compared to Palestinians living in

Palestine and those in the diaspora.

71



Alternative Hypothesis #2 (Ha 2) In Palestine, as Arabic would be spoken as the mother
tongue, there will be a higher emotional perception score in Palestine compared to the diaspora.
As Hebrew would be used mainly for professional contextual situations and for checkpoint
crossing purposes, Hebrew will have a lower perception score in Palestine compared to the
diaspora. Likewise, in the diaspora, English would mainly be used more than Arabic or Hebrew,
and have a higher overall emotional perception score in the diaspora compared to Palestine.
2a) What are the differences between the two groups in regard to positive emotional perception
of Arabic?
Null Hypothesis #2a (Ho 2a) There will be no statistically significant difference between the
two groups in regard to positive emotional perception of Arabic.
Alternative Hypothesis #2a (Ha 2a) There will be statistically significant differences of
positive emotional perception scores in Arabic between Palestine and the diaspora, with Arabic
having a higher emotional perception scores in Palestine.
2b) What are the differences between the two groups in regard to negative emotional perception
of Arabic?
Null Hypothesis #2b (Ho 2b) There will be no statistically significant differences between the
negative perception scores of multilinguals in Palestine and the diaspora.
Alternative Hypothesis #2b (Ha 2b) There will be statistically significant differences of
negative emotional perception scores in Arabic between Palestine and the diaspora, with Arabic
having a lower negative emotional perception scores in Palestine.
2c) What are the differences between the two groups in regard to positive emotional perception

of English?
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Null Hypothesis #2c¢ (Ho 2¢) There will be no statistically significant differences between
Palestinian multilinguals in Palestine and in the diaspora with regard to positive emotional
perceptions of English.

Alternative Hypothesis #2¢ (Ha 2¢) There will be statistically significant differences of positive
emotional perception of English between Palestinian multilinguals in Palestine and in the
diaspora, with English having a higher positive emotional perception score in the diaspora.

2d) What are the differences between the two groups in regard to negative emotional perception
of English?

Null Hypothesis #2d (Ho 2d) There will be no statistically significant differences between
Palestinian multilinguals in Palestine and in the diaspora with regard to negative emotional
perception of English.

Alternative Hypothesis #2d (Ha 2d) There will be statistically significant differences of
negative emotional perception of English between Palestinian multilinguals in Palestine and in
the diaspora, with English having a higher negative emotional perception score in Palestine.

2e) What are the differences between the two groups in regard to positive emotional perception
of Hebrew?

Null Hypothesis #2e (Ho 2e) There will be no statistically significant differences between
Palestinian multilinguals in Palestine and in the diaspora with regard to positive emotional
perception of Hebrew.

Alternative Hypothesis #2e (Ha 2e) There will be statistically significant differences of positive
emotional perception of Hebrew between Palestinian multilinguals in Palestine and in the

diaspora, with Hebrew having a higher positive perception score in the diaspora.
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2f) What are the differences between the two groups in regard to negative emotional perception
of Hebrew?
Null Hypothesis #2f (Ho 2f) There will be no statistically significant differences between
Palestinian multilinguals in Palestine and in the diaspora with regard to negative emotional
perceptions of Hebrew.
Alternative Hypothesis #2f (Ha 2f) There will be statistically significant differences of negative
perception of Hebrew between Palestinian multilinguals in Palestine and in the diaspora, with
Hebrew having a higher negative emotional perception score of Hebrew in Palestine.
RQ 3: Are the language practices of Palestinian multilinguals affected by location?
Null Hypothesis #3 (Ho 3) Language practices of Palestinian multilinguals are not affected by
location in both Palestine and in the diaspora.
Alternative Hypothesis #3 (Ha 3) Language practices of Palestinian multilinguals are affected
by location in both Palestine and in the diaspora.
4) Are the language experiences (e.g. languages one felt they needed to learn, did not need to
learn, overall experience with a certain language) of Palestinian multilinguals affected by
location?
Null Hypothesis #4 (Ho 4) Language experiences (e.g. languages one felt they needed to learn,
did not need to learn, overall experience with a certain language) of Palestinian multilinguals
are not affected by location in both Palestine and in the diaspora.
Alternative Hypothesis #4 (Ha 4) Language experiences (e.g. languages one felt they needed to
learn, did not need to learn, overall experience with a certain language) of Palestinian

multilinguals are affected by location in both Palestine and in the diaspora.
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Assumption, Validity, and Reliability
In total, six independent samples #-tests were run. Inferential analyses included the use of
the t-test of Independent Means in instances whereby two independent sets of mean scores were
compared for statistical significance. The alpha level of p <.05 represented the threshold for the
statistical significance of finding in all instances of inferential analyses. The #-tests are generally
robust to violations of normal distribution, even for a small sample size. Levine’s test was also
measured for Equality of Variances and the assumptions were not violated. Levine’s Test
computes the absolute difference between the value of that case and its cell mean and performs a
one-way analysis of variance on those differences. Assumptions were also checked. First, the
researcher made sure that the samples were taken independently of one another and second, the
researcher constructed side-by-side boxplots to assess normality (Field, 2013). In this present
study case, Welch-Saiterthwaite was used as an adjustment to correct for normal distribution
assumption.
Data Analysis
Data collection took place in two stages. The first stage was a pilot study that sought to
recruit Palestinian/Palestinian-American participants currently living in the United States, which
occurred from January 2016 — July 2016. This pilot collected approximately 15 responses to the
BEQ as well as a sample interview. The second stage was the data collection for the
dissertation study itself which took place from March 2018 — May 2018, with participants from
both Palestinian universities and adult and university students in the United States.
The numerical data collected were analyzed with SPSS. The purpose of this study was
to examine the emotional perception, practices, and experiences of reported languages of

Palestinian multilinguals living in Palestine and the diaspora. This study also explored any
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significant differences between the two groups. The goal of the numerical data in this study

was to obtain an overall picture of the emotional perception of languages reported in Palestine

and the diaspora through the Likert-style sections of the BEQ. The goal of the open-ended

responses was to more deeply explore the language practices and experiences between the two

groups. Table 2 details the analysis and the source as they relate to the research questions.

Table 2 Research Questions, Analysis, and Source

Research Questions

Analysis Procedures

Source

RQ 1: What are the languages reported by
Palestinian multilinguals in Palestine and in the
diaspora?

Quantitative/Qualitative
1) Quantitative:
Frequency
distributions of
background sections
Qs 13, 14a (15aif
applicable

Numeric data from
information on BEQ

RQ 2: What are the differences in emotional
language perception of Arabic, English, and
Hebrew between Palestinians living in Palestine
and those in the diaspora?

Quantitative: Individual
results by adjective and
averages of positive and
negative emotion scores
from BEQ

Qualitative: Responses to
open ended questions

Numeric data from
information on the
BEQ/open ended
questions

2a) What are the differences
between the two groups in regard to
positive emotional perception of Arabic?

Quantitative:

Independent sample #-tests
by location on each positive
adjective score and on
averages of the emotion
scores from BEQ questions
of positive emotional
perception of Arabic by
averaging scores of the 8
positive adjectives.

Numeric data from
BEQ

2b) What are the differences
between the two groups in regard to
negative emotional perception of Arabic?

Quantitative:

Independent sample #-tests
by location on individual
negative adjective emotion
scores and averages of the
emotion scores from BEQ
questions of negative
emotional perception of
Arabic by averaging scores
of the 8 negative words.

Numeric data from
BEQ
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Table 2 (cont).

2¢) What are the differences
between the two groups in regard to
positive emotional perception of English?

Quantitative:

Independent sample #-tests
by location on individual
positive adjective emotion
scores and averages of the
emotion scores from BEQ
questions of negative
emotional perception of
English by averaging scores
of the 8 positive words.

Numeric data from
BEQ

2d) What are the differences between
the two groups in regard to negative
emotional perception of English?

Quantitative:

Independent sample #-tests
by location on individual
negative adjective emotion
scores and averages of the
emotion scores from BEQ
questions of negative
emotional perception of
English by averaging scores
of the 8 negative words.

Numeric data from the
BEQ

2¢) What are the differences
between the two groups in regard to
positive emotional perception of Hebrew?

Quantitative:

Independent sample #-tests
by location on individual
positive adjective emotion
scores and averages of the
emotion scores from BEQ
questions of positive
emotional perception of
Hebrew by averaging scores
of the 8 positive words.

Numeric data from
BEQ

77



Table 2 (cont)

2f) What are the differences
between the two groups in regard to
negative emotional perception of Hebrew?

Quantitative:

Independent sample #-tests
by location on individual
negative adjective emotion
scores and averages of the
emotion scores from BEQ
questions of negative
emotional perception of
Hebrew by averaging scores
of the 8 negative words.

Numeric data from
BEQ

RQ 3: Are the language practices of
Palestinian multilinguals affected by
location?

Quantitative: General
frequency distribution
coded for specific language
(#62, 63) and yes/no (#68,
70) Qualitative: thematic
analysis (#62, 63, 68,70)

Open-ended responses
— numerically coded
and open ended
responses

RQ 4: Are the language experiences of
Palestinian multilinguals affected by
location?

Quantitative: General
frequency distribution
coded for specific language
(#64, 65, and yes/no #66,
Qualitative: thematic
analysis (#64, 65, 66)

Open-ended responses
— numerically coded
and open ended
responses

Quantitative Analysis. In order to investigate research question 1 about what languages
are reported, a simple frequency distribution was implemented using descriptive statistics from
SPSS version 22. Background questions from the BEQ about where the participant resides and
what languages they know were coded. Question 11 asked, “Where do you currently reside?”
and questions 13 and 14a requested that the participant identify his/her L1 and L2. The first
categorical variable was group. Palestinians filling out the survey in Palestine were coded as
group 1 and Palestinians filling out the survey in the diaspora were coded as group 2. The next

categories were the L1 and L2 languages they report. The two main language categories were

labeled as L1 and L2. L3, L4, and L5 categories were available where applicable. The

“languages” categories were coded by language rather than order of acquisition as this study

was not focused on the other of acquisition, but on the language itself. For instance, Arabic was

78



coded as 1 no matter if the participant identified it as the L1 or the L2. English was coded as 2.
Other languages mentioned, such as Hebrew or Spanish were coded as 3 and above. Frequency
distribution provided information concerning the number of people who reported each language,
as well as the percentages.

Research question 2 asked, “What are the differences in emotional language perception
of Arabic, English, and Hebrew between Palestinians living in Palestine and those in the
diaspora?” This question was broken down into six sub-questions that were designed to explore
the differences between the positive and negative emotions of the main reported languages of
Arabic, English and Hebrew. The Likert scale questions 37a-42k from the Languages and
Emotions section of the BEQ were used to determine the emotion scores. These items
contained eight positive statements and eight negative statements about the users’ languages L1-
L5. Participants had to fill in the blank of the statement, “My L is.” The positive adjectives
for each language were emotional, useful, diverse, poetic, sophisticated, honorable, rich, and
pleasant. Unemotional, useless, lacking, vulgar, shameful, crude, unemotional, conforming,
and cold were the negative statements. Participants had to respond using the Likert scale (1-6)
strongly disagree (1), disagree, disagree (2), moderately disagree (3), moderately agree (4),
agree (5), strongly agree (6). All participants answered questions about their L1 and L2, which
are items 37a-42k.

Participants also had the option of answering the same questions about their L3-L5 where
applicable. The averages of the first five statements for each language for each participant were
taken in order to provide overall positive L perception scores. The same was done for the last
five statements for each language for each participant in order to obtain overall negative L

perception scores. Once all of the averages were taken for each language reported, independent
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t-tests comparing each language’s L1 and L2 emotional score perception were run in order to
determine whether or not the perception for each language is the same for both L1 and L2
speakers. These tests were conducted for English and Arabic, as these were the two most
common languages for Palestinians to report no matter where their location is. T-tests were also
conducted using Hebrew as this language has been reported to be in use in Palestine (Hawker,
2013; Olsen & Olsen, 2010).

The statistical methodology to investigate this question of emotional language perception
was inspired by Dewaele (2010a), who investigated whether socialization affected the
emotional weight of an LX, in addition to the use of swear words. Similar to the current study,
the information provided from the original version of the Languages and Emotions section of
the questionnaire was used to answer these questions. Dewaele’s study also included a question
about what language the participants preferred to use when they curse. However, this question
was not included in the present study. In Dewaele’s study, the Languages and Emotions section
asked the participants to rate statements on whether or not their L1 — L5 were useful, colorful,
rich, poetic, and emotional on a scale of 1-5. A series of Kruskal-Wallis tests, a non-parametric
test for ANOVA (Larsen-Hall, 2010) were run in Dewaele’s study with the language
characteristics as the dependent variables and age of onset of acquisition, context, frequency of
use, and degree of socialization as the independent variables (Dewaele, 2010a). Where this
methodology differs with regard to the dependent variables from the current study is that the
researcher added more descriptive adjectives to balance the positive and negative. Therefore, it
was necessary to divide the adjectives into positive and negative and take the average of each in
order to create the dependent variable. There was also one independent variable of particular

interest in this study as opposed to multiple independent variables - location of the participant.
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This study also investigated two groups instead of multiple groups. Finally, this study
implemented parametric testing as assumptions of normality were not violated. In addition,
parametric testing was used in this present research study investigating two groups, and thus
being able to use #-tests that made for a more robust assumption of normality check. Table 3

lists the independent #-tests that were run.

Table 3 Independent #-tests

t-tests Independent variable Dependent variable

Independent #-tests Group: Palestinians in Individual tests for emotional, useful, diverse,
Palestine and Palestinians  poetic, sophisticated, honorable, rich, and
in the diaspora pleasant, unemotional, useless, lacking, vulgar,

shameful, crude, conforming, and cold - Arabic
Positive emotion score- Arabic

Negative emotion score — Arabic

Individual tests for emotional, useful, diverse,
poetic, sophisticated, honorable, rich, and
pleasant, unemotional, useless, lacking, vulgar,
shameful, crude, conforming, and cold - English
Positive emotion score — English

Negative emotion score — English

Individual tests for emotional, useful, diverse,
poetic, sophisticated, honorable, rich, and
pleasant, unemotional, useless, lacking, vulgar,
shameful, crude, conforming, and cold - Hebrew
Positive emotion score — Hebrew

Negative emotion score - Hebrew

As shown above, each language reported was given a positive and a negative emotional
score. For each language, there were 18 t-tests performed. The first 7-tests compared the
average scores between the two groups of the first 8 adjectives that were positive with regard to
emotional perception. The second compared the averages between the two groups of the second
eight average scores of the second 8 adjectives that were negative with regard to their emotional
perception. Then each adjective score was compared between the two groups. As Arabic and
English are official languages in Palestine (Amara, 2003), it was assumed that at least English
and Arabic would be common languages between the groups (Suleiman, 2015). Hebrew was
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also included as this is an important language to continue to investigate as it has been part of the
language reality in Palestine for several decades (Olsen & Olsen, 2010; Suleiman, 2004). These
results determined whether or not there are significant differences between Palestinians in
Palestine and Palestinians in the United States on the positive and negative emotional scores for
English and Arabic.

Qualitative Analysis. Finally, research questions 3 and 4 investigate language practices
and experiences between Palestinian multilinguals in Palestine and in the diaspora. As the
numerical data quantified perception, the open-ended responses allowed a chance to dig deeper
into the reasons behind the statistical results. The following open-ended questions were used in
order to better understand language practices:

62) Do you have a preference for emotion and terms of endearment in one language over all
others? Which language is it and why?
63) Do your languages have different emotional significance for you? If yes, how do you see
the emotional significance for each language?
68) If we were to recall some bad or difficult memories, which language would you prefer to
discuss them in and why?
70) Do you feel like a different person sometimes when you use your different languages ?
There were also open-ended questions selected to better understand language experience:
64) Are there any languages you feel like you HAD to learn? Why or why not? Explain.
65) Are there any languages you felt discouraged from learning? Why or why not? Explain.
66) Have you had any experience with Hebrew? Describe the instance(s).

For each question, all specific language and yes/no responses were counted as a whole

and then divided into the two groups of Palestinians in Palestine and Palestinians in the diaspora
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in a content analysis. Then, a more detailed thematic analysis was performed on each question
in order to search for emerging categories (Braun & Clarke, 2006). After the questions were
coded individually, overall language practices (questions 62, 63, 68, & 70) and language
experiences (questions 64, 55, 66) were synthesized and compared between the two groups in
order to address the specific research question regarding whether location of the multilingual
participants played a role in the results.

Pilot Study. Dorneyi and Taguchi (2010) recommend that questionnaires be piloted
before implementation. While the BEQ has been previously tested and shared for two years, the
researcher made changes to the questionnaire, as described in a previous section of this chapter,
which necessitated a pilot study. The adapted BEQ was sent out to multiple universities around
the United States through chapter Facebook groups of Students for Justice, a student group
which advocates for Palestinian rights at their university level and a wider national level. An
announcement was also put out on the researcher’s Facebook page. The original aim was to
obtain at least 25 participants, because the proposed statistical tests require a minimum of 20
participants (Larsen-Hall, 2010). However, by the end of the 6-month response period, only 16
responses were sent back. The results yielded some preliminary language data and open-ended
data from United States participants which meant that some questions could be partially
investigated as the pilot did not include any participant within Palestine itself. The preliminary
qualitative analysis was also run from one sample structured interview, which was included in
the original proposal.

The main section of the BEQ used in the pilot analysis was the adapted Languages and

Emotions portion. The Likert scale accompanying the questions ranged from 0-5 with zero

being non-applicable. Because the non-applicable ranking was set as zero, the scale was
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considered to contain an uneven number of response options, which meant that a score of “3”
demonstrated a neutral response. Therefore, all of the responses with a score of “3” were not
counted in the averages of each reported language’s positive and negative emotion scores. For
example, when a participant saw a statement such as, “My L1 is colorful,” they had the choice
of 0 = not applicable, 1 = not at all, 2 = somewhat, 3 = more or less, 4 = to a large extent, and
5 = absolutely. Consequently, only responses of 1, 2, 4, and 5 were included for this sample
analysis, as only these responses indicated a clear perception of agreement or disagreement with
a particular statement. Therefore, the Likert scale was changed from 1-5 to 1-6.

Languages reported were Arabic, English, Spanish, and American Sign Language. Past
studies have inquired about the L1 in general, but did not necessitate specific languages being
reported. Past studies have also reported a preference for the L1 as opposed to the L.2. For
instance, Dewaele (2011) found that participants considered their L1s to be more poetic,
colorful, rich, and emotional than their L2s, which were reported as more useful. With these
past findings in mind, it was necessary to examine whether there was a difference between the
emotional perception of reported L1 and L2s of Palestinians living in the United States
regardless of which position a specific language is in. While there were not any statistical tests
run comparing Palestinians in Palestine and Palestinians in the diaspora, four independent
samples #-tests were conducted in order to determine whether there were significant differences
in the emotional perception scores of participants between L1 and L2 English and L1 and L2
Arabic of participants in the United States. The classification of either L1 or L2 acted as the
independent variable, and the emotional language perception score was used as the dependent
variable. Results showed there were no significant differences between groups. Therefore, the

original study purposely explored specific languages - in this case, Arabic and English.
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The final general results to discuss are the open-ended questions and the sample
interview. This data qualitatively addresses research question 2, which discusses the differences
between the two groups of Palestinians in regards to the emotional language perception of their
reported languages. While these two groups could not be compared in the pilot, first responses
to these questions started the process of shedding light on language perceptions of Palestinians
in the diaspora. There are four primary open-ended questions to focus on:

63) Do your languages have different emotional significance for you? If yes, how do you

see the emotional significance for each language? 64) Are there any languages you feel

like you had to learn? 65) Are there any languages you felt discouraged from learning?
Each of the participant responses were read and placed into a chart. Questions 63-65
were coded as yes or no. The responses to number 63, the emotional significance question,
were split. There were three participants who felt no difference in the emotional significance of
their languages. There were four who said that English had the most emotional significance,
because it was more familiar to them. For instance, one participant said that it “is the more
appropriate language of emotions for me to use because I'm more emotionally attached to this
language.” Five participants felt that Arabic had more emotional significance as “emotional
terms in Arabic contain a lot of imagery and weight...” This finding is particularly interesting
because these are Palestinians living outside of Palestine where Arabic is not the dominant
language, yet almost half favored Arabic over English. The other half either had no preference
or preferred English.

The response to question 64, concerning the participants’ perceptions of their need to
learn languages, was again split between Arabic and English. Approximately half of the

responses were no, indicating that participants did not feel pressure to learn any particular
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language. The other half expressed the need to learn Arabic, mainly for family reasons. One
participant expressed this sentiment best by stating, “I have to learn Arabic, but I also want to
learn it. It's a must for reasons that include religion and future work, but I want to because it is a
beautiful language and one day I want to teach it to my own kids.” The responses to question
65 showed that no participant felt discouraged from learning a particular language.

During the pilot interview, the participant was asked to describe any general language
experiences Arabic, English, and Hebrew. “Arwa,” has grown up in the United States, and her
family is Jordanian-Palestinian, meaning the majority of her family lives in Jordan, and some of
her family still lives in Palestine. She is engaged to a Palestinian whose entire family still lives
in Palestine. She told me a story involving experience with Hebrew that involves attempting to
pass from Jordan into Palestine. While she was trying to cross with her family, she encountered
Israeli soldiers. “Unfortunately we didn’t make it, and I think that was the only time I
experienced Hebrew... I think my experience with Hebrew will grow when I finally do go to
Palestine because of the Israeli occupation.” Throughout the interview, she was also asked
which languages she felt were the most important to know in Palestine. While she highlighted
the importance of knowing Arabic, she spoke in detail about the need to also know Hebrew:

It’s important to know the language of your oppressor...and like if you want permits, to get
anything, to do anything legally in Palestine...they made Palestine dependent upon them, and
that is the point of oppression. So definitely something that all Palestinians need to know is
Hebrew. What was noteworthy about this interview was that this participant did not report
Hebrew as a language from L1-L5. Therefore, an open-ended question, “Have you had any

experience with Hebrew? Describe the instance(s).” was added in order to obtain data regarding
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Hebrew experiences for all participants in the original study for them to respond in the
appropriate section.

