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ABSTRACT
The purpose of this dissertation was to survey community college students in
order to evaluate their perceptions of the awareness and significance of global-
mindedness or worldview of interconnectedness to the global community. The sample of
participants included students at a 4-year community college in Florida. The results can
be valuable and informative as a needs assessment in curriculum reforms to provide
more globally minded courses and programs; consequently, better prepare graduates to

compete in the global job market.
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Chapter 1: INTRODUCTION

"No man is an island, intire of itselfe; every man is a peece of the Continent, a
part of the maine” (John Donne, 1572 - 1631), Devotions XVII. Four hundred years ago,
inconceivable of how interconnected our entire planet is today, Donne realized even in
his own limited surroundings the important significance and necessity of working
together as a community! Today this unprecedented interconnectedness is impossible
and in some arenas fatal to ignore.

The millennium has revolutionized life, as it was formerly known. With
transportation and communication at what had been previously designated "warp
speed" "the world has become flat” (Friedman, 2005). The new millennium has brought
with it transformation through globalization. Countries, companies, economies, societies,
and individuals are no longer as autonomous as they once were. Advances in technology
have changed international interactions in communication, travel, business, science, and
medicine. From economists’ perspective, globalization has previously, is presently, and
will continuously accrue positive effects on all U.S. economic dimensions including
innovation (Karoly & Panis, 2004). “The consensus among economists is that
globalization has had and can be expected to continue to have, at the aggregate level, a
favorable effect on income, prices, consumer choice, competition, and innovation in the
United States” (Karoly & Panis, 2004, p. xxx). Thus, globalization is a pertinent issue

that cannot be ignored if institutions of higher education are to prepare students


http://www.quotationspage.com/quotes/John_Donne/

successfully for participating and succeeding in a global society. In order to accomplish
this daunting task, there will need to be reforms in college curricula based on inclusion
of global-minded perspectives listed on page 7 of this chapter. Community colleges have
the responsibility of providing a global education for their clients if they are to achieve
their purpose of supplying the needs of their communities and demands of the global
economy. “The ‘payoff: globalizing our students and our communities has direct
economic benefit and reduces the inevitable fear created by the ongoing
internationalization of business” (Bakke & Tharp, 1996, p. 1).
Background

Dr. James Sheehan, Professor at Stanford University in California stated the
world had already become globalized by the end of the 19" century through the
interaction of the society of states that had to learn to live in the world due to the need
for community and cooperation. The principle of sovereignty required the society of
states to maintain preeminence at home and independence abroad while the economy
advanced the birth of an international culture (Sheehan, 2008). A modern example of
this shift in interaction and community cooperation is that worldwide migration has
doubled in the past twenty-five years (Karoly & Panis, 2004, p. xxix).

On the other hand, opponents or skeptics of globalization note the empirical
evidence that international trade in goods and services remained at the same level in
2000 as it was in 1900. Moreover, the increase in domestic students in higher education
has been substantially greater in almost every country than the increase of international
students and a decrease in the number of international students in higher education

since 1960 (Scott, 2006, p.13). “"Both of these examples illustrate the dangers of



jumping to the conclusion either that globalization is a new and dominant phenomenon
in the world economy and in the world society, or that internationalization is among the
most significant development in higher education, when neither is true” (Scott, 2006, p.
13).

Recently in the two decades following the fall of the Berlin Wall, 1990-2008,
increasing globalizing is evident in the fact that trade increased 133 per cent and the
economy grew from $23 trillion to $54 trillion globally (McCrum, 2010).

The visible impact at the local level of a worldwide economy and the
international mobility of capital, jobs, labor, and technology has taken
market competition from the local and national to the global level. Rapid
political and socio-economic changes — forced by more diverse world
actors, Issues, and problems — challenge our ability to acquire
information on a wide array of nations, economies, cultures, and
languages. The complexity of community and world problems demands a
wider array of problem defining and — solving perspectives that cross-
disciplinary and cultural boundaries (Hudzik, p.1, 2004).