Chapter Summary

As discussed in Chapters 1 and 2, the emotional perception of languages used by

Palestinian multilinguals in Palestine and in the diaspora can be quite complex. In order to
better understand the complexities, open-ended responses focusing on language practices and
experiences can be better help to shed light on the role of languages in situations of occupation
and displacement. This chapter discussed the methodology of the present study. First, the
overall research design was discussed. After this, the BEQ and the detailed adaptations were
mapped out, and data collection method for both quantitative and qualitative data were
presented. Finally, the brief pilot study was summarized with general results displayed along

with the modifications made to the original study as a result from the pilot.
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CHAPTER FOUR:
RESULTS
Introduction
The purpose of the present study was to investigate the emotional language perceptions,
practices, and language experiences using Arabic, Hebrew, or English of Palestinians in
Palestine, and those in the diaspora in order to examine the possible differences and similarities
between the two groups through a transnational socio-political, multilingual framework
(Dewaele, 2010; Pavlenko, 2005). Information was collected using the Bilingual Emotional
Questionnaire (BEQ) (Dewaele & Pavlenko, 2001-2003), by using a mixed methods approach
that utilized descriptive ¢ test analyses and qualitative thematic coding to obtain the present
study research results. The survey participants were from Palestine or lived in Palestinian areas
including the diaspora within country or outside of country in locations such as the United
States.
Research Questions
This chapter discusses the results of the four research questions. RQ 1 used frequency
distribution, RQ 2 conducted #-tests, and 2a through 2f, ¢ tests were also conducted. RQ 3 and
RQ 4 entailed the frequency distribution and thematic analysis to find trends in results for this
present study. The questions are (1) What are the languages reported by Palestinian
multilinguals in Palestine and in the diaspora? (2) What are the differences in emotional
language perception of Arabic, English, and Hebrew between Palestinians living in Palestine and

those in the diaspora? (3) Are the language practices of Palestinian multilinguals affected by
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location? (4) Are the language experiences of Palestinian multilinguals affected by location?
First, the quantitative questions are analyzed. Then, the qualitative questions are explored. The
chapter will close with an overall synthesis of the study’s findings.
Findings and Themes

Research Question One: Languages Reported. In order to examine research question
1, “What are the languages reported by Palestinian multilinguals in Palestine and in the
diaspora?”, a total of 6 questions from the questionnaire were used. From the questionnaire,
question 11 asked where the participants currently reside. The remaining five questions were
those asking participants to identify their L1-L5 (13, 14a, 15a, and 16a, 17a where applicable).
Data from these six questions were counted and charted. In total, 10 languages were reported.
In order to be considered for this study, all participants had to report at least an L1 and L2. The
L3-L5 were optional. There were 13 participants who reported an L3, four who reported an L4,
and two who reported an L5. Of those 13 participants who reported an L3, eight of those
participants were residing in Palestine, and five in the diaspora (United States, United Arab
Emirates). Of those who reported an L4, two reside in Palestine and three outside of Palestine
(United States, United Arab Emirates). Finally, of the 2 who reported an L5, both of those
participants were residing in Palestine. The languages represented in this participant sample,
aside from Arabic and English, are Hebrew (5), Spanish (3), Turkish (2), Japanese (3), Chinese
(1), German (1), and Russian (2). As the focus of the study are the perceptions, experiences and
practices in mainly Arabic, English, and Hebrew, and only five participants specifically
identified Hebrew, more questions addressing Hebrew were added for all participants about

perception and experience with that particular language.
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Table 4 Language Profile Comparison between Palestinians in the Diaspora and Palestinians in Palestine

In the diaspora In Palestine Total number

N=30 N=17 N=47
Arabic 29 17 46
English 30 17 47
Hebrew 1 4 5
French 3 4 7
Spanish 3 1 3
Turkish 0 2 2
Japanese 2 1 3
Chinese 0 1 1
German 1 0 1
Russian 2 0 2

Research Question Two: Emotional Perception Between Groups. In order to further
examine these two groups and their reported languages, RQ 2 asks, “What are the differences in
emotional language perception of Arabic, English, and Hebrew between Palestinians living in
Palestine and those in the diaspora?” The participants were assigned to groups according to
location: “in the diaspora” and “in Palestine.” The data were further broken down in order to
examine this overarching question by exploring the results from Arabic, English, and Hebrew
specifically. The reason these languages were chosen is due to the fact all but one participant
responded to questions regarding these three languages. Arabic and English were both reported
as either the participant L1, L2, or in one case, an L3, and everyone had to respond to questions
regarding the Hebrew language. There was one exception where a participant did not include
Arabic but identified as Palestinian and reported exposure to Hebrew. Therefore, this participant
was not taken out of the study. In the statistical analysis, there were a total of 46 participants for

Arabic, and 47 for English and Hebrew. For each language, the positive and negative emotional
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perceptions were rated on a scale of 1-6 from strongly disagree to strongly agree responding to
the statements such as, “My L1 is poetic.” From the eight positive adjectives, an average was
calculated and compared between Palestinians in Palestine and Palestinians in the diaspora.
Additionally, each individual adjective was also compared between groups. This differs from
previous studies using the BEQ as this study included several additional adjectives balancing
both the positive and the negative adjectives. Then, each individual adjective was compared
between groups.

Arabic. Research questions 2a and 2b focus on the differences between the two groups
regarding the positive and negative perceptions of Arabic. A total of 46 participants were
included in this analysis. As stated above, one participant was excluded from this analysis
because Arabic was not indicated as a reported language. Table 5 shows the results of the
comparison of emotional perception between Palestinians in the diaspora and Palestinians in

Palestine by location.

Table 5 Results of #-tests and Descriptive Statistics Arabic Positive and Negative Emotional Perception by Location

Outcome Group 95% CI for
Mean
In the diaspora In Palestine Difference
N=29 N=17
M SD n M SD n t df p
Arabic
o 5.08 983 29 5.29 612 17 -.686, .262 -902 437 372
Positive
Arabic
. 1.62 555 29 1.93 .534 17 -.643,.031 -1.85 44 .074
Negative
*p <.05.

After taking the average of the emotional perception scores for all of the positive and negative
adjectives from the Languages and Emotions section of the BEQ, results of the #-test show no
significant difference between Palestinians in the diaspora (¢ =.902, df, 43.7, p = .372) and

Palestinians in Palestine (¢ = 1.85, df = 44, p = .074) with regard to the overall positive
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emotional perception and negative emotional perception of the Arabic language. However,
when these results are broken down by specific adjective, as previous studies have done
(Dewaele, 2010b), a few of the adjectives were statistically different between the groups for
both of the positive and negative perceptions. Table 6 below exhibits the breakdown of the
specific adjectives used in this study and the results regarding which adjectives have

significantly different emotional perception between the two groups.

Table 6 Results of #-tests and Descriptive Statistics Arabic Detailed Adjectives of Positive and Negative Emotional
Perception by Location

Outcome Group 19\/?2/2(:51 for

In the diaspora In Palestine Difference

N=29 N=17

M SD  n M SD n Loar P
Emotional 5.00 1.19 29 4.94 .899 17 -.616,.734 176 44 .861
Useful 5.52 .688 29 5.47 .800 17 -.403, .496 .209 44 .835
Diverse 5.03 1.11 29 5.35 .996 17 -980,.343 -.970 44 337
Rich 5.17 1.39 29 5.59 1.00 17 -1.13,.300 -1.17 44 .248
Poetic 4.97 1.66 29 5.65 .606 17 -1.37,.009 -2.00*  38.7 .053
Sophisticated ~ 4.62 1.63 29 4.71 1.65 17 -1.10, .924 -.170 44 .866
Honorable 5.10 1.32 29 5.41 .939 17 -1.04, 427 -.845 44 403
Pleasant 5.24 .988 29 5.24 1.09 17 -.626, .638 .019 44 985
Unemotional  1.24 S11 29 1.88 .928 17 -1.15,-134 -2.63*  21.8 .016
Useless 1.07 371 29 1.41 795 17 -770,.084 -1.68 20.2  .110
Conforming 2.86 1.53 29 4.41 1.33 17 -2.45,-.652 -3.48% 44 .001
Lacking 2.24 1.70 29 1.65 1.37 17 -332,1.52 1.29 39.6 202
Vulgar 1.59 1.18 29 1.18 728 17 -230,1.05 1.29 44 153
Crude 1.62 1.24 29 1.41 .870 17 -.479,.897 .612 44 544
Shameful 1.17 .539 29 1.53 1.38 17 -1.09,.372 -1.03 18.9 318
Cold 1.17 602 29 1.94 1.56 17 -1.59,.058 -1.95 44 .066

* p<.05.
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Table 6 above displays the results of this #-test which show the following means of emotional
perception using specific adjectives to be statistically different between groups: poetic,
unemotional, and conforming. The results from the adjective poetic, showed a significant
difference in means between Palestinians in the diaspora (M =4.97, SD = 1.66, n =29) and
Palestinians in Palestine (M = 5.65, SD = ,606, n = 17) at the .05 level of significance ( = -2.00,
df=38.7, p=.053). Therefore, more Palestinians in Palestine viewed Arabic as more poetic
than Palestinians in the diaspora. Whereas when comparing the results from adjective
unemotional, there was a significant mean difference between Palestinians in the diaspora (M =
1.24, SD = 511, n = 29) and Palestinians in Palestine (M = 1.88, SD = .928, n = 17) at the .05
level of significance (¢ = -2.63, df = 21.8, p = .016) revealing more Palestinians in the diaspora
perceived Arabic to be slightly more unemotional than Palestinians in Palestine. Finally, in
reference to the adjective conforming, Palestinians in the diaspora (M = 2.86, SD = 1.53, n = 29),
viewed Arabic as significantly less conforming than Palestinians in Palestine ( M = 4.41, SD =
1.33, n=17) at the .05 level ( # =-3.48, df =44, p = .001).

English. Questions 2b and 2c¢ inquire as to the differences in emotional perception
between Palestinians in the diaspora and those in Palestine regarding the English language. All

participants reported English as either an L1, L2, or in one case, an L3.

Table 7 Results of #-tests and Descriptive Statistics English Positive and Negative Emotional Perception by Location

Outcome Group 95% CI for
Mean
In the diaspora In Palestine Difference
N=30 N=17
M SD n M SD n t df p
English
i 4.46 940 30 4.38 926 17 -.495,.647 268 45 .790
Positive
English
. 2.12 766 30 2.21 .588 17 -529,.336 -449 45 .655
Negative
*p<.05.
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After calculating the averages of the positive and negative emotional perception scores from
each language from the Languages and Emotions section of the BEQ, the results of a #-test in
table 7 above reveal no significant differences between Palestinians in the diaspora (¢ -.268, df =
45, p =.790) and Palestinians in Palestine (¢ = .449, df = 45, p = .655). However, as with the
case of Arabic, once the individual adjectives were broken down, there was at least one

adjective with a significant difference between the two groups.

Table 8 Results of #-tests and Descriptive Statistics English Detailed Adjectives of Positive and Negative Emotional
Perception by Location

Outcome Group 95% CI for
Mean

In the diaspora In Palestine Difference

N=30 N=17

M SD n M SD n t df p
Emotional 437 1.27 30 4.65 996 17  -1.00, .442 -782 45 439
Useful 577 .504 30 524 903 17  .038,1.03 2.24*% 218 .036
Diverse 4.80 1.50 30 465 99 17  -.666,.972 376 45 .708
Rich 463 143 30 447 128 17  -.679,1.00 390 45 .699
Poetic 390 1.52 30 418 129 17  -1.156,.603 -633 45 .530
Sophistic. 413 125 30 335 141 17 -021,1.59 1.96 45 .056
Honorable 3.63 1.63 30 376 125 17  -1.05,.789 -287 45 775
Pleasant 443  1.17 30 476 970 17  -1.00,.341 -993 45 326
Unemotion. 2.87 1.59 30 259 123 17  -622,1.18 .623 45 537
Useless 1.10  .305 30 141 618 17  -.645,.021 -1.95 205 .065
Conforming 3.03 1.69 30 324 103 17 -1.00,.599 -508 44.67 614
Lacking 243  1.59 30 3.06 125 17  -1.53,.278 -1.39 45 .170
Vulgar 203 122 30 1.65 702 17  -264,1.04 1.20 45 238
Crude 1.83  1.12 30 1.83 112 17  -1.02,.331 -1.03 45 310
Shameful 143 1.07 30 1.47 717 17  -.625..551 - 128 45 .899
Cold 220 1.22 30 212 127 17  -672,.837 220 45 .827
*p <.05.
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Table 8 above displays the results of this #-test that shows only one adjective to be
significantly different: useful. In reference to this adjective, there was a significant difference
between Palestinians in the diaspora (M = 5.77, SD = .504, n = 30) and Palestinians in Palestine
(M =5.24,SD =,903, n = 17) at the .05 level of significance ( = -2.24, df = 21.8, p = .036).
Therefore, those in the diaspora did find English to be more useful than Palestinians in
Palestine. It should also be added that the emotional perception of English concerning the word
useless between Palestinians in the diaspora (M = 1.10, SD = .305, n = 30) and those in
Palestine (M = 1.41, SD = .618, n = 17) while not significant at .05 or below, was approaching
statistical significance (¢ =-1.95, df = 20.5, p = .065). Therefore, as in line with the results of
the word useful, Palestinians in Palestine report they feel English is more useless than
Palestinians in the diaspora. This difference in perception with these particular adjectives will
be unpacked further in the qualitative analysis of this chapter and in chapter 5.

Hebrew. Questions 2d and 2e investigate possible differences in emotional perception of
Hebrew between Palestinians in the diaspora and Palestinians in Palestine. Given this was a
language of focus in the study, the Hebrew language was mentioned specifically instead of just
stating the L1 or L2. For example, instead of having to respond to a statement “My L1 is
emotional.” On a Likert scale of 1-6, the statement says, “Hebrew is emotional.” Therefore, all
47 participants responded. Tables 9 and 10 display the results of #-tests comparing the emotional

perception of the two groups.
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Table 9 Results of t-tests and Descriptive Statistics Hebrew Positive and Negative Emotional Perception by Location

Outcome Group 95% CI for
Mean
Outside Palestine In Palestine Difference
N=30 N=17

M SD n M SD n t df p
Hebrew 2.00 142 30 2.14 713 17 -770, 485 -458 4455 649
Positive
Hebrew 1.93 141 30 2.70 1.36 17 -1.63,.081 -1.823 45 075
Negative

* p<.05.

After calculating the averages of the positive and negative emotional perception scores from the

Language and Emotion section of the BEQ, the results of an independent samples #-test in table

9 above reveal no significant differences between Palestinians in the diaspora (¢ -.458, df =

44.55, p = .649) and Palestinians in Palestine (¢ =-1.823, df = 45, p = .074). The general results

in positive perception, however, were much lower than the reported positive perception of

Arabic and English for both groups, and as the mean averages show, both groups were in

general agreement that Hebrew is not very positive. There were some significant differences in

perception between those in the diaspora and those in Palestine once the individual adjectives

were broken down.
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Table 10 Results of t-tests and Descriptive Statistics Hebrew Detailed Adjectives of Positive and Negative

Emotional Perception by Location

Outcome Group 95% CI for

Mean Difference
In the diaspora  In Palestine

N =30 N=17

M SD N M SD N t aA  p
Emotional 2.13 1.57 30 1.53 .800 17 -.093,1.30 175 44.67 .088
Useful 2.17 1.59 30 324 1.72 17 -2.08,-.065 2,15 45 037
Diverse 193 1.55 30 224 1.03 17 -1.15,.548 -716 45 478
Rich 2.07 170 30 176 1.00 17 -463,1.07 795 4490 431
Poetic 197 1.50 30 1.53 .717 17 -216,1.09 135 4413 .184
Sophisticated ~ 2.07 1.64 30  2.65 1.84 17 -1.63,.466 112 45 270
Honorable 2.07 162 30 265 1.46 17 -1.53,.374 122 45 227
Pleasant 1.63 1.13 30 1.59 .795 17 -.580,.671 145 45 885
Unemotional ~ 1.80 1.45 30  3.18 2.01 17 -2.51,-237 -2.49% 256 .020
Useless 173 139 30 212 1.62 17 -1.34,.570 -824 2935 395
Conforming 1.90 137 30 2.06 .899 17 -908,.591 427 45 672
Lacking 2.07 176 30 3.2 1.93 17 -2.17,.064 -1.90 45 064
Vulgar 203 1.79 30 271 1.53 17 -1.71,.369 -1.30 45 200
Crude 190 1.63 30 3.00 1.69 17 -2.13,-.067 2.16% 322 .033
Shameful 193 1.68 30 253 142 17 -1.57,.378 -1.23 45 224
Cold 2.10 1.81 30 294 1.64 17 -1.91,.228 -1.58 45 120

* p<.05.
Table 10 displays the results of the #-tests which reveal the following mean averages of

emotional perception using specific adjectives to be statistically significant between Palestinians
in the diaspora and Palestinians in Palestine: unemotional and crude. With regard to the
adjective unemotional, there was a significant difference between Palestinians in the diaspora
(M =1.80, SD = 1.45, n = 30) and Palestinians in Palestine (M = 3.18, SD = 2.01, n = 17) at the

.05 level (¢ =-2.49, df = 25.6, p = .020). Palestinians in Palestine seem to agree that Hebrew is
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unemotional. On the other hand, Palestinians in the diaspora seem to disagree that it is
unemotional. Even though it is not quite statistically significant, the inverse is true when
exploring the adjective emotional. There was not a significant difference between Palestinians
in the diaspora (M =2.13, SD = 1.57, n =30) and Palestinians in Palestine (M = 1.53, SD = .800,
n=17). However, the result is almost approaching significance (¢ = 1.75, df = 44.67, p = .088).
Palestinians in Palestine have a lower mean average when determining if Hebrew is
emotional in comparison with Palestinians in the diaspora, just as Palestinians in Palestine have
a higher mean average when agreeing Hebrew is less unemotional than Palestinians in the
diaspora. In addition, the adjective crude was revealed as statistically significant between
Palestinians in the diaspora (M = 1.90, SD = 1.63, n = 30) and Palestinians in Palestine (M =
3.00, SD=1.69,n=17) ata .05 level (t=-2.16, df =32.2, p = .038). Palestinians in Palestine
view Hebrew as cruder than the Palestinians in the diaspora. Speaking generally, in reference to
the above results, it should also be noted that while there were lower mean averages for the
positive emotional perceptions, participants in both groups did not have a positive perception of
Hebrew, and groups did not produce a very high mean score when exploring the mean averages
of the negative emotional perception. This idea will also be further elaborated in chapter 5.
Research Question Three: Language Practices. Research question 3 explores whether
language practices of Palestinian multilinguals are affected by location. To explore these
practices, open-ended questions were selected from the questionnaire which ask about language
preferences for terms of endearment, emotional impact, and recalling bad memories:
62) Do you have a preference for emotion and terms of endearment in one language over all

others? Which language is it and why?
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63) Do your languages have different emotional significance for you? If yes, how do you see the

emotional significance for each language?

68) If we were to recall some bad or difficult memories, which language would you prefer to

discuss them in and why?

70) Do you feel like a different person sometimes when you use your different languages?
Each question was coded for what language(s) participants reported in their response. Those
responses were divided into two groups: Palestinians in Palestine and Palestinians in the
diaspora. Those language preferences were then charted. In addition to the language response,
the more detailed open-ended responses were divided into two groups by location and further
analyzed by a thematic analysis in order to discover emerging themes in relation to language
practice and location (Braun & Clarke, 2006). The themes uncovered from each individual
question were then compared and contrasted in order to reveal general language practices from
the two groups of Palestinian multilinguals. The data from Table 11 displayed below presents
the content and thematic analysis for each question as well as a synthesized response at the end.
The responses are written exactly as the participants expressed with no modification for
spelling, word choice, and or grammar.

Terms of Endearment. All but three of these participants reported a language preference
for terms of endearment. The most mentioned language was Arabic with a little over half of both
groups reporting this preference. English was the second most reported language with the

combination of Arabic/English following closely behind.
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Table 11 Language Preferences for Terms of Endearment

Language Palestinians in Palestine Palestinians in diaspora Total
Arabic 9 (53%) 17 (56.7%) 26
English 3 (17.6%) 5(16.7%) 8
French 2 (11.8%) 1 (3.3%) 3
Arabic/English 3 (17.6%) 3 (10%) 6
Arabic/French 0 (0.0%) 1 (3.3%) 1
No language 0 (0.0%) 3 (10%) 3
Total 17 (100.0%) 30 (100%) 47

While Table 11 above displays the breakdown of these language preferences, a thematic
analysis was performed on the reasons why these languages were selected. There were a total
of 37 detailed responses, 11 from Palestinians in Palestine and 16 from Palestinians in the
diaspora. Two main themes emerged for both groups: “Arabic connection” and “English for
effective communication.” There was an additional theme that presented itself in the group
Palestinians in Palestine which was “Arabic/English partnership.” The first theme can be best
expressed by the following three examples.

“Yes. Arabic. Because it is my first language and i think it would be more authentic and
original comparing with rh other languages i speak or know” (Participant 9, Jerusalem
(Palestine) Arabic, English, Turkish).

“Arabic becasee its an emotinal langauge and I am perfict in it” (Participant 15,
Palestine, Arabic, English).

“Arabic. I'm romanticizing it, but the metaphors feel deeper and it's a language that has
more emotional significance for me. It’s not fluent, but it feels like home” (Participant
29, US, English, Arabic).

“I prefer emotional terms and terms of endearment in arabic because I feel like Arabic is
a more emotional and poetic language that speaks to the heart in comparison to English”

(Participant 38: US: English, Arabic).
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The reasons why participants chose Arabic as a language to express terms of endearment
are uniform between groups. Palestinians in both Palestine and in the diaspora share a
connection they feel for Arabic as it is emotional and authentic for those in Palestine, and a way
to return home for those in the diaspora. English was also chosen as a language to express
terms of endearment, not necessarily because it was a poetic and expressive language, but
because it was the language that was easier to understand as illustrated by the next two
examples.

“English, simply because I’ve found myself in it” (Participant 14, Palestine,

Arabic/Russian, English, French).

“English- L1 simply because I have the capacity to express myself. I don't know those

words in Arabic and moreover they do not have the same weight in my head. They are

just words in Arabic when I learn them, whereas in English I have the exposure that I

know them as feelings” (Participant 24, US, English, Arabic)

English is seen as a language that is clearer to understand in not just the United States,
but interestingly enough from multilinguals in Palestine as well. English took on a new role in
Palestine. The final theme that emerged from Palestinians in Palestine was “Arabic/English
partnership.” There were a few examples which expressed the ways in which this group of
people used both Arabic and English depending on the situation.

“It depends on the context, if I'm serious I would mostly use Arabic, but there is a chance

that I might swift to English” (Participant 11, Palestine, Arabic, English, Japanese).

“Arabic and English because I use them on s daily basis and in domains that include

emotions” (Participant 13, Palestine, Arabic/Russian, English, French, Hebrew).
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These examples expressed how Arabic and English work together for some of the participants.
Participants discuss briefly how and when they use Arabic and English on a regular basis.
Participant 33: “US Arabic, English. English, less rich, easy to understand.”
Emotional Significance. This open-ended question yielded more language preferences
as viewed below in Table 12. Arabic is still the most preferred as a language of emotional
significance. What is an important point to note is that almost half of the participants in the
diaspora chose Arabic as emotional while a little over a quarter chose Arabic in Palestine. In
addition, a greater number of participants reported that no language represented a greater
significance. Finally, Arabic/English are seen to be emerging as a more popular choice as a

partnership of languages representing emotional significance for participants in the diaspora.

Table 12 Language Preferences for Emotional Significance

Language Palestinians in Palestine Palestinians in diaspora Total
Arabic 5(29.4%) 14 (46.7%) 19
English 4 (23.5%) 3 (10%) 7
Arabic/English 1(5.9%) 6 (20%) 7
French 1(5.9%) 0 (0.0%) 1
Arabic/French 1 (5.9%) 0 (0.0%) 7
Turkish 1(5.9%) 0 (0.0%) 1
Russian 1 (5.9%) 0 (0.0%) 1
Spanish 0 (0.0%) 1 (3.3%) 1
Yes 0 (0.0%) 2 (6.7%) 2
No 3 (17.6%) 4 (13.3%) 7
Total 17 (100%) 30 (100%) 47

There were a total of 24 responses, 7 from Palestinians in Palestine, 17 from Palestinians
in the diaspora, which were not answered as yes/no or with just the language preference in a
thematic analysis. In this analysis, two of the same previous themes emerged: “Arabic
connection” and “Arabic/English partnership.” First, the theme “Arabic connection” was
formed because the responses expressed similar sentiment of genuine appreciation and

connection to the language.
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“Yes there is. I see that Arabic is the most appropriate language to express my emotions
because it is rich and expressive. Regarding English language, it is somehow rich of
emotional expressions but sometimes it doesn't convey my exact feelings as Arabic does”

(Participant 10, Palestine, Arabic, English).

“Arabic is my mother tongue and I enjoy speaking it, it feels like it comes out of my

mouth naturally” (Participant 21, US, English, Arabic).

“Arabic seems more genuine and appropriate for emotions. English seems more detached

form human emotion, as if its only meant for emails and scientific articles” (Participant

25, US, Arabic, English).

Both Palestinians in Palestine and those in the diaspora are in agreement that Arabic is a
preferred language of emotional significance. There seems to be a level of appreciation
expressed for the language regardless of location as the language is reported as being natural,
rich, and expressive.

The final category for this question does not address English individually, but of a
partnership between Arabic and English. The participants convey how the two languages work
together for them in their daily life, similar to the first question.

“I use Arabic and English basically to communicate all types of emotions. I'm
satisfied with either, but sometimes I prefer English especially when confessing
those emotions to friends” (Participant 13, Palestine, Arabic/Russian, English,
French, Hebrew).

“My languages do have different emotional significance for me. Arabic is more
appropriate for me to express my heartfelt emotions like pain, mourning, loss,

love, and romance. English is more appropriate to me for serious emotions and
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when [ want to get my point across clear and grammatically correct. Also,
everyday conversation and understanding/ education is more appropriate to me in
english” (Participant 38, US, English, Arabic).
Just as was the case with terms of endearment, participants express specific roles for some of
their languages they report. The question of emotional significance allowed participants to get a
little more detailed and specific as to what instances certain languages would be used as is best
illustrated by participant 38 who has very clear guidelines on when to use both Arabic and
English. The next open-ended question asks about a more specific instance allowing for even
more focused responses.
Recalling Bad Memories. The responses to this question yielded fewer languages
reported as the nature of what language preference to recall a bad memory is more along the
lines of proficiency in addition to general preference as displayed by Table 13 below. What is a
note of interest to be later expanded upon is that only a little over half of the participants in
Palestine prefer Arabic as the language they would use and 7 prefer English or an Arabic/English

combination.

Table 13 Language Preferences for Recalling Bad Memories

Language Palestinians in Palestine Palestinians in diaspora Total
Arabic 9 (53%) 8(26.7%) 17
English 3 (17.6%) 18 (60%) 21
Arabic/English 4 (23.5%) 4 (13.3%) 8
Russian/English 1 (5.9%) 0 (0.0%) 1
Total 17 (100%) 30 (100%) 47

All participants had at least a language they wished to report. When exploring the more
detailed responses in a thematic content analysis, there were however only 25 responses, 7 from
Palestinians in Palestine, and 18 from Palestinians in the diaspora, which detailed reasons as to

why they preferred a certain language or languages. There were four themes that surfaced:
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“English is less emotional,” “English for effective communication,” “Arabic is more
appropriate,” and “Arabic/English partnership.” Both Palestinians in Palestine and Palestinians
in the diaspora discussed English being less emotional and Arabic being more appropriate.
“English, because I would get too emotional using Arabic” (Participant 11, Palestine,
Arabic, English, Japanese).
“English, it alienates the bad experience from me by sounding foreign” (Participant 43,
United Arab Emirates, Arabic, English, French, German, Spanish).

There was concern expressed from both groups that Arabic was just too emotional of a
language to speak about difficult topics. English made the situation at hand feel less distant.
However, this concern was not expressed uniformly as there were also sentiments concerning
Arabic being the more appropriate language.

“Arabic i feel 1 can express my feelings in a better way” (Participant 9, Jerusalem

(Palestine), Arabic, English, Turkish).

“Arabic, much more expressive” (Participant 31, US, Arabic, English).

The reason there were some in both groups who chose Arabic was because it was more
expressive. There also seemed to be more of a comfort with fluency and proficiency though not
directly expressed.

The last two themes from this question differed depending on location. The theme
“Arabic/English partnership” once again showed up in the group Palestinians in Palestine.

“Arabic or English because I feel most confident using those 2 languages” (Participant

13, Palestine, Arabic/Russian, English, French, Hebrew).
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The final theme was “English for effective communication”. There were several
instances where participants in the diaspora identified English not because Arabic was too
emotional, but because English was just better for communication.

“English, because I can express myself more fluently, coherently, and in detail”

(Participant 35, US, English, Arabic).

In sum, while there were not uniform categories in both groups, there were also not
uniform responses in both groups either when discussing the roles of Arabic and English. There
were some who reported Arabic was too emotional to use instances of bad memories, and there
were those who stated a preference for using Arabic because it was more expressive. There
were also a few in Palestine who reported Arabic and English being equally preferred, and
several in the diaspora who reported English because it was clearer to communicate in general.

Different Person. The final open-ended response rounding out the exploration of

language practice allowed participants to express whether or not they felt like a completely
different person when they spoke a particular language. As the information in Table 14 displays,
the majority stated they did. In a more detailed thematic analysis, however, only nine
participants expanded responses as to why. In this case, there was only one detailed response

from Palestinians in Palestine and eight from Palestinians in the diaspora.

Table 14 Do you Feel like a Different Person

Yes/No Palestinians in Palestine Palestinians in diaspora Total
Yes 12 (70.6%) 17 (56.7%) 29
No 5(29.4%) 13 (43.3%) 18
Total 17 (100%) 30 (100%) 47

In a smaller-scale thematic analysis out of the nine responses, the theme “dueling
identities” emerged.
“Sometimes, even though I do not believe that speaking different languages will come
with different personalities. The individual remains the same, but the lexicon of each
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language, culture and structure change” (Participant 11, Palestine, Arabic, English,

Japanese).

“No. I feel more myself in Arabic. I feel as though, in English, we have to adopt
mainstream ways to speak (my "white people voice") to be taken seriously or thought of
as professional” (Participant 25, US, Arabic, English).

These examples both in Palestine and in the diaspora may have differed as to whether
they thought they were different people or not. However, the idea of “dueling identities” came
across as participants discussed different parts of their language changing and even in how they
need to talk. While it is unclear whether or not it changes one's personality, both groups are in
agreement that there is something that shifts, and depending on what that is, it can affect their
identity.

Research Question Four: Language Practices and Location. Synthesizing all of this
information, the research question was, “Are the language practices of Palestinian multilinguals
affected by location?” In order to answer this question, four open-ended responses related to
language practices were generally coded for language preference in a content analysis. The
responses that provided reasons why they identified certain languages for certain practices, were
examined in a more in-depth thematic analysis. The most mentioned languages in all four open-
ended responses were Arabic, English, and partnership of the two. There were other languages
mentioned by a few participants as shown in the above tables, and in many cases, those
languages mentioned were just that - mentions with no real detail to analyze reasoning. The only
glaring difference between the two groups was the emergence of the theme “Arabic/English
partnership” in the Palestine group with regard to what language people preferred to use when

discussing bad memories. In the diaspora, it was either Arabic or English. This finding will be
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further expanded on in Chapter 5. In general, for this particular group of multilinguals,
Palestinians in Palestine and in the diaspora have very similar practices regardless of location.

Language Experiences. The final research question of the study investigates the
language experiences Palestinian multilinguals have had in Palestine and in the diaspora. The
question was, “Are the language experiences of Palestinian multilinguals affected by location?”
There were three open-ended questions from the questionnaire analyzed for language and/or
yes/no response in a content analysis for each question. In addition, those responses which
supplied more than a simple yes/no or the name of the language used, experienced, preferred
were analyzed in a more detailed thematic analysis (Braun & Clarke, 2006). The three questions
used are as follows:

64) Are there any languages you feel like you HAD to learn? Why or why not? Explain.
65) Are there any languages you felt discouraged from learning? Why or why not? Explain.
66) Have you had any experience with Hebrew? Describe the instance(s).

Languages One HAD to Learn. The first research question addresses the languages
participants felt that they needed to learn. This question was important to include as it invites
participants to report languages they did not necessarily want to learn, but felt that they had to.
Participants were also invited to expand on their answers as to why they did or not feel pressure
to acquire certain languages. Table 15 below shows the results the responses mentioned. This
table introduces a few new languages not yet listed in any of the tables responding to RQ 3. In
addition to the expected Arabic, English, and Arabic/English, Hebrew is also mentioned by four
of the participants (two in Palestine and two in the diaspora), and a combination of
Hebrew/English was reported by two participants in Palestine. Finally, there were eight total

participants who did not feel they had to learn a certain language.
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Table 15 Languages One HAD to Learn

Language Palestinians in Palestine Palestinians in diaspora Total
Arabic 0 (0.0%) 8 (26.7%) 8
English 6 (35.1%) 10 (33.3%) 16
Arabic/English 1(5.9%) 2 (6.7%) 3
Hebrew 2 (11.8%) 2 (6.7%) 4
Hebrew/English 2 (11.8%) 0 (0.0%) 2
French 2 (11.8%) 0 (0.0%) 2
Turkish 1(5.9%) 0 (0.0%) 1
German 0 (0.0%) 1 (3.3%) 1
Spanish 0 (0.0%) 1 (3.3%) 1
Ara/Rus/Fre/Heb 1 (5.9%) 0 (0.0%) 1
No 2 (11.8%) 6 (20%) 8
Total 17 (100%) 30 (100%) 47

A thematic analysis was also conducted on those responses which provided details as to why

certain languages were reported. There were four main themes which were derived from 33

responses - 12 in Palestine 21 in the diaspora. The themes were “English for effective

communication,” “Arabic connection,” “Arabic/English partnership,” and “Hebrew for

survival.” This first theme expressed the need for English in order to communicate.

“English. i need to learn English to develop my skills in communicating with foreigners

which is extensively needed in my work specially when developing proposals for

supporting schools of Hebron and throughout implementing projects” (Participant 10,

Palestine, Arabic, English).

“Yes, English because I wouldn't have absolutely needed to use it if we weren't living in

the U.S. It is likely that if my parents stayed living in the Arab World, I would have still

had to have learned English because of the strong post-colonial presence in Arabic

countries” (Participant 30, US, English, Arabic).

These participants discussed the role of English for them being necessary both in

Palestine to speak with foreigners as well as the necessity of knowing English abroad. The next

theme was reported by Palestinians in the diaspora concerning Arabic and the connection they
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have to the language thereby illustrating the need to learn it/maintain it for family and for
traveling back to visit Palestine.

“I HAD to learn Arabic because although I was taught to speak Arabic growing up, I
understood much more than I could speak. When traveling to the West Bank, I taught
myself how to fluently speak the language because I did not want to be in a social setting
and not be able to express myself” (Participant 38, US, English, Arabic).

The next theme displays the partnership of Arabic and English. Participants discuss how
both languages are important in different ways, echoing similar sentiments from previous open-
ended responses above.

“Arabic is a must for I write literature in Arabic. English is also a must because it is

what I am depending on for living. Japanese wouldn't be important, but I'll
classify it as an a entertainment” (Participant 11, Palestine, Arabic, English,
Japanese).

“I feel I had to learn both of these languages because I function in English but it is
essential I stay connected to who I am by learning and understanding Arabic (also with
speaking with family in Gaza). Arabic is also a main connection to my religion, Islam. It
is for these reasons I became certified in Arabic at USF” (Participant 35, US, English,
Arabic).

These participants in both Palestine and in the diaspora see English and Arabic as

languages needed for writing, for employment, and for connecting either to current place of

residence or to family and faith.
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The final theme called “Hebrew for survival” is where the language of Hebrew emerges
from the data. Hebrew was mentioned as a language of necessity from both groups. However,
Palestinians in the diaspora offered more responses as to why this is the case.

“Hebrew, because sometimes the IDF dont understand Arabic or english and It can be
annoying because you need their permission to go home” (Participant 21, US, English,
Arabic).

There was only one narrative example from Palestinians in Palestine.

“I learnt E. and I use it I hope to expand the literature knowledge part. But I'm planning
to learn Hebrew starting this month because I feel it's a must in our situation to learn it”
(Participant 16, Palestine, Arabic, English).

These two examples from both groups discuss Hebrew as a language which is needed for
reasons of Israel control of the border. Participant 21 explicitly mentions the IDF (Israeli
Defense Forces). However, Participant 16 mentions the reality of Israeli control in a more
round about way by stating Hebrew is important because of their “situation”.

Languages Discouraged from Learning. The next open-ended question asked
participants about any language they felt discouraged from learning, “Are there any languages
you felt discouraged from learning? Why or why not?” Palestinians in Palestine reported more
of a variety of languages, while Palestinians in the diaspora reported only a few. Note that 25/30
reported with they were not discouraged. However, of the five participants who did report they
felt discouraged, Arabic and Hebrew were among those mentioned. Note that there were several
participants who simply answered with “yes” or “no” with no other information as to what
language they were or were not discouraged from learning. In Palestine, however, English was

the language which was reported as being discouraged to learn in addition to French.
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Table 16 Languages Discouraged from Learning

Response Palestinians in Palestine Palestinians in diaspora Total
Arabic 0 (0.0%) 2 (6.7%) 2
English 2 (11.8%) 0 (0.0%) 2
French 3 (17.6%) 0 (0.0%) 3
Hebrew 0 (0.0%) 1 (3.3%) 1
Japanese 1 (5.9%) 0 (0.0%) 1
Turkish 1(5.9%) 0 (0.0%) 1
Chinese 0 (0.0%) 1 (3.3%) 1
Yes 3 (17.6%) 1 (3.3%) 4
No 6 (35.3%) 25 (83.4%) 31
Unclear 1 (5.9%) 0 (0.0%) 1
Total 17 (100%) 30 (100%) 47

There were 19 total responses that were used in a thematic analysis, and there were only three
consist themes that emerged. Two represented the two different groups and one was more
universally seen in both groups. For Palestinians in Palestine, the theme was “Difficulty and
uselessness”. For Palestinians in the diaspora, the theme was, “Family Pressure”. The theme
unifying the two groups was “An appreciation for language learning.”

The first theme, “Difficulty and uselessness” is a theme that expresses participant
frustration with how hard a particular language was to learn, and is not really necessary in
Palestine anyway.

“French because the grammatical structure is really hard” (Participant 39, Palestine,
Arabic, English, French).

“Yes, Japanese for I won't use it in my community” (Participant 11, Palestine, Arabic,
English, Japanese).

Palestinians in Palestine report outside languages as languages they felt discouraged to
learn. This may be because they are not seen as necessary, and anything that is not seen as
necessary under an occupation could be viewed as useless. However, one interesting point to
note in the two examples above is that despite feeling discouraged to learn a certain language,

that language was still reported as a language the participant uses.
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The second theme was one that showed up in responses from Palestinians in the diaspora.
The theme was called, “Family pressure.” In these responses, Palestinians discussed certain
family hindering the use of languages which would be key to know in Palestine.
“Arabic. My father did not teach us Arabic because he wanted us to assimilate to
American (WHITE) culture. We were told not to say that we were Palestinian. Just
American. We (my brother and I) were taught to deny our heritage for the sake of our
own safety, especially after 9/11 even though my family is Catholic (I am an Atheist). So,
there was disconnect from that part of my heritage. It was only under five years ago
where I started to actively learn about my culture. Now, I feel more connected to my
Palestinian side than I do my Dominican. (Probably because I look more Arab than I do
Hispanic)” (Participant 20, US, English, Spanish).
“My grandparents were against me using hebrew” (Participant 21, US, English, Arabic).
These examples display a resistance to cultural roots and also the situation of the
occupation in Palestine. In the first example, the father of participant 20 did not want his
children to identify as Palestinian for safety. They live in the United States. They are American.
The next example shows the resistance previous generations to the occupation that was
manifested by Participant 21 not learning Hebrew, even if it has been reported as a useful
language to know when visiting Palestine.
The final theme from this question is one from both groups, and that is “An appreciation
for language learning. These responses stated they did not feel discouraged from learning a
particular language and explained why.
“No, becase I like being bilingual which means I can communicate with pepole from

defferent cultures” (Participant 15, Palestine, Arabic, English).
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“No. Coming from a blended family there was and understanding that learning diverse
and new languages was encouraged” (Participant 37, US, English, Arabic).
For those participants who stated they did not feel discouraged and gave a reason, the
reasons were connected to communication, diverse learning, and opportunity.

Experience with Hebrew. The final open-ended question explicitly asks whether or not
participants have had any experience with Hebrew. Recall from the pilot study in chapter 3, this
was a question asked in an interview and later added to the survey so everyone could respond.
There were not as many yes responses as predicted, even after past studies and researcher
observations confirmed the use of the language among Palestinians in Palestine. Only 6
participants stated they had an experience with the language. The majority denied any
experience. There could be several reasons for the lower number of responses for this questions,

a main one having to do with safety. This idea will be further discussed in chapter 5.

Table 17 Experience with Hebrew

Response Palestinians in Palestine Palestinians in diaspora Total
Yes 6 (35.2%) 13 (43.3%) 19
No 11 (64.8%) 17 (56.7%) 28
Total 17 (100%) 30 (100%) 47

The thematic analysis for this contains 19 responses altogether. The responses which
were collected lead to some insight as to the role of the language and can possibly explain the
hesitancy to answer this question outright, or why so many people reported they had no
experience with Hebrew, especially in Palestine. The six responses from Palestinians in
Palestine were very short. However, the majority of the 13 responses from Palestinians in the
diaspora were quite detailed. Many of those who responded from the diaspora wrote out full
stories. The resulting themes for both groups were “Hebrew for survival” and Hebrew for

socialization.” “Hebrew for survival” contains responses concerning life in the reality of the
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occupation. The majority of the responses came from Palestinians in the diaspora with lengthy
narratives detailing experiences they have had with Hebrew. There were a few shorter
responses from Palestinians in Palestine, but they do not mention specific instances.

“I lived in Ramallah and worked in Jerusalem for two years. I constantly hit barriers
(sometimes literally, ha) by not knowing Hebrew. In many places in Palestine, Hebrew is
the only option in navigation apps, on signs, etc. You're flying blind without it, and that's
not an accident. It's part and parcel of the deliberate linguistic, geophysical, and cultural
erasure that come along with the attempted Judaization of names and the landscape. It's
also a racial marker that can be very dangerous. In 2014 and 2015, gangs of Israeli
extremists would roam around Jerusalem, asking any Arab-looking people what the time
was in Hebrew, and if the person couldn't respond, or responded in Arabic-accented
Hebrew, they would get jumped. I only narrowly escaped that, by calling on my
American-accented English to get me out of the spot” (Participant 29, US, English,
Arabic).

The next participant stated, “I have had an experience with Hebrew, When I traveled to

the West Bank in 2016 I was interrogated for 9 hours at the Israeli boarder and although

they spoke to me in english, they spoke amongst themselves in Hebrew” (Participant 38,

US, English, Arabic).

These participants who both reside in the United States discuss their interaction with
Hebrew and the necessity for needing to learn the language for literal survival as participant 29
recalls a near-deadly experience with an extremist gang looking to beat Palestinians. In
addition to the fear of being jumped, even navigation can be a challenge as applications on

phones are in Hebrew as well as some of the road signs. Participant 38 offers an experience
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with Israeli interrogation. While the Israeli security did not use Hebrew with the participant,
they did use Hebrew between each other, leaving the participant to try and decipher what was
being said.

Not all of the narratives offered were as intense as the above. There was another theme
which emerged from both groups and that was “Hebrew for socialization.” In this group of
responses, participants either expressed appreciation for the language, or mentioned taking
classes, or communicating with friends.

“Yes, shaloom” (Participant 6, Palestine, Arabic, English, Hebrew).

“Yes. I have friends who speak it and I think it is a beautiful language with rich history,
much like Arabic” (Participant 20, US, English, Spanish).

“I learned a bit of Hebrew as a child and studied again for a few classes when living in

Ramallah as an adult” (Participant 45, US, English, Arabic, Japanese, Spanish).

These participants expressed appreciation for Hebrew as it is connected to Arabic and
study experiences for communicative purposes. Yes, these communicative purposes could be
for survival; however, this purpose was not explicitly expressed, only that they studied the
language. Given a few participants reported using the language with friends, it is possible that
not all reasons are survival oriented.

Chapter Summary

This chapter reviewed the main findings from this study exploring how occupation and
displacement can affect the emotional perception of the reported languages of Palestinians in
Palestine and Palestinians in the diaspora quantitatively, as well as an exploration of language
practices and experiences of the two groups qualitatively. First, there was an overview of the

languages reported and compared between those residing in Palestine and those in the diaspora.
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The results were further discussed in reference to the positive and negative perceptions of
Arabic, English, and Hebrew. The positive and negative averages were further broken down
into specific adjectives for a further exploration of the possible differences that could exist
between the groups by location. This was followed by the qualitative analysis which addressed
language practices and experiences through a general content analysis and a further detailed
thematic analysis. Overall, there were few differences between the groups. In fact, there were
no differences between groups when comparing the averages of positive and negative
perception, and very few differences when the individual adjectives were compared. In
addition, with regard to language practices and experiences do not seem to differ depending on
location. Thematic analysis revealed similar if not the same codes between Palestinians in
Palestine and the diaspora in language practices. However, the differences started to surface
when taking a closer look at language practices. Here, themes of pressure and resistance start to
emerge and manifest differently depending on the location of the participants. The reasons for
these similarities and differences will be further discussed in chapter five where the quantitative
and qualitative data will be examined together in order to further explore the perceptions,

experiences, and practices of these two groups.
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CHAPTER FIVE:
DISCUSSION
Introduction
The purpose of the present study was to investigate the emotional language perceptions,
practices, and experiences using Arabic, Hebrew, or English of Palestinians in Palestine, and
those in the diaspora in order to examine the possible differences and similarities between the
two groups through a transnational socio-political, multilingual framework (Dewaele, 2010;
Pavlenko, 2005). This chapter discusses the findings and concludes with limitations, future
research directions, and final concluding thoughts.
Discussion of the Findings
The present study used a mixed method design by utilizing an adapted version of the
Bilingual Emotional Questionnaire (BEQ) to investigate differences and similarities in
emotional language perception between Palestinians living in Palestine and those in the
diaspora, and the experiences and practices Palestinians have had with their reported languages
in Palestine in contrast to the experiences and practices Palestinians have with their reported
languages in the diaspora. The sample size consisted of 47 Palestinian multilinguals.
Seventeen of these participants resided in Palestine when they took the questionnaire, and 30
took the questionnaire living in the diaspora. Twenty-four of these participants were currently
residing in the United States. In addition, there were six survey participants who were residing
in Jordan, The United Arab Emirates, and The United Kingdom. The information collected on

the survey included background questions such as current residence, identified nationalities,
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languages used, perceptions of those reported languages, as well as details regarding language
practices and experiences. Data were collected between the months of March 2018 to June of
2018.

The researcher’s primary source of data was captured using the adapted version of the
Bilingual Emotional Questionnaire (BEQ) questionnaire (Dewaele & Pavlenko, 2001-2003).
The original 35-question BEQ (26 Likert scale, 12 background questions and nine open-ended
responses), was changed to a 76-question BEQ (36 Likert items, 23 background questions, and
16 open-ended responses). This questionnaire took approximately 30-40 minutes to complete,
depending on response length. It was possible to adapt the original BEQ in this manner, as this
study focused on one general nationality in two different contexts with similar language
backgrounds, which allowed for the addition of more focused questions. (see Appendix B for
full questionnaire).

Once again, the research questions are as follows:
1) What are the languages reported by Palestinian multilinguals in Palestine and in the
diaspora?
2) What are the differences in emotional language perception of Arabic, English, and

Hebrew between Palestinians living in Palestine and those in the diaspora?

2a) What are the differences between the two groups in regard to positive emotional

perceptions of Arabic?

2b) What are the differences between the two groups in regard to negative emotional

perceptions of Arabic?

2c) What are the differences between the two groups in regard to positive emotional

perceptions of English?
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2d) What are the differences between the two groups in regard to negative
emotional perceptions of English?
2e) What are the differences between the two groups in regard to positive emotional
perceptions of Hebrew?
2f) What are the differences between the two groups in regard to the negative emotional
perceptions of Hebrew?
3) Are the language practices of Palestinian multilinguals affected by location?
4) Are the language experiences of Palestinian multilinguals affected by location?
Discussion of Results and Interpretations of Findings Related to the Literature

Research Question One: Reported Languages. The first question involved the
exploration of the language use for Palestinians in Palestine and in the diaspora. Through
collecting information from the background questionnaire section of the BEQ, it was
determined that there are 10 languages that were reported to be in use from the sample size of
47 participants. As expected, Arabic and English had the highest number of speakers followed
by French and Hebrew. The remaining languages of Spanish, Turkish, Japanese, Chinese,
German, and Russian had at least one speaker each. This multilingual finding, even from such a
relatively small sample size, is not surprising given the historical multilingualism that has
existed in Palestine for centuries (Ong, 2015). For example, it has been widely published and
argued among biblical scholars that Hebrew, Aramaic, and Greek were often used in Palestine.
To what extent has been a source of intense debate, but the presence of these languages is not
contested (Lee, 2012). As Islam spread, Arabic replaced Aramaic, and during the time of the
Crusades, German, English, and French were added. As time went on, regardless of who the

occupying forces were (Ottoman Turks, The British, and currently Israel) Arabic maintained a
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strong position at least within the communities. Thus, there has always been a multilingual
presence in the region.