The United States is no longer the beacon of light from its western Atlantic light
house beaming for the rest of the world to look toward or up to as the leader of free
enterprise. Most notably, the U.S faces stiff competition from China followed by India,
with Brazil and other countries following in hot pursuit melting all previously anchored
boundaries in all areas of life (Friedman, 2005; Kamdar, 2007; Zakaria, 2008).
Furthermore, the repercussions of globalization have initiated demands on U.S. national
political, economic, and social competencies to put the insular perspectives in the past if
it is to remain as one of the foremost leaders of the global community (Gold, 2007;
Karoly & Panis, 2004: May, 2007; Obama, 2009; Selby & Pike, 2000; Spellings, 2010) .

The U.S. can no longer spend time “navel gazing”. It has to look at the big global picture

and its changing role because of it.



This century the international culture has transformed into a competition
including numerous players in multifarious areas besides the economy. One such area is
education. Education is one aspect of life that has evolved and continues to evolve,
apparently never to revert to its former self. Education is not immune to global changes
and needs to react and restructure to meet the needs of the global demands to remain

competitive.

The case to internationalize higher education is unimpeachable. National
borders are increasingly porous. Easier worldwide communication, travel,
migration, trade, and the global dispersion of cultures shape local
contexts and challenge higher education to ‘cross borders’ in its missions
of knowledge creation and knowledge dissemination (Hudzik, 2004 in
Stohl, 2007, p. 366).

It is imperative there is a beginning to the end of the national, self-esteem
building patriotism the U.S. has relied so heavily on for its short life as an independent
country. In order to take action and participate in the global phenomenon, the U.S.
needs to examine how it is preparing itself through preparing its peoples to actively
engage in the global community. As illustrated above by Hudzik, this preparation begins
with education. The traditional only U.S. History, Geography, and Economics course
requirements, exacerbated by a lack of foreign language requirements need to be
history and reinforced/improved/supplemented with courses that provide an awareness,
and appreciation for other cultures’ languages, histories, and ideas. Ignorance can no
longer be an excuse when access to a globally-minded multi-cultural education is so
readily available. “Meeting the needs of the future workforce in terms of skill and the
capacity for lifelong learning will require an education and training system that is up to

the challenge” (Karoly & Panis, 2004, p. 205).



As further evidence of the widespread recognition in higher education worldwide
for emphasis on global education, the following mission statement was developed in
1995. “To ensure the survival and well-being of our communities, it is imperative that
community colleges develop a globally and multi-culturally competent citizenry.” (ACIIE,
p. 1, 1995). It was the product of work at the Building the Global Community: the Next
Step Conference in 1994, representatives from twenty-four community colleges,
governmental and nongovernmental (NGOs) representatives, and representatives from
industry, with The Stanley Foundation and the American Council on International
Intercultural Education (ACIIE). The objective was to address the need for implementing
global education in US community colleges’ curricula, campus environment, and
communities.

Rationale
"Global education is too important to delay, too vital to be
ignored, and too urgent to be frustrated by indifference or
ignorance”(Bakke & Tharp, p. 11, 1996).

It is no longer either an option or a recommendation that institutions of higher
education internationalize. A fundamental component of a globally competitive career is
the strength to cross not only linguistic, but also cultural borders (Francois, 2010; Olney,
2008; Van de Water, 2000). The superior mono-lingual and culturally insular attitude of
countries like the United States is impotent in the global community. Americans are
shocked and in some cases outraged by statistics that report a drop in U.S. educational
standings (Engberg & Green, 2002; Friedman, 2005). However, an emotional response
is no solution to the fear of failing as a world leader. The U.S. needs to take a proactive

stance. There is a sense of urgency that Americans enter into the race to go global



before they are completely left in the dust by Europe, Asia, or other competitive
countries. To be an effective competitor and informed citizen in the global economy, the
U.S. has an obligation to provide students with a world-class education that surpasses
the superficial “boutique multiculturalism” (Fish, 1999 in Kumaravadivelu, 2008) or
superficial cultural sensitivity that is so prevalent in education today.

Besides their academic skills, U.S. graduates need to bring the tools of global
competence, cooperation, and responsibility with them to the workforce (Karoly & Panis,
2004; Kumaravadivelu, 2008; Obama, 2008; Olson et al., 2006).

Based on a review of the literature, a succinct but comprehensive outline of
characteristics to address the need of globalization that higher education should instill in
its graduates is as follows:

a) a sense of responsibility to and concern for the world community,

b) an understanding of and appreciation for the diversity of cultures on earth,

c) a sense of efficacy in addressing global problems,

d) an ability to analyze problems of resource management and global decision-
making through a non-ethnocentric lens, and,

e) an understanding of the interconnectedness of the global system (Hett, 1993;

Oka, 2007; Theilin, 2004; Zook, 1947).

Statement of the Problem

For the first time in the recent years of its short history, the United States finds
itself struggling to keep up the pace as an international leader in academia (Hirsch,
1987; Hudzik, 2006; Spellings, 2010). It is not that the U.S. has necessarily diminished

in its intellectual and economic abilities so much as other countries with enormous



amounts of resources and people are presenting themselves as worthy opponents for
the title of world power (Zakaria, 2008). After the fall of the Berlin Wall in 1989,
astonishing achievements evolved around the globe in banking and economics, culture
and the English language (McCrum, 2010). No longer can the positive self-confident
attitude of "we're number one" sustain the U.S. as a key player around the world in
education. In 2011, the current generation and future generations of students will need
to not only know their specific discipline, but will need inter-cultural competence as well
if our U.S. graduates intend to compete in the global workforce (Karoly & Panis, 2004;
Olson, 2006; Van de Water, 2000). Globally competent graduates can prevent
graduation day from turning into desperation day due to dismal job prospects.

As Oka (2007) describes, we need to "see beyond the neoliberal market agenda
of industrialism and profit" with "a promotion of genuine international collaborations and
partnerships, and an engagement with the global that contributes to ethical, sustainable
and equitable futures should be the major mandate of the 21% century university.” In
addition, Zakaria, (2008) criticizes the Bush “New World Order” of being the icon for all
other countries to admire and emulate with its Western view maintaining a worldview
through a western perspective. Ironically, the U.S. spent approximately sixty years
promoting free trade and markets around the world (Zakaria). However, in a 2007
Global Attitude Survey of forty-seven countries by the Pew Research Center, the U.S.
attitude in support of free trade dropped to dead last. Now that there are other world
powers involved, the U.S. has become suspicious of free markets, trade, immigration,

and changes in technology (Zakaria, 2008, p. 47).



As an example of this dynamic, one precarious international relationship is
between the U.S. and China. Secretary of State, Hillary Clinton stated it is presently at a
“critical juncture” and admonished China for its violation of human rights. In addition,
she recommended President Hu Jintao enact political reforms, so it can accept its
responsibility as a world power. Moreover, she implored both China and the U.S. to
establish a "positive, cooperative, and comprehensive relationship" (Clinton, 2011).

The demands of the new millennium on higher education are to turn the page on
archaic perspectives and provide globally relevant instructors to prepare globally
competent learners. “"Meeting the needs of the future workforce in terms of skill and the
capacity for lifelong learning will require an education and training system that is up to
the challenge” (Karoly & Panis, 2004, p. 205). Inadequacies of the traditional U.S. higher
education curriculum have been recognized and criticized for being “Eurocentric”
woefully lacking in an obligation to educate citizens for the demanding vicissitudes of a
globally connected world (Burke 2008; Hett, 1993; Oka, 2007; Thelin, 2004; Zook,
1947). The U.S. prides itself on being a democratic nation empowering its citizens with
the right to vote. Notwithstanding, fundamental changes in the educational system are
imperative if U.S. citizens are to be prepared for survival as globally competent citizens
(Bakke & Thorpe, 1996; Hirsch, 2009). Professor emeritus of education at the University
of Virginia, E.D. Hirsch criticized this lack of preparation on the U.S. government’s part
in his book Cultural Literacy: What Every American Needs to Know (1987).