In fact, out of the 17 participants in the present study who stated they resided in Palestine,
9 of them reported speaking other languages in addition to Arabic, English, or Hebrew (see
Table 2, Chapter 4). Some of the reasons for learning these other languages can best be
summed up by this response to the open-ended question, “Are there any languages you feel you
HAD to learn?” “Arabic is a must for [ write literature in Arabic. English is also a must because
it is what I am depending on for living. Japanese wouldn't be important, but I'll classify it as
ana entertainment” (Participant 10, Palestine, Arabic, English). This particular individual, as
well as many others reported that Arabic, English, and Hebrew had much more functional
purposes for survival, but also for their identity, and indeed identified languages such as
Japanese, Chinese, and French as languages to learn for fun. An example focusing more on
Hebrew was stated in Arabic and translated into English, a8 »& (el a8 42l caje 0"L1 L2 L3 "
Roughly translated, “If I know the language, I will know if you want to do me harm”
(Participant 5, Palestine, Arabic, English, Hebrew). This perception is quite in line with the fear
that if/when a Palestinian living in Palestine is taken by an Israeli soldier, they will need to
know some Hebrew in order to know what they are being charged with (personal
communication, May 2014). As far as the pressure of needing to know a language, there were
several responses from those in Palestine discussing the need to know Hebrew because they
cross the checkpoints (Amara, 2003; Hawker, 2013; Olsen & Olsen, 2010).

In the diaspora, the picture is slightly different. For example, Hebrew does not play as

significant a role. In addition, for many in the diaspora, Arabic was brought up quite frequently

when they were asked if there were any languages they had to learn. There were many
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responses similar to this one, “I feel like I need to improve my Arabic, because my current level
of understanding seems not up to par” (Participant 23, US, English, Arabic, Japanese). There is
a need, almost an unspoken duty, to learn the language of their motherland. In addition to
Arabic playing a role in the diaspora for identity’s-sake, there is also a powerful sense of need
to have strong English skills as demonstrated by this statement:
Yes, English because I wouldn't have absolutely needed to use it if we weren't living in
the U.S. It is likely that if my parents stayed living in the Arab World, I would have still
had to have learned English because of the strong post-colonial presence in Arabic
countries English, to be able to communicate (Participant 30, US, English, Arabic).

To sum up the response to this question, the data shows that in Palestine the language
that was mentioned the most with regard to necessity is Hebrew. In contrast, in the diaspora,
English and Arabic were the languages most mentioned. Those who did identify other
languages such as French, German, and Japanese really saw them as being for “entertainment”
purposes. Therefore, Arabic and English were a primary focus for this study as these two
languages are the ones all participants have in common. Hebrew was also a focus, as it is the
language that represents the continued occupation of Palestine (Suleiman, 2004), and therefore
plays a pivotal role when discussing emotion and perception of languages, especially for those
within the Separation Wall. The following further analysis details the more specific discussion
on the perception of Arabic, English, and Hebrew among the participants in Palestine and in the

diaspora.
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Research Question Two: Emotional Perception of Arabic, English, and Hebrew.
Research question 2 explores the emotional perception Palestinians felt towards their reported
languages. For the purposes of a straightforward analysis, Arabic, English, and Hebrew were
explored for all participants. This question was also broken down into six sub-questions asking
what the differences were in positive and negative perceptions of the three languages between
Palestinians in Palestine and those in the diaspora.

Arabic. Research questions 2a and 2b explored the differences between Palestinians in
Palestine and Palestinians in the diaspora with regard to their emotional perceptions of Arabic.
There were no significant differences revealed between groups comparing Palestinians by
location in overall positive and negative perception of the language, though it was earlier
hypothesized that Arabic would have a statistically higher perception in Palestine given it is the
national language, and one that exhibits pride (Olsen & Olsen, 2010). In fact, not only were the
positive averages quite high, but also the negative averages were also very low. When the
adjectives were broken down into more specific positive adjectives, only poetic and unemotional
were found to be significantly different by location. It was revealed that Palestinians in Palestine
view Arabic as more poetic than those in the diaspora. This finding may or may not speak to the
fluency in Arabic of some of the participants living in the diaspora, as there were participants
such as one mentioned previously who expressed a limitation of Arabic fluency stating it was not
up to par” (Participant 23, US, English, Arabic, Japanese). In contrast, Palestinians in the
diaspora see Arabic as significantly more unemotional. While this study did not differentiate
between L1, L2, and L3, Dewaele and Nakano (2013) found their participants felt more
emotional in their L1, which from the context of Palestinian in Palestine, the L1 is Arabic.

Elsewhere, Jahangard and Holderread (2013) found in Iran that the majority of participants
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considered their dominant language to be more emotional, therefore also coming to agreement
with the finding of the present study as Palestinians in Palestine view Arabic as more emotional,
and Palestinians in the diaspora to view Arabic as more unemotional as Arabic may not
necessarily be their dominant language.

However, a brief example from open-ended responses regarding which language has
more emotional significance from a Palestinian in the United States can contradict the general
statistical finding slightly, “Arabic seems more genuine and appropriate for emotions. English
seems more detached form human emotion, as if its only meant for emails and scientific articles”
(Participant 25, US, Arabic, English). This statement expresses the appreciation for Arabic as a
language of beauty, whereas English is regulated to more of an academic role. Even though this
participant resides in the diaspora, it is a finding in line with Olsen and Olsen (2010) where their
participants in Palestine discussed how they felt proud of Arabic as their national language, but
still learned English for academic success. Overall, the fact that only a few adjectives differed in
statistical significance further echoes the work of Olsen and Olsen (2010) and Suleiman (2004;
2015) as those studies have consistently highlighted the importance of Arabic for all Palestinians
regardless of location for identity, as a national symbol of pride, and especially for those in the
diaspora, the Arabic language is a connection to the land they do not currently reside on.

English. English has been reported as an academic language overall in a review of past
studies as well as in the present study. Research questions 2c and 2d sought to explore this
sentiment in more detail by breaking down the specific perceptions different Palestinian groups
had of the language. As with Arabic, there were no significant differences between groups by
location with regard to positive and negative language perception despite the hypothesis that

English would have a higher emotional perception in the diaspora. When breaking down the
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positive and negative perception further, the only adjective which revealed any significant
differences again by location is the adjective useful. By looking at location, the results found
that Palestinians in the diaspora feel English is significantly more useful than Palestinians in
Palestine given the wider use of the language outside the Separation Wall. The usefulness of the
language comes from the need for it in day-to-day activities as well as for academic purposes. In
the present study, one participant discussed his/her idea with English when asked if there was a
language that he/she had to learn, “My parents began to only speak English to me at a very
young age because they were trying to assimilate into American college. This is rather
unfortunate for my fluency and confidence in Arabic” (Participant 20, US, English, Spanish).
Here the need for English is apparent. The usefulness and the importance to gain admission into
an American college was key. However, there is that sense of Arabic pride where the participant
feels that his/her Arabic has suffered due to the need for English. These same sentiments are
reflected in the stories of Palestinians in the diaspora as they struggle to find a way to remain true
to their Palestinian identity, while at the same time settling into their reality outside of Palestine
(Suleiman, 2015).

Another participant discussed the need to feel professional when asked if he/she feels
different when speaking different languages, “No. I feel more myself in Arabic. I feel as
though, in English, we have to adopt mainstream ways to speak (my "white people voice") to be
taken seriously or thought of as professional” (Participant 25, US, Arabic, English). This
participant has a strong identity in Arabic, however, to be taken seriously, English is more
mainstream — more useful. This individual also brings up this idea of “whiteness”. Bailey et
al., (2014) discussed the experiences of Zimbawean migrants in the UK and how they were

identified as “white men” when they spoke English in their tribes. They also needed English for
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work. However, speaking the language identified them as “white”. This comparison also
clearly illustrates Grosjan’s (2008) discussion concerning people using different languages for
different purposes at different times. Participant 20 not only identifies English as a “white
people” language, but also describes his/her voice as a “white people voice” in order to be more
professional, because in the eyes of Participant 20, Arabic in the United States would serve as
neither professional, nor serious. Palestinians in Palestine and those in the diaspora are in
agreement that English is a professional and academic language.

Hebrew. The final language investigated was Hebrew. There were more varied findings
with this language between groups by location. Surprisingly, there were no significant
differences between the groups in overall positive and negative perception of the language even
though it was earlier hypothesized that Hebrew would have a higher negative perception in
Palestine and a more positive one in the diaspora. However, two adjectives which came back as
significantly different were unemotional and crude. Palestinians in Palestine find Hebrew to be
more unemotional and cruder than Palestinians in the diaspora. Even though there were
significant differences with a few of these adjectives, overall, the averages for both the positive
and negative adjectives were quite low, that is to say while Palestinians by-in-large reveal they
feel Hebrew is not positive, the inverse is not also true. They also do not feel it is completely
negative either. This general finding is in opposition to the findings from Olsen and Olsen
(2010) as their participants expressed negative attitudes towards the language. A few open-
ended responses show the need for the language while living in Palestine when participants were
asked what language they felt they had to learn, “I learnt E. and I use it I hope to expand the
literature knowledge part. But I'm planning to learn Hebrew starting this month because I feel it's

a must in our situation to learn it” (Participant 16, Palestine, English, Arabic). This participant
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again expresses learning English for knowledge. Hebrew, on the other hand, is necessary to
learn due to their situation, which most likely is the one discussed by another participant:
“Hebrew, because sometimes the IDF dont understand Arabic or English and It can be annoying
because you need their permission to go home” (Participant 21, US, English, Arabic). In this
response, this participant mentions the frustration that the Israeli Defense Forces (IDF) does not
always communicate well in Arabic or English, so they need to know Hebrew in order to
navigate travel. Finally, a much shorter response to the same question was just one word,
“Hebrew!” There seems to be a drive to learn Hebrew if one resides in Palestine or needs to
travel there often. Hawker (2013) also revealed similar findings in her codeswitching study,
discovering Palestinians who are in business with Israelis will also need to use the Hebrew
language. It is not only that Hebrew is seen as the enemy’s language, but it is considered the
language of the occupier as Olsen and Olsen (2010) found in their research.

Research Question Three: Language Practices by Location. Research question 3
compares the various language practices between Palestinians in Palestine and those in the
diaspora. They come from open-ended responses: 62) Do you have a preference for emotion and
terms of endearment in one language over all others? Which language is it and why? 63) Do
your languages have different emotional significance for you? If yes, how do you see the
emotional significance for each language? 68) If we were to recall some bad or difficult
memories, which language would you prefer to discuss them in and why? 70) Do you feel like a
different person sometimes when you use your different languages? The responses were quite
similar across locations, which given the lack of difference between statistical positive and
negative emotional perceptions across languages between the groups is not surprising. The main

themes which emerged from questions involving emotional significance and terms of
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endearment were, “Arabic connection”, “English for effective communication,” and
“Arabic/English partnership.” Participants in Palestine expressed the deeper feelings and
metaphorical value. A few participants used the phrase “more poetic”” which aligns with the
statistical finding that Arabic is seen as significantly more poetic in Palestine than in the
diaspora. Arabic is also more emotional for Palestinians in Palestine, and English is seen as
“detached” (Participant 21). This also follows the statistical results that Arabic is seen as
significantly less unemotional for Palestinians in Palestine than in the diaspora. This does not
necessarily mean that Palestinians in the diaspora do not find Arabic a beautiful language. In
fact, many Palestinians in both Palestine and in the diaspora state they would rather use English
to discuss difficult memories. One participant noted that it was better to “sound foreign”
(Participant 43). Dewaele and Qaddourah (2015), while not investigating bad memories
specifically did investigate what language Arabic/English participants chose to express anger in.
While most participants did state that they would use Arabic in spoken discourse, there were
some who preferred English in written communication, as it was clearer and more direct.
Because English is viewed as more straightforward in past studies (Dewaele, 2010a), in the
present study, English was identified as the preferred language to discuss difficult topics which
involve a great deal of emotion because participants perceived a lack of emotion using English
compared to Arabic.
Overall, language practices for both Palestinians in Palestine and those in the diaspora

were similar, with a heavy reliance on both Arabic and English (Dewaele & Qaddourah, 2015).

While there were some participants who showed a preference for Arabic, there were others who

showed a preference for English, and even an Arabic/English combination. However, these

differences did not necessarily depend upon location, though there was a tendency for those in
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the diaspora to report English as being a clearer way to communicate, which is also right in line
with earlier statistical findings that English is seen as more useful to Palestinians in the diaspora.
Finally, with regard to Palestinians feeling like a different person, while the majority in both
groups stated they did, there were not many detailed responses to analyze. There is agreement
from Palestine through the diaspora that there is a change somewhere as they use different
languages. Exactly how/where is uncertain. The one theme that appears to be the same across
the data between groups is while very similar trends are present, the languages themselves seem
to be used for separate purposes.

Research Question Four: Language Experiences by Location. The final research
question further explored the differences and similarities in language experience between
Palestinians in Palestine and in the diaspora. There were three open-ended questions selected to
analyze in order to better understand language experience: 64) Are there any languages you feel
like you HAD to learn? Why or why not? Explain. 65) Are there any languages you felt
discouraged from learning? Why or why not? Explain.

66) Have you had any experience with Hebrew? Describe the instance(s). There were
relatively the same themes from question 3, but expressed differently. For instance, no one in
Palestine reported the need to learn Arabic, but Palestinians in the diaspora did due to the need
for connection, the need for expression in social settings, and to understand family (Suleiman,
2015). As echoed by Participant 35, “I stay connected to who I am by learning and
understanding Arabic...” There were also many Palestinians in Palestine and in the diaspora
who expressed the need to learn English more for academic purposes, and also in the diaspora
for daily living. The language that surfaced for both Palestinians in Palestine and in the

diaspora was Hebrew, and for those in Palestine, the need to know both Hebrew and English
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together was also reported. Recalling the results from Hawker’s (2013) codeswitching study
there was no importance reported with regard to using Arabic and Hebrew together, just
Hebrew and English. That might be due to the perception of Arabic as the national language,
the language for Palestinian connection and identity. The responses which were offered
discussed interaction with Israelis, especially IDF. There has been reported aversion to using
Arabic with Israelis (Olsen & Olsen, 2010; Suleiman, 2004). There is such aversion, one could
have a gun to their head, demanding it to be used, and there is still, in some cases, refusal
(Suleiman, 2004). In other cases however, previous studies have reported that many Israelis
know English better than Arabic (Suleiman & Agat-Galli, 2015). While it is not clear from the
narratives how Hebrew and English can be used together, it can be determined that when a
Hebrew word is not available during communication, the Arabic or Israeli speaker first goes to
an English word to fill that gap. In general, however, Hebrew is seen as a language for survival
in Palestine either due to Israeli security encounters, or for business purposes. For Palestinians
in Palestine, this is daily life, and for Palestinians in the diaspora, this is a necessity for those
who are able to visit.

In order to further expand upon Hebrew separately, there was an individual question
addressing specific Hebrew experiences. As reported in chapter 4, out of the 17 participants in
Palestine, 6 actually reported experience with the language. Out of the 30 in the diaspora, 13
stated they had experience with Hebrew, but of course had experience in Palestine and not in the
diaspora itself. This finding can reveal three ideas: 1) It is possible to not have contact with
Hebrew when living in Palestine. 2) Hebrew is an ideologically loaded language and
participants did not want to answer questions about Hebrew. 3) While the majority participants

who took part in this study stated they resided outside of Palestine, many identified as
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Palestinian and appear to travel to Palestine often enough to encounter Hebrew. When viewing
the experiences participants say they have had with Hebrew, they are mixed. One participant
who resides in the US says, “Yes, I have friends who speak it and I think it is a beautiful
language with rich history, much like Arabic” (Participant 20). Another participant who also
lives in the diaspora states, “I have had an experience with Hebrew. When I traveled to the
West Bank in 2016, I was interrogated for 9 hours at the Israeli boarder and although they spoke
to me in English, they spoke amongst themselves in Hebrew” (Participant 38). These
contrasting statements can serve as a reminder that it is possible to go about daily life and not
encounter Hebrew as much with soldiers depending on one’s location. Previous studies Olsen
and Olsen (2010) interviewed schoolgirls who had to cross checkpoints, and Hawker (2013)
specifically focused on refugee camps to gather her data. In addition, traveling to and from
Palestine, one is more likely to encounter Hebrew with the IDF when passing through
checkpoints and security. Even though almost a third of the participants in Palestine stated they
had experience with Hebrew, there were hardly any detailed responses offered. There were a
few expressing simple, functional use of Hebrew as reported by participants living in Palestine,
“My experience in Hebrew came from seeing it and using it in my daily life” and “Yes,
shaloom,” This is a common greeting, and one this participant most likely used often in
Palestine.

It is unclear as to why so many Palestinians in Palestine stated they did not have
experience with Hebrew as the few who did respond stated they experienced it in their daily life.
Only possibilities can be offered at this point. There are real concerns for safety to say anything
about Palestine, even if it is a poem written on Facebook where the poet expresses the struggle

Palestinians have, yet the Israeli government interprets as violent (Kulwin & Guettatfi, 2018).
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With this idea in mind, filling out an online survey with questions that ask specifically about
Hebrew could be a risk that many were not willing to take. It may have been more effective to
have interviews and/or focus groups on the ground rather than to rely on an electronically
submitted survey.

In conclusion, with this smaller sample, the results regarding the perception of Hebrew is
mixed. Participants from different groups report having experience with and using Hebrew and
some participants from these groups also report not having experience with and using Hebrew.
Being exposed to Hebrew and having to use the language appears to be dependent upon the
individual’s situation. It is also dependent upon what the participant is willing to reveal in a
questionnaire.

Palestinians and Language Mobility

Based on the findings above, a few conclusions can be drawn regarding the mobility of
these languages; however, considering the small sample size these interpretations should be
considered speculative at this time. First, the role of Hebrew is quite localized to Palestine.
Even though the majority of open-ended data were drawn from those in the diaspora, the
participant responses were based on experiences they have had in Palestine. For Palestinians,
Hebrew is a language that will not be used outside of the Separation Wall, as it is a language of
necessity in that region echoing Olsen and Olsen (2010) and Hawker (2013). It is therefore an
immobile resource as the use is confined to a certain area. Arabic, however, is more globalized
due to the diasporic populations (Blommaert, 2010); however, the role of Arabic is unique for
both Palestinians in Palestine and in the diaspora. For those in Palestine, the use of Arabic
displays Palestinian identity (Olsen & Olsen, 2010; Suleiman, 2004; 2011). In the diaspora,

while the language can be used as an identity marker, it is often viewed as a symbolic

132



connection to the land, their home (Suleiman, 2015). Therefore, while Arabic can be a mobile
language resource, as it is used by those in the diaspora as a connection to Palestine, it can also
be immobile due to the reasons for being in the diaspora given the reality of a decades-long
occupation of their homeland.

A “No” State Solution?

As detailed in Chapter 1, Palestine has been under a military occupation since 1948. For
decades, leadership from all over the world have come to the table to offer a “solution” to this
conflict including European countries, the United States, and Arab nations. These solutions
have been called the “one state” where Palestinians and Israelis live together or “two state
solutions”, where Palestinians and Israelis live separately in their own countries. Neither of
these ideas have manifested themselves into action, and thus the present situation of the land is
next to impossible to solve for either group (see figure 2). Recall this study is neither meant to
investigate nor pass judgment on this ongoing conflict itself. However, the researcher will offer
this insight. After a thorough investigation of language perception, practices, and experiences
of, yes, an incredibly small fraction of the Palestinian population in both Palestine and the
diaspora, the following general “conclusions” can be stated. First, while there were a few
insightful significant differences revealed statistically and discussed in detail in previous
chapters, there were very few overall differences. For example, Arabic can be seen as more
poetic in Palestine, and English is more useful in the diaspora. There were also a few harsher
adjective differences with regard to the perception of Hebrew in Palestine, despite the reported
need for it from the findings in this study as well as previous ones expressed by both
Palestinians in Palestine and those in the diaspora. Achebe’s (1976) work on Nigeria offers a

few ideas as to why there are such similarities in the results between Palestinians in Palestine
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and in the diaspora. There really are only a few common languages shared between the groups -
Arabic, English, and where documented by participants, Hebrew. Achebe stated that this
common ground linguistically not only empowers awareness, but also unity among all those in
the diaspora, and by extension, in the case of the present study, a connection to those in
Palestine, and to Palestine itself. The findings of this study in comparison to past studies
regarding Palestine and Palestinians in the diaspora are worthy of more discussion and
investigation, and are further examined through the lens of mobility and dynamicity.

First, the role of certain languages is ever-changing given the occupation, and diasporic
situation is on-going (Peteet, 2007). Therefore perceptions, experiences, and practices are also
vulnerable to change. Arabic is also a language that has an on-going and changing role
especially with regard to being a companion with English both for those in Palestine and those
in the diaspora. Arabic, has been heavily documented throughout this study as the language of
connection, connection of Palestinians in Palestine, a language to use to show one is Palestinian
in the region, and a language to use to show that one is Palestinian in the diaspora. Thus,
Arabic is a language that can be viewed as a global language, and as a mobile language resource
for Palestinians. There is also English. For those in Palestine, English is represented as a
language of academics and prestige (Olsen & Olsen, 2010). It also represents a language of
mobility and globalization (Blommaert, 2010). If one knows English, it is a key to the outside
even if mobility is not possible for everyone due to the occupation. Those Palestinians in
Palestine who have reported using Arabic and English within the confines of the wall display
the intersection of showing their identity, yet also realizing the need for mobility. Elsewhere, in
the diaspora, English is seen as the language of assimilation for Palestinians (Mason, 2007;

Loddo, 2017), and Arabic is represents a connection to the homeland. This growing

134



“partnership” of the two languages has also been reflected in the findings of this study for both
Palestinians in Palestine and those in the diaspora.

Finally, this dynamicity is also apparent especially with regard to Hebrew. Comparing
the results of this study with past studies that have reported harsher attitudes towards Hebrew,
there is a bit of a “softer” perception to Hebrew that this study has shown. While there has been
some documentation of the need to know Hebrew in situations with IDF and other Israeli
security echoing past studies (Olsen & Olsen, 2010; Suleiman, 2004), there are also just simple
responses of needing it in life or needing it for business. For example, there was one participant
who even expressed an appreciation for the language as it has a close connection to beloved
Arabic. Emotional perception, practices, and experiences are so very similar between the
groups. It also raises the question whether or not these two groups should have been two groups
at all, or just one. When investigating an area under occupation, or in displacement, both areas,
both groups can be unsettled, however, language can be a unifying factor, keeping groups intact
across national boundaries. Investigating these areas and populations is also a complex and
layered process, and it is possible that the very act of trying to separate an already complicated
population into groups, attempted to simplify a situation cannot be simplified as once
hypothesized.

Limitations

Due to geographical and methodological considerations, this study has limitations. First,
the sole use of self-reported data is a limitation in itself. While there have been concerns raised
about whether or not participants falsify self-reported information, especially on the BEQ,
Dewaele (2010a) states that because participants have nothing to gain if they lie and there is not

necessarily a desirable answer overall, there is a better chance that they will tell the truth. The
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only possible way to have ascertained whether participants are as fluent in the languages they
said they are would have been to first test them on language skills. However, several other
questions would have arisen with the prospect of testing, including the type of test, how the tests
could account for all languages reported, and the time necessary to administer them. Due to the
language topics in the questionnaire, it is probable the participants were, for the most part,
truthful. However, aside from the fear of participants deliberately falsifying data, individuals’
belief systems could also have affected the data. As participants sought to report on the
languages they used, emotional perception of their languages, as well as details concerning
language practices and experiences, the researcher was limited to only what the participant
reported, and individuals’ levels of awareness may have differed, as Silverstein (2000) has
explained in his take of linguistic relativity.

Another limitation was how the present study has implemented the BEQ to gather data
from a highly educated population of Palestinians in Palestine and in the diaspora. In reviewing
previous studies concerning language perception, there is one key difference in how the current
study has implemented the BEQ as the recruitment process targeted specific populations and
language backgrounds. Referring to the original Dewaele and Pavelenko (2001-2003)
participant recruitment process, Dewaele (2010a) states that having “highly linguistically and
pragmatically aware multilinguals may have in fact contributed to the quality of information
gathered” (p. 48). The BEQ is a challenging questionnaire as it focuses on emotions and
general perceptions of reported languages. While the participants in the current study did have
the questionnaire offered in both English and Arabic, the researcher still focused on recruiting

from universities and adult professionals.
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Most people who use Hebrew are not willing to offer this information without specific
direction. For example, Hawker (2013) specifically explored the conditions where Palestinians
code switch between Arabic and Hebrew. Olsen and Olsen (2010) explicitly identify the
languages they wish to obtain information about: Arabic, English, and Hebrew. Initially, the
present study did not request information about Hebrew specifically, because it was assumed by
the researcher this information would be given especially from Palestinians in Palestine.
However, in the pilot study, it was not offered by any participant, and was therefore a language
added by name in the questionnaire in order to identify possible negative or positive themes
related to the perception of, experiences, and practices of Hebrew for Palestinian multilinguals.
Hebrew is an ideologically loaded language for Palestinians, especially for those living in
Palestine, despite participants in Olsen and Olsen’s (2010) survey reported that Hebrew was
necessary. As Anchimbe (2013) wrote in his study on language use in Cameroon, “No one
wants to be rejected or stigmatized simply because they want to speak one language or another”
(p. 156).

The survey asked participants to report all their languages. There is a possibility that
some Palestinians did not report Hebrew because it is not a language of “theirs”. Fortunately,
the adapted BEQ included Likert scale questions explicitly addressing the emotional
perceptions of Hebrew, and open-ended questions were designed to reveal information such as
attached emotional significance to reported languages or whether there were any languages
participants felt discouraged from learning, in addition to any experiences Palestinians had with
Hebrew. But it is still of importance to highlight that the great majority of participants did not

self-identify Hebrew as a language in the questionnaire.
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The final limitation of this study is that the findings are not able to be generalizable as the
participant pool only consisted of bilingual/multilingual Palestinian university students living in
Palestine and the bilingual/multilingual Palestinian/Palestinian-American university students and
or professionals living in the United States, Jordan, The United Arab Emirates, and The United
Kingdom. Even then, due to the limited sample size, this should not completely expand to
generalize the entire population of Palestinians. In relation to the sample size itself, the very act
of recruiting participants in Palestine and in the United States proved to be a challenge. In
Palestine, many were uneasy to fill out a questionnaire about anything coming from the United
States. One of the Palestinian scholars informed the researcher that in Palestine, Americans are
now not trusted, especially after the antics of the US president towards Palestine (personal
communication, May 2018). In the United States, there were also many who did not want to
self-identify as Palestinian in the first place. They also feared that even if the questionnaire was
anonymous, data could somehow be traced back to them, and it could mean trouble for their
family in Palestine (personal communication, April, 2018). Even if the questionnaire was
anonymous, there is certainly a level of trust that needs to be taken into account when
researching a people under occupation and conflict. It is quite possible that the level of trust is
not present in the current political climate, and one of the manifestations of this unfortunate, yet
understandable circumstance is level of participation on a language questionnaire.
Recommendations for Future Research

Based on the conclusions of this study, it is recommended that future research moves
toward a more inclusive approach, taking into account both Palestinian and Israeli perspectives,
and not separating Palestinians in Palestine from those in the diaspora. With regard to including

Palestinians and Israelis, researching language use in areas of conflict, researchers generally
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focus on only one part of the population, which this study also did. However, this makes it
difficult to show the entire picture of the linguistic reality. To briefly exemplify, Ben-Rafael et
al. (2006) made an effort by investigating the LL in East Jerusalem; however, this was the only
area that came close to Palestine. Along those same lines, Trumper-Hecht (2009) researched
actual attitudes and perceptions of Arabs and Israelis towards the languages of Arabic and
Hebrew within the LL of Nazareth, a mainly Israeli town, and the sole focus of the study. Her
study claimed that the majority of the Jewish population in Nazareth interviewed felt that Arabic
did not belong. Including perceptions from both a Palestinian and Israeli city would have
strengthened this research. Therefore, results of the LL research in Palestine in comparison with
the collected research on the LL of Israel can be insightful in understanding how both Arabic,
English, and Hebrew are used, included, and/or excluded. In a way, the studies that have taken
place in Palestine can be seen as filling a gap where the studies in Israel have left off. Trumper-
Hecht (2009) interviewed Jewish and Palestinians in the street about attitudes and perceptions
towards the languages present in the LL of Nazareth, and Olsen and Olsen (2010) interviewed
Palestinian schoolgirls. Hawker (2013) investigated how Palestinians code-switch from Arabic
to Hebrew. However, to the knowledge of the researcher, no such study exists investigating
Israeli code switching between Hebrew and Arabic. Future research could interview Israeli
school children as to their perceptions of Hebrew, Arabic, and English, and code switching
investigations that include Arabic could also take place in Israel.
Future research must also take a more critical approach to investigating Palestinian and
Israeli language perceptions, practices, and experiences - critical in the sense of not seeing these
elements as a binary, (Palestine vs Israel) but perhaps start to see them as connected and not

divided separately. As one Jewish-American local organizer for Jewish Voice for Peace,
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Sophie Edelhart has recently stated, “Nuance is actually a form of violence if it hides the truth”
(Essa, 2019). The current ownership of the lands between Palestine and Israel remains a point
of tension. It also continues to be a point of violence as the Israeli government continues to
build on the Palestinian side of the Separation Wall (Image 2). The very act of building on this
side of the wall means that both groups can interact with one another (be it violently or
peacefully). Connecting this from a language perspective, Hebrew is not only spoken by IDF
soldiers who patrol, but also by Israeli inhabitants (legality of inhabiting is beyond the scope of
this study) residing on certain areas of the land. Similarly, as demonstrated by past LL studies,
just as there are Jewish inhabitants on the Palestinian side of the wall, there are Palestinian
inhabitants residing on the Israeli side of the wall, as there are areas of Israel known to be
mostly Palestinian or mostly Israeli (Ben-Rafael et al., 2006; Trumper-Hecht, 2009; Waksman
& Shohamy, 2009). Exploring the ways all land inhabitants interact with Arabic, English and
Hebrew both within the Separation Wall and within Israel is needed as one cannot discuss
Palestinians without discussing Israelis. One cannot discuss Israelis without discussing
Palestinians. Omitting either group can indeed be damaging and, as Edelhart states above,
violent. A clear future direction must confront a more complex picture of how languages are
used, perceived, discussed, experienced, and practiced when Palestine and Israel is seen as one
space versus an awkward divide between two peoples on both “sides” of the region. Therefore,
these future exploratory language studies need to include Palestinians and Israelis in order to
form a more comprehensive picture of the relationship Palestinians and Israelis have with one
another - where a large part of that relationship manifestation is language.

Finally, as the final discussion of this study has begun to uncover, Palestinians in

Palestine and those in the diaspora could very well be one group as Palestinians within the walls
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of Palestine may find themselves displaced as more land is being appropriated by settlers on a
constant basis. For the majority of Palestinians in Palestine who still reside on their land, there is
a lack of stability, as there is a constant fear that their land can be taken as well (Zaidan, 2012).
Palestinians living outside of Palestine are also displaced, and many have been for the better part
of half a century. Therefore, care and consideration needs to be taken when dividing Palestinians
into groups by location, and possibly not generally label those outside of Palestine in the
diaspora without taking into account those in Palestine who may also be displaced even though
they still reside within the wall.
Conclusion

The present study builds on past research on language studies in Palestine, specifically
focusing on the languages reported by Palestinian multilinguals in Palestine and in the diaspora.
This study fills a very important gap in the current research as it continues the discussion of the
ongoing occupation of Palestine through the exploration of emotional perception, experiences,
and practices of these languages, and therefore not approaching the occupation itself directly.
This study also offers insight into the under-researched population which has received little to no
attention in the current scholarship - Palestinians living in the diaspora, as emotional perceptions
of their reported languages as well as their perceptions, practices, and experiences were also
explored. The perceptions, practices, and experiences of Arabic, English, and Hebrew were
compared between the two groups as Arabic and English are the languages most reported by
both groups, and Hebrew was a specific language of interest given the situation of the
occupation. When reviewing results, there were very few differences and many similarities.
Arabic was found to be a language which connected the two groups, and English functioned as a

partner language for both Arabic and Hebrew.
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Finally, Hebrew was found to be functional only within the Separation Wall of Palestine
in order to cross checkpoint, for business purposes, and everyday life. The final conclusions of
this study stated that given the great amount of similarities with very little difference,
Palestinians in Palestine and in the diaspora may indeed be one group, given there may be some
in Palestine who have been displaced within Palestine, and those who are still on their land face
an uncertain future as to the length of time this land can be theirs. Thus, these two groups can
share in similar situations of displacement and by extension can share similar perceptions of the
three languages along with some of the same practices and experiences. As this study has
echoed several times, investigating Palestine and the occupation, even indirectly is complex.
While there are several ideas and new directions which have come from the results and
discussion as detailed above, one of the most important takeaways is the take care when
separating an already complicated population into groups, as this can also seem to simplify that
which cannot be simplified.

In closing, Palestinian-American author, poet, and educator Ibtisam Barakat stated it best
in her memoir on her childhood in Palestine, “To the alef, the letter that begins the alphabets of
both Arabic and Hebrew, two semitic languages, sisters for centuries - May we find the language
that takes us to the only home there is - one another’s hearts.” (Barakat, 2007,
acknowledgement). May all current and future researchers who find themselves venturing into
Palestine/Israel heed her words and go forth and work in peace and understanding, using

language as a guide.
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Appendix A Permission to Use Survey Questions: Anastasia Khawaja

SF EESEARCH INTEGRITY AND COMPLIANCE
U [nstitutional Review Boards, F'WA No. 00001669

12901 Bruce B, Dows Dlvd,, MDC055 » Tampa, FL 336124799

UNIVERSITY OF (B13 9745638 » FAX(S139747091
SOUTH FLORIDA

October 29_ 2014

Amnastasia Khawaja
Teaching and Learning
Tampa, FI. 33612

RE: Expedited Approval for Initial Review
IRB#: Pro00019192

Title: To acquire Hebrew or not to acquire Hebrew: Is that really the question? An Exploration
of Use of Hebrew of Palestinians Living Outside the Diaspora

Study Approval Period: 10/29/2014 to 10/29/2015
Dear Ms. Khawaja:

On 10/29/2014, the Institutional Review Board (IRB) reviewed and APPROVED the above
application and all documents outlined below.

Approved Ttem(s):
Protocol Document(s):
Khawaja Research Protocol.docx

Consent/Assent Document{s)*:
Khawaja Informed Consent Page UPDATED (**granted a waiver)

*Please use only the official IRB stamped informed consent/assent document(s) found under the
"Artachments"” tab. Please note, these consent/assent document(s) are only valid during the
approval period indicated at the top of the form(s). **Warvers are not stamped

It was the determunation of the IRB that vour study qualified for expedited review which
includes activities that (1) present no more than minimal risk to human subjects, and (2) involve
only procedures listed in one or more of the categories outlined below. The IRB may review
research through the expedited review procedure authorized by 45CFR46 110 and 21 CFR.
36.110. The research proposed in this study 1s categorized under the following expedited review
category:
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(6) Collection of data from voice, video, digital, or image recordings made for research purposes.

(7) Research on individual or group characteristics or behavior (including. but not limited to,
research on perception, cognition, motivation, identity, language, communication, cultural
beliefs or practices, and social behavior) or research emploving survey, interview, oral history,
focus group, program evaluation, human factors evaluation. or quality assurance methodologies.

Your study qualifies for a waiver of the requirements for the documentation of informed consent
as outlined 1n the federal regulations at 45CFR46.117(c) which states that an IRB may waive the
requirement for the investigator to obtain a signed consent form for some or all subjects 1f 1t
finds either: (1) That the only record linking the subject and the research would be the consent
document and the principal risk would be potential harm resulting from a breach of
confidentiality. Each subject will be asked whether the subject wants documentation linking the
subject with the research, and the subject's wishes will govern; or (2) That the research presents
no more than minimal rizk of hanm to subjects and 1nrvolves no procedures for which written
consent is normally required outside of the research context.

As the principal investigator of this study, it is your responsibility to conduct this study in
accordance with IRB policies and procedures and as approved by the IRB. Any changes to the
approved research must be submitted to the IRB for review and approval by an amendment.

We appreciate vour dedication to the ethical conduct of human subject research at the University
of South Florida and your continued commitment to human research protections. If you have
any questions regarding this matter, please call 813-974-5638.

Sincerely,

Tt 2D,

John Schinka Ph D Chairperson
USF Institutional Review Board



Appendix B Survey Instrument

Adapted Bilingual Emotional Questionnaire in English and Arabic

1. Background information: What is your name?<les) s Lo :ipadd il slasf *

Use initials and/or random number for quantitative purposes. &S ¢y Glan 3 sdie a8 5 A 5Y) dland o al axiial |
2. Background Information: What is the gender you identify with?. cluis s L :duaid cila glea?
3. Background Information: duaii cila glaa ; *

How old are you? &l yee oS¢

18-20

21-25

26-30

31 or older @3 L

4. Background Information: What is your education level? *

et 5 sne 5 Lo Aonaid e shas?

Ist year university dusls sl 4

2nd year university aumala 46 4

3rd year university axals 436 4

4th year university s Axl ) At

graduate student Lle <lul j2 Gl

Other:

5. Background Information: Do you currently attend a university? *

s el Cuniie il J +Apaid cile slae?

Yes oz

No ¥

5a. Background Information: If you attend a university name it. Otherwise state your current occupation. *
g A L Consiia 0S5 o Jla s Leans) SO Rmalad L) Jla 8 hadd il sheat

6. Background Information: Which ethnic group/community do you most identify with? *
il aaina (gY 1 Apaded o slaat

Palestinian (bl

American S sl

Both | g GG
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Other:

7. Background Information: How many citizenships do you hold? *
Jeni st o€ cduadd Gl slesf

1

2

3 or more i

8. Background Information: What are the citizenships you hold? *

Lelead Al ilsiall s Lo Auadd o glast

9. Background Information: Have you been to the West Bank or Gaza at some point in your life? *
ln e Aa ya ol 8558 5 i) Ll 5 35 Caad U Apend B e hat
yes px

no Y

10. Background Information: If yes, How long? *

5oLl B ilS oS aad Jla (A iApadd Sl glaat

West Bank 4-6 months _sed 6 - 4 4u sl dal)

West Bank 6 months-1 year - ,¢af 6 3y jall dacall

West Bank 1 year - 3 years <) s 3 -2 Ay jall ddal)

West Bank 3 or more years JiSI sl (i 3 3y jall dauall

Gaza 4-6 months )5 6 - 43¢

Gaza 6 months-1 year & el 6 35¢

Gaza 1 year-3 years < siw 3 -A5u3 3¢

Gaza 3 or more years JS| 5l (s 3352

I have never been to either the West Bank or Gaza. | 4l 53¢ i ay yall dacall 5 51 35 a1 W15
Other:

11. Background Information: Where are you currently residing? *
O ot ol ad s il slaa?

Palestine - West Bank 4z sl dall-clanls

Palestine - Gaza 3¢ -(phauld

United States sasiall iy¥ i

Other:

12. Background Information: Is your bilingualism/multilingualism related to your occupation in any way? *
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e Aaply d8e Ll ST i cialy aaill e eli o Ja sdpadod Cila slac®

Yes azd

No ¥

In this section you will answer questions about your linguistic background. The questions will ask you about your first
language-fifth language. If you do not have knowledge of five languages, only fill in the languages you do have knowledge in.
2 e Sl (K W13 sl il - ) lin e o i Al 35 Al el (e A e cunfiu andl) 1 30

Wy N el e canl s ¢ s aesy

13. What is your first language? (L1) J 'Y clial ala ] € *

14a. What is your second language? (L2) J 458l elid a4 L2 ¢ *

14b. At what age did you start learning your L2? J &l el ales & el A2 0%

14c. Where did you learn your L2? J 4l bial calas (i 2 ¢ *

Palestine (ulasld

United States sasiall <Y i)

Other:

14d. What context did you learn your L2? J 4 Stial L Cudlat ) £l La 2 € %

naturalistic (outside the classroom) Jwadll 7 J& - dyanla 45y

instructional (inside the classroom) Juadll Jals - dpaidas iy

both naturalistic and instructional L3S

14e. For what reason did you learn your L2? J &l clia) cuales i 5 ¥ 2 ¢
15a. What is your L3? (third language) J 4l clisd ;s L3 ¢

15b. At what age did you start learning your L3? J 436l «lizl 35’-' iy yie g i 43¢
15¢. What context did you learn your L3? J 4l otiaf s Caddes i L a3 ¢
naturalistic (outside the classroom) Jeadll 7 Jla - dada 44y

instructional (inside the classroom) Jwadll Jala - Ladds’ iy

both naturalistic and instructional W3S

15d. Where did you learn your L3? J 6 J &l cudas 4 3 ¢

Palestine (plauld

United States saiall i3Y )

Other:

15e. For what reason did you learn your L3? J 2l il Cudlat e 5 Y 3 €
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16a. What is your L4? (fourth language) J iz 5 Sl 8 a4 ¢

16b. At what age did you start learning your L4? J syl 31 Sl 95’-' Gl yet gl B4
16¢c. What context did you learn your L4? J dx 50 Sliad Lgs Codlas 30 L2l a4 €
naturalistic (outside the classroom) deaill z Jl& - Lyl Ly

instructional (inside the classroom) Juadll Jals - dpaidas iy

both naturalistic and instructional W3S

16d. Where did you learn your L4? J&ayl 5l ¢bial cualat (i 4 €

Palestine (plauld

United States sasiall <Y il

Other:

16¢. For what reason did you learn your L4? Jasd 3l elisl craleti cu 5 Y 4 €
17a. What is your L5? (fifth langage) J dusdlall clisl s a5 ¢

17b. At what age did you start learning your L5? J dualall ¢lial ala3 &y yee 5185 ¢
17c. What context did you learn your L5? J dualal elial Lgd Cualai Al Al e 5 €
naturalistic (outside the classroom) Jeadll 7 Jla - dagda 44y

instructional (inside the classroom) duadll Jaka - dalat A3y

both naturalistic and instructional LWa3S

17d. Where did you learn your L5? J fwalal) etia] caalasi 4l 5 €

Palestine (plauld

United States sasiall LY ll

Other:

17¢. For what reason did you learn your L5? J dwelall elial cialai a5 Y 5. €
18. Do you know how to speak Hebrew? & _uall it Ca (i ja3 Ja€ *

Yes

No

19. What do you consider to be your dominant language? sxbud) ¢lial Jale *

L1

L2

L3

L4

LS
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20. If you have a partner, what language(s) does he/she speak? LelS5 /lgalSiy( A Yeladl) Al Le ccly 8 ehal 13)(€ *
21a. On a scale of 1-5 (1 = least proficient, 5 =fully fluent, rate your ability to speak your L2. Ji=1)5 - 1 osiies
J Al il I3 e ol o o (5 AEUll Slai = 5 (oY) 2,

least proficient (L&Y J&f

1

2

3

4

5

fully fluent 483l 2L

21b. On a scale of 1-5, rate your ability to listen in your L2. J <lixhy g laiu}l o oli )08 adc 5 - 1 (ubias 2 *
least proficient (L&Y J&f

1

2

3

4

5

fully fluent 483l 2Las

21c. On a scale of 1-5, rate your ability to write in your L J <lialy LUSH o ol )8 .8 ¢ 512 . (e 2 *
least proficient (L&Y J&f

1

2

3

4

5

fully fluent 483l 2Las

22d. On a scale of 1-5, rate your ability to read in your L2. J &lialy se) jall e oli )l 08 ¢ 5 - ] (e 2 *
least proficient (L&Y J&f

1

2
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4
5
fully fluent 483all ala
22a. On a scale of 1-5, rate your ability to speak in your L3. J &lial IS5 e oli )i 8 ¢ 5 - ] Ll 3
least proficient (L&Y Ji
1
2
3
4
5
fully fluent 483all alas
22b. On a scale of 1-5, rate your ability to listen in your L3. J <lixy glaiuly) o oli )8 2 <5 - ] ebias 3
least proficient (L&Y Ji
1
2
3
4
5
fully fluent 483all ala
9
22¢. On a scale of 1-5, rate your ability to write in your L J <lialy LUSH e oli )8 o ¢ 5-1 3, (ubiar 3
least proficient (L&Y Ji
1
2
3
4
5
fully fluent 483all ala
22d. On a scale of 1-5, rate your ability to read in your L3. J <lizl 3¢l ll e obi )08 o ¢ 5 - ] (uliier 3,
least proficient L&y Ji
1
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4

5

fully fluent 483l 2Las

23a. On a scale of 1-5, rate your ability to speak in your L4, J il IS5 e oli )8 08 ¢ 5 - ] (ulda 4
least proficient (L&Y J&f

1

2

3

4

5

fully fluent 483l 2L

23b. On a scale of 1-5, rate your ability to listen in your L4. J <lixl g Laiuy) e <li ja8 ade 5 - 1 ol 4
least proficient (L&Y J&f

1

2

3

4

5

fully fluent 483l 2Las

10

23c¢. On a scale of 1-5, rate your ability to write in your L J ¢lialy [,USl e oli)8 .80 5- 14, olia 4
least proficient (L&Y J&f

1

2

3

4

5

fully fluent 483l 2L

23d. On a scale of 1-5, rate your ability to read in your L4, J <lizki 3¢l il Je ol )8 o8 ¢ 5 -1 Lalie 4
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least proficient (L&Y Ji
1

2

3

4

5

fully fluent 483all alas
24a. On a scale of 1-5, rate your ability to speak in your L5. J <lial oI5 e o3 )8 28 ¢ 5 - ] (w5
least proficient (L&Y Ji
1

2

3

4

5

fully fluent 483all ala
24b. On a scale of 1-5, rate your ability to listen in your L5. J ¢lizh glaiui) e olij8 o8 ¢ 5- ] (w5
least proficient (L&Y Ji
1

2

3

4

5

fully fluent 483all alas
24c¢. On a scale of 1-5, rate your ability to write in your L J<lialy U<l e olij8.8¢5- 15, olida 5
least proficient &y Ji
1

2

3

4

5

fully fluent 483all ala
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24d. On a scale of 1-5, rate your ability to read in your L5. J ¢lixl 3¢l all e ¢li )i a8 ¢ 5 -] (ubiar 5

least proficient (L&Y Ji

1

2

3

4

5

fully fluent 483all alas

25a. On a scale of 1-5, rate your ability to speak in Hebrew. &l 3l Caail) e ol )8 Jaea Lae 5 - 1 (0 uliie e *
least proficient L&y Ji

1

2

3

4

5

fully fluent 483all alas

25b. On a scale of 1-5, rate your ability to listen in Hebrew. &l L3l0 ¢ Law¥) e ol )8 Jaealae 5 - 1 (g0 ibiie e | *
least proficient L&y Ji