Just having the right to vote is meaningless if a citizen is disenfranchised
by illiteracy or semi literacy. Illiterate and semiliterate Americans are
condemned not only to poverty, but also to the powerlessness of
incomprehension. Knowing that they do not understand the issues, and
feeling prey to manipulative oversimplifications, they do not trust the
system of which they are supposed to be the masters. They do not feel



themselves to be active participants in our republic, and they often do
not turn out to vote (Hirsch, p. 12).

In this quote Hirsch explicitly describes the vital role of literacy in preparing
learners for a productive future. Literacy empowers and gives the voiceless a voice.
Without fundamental literacies, U.S. citizens feel powerless to compete successfully on a
national or even local level. Therefore, in a global society, it is all the more urgent to
provide citizens with the education they need to succeed in a globally competitive
environment.

Purpose

The purpose of this dissertation was to explore and identify community college
students’ perspectives toward globalization. Students were asked to respond to a survey
that measures global-mindedness to determine to what degree the students at the
college in the study score on the Global-Mindedness Scale (GMS) (Hett, 1993). This
instrument, (GMS) designed by the late E. Jane Hett, Ed.D. at the University of
California, San Diego, and discussed in her dissertation, “The Development of an
Instrument to Measure Global-Mindedness” uses five theoretical dimensions that are
identified for the Global-Mindedness Scale (GMS). The five dimensions are:
Responsibility, Cultural Pluralism, Efficacy, Global centrism, and Interconnectedness.

Once the data were analyzed, strengths and weaknesses were identified by
observation of where students scored high or low in one or more of the five dimensions.
A data analysis of students’ responses examined student demographic differences such
as age, gender, second language and travel abroad experience. From this information a
needs assessment can be initiated to determine the possibility of eventually
restructuring areas of college curricula to promote a more "global-minded" perspective

9



in courses. The rationale behind the curriculum reform would be to promote global
competence to empower students for competing in the global job market as well as
become better-informed and productive members of society.

Framework

The theoretical framework of this study is based on Hett's (1993) Global-
mindedness Scale (GMS) located in Appendix 2, as well as Knight and de Witt's
international competency scale, and other globally competent research referred to in the
Chapter 2 Literature Review that act as the educational template for this study. Focused
on identifying and measuring attitudes and awareness of global-mindedness that are
characteristics of a globally competent learner, the procedures of the study were limited
to the specific dimensions outlined in the GMS and the student demographic profile in
Appendix 2.

The characteristics of a globalized institution are providing internationalized
curricula taught by faculty with international experience and/ or expertise, study abroad
opportunities, world language acquisition, and interaction with international students
(Green, 2003; Hendrix, 1998 in Oka 2007; Zook, 1947). See Figure 1. Furthermore, a
2009 study examining the relationship of internationalized variables and the quality of
higher education indicated a positive relationship between internationalization and the
quality; competitiveness, satisfaction, stability and reputation of an institution of higher

education (Jang 2009 in Sullivan, 2011).

10



Study World
Abroad Languages

Globalized

Internationalized International

Curriculum Interactions

Figure 1. Characteristics of a Globalized Institution

© V. Hall Stevens, 2011

Based on the literature reviewed for this study, a graduate of a globalized
institution of higher education is one who is competitive and knowledgeable about
international cultures, has world language skills, has studied abroad and has had
significant contact with international students and events (Bakke & Tharp, 1996; Hett,
1993; Oka, 2007; Selby & Pike 2000; Theilin, 2004). Such a person would be globally
competitive (culturally, economically, and intellectually) in the emerging globalized
world. Once a learner is provided with a globalized education, he or she has the tools
and resources to be a global-minded learner who becomes a globally competent

graduate prepared to face the competition in a global economy. See Figure 2.
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Figure 2. Steps to Compete in Global Job Market

© V. Hall Stevens, 2011

Research Questions
Based on responses to the 30 statements of Hett's (1993) Global-mindedness
Scale (GMS) the research questions which were examined in this study are as follows:

1. To what degree do the students at this 4-year institution of higher education
rank as globally-minded learners; i.e., identify with the relevance of social
responsibility, cultural pluralism, personal efficacy on outside events, global-
centrism, and interconnectedness based on responses to the Global-mindedness
instrument?