1

2

3

4

5

fully fluent 483all ala

25c. On a scale of 1-5, rate your ability to write in Hebrew. & el 3l 20 e ol )38 Jare lae 5 - 1 e ool (e *
least proficient (L&Y Ji

1

2
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fully fluent 483all alas

25d. On a scale of 1-5, rate your ability to read in Hebrew. &l Ll 361 3 e oli )08 Jaea e 5 - 1 (e (e e | *
least proficient (L&Y J&f

1

2

3

4

5

fully fluent 483l 2L

26a. How often do you use your L1? J <l Jeainizhe oS 1 ¢ *

Never=0, every year=1, every month=2, every week=3, every day=4, several hours a day=>5 JS « 1 = ale JS ¢ 0 =l
e):‘“g}“—‘buub"-.“4=e):‘ds‘3=&):wids‘2=)€-ﬁ'=5

Never I

0

1

4

5

Several Hours Per Week asall (& Clelu pan

26b. With Whom do you use your L1? J <lial Jaaiug ja a1 ¢ *

27a. How often do you use your L2? J <lia] Jeaind3 ja oS 2 ¢ *

Never=0, every year=1, every month=2, every week=3, every day=4, several hours a day=5 JS «1 =ale JS ¢ 0 =l
e gy el (ams ¢ 4 =5 IS ¢ 3 = ol JS ¢ 2 = ,08=5

Never 14

0

1
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Several Hours Per Week Ge g Silebu sy

27b. With whom do you use your L2? J <lixl Jaxiud (e ga 2 § *

28a. How often do you use your L3? J <lial Jeainis e oS3 ¢

Never=0, every year=1, every month=2, every week=3, every day=4, several hours a day=>5 JS «1 =sle JS¢ 0 -Jdl
gy lelo pans « 4 =a s IS ¢ 3 = sl JS ¢ 2 = 5e8=5

Never 14

0

1

4

5

Several Hours Per Week e g Silebu sy

28b. With whom do you use your L3? J «lial Jaaiui (e aa 3 ¢

29a. How often do you use your L4? J <lixl Jeainsis ja oS4 €

Never=0, every year=1, every month=2, every week=3, every day=4, several hours a day=5 JS «] =ale JS ¢ 0 =l
gy lelo pans « 4 =a s IS ¢ 3 = sl JS ¢ 2 = 5e5=5

Never 1

0

1

4
5
Several Hours a Day Ge s Silels oy
29b. With whom do you use your L4? J <lisl Jaaiui (10 ga 4 €
30a. How often do you use your L5? J <lisl Jaziui3 ye oS 5 ¢
Never=0, every year=1, every month=2, every week=3, every day=4, several hours a day=5 JS «1 =ale JS «0 =2
U s el Gans ¢ 4 =p IS ¢ 3 =g ol JS ¢ 2= =5
Never 14
1
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4

5

Several Hours a Weekba sy Slebu azy

30b. With whom do you use your L5? J <lixd Jaxini (e ge 5 ¢ *

31a. How often do you use Hebrew? &l 2alll addtui 3 ya oS *

Never=0, every year=1, every month=2, every week=3, every day=4, several hours a day=5 JS «] =ale JS« 0 =l
gy lelos pans « 4 =a s IS ¢ 3 = sl JS ¢ 2 = 5e5=5

Never 14

1

2

3

4

5

Several Hours a Weekba s Gilelu s

31b. With whom do you use Hebrew? 4 ull adiius (e aaf *

32a. Do you use your L1 for mental calculations/arithmetic? dubuadl ilileall (8 1 J eliad Jeatios Ja®

0=Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =Gukill Jl& ye= ] «
1 S 4 =) il 3 =l 2 =150= 5

Not applicable Gukill J& e

0

1

4

5

All the time <8l JS

32b. Do you use your L2 for mental calculation/arithmetic? dnbuall Clileall 82 J @bzl Jeaius Ja¢

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 1% ¢ 0 =gukill Js 2= «
Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5
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Not Applicable Gukill Ji& e
0

1

4

5

All the time <80 JS

32c. Do you use your L3 for mental calculation/arithmetic? dulusdl Cilileall 8 3 J eliad Jeatins Ja®

0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15l « 0 =gakil L8 pe=1 ¢
CEM S 4 =l paidy ¢ 3 =lal 2 =10l=5

Not applicable Gxlaill & e

0

1

4

5

All the time <80 JS

32d. Do you use your L4 for mental calculation/arithmetic? dnbusdl Cilileall 34 J lial Jaains Ja¢

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 1% ¢ 0 =gukill Js je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable Gxlaill & e

0

1

4

5

All the time <8l JS

32e. Do you use your L5 for mental calculation/arithmetic? dxbuall Clleall 8 5 J clial Jeatins Jat
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0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15l ¢ 0 =(gakill L& o= «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable cxlaill L e

0

1

4

5

All the time <8l JS

32f. Do you use Hebrew for mental calculation/arithmetic? &adll cililuall & juall Aalll aadies Jaf *

0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 150 ¢ (0 =(aakaill L& 2= 1 ¢
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable Gukill 18 e

0

1

4

5

All the time <8l JS

33a. Do you switch between languages within a conversation when speaking with friends and family? ¢ J&is Ja
Aliliraf g elilile aa dbiand JA Clalie *

0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =Galall 38 je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable Gukill J& e

0

1
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5

All the time <8l JS

oL Rl e liaast #

0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13 ¢ 0 =Galill 38 =1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1506=5

Not applicable cgxlaill 3 e

0

1

4

5

All the time <8l JS

33c. Do you switch between languages within a conversation when speaking in public? ge <liaad JM& Gl G J855 Ja
L) e § *

0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time '3 ¢ 0 =Galaill 38 =1 «
gl S 4 =) paindy ¢ 3 =blal 2 =1506=5

Not applicable Gxlaill L e

0

1

4
5
All the time <8l JS
33d. Do you switch between languages within a conversation at work? Jesll i 5f @lisas JMA ilalll (p i Ja€ *
0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =Gakaill & =1 «
gl S 4 =) paindy ¢ 3 =Ulal « 2 =1505=5
Not applicable Gukill 18 e
0
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4

5

All the time <l JS

33e. Do you switch between languages when speaking about neutral matters? s« e ians J3a ARl ¢y Jiws Ja
sadasd *

0 =Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15f ¢ 0 =Gakill J& je=1 ¢
gl S 4 =) ety ¢ 3 =blal 2 =1506=5

Not applicable cxlaill L e

0

1

4

5

All the time <l JS

33f. Do you switch between languages when speaking about personal matters? el oo lians g Clalll ¢y Jii Ja
Lalal *

0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13| ¢ 0 =Galaill 38 =1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1506=5

Not applicable cxlaill L e

0

1

4
5
All the time <5l JS

33g. Do you switch between languages when speaking about emotional matters? sl oo ians J3& Clalll ¢y Jiis Ja
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aglles *

0 = Not Applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13 ¢ 0 =Galaill 38 =1 «
Bl IS 4 =) ey ¢ 3 =llal c 2 =100= 5

Not applicable cxlaill L e

0

1

4

5

All the time <80 JS

34a. If you have children, how often do you use the L1 with the oldest child? ae 1 J ¢zl Jaxinis ya aSea¥ 5f dluie 13

A ,<0e

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
IS4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gxlaill L e

0

1

4

5

All the time <840 JS

34b. If you have children, how often do you use the L2 with the oldest child? ge 2 J bzl Jeaind b je oS ca¥ 5l aic 1)
A ,<ie

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji je=1 «
Bl JS 4 =) ey ¢ 3 =llal « 2 =100= 5

Not applicable Gaudaill Ji e

0

1
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4

5

All the time <80 JS

34c. If you have children, how often do you use the L3 with the oldest child? e 3 J sl Jasioii 3 ya aSea¥ f i 13

A ,<ie

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gadsill Ji je=1 «
M1 S €4 = ) ey ¢ 3 =lbal ¢ 2 =10= 5

Not applicable Gukill 18 e

0

1

4

5

All the time <840 JS

34d. If you have children, how often do you use the L4 with the oldest child? ae 4 J @tisd Jaxind s e oS ¥ 5f dlxie 13)
A ,<ie

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 8 e

0

1

4

5

All the time <840 JS

34e. If you have children, how often do you use the L5 with the oldest child? S| ge 5 J @lisd Jasiai 5 30 oS 2V f elaic 13

al ¢

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji je=1 «
177



gl JS ¢ 4 =l patuy ¢ 3 =0lal 2 =150= 5
Not applicable Gxill Ji8 e
0

1

4

5

All the time <8l JS

34f. If you have children, how often do you use Hebrew with the oldest child?

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji je=1 «
Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 18 e

0

1

4

5

All the time <840 JS

35a. If you have children, how often do you use the L1 with the youngest child? g 1 J <bisl Jasini s ya aSca¥ i dluie 13)
Ay jaalt

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji je=1 «
Bl IS4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 8 e

0

1
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All the time <8l JS

35b. If you have children, how often do you use the L2 with the youngest child? g 2 J ¢tisd Jaaini s 5o oS ¥ 4f dlrie 13)
Ay jralf

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
< gl JS o4 =) gaindy ¢ 3 =Bl ¢ 2 =I0a=5

Not applicable Gukill 18 e

0

1

4

5

All the time <8l JS

35¢. If you have children, how often do you use the L3 with the youngest child? e 3 J elisd Jaxiuii 5 0 oS ¢2¥ 5f élrie 13
Ay jralf

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 3 ¢ 0 =Gudsill Ji je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable Gukill 18 e

0

1

4
5
All the time <8l JS
35d. If you have children, how often do you use the L4 with the youngest child? ae 4 J ¢} Jesiai s ya oS ¥ 5f dlaic 13)
Ay jralf
0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5
Not applicable Gukill 18 e
0
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4

5

All the time <l JS

35e. If you have children, how often do you use the L5 with the youngest child? ae 5 J <lisl Jasiui s 3o oS 2¥ 4 élvie 13
Ay jralf

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13 « 0 =Gulaill 38 ye=1
gl S 4 =) paindy ¢ 3 =Ulal « 2 =1506=5

Not applicable ¢l 3 e

0

1

4

5

All the time <8l JS

35f. If you have children, how often do you use Hebrew with the youngest child? 4alll 32 5 ye oS (Jidaf elial (S 13
Jiba jal ga iy yullt

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable cxlaill 3 e

0

1

4
5

All the time <5l JS
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36a. If you have children, do you use your L1 when you praise them and/or have intimate conversations with them? «¥ 5f dlxic 13)
Lapen Lidlae I 5l agile oLl wie | J @liad Janios 5y aS$

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 =1 «

Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 18 e

0

1

4

5

All the time <80 JS

36b. If you have children, do you use your L2 when you praise them and/or have intimate conversations with them? «¥ sf dlxie 13)
Lapen Lialae I 5l agle ol ie 2 J @liad Janios 5y aS$

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji& je=1 «

Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 8 e

0

1

4
5
All the time <840 JS
36¢. If you have children, do you use your L3 when you praise them and/or have intimate conversations with them? «¥ 5f dlxic 13)
Lapen Lialae I 5l agle oLl ie 3 J @liad Janiosd 5y aS$
0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
Bl IS4 =) ey ¢ 3 =llal c 2 =100= 5
Not applicable Gukill 18 e
0
1
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4

5

All the time <8l JS

36d. If you have children, do you use your L4 when you praise them and/or have intimate conversations with them? «¥ sf dlxie 13)
Laren Lialaa Al agle ol wie 4 J @lind Janiod 5 ye oS8

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji je=1 «

gl S ¢ 4 =) paindy ¢ 3 Ul ¢ 2 =150=5

Not applicable Gukill 18 e

0

1

4

5

All the time <l JS

36e. If you have children, do you use your L5 when you praise them and/or have intimate conversations with them? «¥ 5f dlxic 13)
Lares Lilaa Al agle ol ie 5 J @liad Janiod 5 ye oS8

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «

gl S ¢ 4 =) paindy ¢ 3 =Ulal ¢ 2 =150=5

Not applicable Gukill 8 e

0

1

4

5

All the time <8l JS

36f. If you have children, do you use Hebrew when you praise them and/or have intimate conversations with them? <hal (S 13)
agrs Lpazes Cilislas ¢l 5a) 5/ 5 lgale L) dic Ay puall A1) axatas Ja JUiki®
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0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji& je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1506=5

Not applicable Gxlaill L e

0

1

4

5

All the time <l JS

Languages and Emotions selia} &

Here are some subjective statements about the languages you know. Please mark to what extent they correspond to your own
perceptions. There are no right or wrong answers. <l seie (3ida’ 3 (51 () clgd a3 SR AT i jlall mny L)
Lbla gl damia sl gY ]

You have six options to choose from. <l )Lis) 2w e

37a. What is your L1? J JAs¥) elisd Al ] € *

37b. My L1 is emotional. &shle 2211 J)a¥)( Js¥) bl o) *

Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree. 328 (38l Jf

37c. My L1 is useful. s sl lad ¥ 2l o) *
Strongly Disagree. 328 (= e

1

2
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5

6

Strongly Agree. 38 (38 f

37d. My L1 is diverse. 4= siie ¥ Sl o) L *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree. 325 (38l f

37e. My L1 is rich. 4se Jg¥) gal ol *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree. 33 (38l Jf

37f. My L1 is poetic. el Jds¥1 Jal of *
Strongly Disagree. 338 (= e

1

2

5
6
sals 3815l Strongly Agree
37g. My L1 is sophisticated. s3xa Js¥) sl o)) *
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Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agreesadis il sl

37h. My L1 is honorable. &« _jise( dadine J ¥ 1l of *
Strongly Disagree. 32 (= e

1

2

5

6

sads 3815l Strongly Agree

37i. My L1 is pleasant. &> jie Jg¥) izl o *
Strongly Disagree. 3 (= e

1

2

5

6

Strongly Agreesads 8 sf

37j. My L1 is unemotional &ghle e Js¥) il gl *
Strongly Disagree. 328 (= e

1

2
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5

6

3% Gl Strongly Agree

37k. My L1 is useless.sxll dape 531 2l ol *
Strongly Disagree. 32 (= e

1

2

5

6

sals 381§l Strongly Agree

371. My L1 is conforming. & _jils J ¥ al o) *
Strongly Disagree. 33 (= e

1

2

5

6

sl 3814l Strongly Agree

37m. My L1 is lacking. il ¥ al o)) *
Strongly Disagree. 338 (= e

1

2

5
6

3% Gl Strongly Agree
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37n. My L1 is vulgar. 28 ¥ sl o)) *
Strongly Disagree. 32 (= e
1

2

5

6

sl 3815l Strongly Agree

370. My L1 is crude. 4 < (¥ Jal o)) *
Strongly Disagree. 3 (= e

1

2

5

6

sads 3815l Strongly Agree

37p. My L1 is shameful. asa Jg¥) ixl o) *
Strongly Disagree. 338 (= e

1

2

5
6
sl 381 5f Strongly Agree
370. My L1 is cold. 52,4 I ¥ il of *
Strongly Disagree. 32 (= e
1
2
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5

6

sl 3815l Strongly Agree

38a. What is your L2? J<lial .a L2 *

38b. My L2 is emotional. &sible 2 Jaslll jal of *
Strongly Disagree. 338 (= e

1

2

5

6

3% Gl Strongly Agree

38¢c. My L2 is useful 32de /Al 158 2 J 4000 il ()¢ *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 2 Gil

38d. My L2 is diverse. 4= e 2 J A58l il o *
Strongly Disagree. 32 (= e

1

2
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6

Strongly Agree 538 (38l Jf

38e. My L2 is rich. &y &80 il ol *
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 23 Gil

38f. My L2 is poetic. &,el8 2 J 458l il of *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 2 Gil

38g. My L2 is sophisticated. s38xe 2301 il o *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

38h. My L2 is honorable. 4 _jisa( ddiae 4560 &l o)( *

Strongly Disagree. 338 (= e
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5

6

Strongly Agree 23 Gil

38i. My L2 is pleasant. i yie 45011 &l of *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 2 Gil

38j. My L2 is unemotional. 4shle e 4l il o *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree s (38l Jf

38k. My L2 is useless. 324l dapae 4501 2l o *
Strongly Disagree. 338 (= e

1

2
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5
6

Strongly Agree 23 Gil

381. My L2 is conforming. 4 _jile 2560 &l of *

Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agree s Gil

38m. My L2 is lacking. duals 4500 5al o) *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree s (38l Jf

38n. My L2 is vulgar. &spd 3500 il o) *
Strongly Disagree. 338 (= e

1

2

5
6
Strongly Agree 83 (38l Jf

380. My L2 is crude. i <o 4501 il o)) *
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Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agree s Gil

38p. My L2 is shameful. daiae 450 Jial o *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

380. My L2 is cold. 2 28l gal ol *
Strongly Disagree. 3 (= e

1

2

5

6

Strongly Agree s (38l Jf

39a. What is your L3? J<lid .4 L3 ¢

39b. My L3 is emotional. dsible A 5l o
Strongly Disagree. 32 (= e

1

2
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5

6

Strongly Agree 53 (38l Jf

39¢c. My L3 is useful. s3a /Alld 3 JAAGN Jal o
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree s (38l Jf

39d. My L3 is diverse. 4= siie 3 J LN i of
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 2 Gil

39e. My L3 is rich. 4se 4801 il )
Strongly Disagree. 32 (= e

1

2

193



Strongly Agree 53 (38l Jf

39f. My L3 is poetic. 4els 3 J &GN il o
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree s (38l Jf

39g. My L3 is sophisticated. 33z 2 il )
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 23 Gl

39h. My L3 is honorable. ds_jisa( dadise 23 2l Gl
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree s (38 f

39i. My L3 is pleasant. &~ yie 23Ul &l )
Strongly Disagree. 328 (= e

1
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5

6

Strongly Agree 838 (38l Jf

39j. My L3 is unemotional. &shle e L il )
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 23 Gil

39k. My L3 is useless. 33l dapie 2 il )
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 23 Gil

391. My L3 is conforming. %« yile £G) 3ad o)
Strongly Disagree. 32 (= e

1

2
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6

Strongly Agree 538 (38l Jf

39m. My L3 is lacking, 4l &34l sl ()
Strongly Disagree. 3 (= e

1

2

5

6

Strongly Agree 23 Gil

39n. My L3 is vulgar. a8 31 5ad ¢
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 838 (38 f

390. My L3 is crude. i s 230 &l )
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

39p. My L3 is shameful. dlaia A a1 )

Strongly Disagree. 338 (= e
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5

6

Strongly Agree 23 Gil

39q. My L3 is cold. s &l al ¢
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 2 Gil

40a. What is your L4? J<lial 2 L4 ¢
40b. My L4 is emotional.

Strongly Disagree. 3 (= e

1

2

5

6

Strongly Agree s (38l Jf

40c. My L4 is useful. 328 /Al a8 4 J lixd Jat
Strongly Disagree. 328 (= e

1

2
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5

6

Strongly Agree 2 Gil

40d. My L4 is diverse. e siia 4 J <lial Jat
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree sy Gl 5l

40e. My L4 is rich. &3 2l )l 2l )
Strongly Disagree. 3 (= e

1

2

5

6

Strongly Agree s (38l Jf

40f. My L4 is poetic. &oeli 4 Jelial da €
Strongly Disagree. 338 (= e

1

2

5
6

Strongly Agree 538 (33 f
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40g. My L4 is sophisticated. s3ae axil )l 321 ol
Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agree 53 (38l Jf

40h. My L4 is honorable. &« _isa( dadise Zayl )l 2l o)
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree s (38l Jf

40i. My L4 is pleasant. 4 jie da) J)l 52l
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree s Gil

40j. My L4 is unemotional. dhle e dal )l il )
Strongly Disagree. 32 (= e

1

2
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5

6

Strongly Agree 53 (38l Jf

40k. My L4 is useless. 33l dape dad il il o)
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

401. My L4 is conforming. 4 jile Lz 1l 5l
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 2 Gil

40m. My L4 is lacking. dadli 2 )l sl )
Strongly Disagree. 32 (= e

1

2
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Strongly Agree 53 (38l Jf

40n. My L4 is vulgar, Aspd 2l )l &l )
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 538 (38l Jf

400. My L4 is crude. s <o dayl )l Jal ¢
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 23 Gil

40p. My L4 is shameful. ladae da )l sl )
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 2 Gil

40q. My L4 is cold. 33,b Ayl )il &l o)
Strongly Disagree. 32 (= e

1
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5

6

Strongly Agree 838 (38l Jf

41a. What is your L5? J i (4 L5 ¢
41b. My L5 is emotional.

Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 2 Gl

41c. My L5 is useful. s2e /Al 153 5 J clial Ja¢
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

41d. My L5 is diverse. e siia 5 J izl Jaf
Strongly Disagree. 33 (= e

1

2
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5

6

Strongly Agree 23 Gil

41e. My LS5 is rich. 4 dualall 51 ol
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree s (38 f

41f. My L5 is poetic. &eli 5 J izl Ja ¢
Strongly Disagree. 328 (= e

1

2

5

6

Strongly Agree s (38l Jf

41g. My L5 is sophisticated. 3280 dudall 311 ¢
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 83 (38l Jf

41h. My L5 is honorable. 4a_yisa( dadise duadall 2l o)
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Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agree s Gil

41i. My L5 is pleasant. & jie duslall 331 o
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

41j. My L5 is unemotional. 4sble e duwdall il of
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree s (38l Jf

41k. My L5 is useless. 33l dapae dudaldl 5l ¢
Strongly Disagree. 3 (= e

1

2
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5

6

Strongly Agree 2 Gil

411. My L5 is conforming. 4e_jile dualall ial )
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 538 (38l Jf

411. My L5 is conforming. 4e_jile dualall il )
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 838 (38l Jf

41m. My L5 is lacking. el Luualall sl of
Strongly Disagree. 328 (= e

1

2

5
6

Strongly Agree 2 Gil
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41n. My L5 is vulgar. 4sp8 2alal) Jal o)
Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agree 53 (38l Jf

410. My L5 is crude. &b s ualall il o
Strongly Disagree. 3 (= e

1

2

5

6

Strongly Agree s (38l Jf

41p. My L5 is shameful. dlaie dualall il )
Strongly Disagree. 338 (= e

1

2

5
6
Strongly Agree 23 Gil
41q. My L5 is cold. 33,k dudadl 52l of
Strongly Disagree. 32 (= e
1
2
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5

6

Strongly Agree 53 (38l Jf

42a. Hebrew is emotional. &sible &, yall | *
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

42b. Hebrew is useful. 3x8e &y puall | *
Strongly Disagree. 338 (= e

1

2

5

6

Strongly Agree 23 Gil

42c. Hebrew is diverse. 4 siia 4y ) *
Strongly Disagree. 32 (= e

1

2
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Strongly Agree 53 (38l Jf

42d. Hebrew is rich. &xe 4al oa &yl 2l of *
Strongly Disagree. 33 (= e

1

2

5

6

Strongly Agree 538 (38l Jf

42¢. Hebrew is poetic. &ums (oo 4y uall *
50

Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 23 Gil

42f. Hebrew is sophisticated. s3ixe 451 & &5 sl &l o) *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

42g. Hebrew is honorable. s _yisa( dedis 421 & &y el il Ol *

Strongly Disagree. 328 (= e
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5

6

Strongly Agree 23 Gil

42h. Hebrew is pleasant. 4 jie 32l oo & puall 2l o) *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 2 Gil

42i. Hebrew is unemotional. duhle ne 4 & yuall *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree s (38l Jf

42j. Hebrew is useless. 53l Aape A3] o4 &y yall il of *
Strongly Disagree. 3 (= e

1

2
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5
6

Strongly Agree 23 Gil

42k. Hebrew is conforming. e jile s & 43 yall 2l o) *

Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agree s Gil

421. Hebrew is lacking. &aili 22 o 4yl 2l o) *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree s (38l Jf

42m. Hebrew is vulgar. dsud 4l s 2yl 2l o)) *
Strongly Disagree. 338 (= e

1

2

5
6
Strongly Agree 83 (38l Jf

42n. Hebrew is crude. ala 45l a &yl 2l ol *
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Strongly Disagree. 32 (= e
1

2

5

6

Strongly Agree s (33 f

420. Hebrew is shameful. 4 jae 4 ull *
Strongly Disagree. 32 (= e

1

2

5

6

Strongly Agree 53 (38l Jf

42p. Hebrew is cold. 33,b &l oo & uall sl o)) *
Strongly Disagree. 338 (= e

1

2

5
6
Strongly Agree s (38l Jf
43a. If you are angry, do you typically use your L1 to express your anger when you are alone? Yies) cluale <€ 13|
dan g ()5S Ladie dlune oyl | J elind Joxias Ja€ *
0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J& je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5
Not applicable Gl 3 e
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4

5

All the time <840 JS

43b. If you are angry, do you typically use your L2 to express your anger when you are alone? Yiea Guale <€ 13
dan 5 oS5 Laie dune Ge il 2 J il daxind Ja *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji je=1 «
Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable ¢xlaill 3 e

0

1

4

5

All the time <840 JS

43c. If you are angry, do you typically use your L3 to express your anger when you are alone? Ylea) (luale < 13)
dan g oS laxie dume Go il 3 J il Jaxind Jat

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time i ¢ 0 =gadaill Ji je=1 «
<8l IS 4 =) ey ¢ 3 =llal « 2 =100= 5

Not applicable Gudaill JiE e

0

1

4
5
All the time <80 JS
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43d. If you are angry, do you typically use your L4 to express your anger when you are alone? Yiea) dhuale i€ 13)
dan g oS laxie dune Go il 4 J il Jaxind Jat

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji je=1 «
<8l IS4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 8 e

0

1

4

5

All the time <80 JS

43e. If you are angry, do you typically use your L5 to express your anger when you are alone? Ylea) (lunle i 13)
dan g oS laxie dune Go il 5 J il Jaxind Jat

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
<8l JS 4 =) ey ¢ 3 =llal c 2 =100= 5

Not applicable Gukill 8 e

0

1

4
5
All the time <840 JS
43f. If you are angry, do you typically use Hebrew to express your anger when you are alone? axiud Ja clusle S 1)
I 5 S Lanie dlume (e il &y yuell 2o *
0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time X5 ¢ 0 =Gudsill Ji5 je=1 «
Bl S ¢4 =) ey ¢ 3 =llal c 2 =15 06=5
Not applicable Gukill 8 e
0
1
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4

5

All the time <8l JS

44a. If you are angry, do you typically use yourL1 to express your anger in letters/e-mails? Jac Yiea] Gunle ¢S 13)

A g I/ Al il b e e jaadl [ J lial Jaaioi® *

Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 1536 ¢ 1 =131 ¢ 0 =Gukill 38 je=2 ¢
Bl JS 4 =) yaiuly « 3 =llal= 5

Not applicable Gukill 38 e

0

1

4

5

All the time <8l JS

44b. If you are angry, do you typically use your L2 to express your anger in letters/e-mails? Ja¢ Yles) (iale S 13)
A g I/ Al il b e e il 2 J lial Jaaiosi® *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
gl S ¢ 4 =) paindy ¢ 3 =Ulal ¢ 2 =150=5

Not applicable Gukill 8 e

0

1

4

5

All the time <é ) J<

44c. If you are angry, do you typically use your L3 to express your anger in letters/e-mails? Jda¢ Ylaa] dhale i 13)
At IV Ayl il (g claad o el 3 ) liad Jawinit
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0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji& je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1506=5

Not applicable Gl 3 e

0

1

4

5

All the time <8l JS

44d. If you are angry, do you typically use your L4 to express your anger in letters/e-mails? Jac Yies| cluale <€ 13)
A5V G pal) il & e g il 4 J elial Janiit

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable ¢l 3 e

0

1

4

5

All the time <8l JS

44e. If you are angry, do you typically use your L5 to express your anger in letters/e-mails? Ja¢ Ylaa] dhuale <€ 13)
liad Janiod 15 &gy don ol @llili b e (e juel®

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time i ¢ 0 =gadaill J je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable Gl 3 e

0

1
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4

5

All the time <80 JS

44f. If you are angry, do you typically use Hebrew to express your anger in letters/e-mails? a233u3 Ja cluale i< 1)
A 2 il / dil ) (Al (e ppaill 4yl Bale € *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
Bl IS4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable ¢gxlaill 3 e

0

1

4

5

All the time <80 JS

45a. If you are angry, do you typically use your L1 to express your anger when talking to friends? Guale <€ 13)¢
liliaal go Ciaati Lavie dlune ge el | J eliad Jexind Jac Ylaalf *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji je=1 «
Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gaudaill JiE e

0

1

4

5

All the time <80 JS

45b. If you are angry, do you typically use your L2 to express your anger when talking to friends? Lale <uiS 13
liliaal ge Ciaati Lavie dlune ge el 2 J il Jexis Jac Ylaat *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
Bl IS4 =) ey ¢ 3 =llal « 2 =100= 5
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Not applicable Gxkill Ji8 e
0

1

4

5

All the time <80 JS

45c. If you are angry, do you typically use your L3 to express your anger when talking to friends? Guale S 13)¢
liliaal go Ciaati Lavie dlune ge el 3 J il Jexis Jac Ylaalt

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
Bl IS4 =) ey ¢ 3 =llal 2 =100 5

Not applicable Gukill 8 e

0

1

4

5

All the time <80 JS

45d. if you are angry, do you typically use your L4 to express your anger when talking to friends? Guale S 13)¢
liliaal o Ciaati Lavie dluné ge el 4 J il Jexis Jac Ylaalf

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
Bl IS 4 =) ey ¢ 3 =llal 2 =1005= 5

Not applicable Gukill 8 e

0

1
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All the time <8l JS

45e. If you are angry, do you typically use your L5 to express your anger when talking to friends? ¢« Luale <uiS 13
llbaal ga Canti Lotie dlume e il 5 J elial Jestid Jac Ylaal

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
gl S ¢ 4 =) paindy ¢ 3 Ul ¢ 2 =150=5

Not applicable Gukill 8 e

0

1

4

5

All the time <l JS

45f. If you are angry, do you typically use Hebrew to express your anger when talking to friends? Ja cluale <uiS 13
cliaall U sl die dlume (o ill &y yuall dale p2d5E ¥

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable Gukill 8 e
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All the time <8l JS
46a. If you are angry, do you typically use your L1 to express your anger when talking to parents/partners? < 13}
SIS 55 /el 5 e Biant die @lume e el ] J el Jantiod Jac Yiaa) dinle® *
0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5
Not applicable Gukill 8 e
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46b. If you are angry, do you typically use your L2 to express your anger when talking to parents/partners? << 13)
IS 5 el 5 e Caoai Latie dluiat oo il 2 J cliad Janiasd Jac Ylaa! lusle

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13 « 0 =Gulaill 38 ye=1 ¢
gl S 4 =) paiady ¢ 3 =blal « 2 =1505=5

Not applicable ¢l 3 e

0

1

4

5

All the time <8l JS

46¢. If you are angry, do you typically use your L3 to express your anger when talking to parents/partners? <us 13}
IS 5 /bl e T Ladie dlaiat e juadl 3 J dliad Jaains Jac Ylaa diale

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J& je=1 «
gl S od =) ey ¢ 3 =llal e 2 =150=5

Not applicable ¢l 3 e
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All the time <5l JS

46d. If you are angry, do you typically use your L4 to express your anger when talking to parents/partners? << 13)
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IS 5 elall 5 e clinad tie dlume o il 4 J iad Jaxind Jac Ylaa) liaale

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
Bl IS4 =) ey ¢ 3 =llal c 2 =100= 5

Not applicable ¢l 3 e
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All the time <840 JS

46e. If you are angry, do you typically use your L5 to express your anger when talking to parents/partners? <us 13
GBS 5 /el o Slian e Sl e el 5 i) Jaris Jae Yiea) cliunlzs

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
gl IS e 4 =) ety ¢ 3 =llal ¢ 2 =150=5

Not applicable ¢l 3 e
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All the time <840 JS

46f. If you are angry, do you typically use Hebrew to express your anger when talking to parents/partners? *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
gl S od =) ey ¢ 3 =llal e 2 =150=5

Not applicable ¢l 3 e

0

1

220



4

5

All the time <80 JS

47a. If you are angry, do you typically use your L1 to express your anger when talking to strangers? Guale <€ 13
slall e ani Latie e ce il | J eliad Jaxinsd Jac Ylaat

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J& je=1 «
Bl IS4 =) ey ¢ 3 =llal c 2 =100= 5

Not applicable Gaudaill J e
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All the time <84l JS

47b. If you are angry, do you typically use your L2 to express your anger when talking to strangers? Guale <uS 13
slall e aani Latie e ce il 2 J liad Jaxtinsd Jac Ylanf

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =il Ji je=1 «
CEM S 4 =l paidy ¢ 3 =lal 2 =I0l=5

Not applicable cxlaill 3 e
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All the time <840 JS

47¢. If you are angry, do you typically use your L3 to express your anger when talking to strangers? Guale <uS 13
elal) ga ions die dluiat e il 3 J il Jaaias Jac Ylaaft

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
Bl IS 4 =) ey ¢ 3 =llal c 2 =100= 5

221



Not applicable Gxkill Ji8 e
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All the time <80 JS

47d. If you are angry, do you typically use your L4 to express your anger when talking to strangers? Luale <€ 13
slall e ani Latie e ce il 4 J liad Jaxind Jac Ylaat

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
Bl IS4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 8 e
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All the time <84l JS

47e. If you are angry, do you typically use your L5 to express anger when talking to strangers? Yl dGuale <€ 13)
sl Al e Gaafi Ladie dlume (o el 5 J lind Jantias Ja€

0 =Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13 | 0 =Gulaill 38 ye=1 «
Bl IS 4 =) ey ¢ 3 =llal c 2 =100= 5

Not applicable Gukill 8 e
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All the time <8l JS

47f. If you are angry, do you typically use Hebrew to express anger when talking to strangers? Ja Luale S 1)
LAl L) ) vie cacarll e yuall &y yuall Bole 225056 *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji je=1 «
gl S ¢ 4 =) paindy ¢ 3 Ul ¢ 2 =150=5

Not applicable Gukill 8 e
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All the time <8l JS

48a. If you swear in general, do you typically swear in your L1? Yla) 1 J lialy 235 Ja ol gae aai 138 *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji je=1 «
Bl IS4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable Gukill 8 e
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All the time <80 JS

48b. If you swear in general, do you typically swear in your L2 Ylea) 2 J @il 255 b (L sac cacisi 13)¢ *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji je=1 «
gl IS e 4 =) ety « 3 =llal ¢ 2 =150=5

Not applicable Gxlaill 3 e
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48c. If you swear in general, do you typically swear in your L3? Yla) 3 J lialy 235 Ja ol gae aai 138

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill Ji je=1 «
Bl IS 4 =) ey ¢ 3 =llal 2 =100= 5

Not applicable cxlaill L e
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All the time <80 JS

48d. If you swear in general, do you typically swear in your L4? Yies) 4 J ¢lialy 25 Ja (U gae ot 13€

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15 ¢ 0 =gadaill J je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable cxlaill 3 e

0

1

4
5
All the time <8l JS
48e. If you swear in general, do you typically swear in your L5? Yla) 5 J ¢lial; 255 Ja os sae caaii 138
0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji& je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5
Not applicable Gukill 18 e
0
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48f. If you swear in general, do you typically swear in Hebrew? &yl 2l sale anii Ja cole J< Caandl 13¢ *

0 = Not applicable 1 = Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 5 ¢ 0 =Gudsill Ji5 je=1 «
gl S 4 =) paindy ¢ 3 =blal « 2 =1505=5

Not applicable Gukill 18 e
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All the time <8l JS

49a. Do swear and taboo words in your L1 have the same emotional value for you? <:lalSll 5 250 LS a3 Ja

S A NSO

0 =Not applicable 1 = Not strong 2 = Little 3 = Fairly Strong 4 = Very strong 3ulf ¢ | =33 Gl ¢ 0 =gukill Qi ye=2 ¢

A%y ¢ 3 =Yaiae= 4

Not applicable Gukill 18 e
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Very Strong 325

49b. Do swear words and taboo words in your L2 have the same emotional value for you el 5 2l cilalS s Ja

LYl claad e 2 J il s sasalle

0 = Not applicable 1 = Not strong 2 = Little 3 = Fairly Strong 4 = Very strong 38 ¢ ] =s3& (ud ¢ 0 =Galaill 8 je=2 ¢
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A%y ¢ 3 =Yaiae= 4

Not applicable Gukill 18 e
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Very Strong 325

49¢. Do swear words and taboo words in your L3 have the same emotional value for you? <lalSll 5 250 LS a3 Ja
LYl clad pe 3 J il s haallt

0 = Not applicable 1 = Not strong 2 = Little 3 = Fairly Strong 4 = Very strong 3§ ¢ | =s3& (ud ¢ 0 =Galaill 8 je=2 ¢
iy ¢ 3 =Yaie=4

Not applicable Gukill 18 e
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Very Strong 325

49d. Do swear words and taboo words in your L4 have the same emotional value for you? <ilal€ll s 2l ¢ilalS a3 Ja
LY clad oo 4 J il s ket

0 = Not applicable 1 = Not strong 2 = Little 3 = Fairly Strong 4 = Very strong 48 ¢ | =3 ad ¢ 0 =(gakill Q8 je=2 ¢
3y ¢ 3 =Yaiee=4

Not applicable cxlaill L e
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Very strong s

49¢. Do swear words and taboo words in your L5 have the same emotional value for you? <ilSll 5 28l il s Ja
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LYl dlad oo 5 J il s shallt

0 = Not applicable 1 = Not strong 2 = Little 3 = Fairly Strong 4 = Very strong S48 ¢ 1 =3 ad ¢ 0 =(gakill Q8 je=2 ¢
iy 3 =Yaie=4

Not applicable cxlaill L e
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4

Very Strong sads

49f. Do swear words and taboo words in Hebrew have the same emotional value for you? <l jlall 5 audll IS Ja

Al A nailly Alalall Al (puds Ll 2y jnl) A2l Ao jaallf *

0 = Not applicable 1 = Not strong 2 = Little 3 = Fairly Strong 4 = Very strong S48 ¢ | =3 ad ¢ 0 =(gakill Ji8 je=2 ¢
3y ¢« 3 =Yaiea=4

Not applicable cxlaill L e
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Very Strong sads

50a. Do you use your L1 to express your deepest feelings when you are alone? suaill 1 J eliad Jaaind Ja celaa g () 585 Ladie
Apanll & pelia (2§ *

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =akill Jl ye=]
Al ¢y ¢ 4 =28l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable Gukill 8 e
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Without a doubt <l o5

50b. Do you use your L2 to express your deepest feelings when you are alone? J <liad Jeaind Ja cdlas 5 585 Ladie D
Aanll jeliia o il *

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gakill 18 pe=1 ¢
Al ¢y ¢ 4 =2l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable Gxlaill 3 e
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Without a doubt <l o5

50c. Do you use your L3 to express your deepest feelings when you are alone? J <liad Jaaiud Ja edlaa 5 (5555 Laxie 3
Aanll A jeliia o il

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 3 ¢ 0 =Gaudaill Q8 =1 «
Al ¢y ¢ 4 =28l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable cxlaill L e
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Without a doubt <l o5
50d. Do you use your L4 to express your deepest feelings when you are alone? J <l Jaziud Ja «claa 5 () 5 Leic 4
Aanll A jeliia o il
0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 3 ¢ 0 =Gadaill Q8 =1 «
W s ¢ 4 =aSlilb « 3 =Jaiadl e 2 == 5
Not applicable Glaill L e
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Without a doubt <13 )5

50e. Do you use your L5 to express your deepest feelings when you are alone? J <lisd Jaaiud Ja edlaa 5 (5555 Ladie 5
Bieall & jeliia o punill§

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gakill 38 pe=1 «
s o e 4 =aslill ¢ 3 =daiadl (e 2 =Ld5=5

Not applicable Gxlaill L e
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Without a doubt <13 )5

50f. Do you use Hebrew to express your deepest feelings when you are alone? ¢l elia Gacl e jueill & juell 33t Ja
las 5 0585 Lanie € *

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 1 ¢ 0 =Gadaill Qi =] «
s o e 4 =aslill ¢ 3 =daiadll (e e 2 =Ld5=5

Not applicable Gl 3 e
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Without a doubt L& ) sn
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51a. Do you use your L1 to express your deepest feelings in letters and e-mails? < el ge il 1 J eliad Jaaind Ja
A5 S Ayl il ) 8 Adpenllf *

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =ukill Jii ye=] «
s o e 4 =aslill ¢ 3 =daiadll (e 2 =Ld5=5

Not applicable Gukill 18 e
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Without any doubt <L ¢ s

51b. Do you use your L2 to express your deepest feelings in letters and e-mails? <lelia e paill 2 J il Jaaind Ja
A5 S Ayl il ) B Adpenllf *

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gukill Jii ye=] «
s o e 4 =aslill ¢ 3 =daiadll (e 2 =Ld5=5

Not applicable Gukill 18 e
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Without any doubt <L ¢ s

51c. Do you use your L3 to express your deepest feelings in letters and e-mails? < el ge il 3 J eliad Jaaind Ja
A5 S Ayl il ) & Adgesll®

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 1% ¢ 0 =Gakill s o= | «
s o 4 =aslill ¢ 3 =daiadl (e 2 =LE5=5

Not applicable Gukill 18 e
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Without any doubt <L ¢ s

51d. Do you use your L4 to express your deepest feelings in letters and e-mails? <lelia e il 4 J <liad Jaaind Ja
A5 S gy ) il ) b Adpenll®

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =ukill Ji ye=] «
el ¢y ¢ 4 =28l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable Gukill 18 e
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Without any doubt <L ¢ s

51e. Do you use your L5 to express your deepest feelings in letters and e-mails? < jelie ge jpill 5 J eliad Jaaind Ja
A5 S gyl il ) b Adgenll®

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =akill Ji ye=] «
@l ¢y ¢ 4 =28l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable Gukill 18 e
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Without any doubt <L ¢ s

51f. Do you use Hebrew to express your deepest feelings in letters and e-mails? el oo juaill 4y juadl 251 araios Ja
S 2 s Jlu ) e jeliad *
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0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 « 0 =Gakill 38 ye=1 ¢
s (5 ¢ 4 =asSlill ¢ 3 =dainall (0 2 == 5

Not applicable Gaudaill Ji6 e
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Without any doubt <L ¢ s

52a. Do you use your L1 to express your deepest feelings when talking to friends? <elie e yuaill | J cliad Jaaiud Ja
Ailiraf ao dlina b AGaallf *

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 « 0 =Gakill 18 pe=1 ¢
W s ¢ 4 =aSlill « 3 =Jaiadl e 2 == 5

Not applicable Gaudaill Ji6 e
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5

Without any doubt <L ¢ s

52b. Do you use your L2 to express your deepest feelings when talking to friends? ¢lyelia ge suaill 2 J eliad Jeatind Ja
Ailiraf po e 8 AGaallf *

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 3 ¢ 0 =Gaudaill Q8 =1 «
Wi s ¢ 4 =aSlill « 3 =Jaiadl 0 2 == 5

Not applicable Gaudaill Ji6 e
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Without any doubt <L ¢ s

52¢. Do you use your L3 to express your deepest feelings when talking to friends? <elie e yuaill 3 J cliad Jaaiod Ja
Qiliral po alina 8 Aeall®

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 « 0 =Gakill 18 ye=1 ¢
Wi 05 ¢ 4 =2l « 3 =dainal (e ¢ 2 == 5

Not applicable Gxlaill 3 e
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Without any doubt <L ¢ s

52d. Do you use your L4 to express your deepest feelings when talking to friends? ¢lelia ge suaill 4 J eliad Jeatiod Ja
Slilisal po alinn 8 Aeall®

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gakill L8 ye=1 ¢
s o e 4 =aslill ¢ 3 =daiadl (e 2 =LE5=5

Not applicable Gxlaill 3 e
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5

Without any doubt <L ¢ s

52e. Do you use your L5 to express your deepest feelings when talking with friends? ce _will 5 J elial Jaaiod Ja
Sliliral po elin b dgenll & joliaf

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 3 ¢ 0 =Gaudaill Qi =] «
Al a4 =aslilly ¢ 3 =(ainal (e ¢ 2 =l =5
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Not applicable Gakaill Ji8 e
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Without any doubt <L ¢ s

52f. Do you use Hebrew to express your deepest feelings when talking with friends? Geel oo asill &y jual) araios Ja
saaY) ae Canill vie & jeliad *

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gukill Jii ye= ] «
Ali a4 =aslilly ¢ 3 =(ainal (e ¢ 2 =l =5

Not applicable Gukill 18 e
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5

Without any doubt <L ¢ s

53a. Do you use your L1 to express your deepest feelings when talking with parents/partners? sneill 1 J eliad Jeatiud Ja
GS i /el 5 e a8 Aanl) o jolila (e f *

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gakill Jii ye=]
Ali a4 =aslilly ¢ 3 =(ainal (e ¢ 2 =l =5

Not applicable Gukill 18 e
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Without any doubt <L ¢ s

53b. Do you use your L2 to express your deepest feelings when talking with parents/partners? J <lisl Jaziui Ja 2
GBS 55 /bl 5 e clipas 8 AR anll @ peliia (o jpillf *

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =ukill Jii ye=]
Ali s e 4 =28l ¢ 3 =dainal e 2 == 5

Not applicable Gukill 8 e

0
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5

Without any doubt <L ¢ s

53c. Do you use your L3 to express your deepest feelings when talking with parents/partners? _x=ill 3 J <lial Jaaiod Ja
GBS 55 /el 5 e @lipas 8 Aaall @ jeliia (o€

0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 1% ¢ 0 =Gakill s o= | «
@l ¢y ¢ 4 =28l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable Gukill Q18 e
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Without any doubt <L ¢ s
53d. Do you use your L4 to express your deepest feelings when talking with parents/partners? J <lixl Jesivi Ja 4
GBS 55 /elall 5 e clipas 8 dRanll @ jeliia (e pedllt
0 =Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gakill Jé o= | «
Al ¢y ¢ 4 =28l 3 =dainall e ¢ 2 =)= 5
Not applicable Gukill 18 e
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Without any doubt <L ¢ s

53e. Do you use your L5 to express your deepest feelings when talking with parents/partners? xill 5 J eliad Jaaiod Ja
GBS 55 /el 5 e @lipas 8 Aaall @ jeliia (o€

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gakill 38 ye=1 ¢
Al ¢y ¢ 4 =2l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable cxlaill L e
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Without any doubt <L ¢ s

53f. Do you use Hebrew to express your deepest feelings when talking with parents/partners? 4l 4alll a3 Ja
S/ salT el 5l e Caanill vie @l jeliia Gael e yuail®

0 = Not applicable 1 = Never 2 = Maybe 3 = Probably 4 = Certainly 5 = Without any doubt 13 ¢ 0 =Gakill 18 ye=1 ¢
@l ¢y ¢ 4 =28l ¢ 3 =dainall e ¢ 2 =)= 5

Not applicable Gxlaill L e
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Without any doubt <L ¢ s

54a. How anxious are you when speaking your L1 with friends? sl ga 1 J @lialy Caaaill (§ i oS¢ *
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0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J& e
s 4= S an A3 =l le 2 =Dl | =3dhYl e 0 =gukil=5

Not applicable Gxlaill L e
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Extremely anxious 2 2 )