2. Is there a difference in the degree of global-mindedness between males and
females based on responses to the Global-mindedness instrument?

3. Is there a difference in the degree of global-mindedness between students with
and without travel abroad experience based on responses to the Global-

mindedness instrument?

12



4.

Is there a difference in the degree of global-mindedness between students who
are monolingual English speakers and students who know another language
besides English based on responses to the Global-mindedness instrument?

Is there a difference in the degree of global-mindedness between upper and
lower academic rank students based on responses to the Global-mindedness
instrument?

Is there a difference in the degree of global-mindedness between students who
are digital natives (computer savvy) and digital immigrants (computer novices)?

(Prensky, 2005).

Additions

The inclusion of questions on the student demographic profile related to “digital

natives” and “digital immigrants” were selected based on Prensky’s premise (2005) that
age and digital technology affinity are often related. In 2011, this is not unequivocally
accepted nor denied. Therefore, years of using technology and comfort using types of
technology are represented in separate items. The results to these responses were used
to characterize the study sample. However, the results also enabled comparisons of the

GMS score to those with greater and lesser technology use and experience.

Assumptions
The following assumptions are related to the impetus of this research:
Two and four-year community college students have deficiencies in their
perceptions of and attitudes toward other cultures.
Two and four-year community college students are not being sufficiently

prepared to compete in a globally competitive environment.

13



3. Two and four-year community college students are at a disadvantage to
compete with their contemporaries in other “first-world” countries.
4. Global curricula may assist community college students in global competition as
well as instill an appreciation for diverse global perspectives.
5. With an increase of global-mindedness, students will ultimately be better
prepared to be workforce employees that are more productive.
Definition of Terms

The following definitions of terms are given to clarify language used in this study.

Bologna Declaration Agreement: A declaration by the 29 original members of
the European Union for education reforms to update curricula and eliminate outdated
degrees, as well as, facilitate attainment of higher education degree programs among
the nations in the E.U. by creating a cohesive accreditation system resulting in an
erasing or expunging of the limitations of borders, in a sense (ec.europa.eu).

Boutique Multiculturalism: A term to describe superficial cultural sensitivity. It
has been defined as to “admire or appreciate or enjoy or sympathize with or (at the very
least) ‘recognize the legitimacy of’ the traditions of cultures other than their own.
Boutique multiculturalists will always stop short of approving other cultures at a point
where some value at their center generates an act that offends against the canons of
civilized decency as they have been either declared or assumed” (Fish, 1999 in
Kumaravadivelu, 2008, p. 109).

Competency:  An ability, a skill, a knowledge, or an attitude that can be

demonstrated, observed, or measured (Bakke & Tharp, 1996, p. 3).
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Cosmopolitanism: A dominant scientific tradition and method expressed by
means of technology, iconic figures, local culture initiated in southern Europe. The
tradition then spread throughout Europe to its Diaspora, the U.S. “Cosmopolitanism
aspires to universality; liberal, secular and individualistic values; popular mass media
culture” (Castells in Scott, 2006, p. 14).

Cultural Pluralism: “An appreciation of the diversity of cultures in the world and
a belief that all have something of value to offer. This is accompanied by taking pleasure
in exploring and trying to understand other cultural frameworks” (Hett, p. 143, 1993).

Efficacy: “A belief that an individual’'s actions can make a difference and that
involvement in national and international issues is important” (Hett, p.143, 1993).

Erasmus Mundus: Expanded Regional Action Scheme launched in 1987 to erase
regional and national borders in order to internationalize undergraduate programs to
meet the challenges of preparing European citizens for competition in a global society
(Helguera-Balcells, 2008).

Global-mindedness: A worldview in which one’s attitudes, beliefs and behaviors,
reflect a sense of connection to the global community, as well as a sense of
responsibility to and respect for its members, their environment, rights, and freedoms.
(Hett, 1993; Oka, 2007; Selby & Pike, 2000).

Global competence: Knowledge related to the interconnectedness of world
events, history, and culture as well as attitudes and skills that enable one to be

successful in cross-cultural settings (Bakke & Tharp, 1996).
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Global perspective: Ability to consider and integrate the interdependence of
international and local actions and their impact on the rest of the world (Bakke & Tharp,
1996; Muessig and Gilliom, 1981 in Hett; Oka, 2007; Theilin, 2004; Zook, 1947).

Global Responsibility: A deep personal concern for people in all parts of the
world which surfaces as a sense of moral responsibility to try and improve conditions in
some way (Bakke & Tharp 1996; Oka, 2007; Theilin, 2004; Zook, 1947).

Globalization: “Focuses on social change and promotes problem solving by
focusing on societal changes and emphasizing solutions to society's problems.” It's an
"affirmation of common unity between diverse peoples" (Hendrix in Oka, 2007, p. 305).

Glocalization: The opening of one’s culture to accept and/or include foreign
influences and ideas (Friedman, 2005, p. 324).

Interconnectedness: As opposed to global ignorance which is no connectedness
(Hayword, 2000 in Oka, p.2).

Internationalization: The study of nations, cultures, geographic areas,
international organizations and diplomacy and values diversity, national identity and
culture, but does not produce “*homogenization of culture” (Knight, 1999, p. 2005).

Transnationalism: The sense of across nations and does not specifically address
the notion of relationships. Transnationalism is often used interchangeably and in the
same way as cross-border (Knight, 1999).

Worldview: Perspective of understanding the world; in this study with respect
to the extent of global-mindedness based on five theoretical dimensions: responsibility,

cultural pluralism, efficacy, global centrism, and interconnectedness (Hett, 1993).
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Limitations

Due to the convenience of the sample and its unique demographics, the findings
may be limited to the particular student population of a four-year community college on
the central west coast of Florida and not widely generalizable. However, we can transfer
findings to other similar populations of community college students throughout the
United States.

Educational Significance

The educational significance of the study was to identify students’ levels of global
competence. Scores based on the five underlying dimensions of the Global-Mindedness
Scale (GMS) reflect students’ level of interest in and preparation for participation in
international programs at the college. The results of this study may be helpful in
targeting areas of curricula and programs lacking a global-minded perspective. This
information may be used in needs assessment to design future curricula and academic
programs that would be instrumental in graduating globally competitive students; thus,
producing global-minded citizens. Moreover, students with these global perspectives
would possibly incorporate the skills acquired in their community college courses into
their everyday lives and local communities to not only survive, but also to be a positive

\!

influence in a progressively “flat world”. ™...a new world order that empowers hitherto
excluded peoples of our and other nations to contribute their experience on an equal
footing to our collective understanding of ourselves, society, and the world” (Hill, 1991,
p. 156).

Furthermore, the information gleaned from this study may assist in reforms in

administrative policy such as earmarking money for international programs as well as
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offering support and incentives for faculty to include global perspectives in their courses
and participate in teaching and research abroad. If the goal of community colleges in
the U.S. is to prepare students for the workforce, it is imperative institutions prepare
them for a globally competitive workforce. “The relevant point is that a student who
graduates without a basic understanding of global issues and without the ability to
interact effectively with people from other countries and cultures is not adequately
prepared for a professional career” (Van de Water, 2000, p. 61).
Chapter Summary

Chapter one introduced the topic for the study and its background. It described
the characteristics of a globalized institution and of a globally competent learner. It also
introduced the statement of the problem and its purpose, to identify students’ level of
global awareness with the possibility of directing future curricula design to promote
global competence. Chapter one presented the framework of the study and the research
questions for the study.