54b. How anxious are you when speaking your L1 with colleagues? Jexll 8 elidla j s | J elinly aaaill (§ i oS$ *
0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
2ol (N4 =S s (3=l 52 =D | =ELYI e 0 =Gukill=5

Not applicable Gukill 18 e
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5

Extremely anxious 2 s )

54c¢. How anxious are you when speaking your L1 with strangers? sball g 1 J eliely Sl (3 i oS8 *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
ax o N4 = S aa 3 =l e g2 =2 [ =33hY) Je (0 =gukil=5

Not applicable Gukill 18 e

0
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Extremely anxious 2 2 )

54d. How anxious are you when speaking your L1 on the telephone? <&iledl e 1 J elialy Giaaill (3 i oS *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
ax o N4 = S aa 3 =l e g2 =26 [ =33hY) Je (0 =gukil=5

Not applicable Gukill 18 e
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Extremely anxious 2= 2= 1)

54¢. How anxious are you when speaking your L1 in public? &elell (SLe¥) 8 1 J elindy Caaaill (§ o oS§ *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious & e
ax ol N4 = S aa 3 =l e g2 =2 [ =Ry Je 0 =gukil=5

Not applicable Gadaill Ji e
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5

Extremely anxious 2 2= 1)

55a. How anxious are you when speaking your L2 with friends? iiaal ga 2 J @lialy Caaaill (§ i oS8 *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
ol (N4 =5 0a 3=l 552 =08 | =LY (e 0 =Gakill=5

Not applicable claill 3 e
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Extremely anxious 2= 2 1)

55b. How anxious are you when speaking your L2 with colleagues? Jexl) (8 ¢lidla j s 2 J clinly aaaill (§ i oS$ *
0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J& e
=l (4 =S 0a 3 =l 152 DU | =LY e 0 =Gukill=5

Not applicable cxlaill 3 e
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5

Extremely anxious 2 2 )

55¢. How anxious are you when speaking your L2 with strangers? sbiall g 2 J elialy Gaaaill (3 0855 oS *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
o M4 =S an A3 =l le 2 =Dl | =hYl e 0 =gukill=5

Not applicable Gukill 18 e
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Extremely anxious 2 i )
55d. How anxious are you when speaking your L2 on the telephone? <&ilgdl e 2 J elinly Caaaill (3 i oS ¢ *
0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
sl A4 =S s 3=l 2532 <DL | =LY e 0 =Gukill= 5
Not applicable Gukill 18 e
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Extremely anxious 2 i )

55¢. How anxious are you when speaking your L2 in public? &elall (Sle¥) 8 2 J lialy Caaaill (§ o oS§ *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
ax o 4= S aa 3 =l e 532 =26 [ =Ry Je (0 =gukil=5

Not applicable Gukill 18 e

0

1

4

5

Extremely anxious 2= 2= 1)

56a. How anxious are you when speaking your L3 with friends? <liBsal sa 3 J elizly caaaill § 55 oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
ax ol N4 = S aa 3 =l e 532 =26 [ =Ry Je (0 =gukil=5

Not applicable Gaudaill Ji e

0

1

4
5
Extremely anxious 2 i 1)
56b. How anxious are you when speaking your L3 with colleagues? deadl (8 i3 ) aa 3 J clialy Saadll (3 085 oS¢
0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J& e
sa ol N4 =pSaa 3=l 2 =546 ] =@MkY) e (0 =gukil= 5
Not applicable Gadaill Ji e
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4

5

Extremely anxious 2= 2= 1)

56¢. How anxious are you when speaking your L3 with strangers? sball ae 3 J elialy Gaaaill (3 i oS¢

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J& e
ss ol N4 =S aa N3 =l e 552 =36 ] =MbY e 0 =gulill= 5

Not applicable Gaudaill Ji e

0

1

4

5

Extremely anxious 2 2 )

56d. How anxious are you when speaking your L3 on the telephone? —eilel) e 3 J elialy Gaanill (§ gl oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
sl A4 =S A3 =l e 52 =Dl | =Y e 0 =gukill= 5

Not applicable Gukill 18 e

0

1

4

5

Extremely anxious 2 i )

56e. How anxious are you when speaking your L3 in public? &alall (SLYI 4 3 J elialy cuaaill 3 5 oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &

241



sl (N4 =S as N3 =l le 52 =38 | =LY e 0 =Gukill=5
Not applicable Gaaill Ji8 e
0

1

4

5

Extremely anxious 2 i )

57a. How anxious are you when speaking your L4 with friends? <liBsal sa 4 J alinly &iaaill § 55 oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
ax o (N4 = S aa 3 =l e 532 =26 [ =33hY) Je (0 =gukil=5

Not applicable Gukill 18 e

0

1

4

5

Extremely anxious 2= 2= 1)

57b. How anxious are you when speaking your L4 with colleagues? Jeall 3 <lidla ) aa 4 J linly Saaill (3 045 oS¢
0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious

Not applicable Gaudaill Ji e

0

1

4
5
Extremely anxious 2 2 )

57c. How anxious are you when speaking your L4 with strangers? sball ae 4 J elialy Saaaill (3 855 oS¢
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0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
o M4 =S an A3 =l le 52 =Dl | =3hYl e 0 =gukil=5

Not applicable cxlaill L e

0

1

4

5

Extremely anxious 2 i )

57d. How anxious are you when speaking your L4 on the telephone? —eilel) e 4 J izl Gaanill (§ gl oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
sa ol N4 =pSaa 3=l 2 =046 ] =@MkY) e (0 =Gukil= 5

Not applicable Gukill 18 e

0

1

4

5

Extremely anxious 2 i )

57e. How anxious are you when speaking your L4 in public? &alall (SLe¥) & 4 J elindy ¢aaaill (§ 5% oS¢

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
ax o N4 = S aa 3 =l e g2 =26 [ =3dhY) Je (0 =gukil=5

Not applicable Gukill 18 e

0

1
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Extremely anxious 2 2 )

58a. How anxious are you when speaking your L5 with friends? <liisal sa 5 J elinly ciaaill § 55 oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
ax ol 4= S aa 3 =l e 532 =2 [ =Ry Je 0 =gukil=5

Not applicable Gukill 18 e

0

1

4

5

Extremely anxious 2= 2= 1)

58b. How anxious are you when speaking your L5 with colleagues? Jeall (3 <lidla ) aa 5 J lialy Suaaill (3 45 oS¢

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
s N4 =S an 13 =l e 552 =D | =3hYl e () =gukill=5

Not applicable Gudaill Ji e

0

1

4

5

Extremely anxious 2 2= )

58c. How anxious are you when speaking your L5 with strangers? sball ae 5 J elialy Gaaaill (3 i oS¢

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
sa o N4 =pSaa 3=l 2 =046 ] =@MkY) e (0 =gukil= 5

Not applicable Gaudaill Ji6 e

0

1
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4

5

Extremely anxious 2= 2= 1)

58d. How anxious are you when speaking your L5 on the telephone? —eilel) e 5 J elialy Gaanill § gl oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious & e
sl A4 =S A3 =l e 52 =Dl | =Y e 0 =gukill= 5

Not applicable Gadaill Ji6 e

0

1

4

5

Extremely anxious 2 2 )

58¢. How anxious are you when speaking your L5 in public? &slall (SLY) 3 5 J @bialy ¢aaill 3 5 oS8

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
sl A4 =S )3 =l e 52 =Dl | =Y e 0 =gukill= 5

Not applicable Gukill 8 e

0

1

4
5
Extremely anxious 2 2 )
59a. How anxious are you when speaking Hebrew with friends? ge & el A2l Caat Lavie 43 2 o2 3l g20 L
MECR YL
0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& &
o N4 =S an A3 =l le 52 =Dl | =3hYl e 0 =gukill=5
Not applicable Gukill 18 e
0
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4

5

Extremely anxious 2 2 )

59b. How anxious are you when speaking Hebrew with colleagues? e 4_sl dallly Chaai Ladie 43 a3 (g3ll 181 (52 Lo
oSa e *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J& e
sl A4 =S )3 =l e 52 =Dl | =LY e 0 =gukaill= 5

Not applicable Gaudaill JiE e

0

1

4

5

Extremely anxious 2 s )

59¢. How anxious are you when speaking Hebrew with strangers? ge 43 sl 4allly Gaaati Ladie 4y j2ii (o3 GBI (530 e
sl sl *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
sl A4 =S )3 =l e 52 =Dl | =Y e ) =gukaill= 5

Not applicable Gaudaill Ji6 e

0

1

4
5
Extremely anxious 2 i )

59d. How anxious are you when speaking Hebrew on the telephone? e & el dallly it Lavie 43 a2 slall 520 L
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Callie *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
ol N4 =5 aa )3 =le e 532 =048 | =EMLY) Sl 0 =Gakill=5

Not applicable Gxlaill 3 e

0

1

4

5

Extremely anxious 2= 2= 1)

59e. How anxious are you when speaking Hebrew in public? ¢SL¥) 8 4 el 23l ot Lavie 43 e (53 GBI (530 L
Aalalle *

0 = Not applicable 1 = Not at all 2 = A little 3 = Quite anxious 4 = Very anxious 5 = Extremely anxious J:& e
ax o N4 = S aa 3 =l e 532 =26 [ =Ry Je (0 =gukil=5

Not applicable Gaudaill J e

0

1

4

5

Extremely anxious 2= 2= 1)

60a. If you form sentences silently (inner speech), do you use your L1? Jexiv Ja ¢) il ua( Cravas San 55 &b Lasie
Jelial 1 ¢ *

0 = Not applicable 1= Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13/ ¢ 0 =Gudall 38 je=1 «
<8l IS 4 =) ey ¢ 3 =llal 2 =100 5

Not applicable cxlaill L e

0

1
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4

5

All the time <80 JS

60b. If you form sentences silently (inner speech) do you use your L2? Jasius Ja ¢)quiil) Caa( Cranay Saa (55 ¢l Lasie
Jelialp ¢ *

0 =Not applicable 1= Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13/ ¢ 0 =Gadaill L& =1 «
GBS IS 4 =iy ¢ 3 =kl 2 =100=5

Not applicable Gukill 8 e

0

1

4

5

All the time <80 JS

60c. If you form sentences silently (inner speech) do you use your L3? Jasis Ja )il Capan( Cranay Slaa o5 o Laxie
Jelial3 ¢

0 =Not applicable 1= Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13/ ¢ 0 =Gadaill & ye=1 «
gl IS e 4 =) ey« 3 =Ulal ¢ 2 =150=5

Not applicable Gukill 18 e

0

1

4

5

All the time <80 JS

60d. If you form sentences silently (inner speech) do you use your L4? Jesius Ja ¢)quiil) Caa( Cranay Saa (55 ¢l Lasie

Jelialg ¢

0 = Not applicable 1= Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 15i 0 =Gaudaill J1& = |
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gl JS 4 =) jainly 3 =Ulal 2 =150= 5
Not applicable Gxkaill Ji8 e
0

1

4

5

All the time <8l JS

60e. If you form sentences silently (inner speech) do you use your L5? Jasisd Ja ) ol Caaa( Cranay Slaa o5 o Loie
Jetial 5 ¢

0 =Not applicable 1= Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13/ ¢ 0 =Gadaill L& ye=1 «
<l S ¢ 4 =) paiuly ¢ 3 =Ulal 2 =150=5

Not applicable Gukill 18 e

0

1

4

5

All the time <8l JS

60f. If you form sentences silently (inner speech) do you use Hebrew? a2ains Ja ) iy Glad( Craay Jaal) JSi5 i€ 1)
A ualit

0 = Not applicable 1= Never 2 = Rarely 3 = Sometimes 4 = Frequently 5 = All the time 13/ ¢ 0 =Gadaill L& ye=1 «
gl S 4 =) paiady ¢ 3 =blal « 2 =1506=5

Not applicable Gukill 8 e

0

1
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5

All the time <8l JS

61. Does the phrase “I love you” have the same emotional weight for you in your different languages? Which language does it
feel strongest in? *

Sl o3 ant 8 (s A Lol pn A o PAAIIS e il Led g5 Lasie ol gl il (551 (o Led "elin) U1 5 e g

62. Do you have a preference for emotion terms and terms of endearment in one language over all others? Which language is it
and why? *

13al g el 38 ale § Aisne Ay Audbalal) &l jelia (o il Jundi JaS

63. Do your languages have different emotional significance for you? if yes, then how do you see this significance for each
language? Is one more appropriate as the language of your emotions than others? leleaiui Alll Glall aa 53 Ja

Hiahalal) & jelLial 2l 50 ST Culall) 238 wqi?udsdjmd):g_gsw_a 13) 94alia . dahle caYYae *

64. Are any of the languages you use languages you feel you HAD to learn? Why or why not? Explain. <l ¢

o8O Al ¢ Al lealei o cang Gl i Lglanioss I *

65. Are any of the languages you use languages you were discouraged from learning? Why or why not? Explain Ja

T Y oy o€ Lebaniod ) Al a5 et e il ¥

66. Have you had an experience with Hebrew? Describe an instance if you have. Jia cia 4, juall pas_pa bl (IS Ja
ERENEIE

67. If you do write in a personal diary - or were to write in one - what language(s) do you or would you use and why?

il 83l 03 AU Lot (i gas ) Ladiiust i€ i) Aalll ala ¢ pualal) 6 (iS5 i€ 131 ) Al il S iS5 i€ 1318

68. If you were to recall some bad or difficult memories, what language would you prefer to discuss them in and why? *
13Lal 5 il JSH 03 e Ly el Jumi ) Aall) oo ¢ ila 8 Adl ) Amall iy S 3 S5 Lanie

69. If you are married to or living with a speaker of a language that is not your L1, what language do you generally use at home?
What language do you argue in?

S AR e S sl 13 ge aanil tie Lgadiind il ARl ale ¢ oY) Glialy Gy (i ge G 5l ad (e g s e i€ 13

sl 13 Aslae oo Leaddins®

70. Do you feel like a different person sometimes when you use your different languages? *

Aabhide laly st Ladie Ulal calitg ol s olily jaii Ja®

71. Is it easier or more difficult for you to talk about emotional topics in your second or third language? If there is a difference,
could you tell us about that and perhaps provide some example 8 4 saa JISTT af ol 23N o 280 biad Ja

Al W o pai Ly 5f e Uiand Dla €58 llia 13) $Raklall ) 5aY1 (e aaaill Ldlanind | *

72. Describe an instance where you have found yourself switching from one language to another. *
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Ve el Sl Jaw 5 s Al () Basl 5 4xd e JEBY) 4 oy &) e Ja€

73. With whom were you talking to when you switched languages?

AT N Cuaall A @ e Ladie (e g Al S

74. Do you have any other feelings about language learning that were not addressed above? e Al jelia clal Ja
Clle ga i 1 el Jae

75. Were there any questions you did not understand? If so, what were they? *

dog al (o3 U1 pul sala ¢ am ) ClS 1) Siagh @hinsi ol ) ol i Ja€

76. Were there any questions you felt uncomfortable answering? If so, what were they? *

Jiaad) 138 sale ¢ and AaY) S 13 Sagle BaD L YU ey J)ge (sl Gllia Jas
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Appendix C

IRB Approval

IRB Approval

IRB Continuing Review Approved

To:

RE:

PI:
Link:

Anastasia Khawaja

2018 Review for Pro00019192
Palestinian reported languages and emotions in Palestine and
in the diaspora

Anastasia Khawaja
CR4 Pro00019192

You are receiving this notification because the above listed
continuing review has received Approval by the IRB_. To
ensure compliance with IRB requirements, please review your
approval letter by navigating to the project workspace by
clicking the Link above.
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Appendix D
Letter of Informed Consent

Adapted Bilingual Emotional Questionnaire in English and Arabic

Link: https://docs.google.com/forms/d/e/1 FAIpQLSdc2kcFOWEPadTOWq9dQ96ZUJx1eceob92wcfVTHjY X-
WMaHQ/viewform

Bilingual Emotion Questionnaire sill ¢piial) alad¥) gl Joa latial

INFORMED CONSENT TO PARTICIPATE IN RESEARCH sl 3 AS jLiiall A 481 g0

Information to Consider Before Taking Part in this Research Study J8 <ile sleall e3¢y jlic¥) 321 s 5

il 13 b3S JLaall

IRB Study # Pro00019192 # Pro00019192 4

Ll 3 Apeons ) dral el

Researchers at the University of South Florida (USF) study many topics. To do this, we need the help of people who agree to
take part in a research study. This form tells you about this research study. We are asking you to take part in a research study
that is called: Examining language choice of Palestinians in Palestine and the United States: Language practice and perception
under occupation. . The person who is in charge of this research study is Anastasia Khawaja. This person is called the Principal
Investigator.

5olaiu¥) oda il (B3 LaRN e () g8l e (ali Baclie dalay (ad lld ey wnial ga B30 L siall Iy sla daals & o inlil Gy

saniall LY gl g (planadd b (riadanddll 0y Aalll LA and " AAY) Al 5l AS Lkl aSie bl a s jall 638 dagh (e aSalai;

)53 Ll s Al 5l 038 e A g josall dpua 1) 5ald) " JNERY) (a3 Ll 5 All) s jlae

PURPOSE OF THE STUDY <l caos

You are being asked to participate because you are a Palestinian and/or Palestinian-American university student or working
professional. s ol /5 s (s Lo Y 48 jLaal ela )

Cijine dale 5l oS el

STUDY PROCEDURES sl el ya)

If you take part in this study, you will be asked to fill out a survey called the Billingualism Emotion Questionnaire. This survey
will collect information on what languages you use and in what contexts you use them. This survey will be conducted online via
Google Forms. Data will be anonymous unless you choose to be considered for an interview at a later date in which case your e-
mail and your name will be asked. My advisor and I will be the only one who will have access to this information.

538 Mlia 8 ) el Al ki e Canal"assall Elaind) sl 5l ¢ Le Slia callay G gasd Al ) 538 8 S L 1)

llaial A (e i Y1 (sl e Chanall 138 ol g Lo aadiieall Bland) 5 Leeadind Al el e Sl glan aand (8 g Ailagin) Al all
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o3 5 s SV Ay e s dlend ol s s Alall o3a (b 5 Y 5 B L o o) 13 V) A e 0 sSi Claglaall Je e

o slaall 03 e a1 lallaall ¢ sSin Co il (5 53805 Ul A

ALTERNATIVES/VOLUNTARY PARTICIPATION/WITHDRAWAL sl 4o shill 48 jLiall \Jily

You have the alternative to choose not to participate in this research study. 48 L) axe (8 HLAT bl 5 <) o g

Al Hall s2a

You should only take part in this study if you want to volunteer; you are free to participate in this research or withdraw at any
time. There will be no penalty or loss of benefits you are entitled to receive if you stop taking part in this study. Your decision to
participate or not to participate will not affect your student status in any way.

¥ of A8 5Ll &y ja @l g ghaill ¢ 5f 13) da Al all 038 8 AS Ui Glile Al all o3 (84S liall e 8 LAl Gl () oS4 (s

‘éi o Gl 13 g

QS iy o it ol lgate ol ALl 35158 anall 138 L34S Ll e il 5 s A 00 5 )88 ) el e llin ()5S ol iy
BENEFITS and RISKS hlia x5

This research is considered to be minimal risk. The benefits you receive from this research if you agree to take part is your
assistance will help inform the future research of the under-studied context of Palestinians living in Palestine and in the
diaspora.

a3 i s Jlaal) b Alifine Cygad o) i oa Canil) 138 b AS L o ol e Jla b Leintin 31 20l o) AL Jllia Cunid) 13]

BN A cplandh b Gl el J s

COMPENSATION (s s2ill

We will not pay you for the time you volunteer while being in this study. <le sk slal (sale glia (5f <l gds o ()

Gandl 1 8 A8 jLaally

PRIVACY & CONFIDENTIALITY 4y padll

We must keep your study records as confidential as possible. It is possible, although unlikely, that unauthorized individuals
could gain access to your responses because you are responding online.

sl e g 3UYL Grad sl e GalisVI (mn o sy o 25 s 0S5 OSaall e 4l i S5V sk e i) Ju i i) L

The BEQ delivered by google forms are only accessible via your password protected email account. You can only access the
form with your own password. All forms are stored on my password protected email account and transferred to my personal
computer once completed. The forms WILL NOT be stored online for an extended period of time.

However, certain people may need to see your study records. By law, anyone who looks at your records must keep them
completely confidential. The only people who will be allowed to see these records are my advisor, Dr. Amy Thompson and
myself.

st Y ellaal 5 5l LS G5 o 4] Jpmmsl) (s S5 e st Gk oo (il (il Galaul¥ ) ped s Clasia) J 5 )
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ol Lebisat s (Al g )5 30 AalSy canall sy UL IS BlEaY) a5 pell AalS 3yl e V) Qi) ) 2 sl sl et

Ll aie J sanall

O (o LS oSy e Gal i) Gany g3 8 )5 e clllia (35S Of (S o1y I shal 5 580 < i1 e lliuY L JalisaY) a5 )

5558 5 e ot Ll e #3URYL ael 7 samsal) (e 1 (et () Ledle allay (i (s e ililal) 4 jusy JaliiaY) iy 4l e

Ul 5 0 ssesi o)

CONTACT INFORMATION J Jual sill

If you have any questions please contact the USF IRB at 974-5638 or the Principal Investigator at Anastasia Khawaja at
ajkhawaja@usf.edu.

Lal 58 Ll st Sl Gl 51 974 - 5638 18 (e A sinll 18y ) 518 Zaalad Apus el Zmal yal) At Anal e oy Alind (ol 2505 Jla B

e

ajkhawaja@usf.edu

We may publish what we learn from this study. If we do, we will not let anyone know your name. We will not publish anything
else that would let people know who you are. You can print a copy of this consent form for your records.

b e iy e a8 gl 5 o e (e Ll 2 ol el 5 Jla (8 5 Al jal) o2 (00 4l Jas sl s Le i Of ¢Sy

e Jaliia U Canll 8 AS Lkl Aaeaall 2881 gall (e Adisi

I freely give my consent to take part in this study. I understand that by proceeding with this survey that I am agreeing to take
part in research and I am 18 years of age or older.

AL o 38 5 o Jy o) 13 G dalid) (hle e ) 5 il g ol asa s e (e anall 13 3 AS el B8 e e
Gh e & 18 J) 0w 7o) s s e b Lale Can ) 1

* Required

Preferences<Suaiil) *

Please choose one of the options listed below to indicate how you would prefer us to proceed with the information you supply.
Lo L s i S e sleall pa Uikl elluinds flad oliol 55 sS3all il Ll aaf jliad o

Give you credit if we cite you in our work. Wleas ¢lis sals Uagdiiul Jla 8 dna e clilanins

Use your responses but to keep your name and other identifying information confidential Ll&is¥) e oy saf ariivs

Glle Jx e glae g 5l ol 2y oy

Use your responses in our analysis but not to quote them in any work that may appear in press.

Preferences <iJuadil) *

Please choose one of the options below to indicate if whether or not you would like to be chosen for a short interview at a later

date. If you choose yes, please provide your name and e-mail below. ***Please note your answers are secure via your password
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protected e-mail and once completed, responses will be stored on the researcher’s password protected computer®** il s
(b Apadd Al & AS HLiall elladi ol obial 5 583l <l Ll aal

5 ST el 5 YAy Al s lila) o alad) 3T o i (5 IV ey 5y 5 el g s 35 o 9 pnd L) s (3 3

Gaalall g Sl Caalall aadlll Sleal) o olilla) Jais S LIleS) ie 5 ) g gall AalSy el ok

Yes I would like to be considered for an interview at a later date.éaY < 5 8 ALl 5 )lial e @l 5l an
No I would not like to be considered for an interview at a later date.a¥ < 5 ;8 ALaall g jlaal e 385 Y
Preferences <Sluniill

If you have selected to be considered for an interview, please provide your name and e-mail below. ¢lenly Gy 55 s n

et i dllie o) Y Ll 5 Jla (8 5 S Sy
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