The chapter concluded with definitions of key terms and the educational
significance and limitations of the study. Lastly, the educational significance of the study
discussed the need for institutions of higher education to prepare students for a globally

competitive world.
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Chapter 2: REVIEW OF LITERATURE
Overview

The literature review presents the driving forces behind the need for preparing
globally competent graduates; what has been done, what is yet to see fruition. This
chapter includes some background on the history of higher education curriculum reform
in the beginning of internationalization with the establishment of the Truman
Commission following World War II (Zook, 1947), the U.S. Department of State’s
Fulbright Program (iie.org/Fulbright) for scholars and more recent initiatives; such as,
the Lincoln Commission Fellowship (nafsa.org) and International Education Week
(iew.state.gov). It explores current trends in the European Union as a possible model to
examine and learn from. There is a also an overview of some of the challenges:
inadequacies in U.S. literacies, increased global competition, faculty involvement, and
the need to provide more internationalized curricula to produce more globally competent
graduates. One of the components addressed in internationalized curricula is study
abroad programs; as such, their relevance, progress and concerns are included in this
literature review. As this study concerns global-mindedness in community colleges,
perspectives on the evolving mission of U.S. community colleges are offered.

Consequently, a basis of understanding and the perceived importance of
preparing globally competent graduates will be established. Moreover, this basis will

provide further support for the study as students’ degree of global-mindedness are
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assessed as a spring board for possible curriculum reforms to provide global-minded
programs of study in higher education.
Background on Higher Education Reform

Some people mistakenly identify the origin of globalism with the new millennium,
or the Obama administration. However, the idea of the United States being a part of and
competing in a global economy is not only a recent political concern, but something both
major U.S. political parties agree on. A member of the opposing political party formerly
in power recently recognized the importance of the U.S. being a key global player. As
recently, as a March 2010, in a National Public Radio interview, Margaret Spellings,
former Secretary of Education with the Bush administration expressed her opinion of the
urgent need for national action in internationalizing U.S. education “Our need to educate
everyone to much higher levels is very acute and is a national security issue. It's a
national economic issue. In a global knowledge economy, we must do a better job as
Americans, if we want to lead the world as innovators. And I think people understand
that that's a national imperative” (NPR, 3/17/2010). Although her approach may be
slanted with a “western is better” perception, Spellings’ motivation and perspective
resonates as one to maintain the U.S. as the first place leader in all global arenas.
Contrary to Spellings, other motives for a global-initiative, such as educating for
understanding have been to promote an internationally harmonious environment.

Higher Education Reform

This idea of educating for understanding is not a new initiative. After the end of

World War II, the U.S. government became acutely cognizant of the fact that its lack of

knowledge about and isolation from other countries had been a detriment to national
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University of San Die "‘g

&dmOHﬂUHmwmvumdfhwmumﬁumwm

23 September 1993
MEMORANDUM
For: « Dr. Hary :‘;vlu.ﬁ.

:Frém-:ﬁallas Boggs

ral Dissertatlon of Dr, E-: Jane Hebt

“m?'-;e rch purpose-Q, ar, You cies_m apprcptlaté

W..g \)'::.:‘ i

'Sé-p“teﬁiﬁéi:' 30, HE

3 ’.Uue alzove nuthorization is signed by Dallas Boggs, the husband of
i Jane Elet:::, who is now: deceaauj.

.v‘“ia >3 Waods chc‘rr, Fh.D.
”Di gertation Dixector

" 5998 Aleald Park, San Diego, CA 92110-2492 619-260-4538
wessandivgo.edus

187




Appendix ]

Consent Form Hett’s Dissertation Supervisor

o
University
of San Diego

March 22, 2012

Vickie H. Stevens

Assistant Professor EAP & espafiol
St. Petersburg College

Clearwater Campus

P.O. Box 13489

St. Petersburg, FI. 33733-3489

Dear Ms. Stevens:

I want to extend my best wishes to you for much success with your dissertation. We are pleased you plan
to use Jane Hett’s Global Mindedness Scale. She was an excellent student fully committed to global
peace.

Enclosed you will find a letter of authorization from Dallas B. Boggs, the husband of E. Jane Hett, who is
now deceased.

Sincerely,

Beth Yemma
Assistant Director of Leadership Programming

Department of Leadership Studies

School of Leadership and Education Sciences

5998 Alcala Park, San Diego, CA 92110-2492

Phone (619) 260-4637 - Fax (619) 849-8175+- www.sandiego.edu/soles/leadstudies
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Appendix K

Recruitment Script

Recruitment Script for Students’ Participation

The Dean of the Communications Department will contact the campus’ composition
instructors to participate in the survey via the Recruitment Script. The Informed Consent
to Participate Form with the link to access the survey will be attached for instructors to
copy and paste into their course(s).

Dear Composition Faculty,

Your students are being asked to take part in a research study that is called Students’
Perceptions on Issues Related to Globalization at a Four-Year Community College in
Floriga USF eIRB#5095. The person who is in charge of this research study and the
principal investigator is Vickie Hall Stevens. The research will be done by collecting
students’ responses online through an electronic survey that they complete. Students
who consent to participate will click on a response to provide their answer for each
statement. Their personal information and email address will not be collected. Their

participation in this survey will in no way affect their grade for the course. There is a 2-

week period to respond to the anonymous survey, which offers a chance to win a
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$50.00 Amazon Gift Card. The Informed Consent to Participate Form with the link to
access the survey is attached for you to copy and paste into your course(s).

Thank you for participating!
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Appendix L

Consent Form

INFORMED CONSENT TO PARTICIPATE IN RESEARCH

Information to Consider Before Taking Part in this Research Study IRB Study #
PRO00005095 Researchers at the University of South Florida (USF) study many topics.
To do this, we need the help of people who agree to take part in a research study. This
form tells you about this online research study. We are asking you to take part in a
research study that is called: Florida Students’ Perceptions on Globalization. The person
who is in charge of this research study is Vickie Hall Stevens. This person is called the
Principal Investigator. The research will be done by collecting your responses online
through an electronic survey that you complete at this link provided in your selected

course: Click here to take survey:

PURPOSE OF THE STUDY The purpose of this study is to find out what your level of
global-mindedness and if certain variables may have influenced it. You are being asked
because the principal investigator is interested in collecting data on community college
students’ global-mindedness.

STUDY PROCEDURES If you take part in this study, you will be asked to respond to 30
questions about global-mindedness as well as answer demographic questions.
VOLUNTARY PARTICIPATION/WITHDRAWAL You should only take part in this study if

you want to volunteer. You should not feel that there is any pressure to take part in the
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https://www.surveymonkey.com/s/8MLQKNM

study. You are free to participate in this research or withdraw at any time. If you choose
not to participate or decide to stop taking part in this study, your decision to participate
or not to participate will not affect your course grade. RISKS OR DISCOMFORT This
research is considered to be minimal risk. That means that the risks associated with this
study are the same as what you face every day. There are no known additional risks to
those who take part in this study.

COMPENSATION We will not pay you for the time you volunteer to participate in the
study; however, you will be able to enter a chance to win a $50.00 Amazon gift card.
CONFIDENTIALITY We must keep your study records as confidential as possible. It is
possible, although unlikely, that unauthorized individuals could gain access to your
responses because you are responding online. Your results will be password protected
and may be stored for up to 5 years after the Final Report is filed with the IRB.
However, certain people may need to see your study records. By law, anyone who looks
at your records must keep them completely confidential. The only people who will be
allowed to see these records are:

e The research team, including the Principal Investigator, the Advising Professor, and all
other research staff.

e Certain government and university people who need to know more about the study.
For example, individuals who provide oversight on this study may need to look at your
records. This is done to make sure that we are doing the study in the right way. They
also need to make sure that we are protecting your rights and your safety. These

include:
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e The University of South Florida Institutional Review Board (IRB) and the staff that
work for the IRB. Other individuals who work for USF that provide other kinds of
oversight may also need to look at your records.

e The Department of Health and Human Services (DHHS). We may publish what we
learn from this study. If we do, we will not let anyone know your name. We will not
publish anything else that would let people know who you are. You can print a copy of

this consent form for your records. If you agree, please proceed with the survey.
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Appendix M
Distribution of Students’ Response to

GMS

Global Mindedness Responses
n=175 wn=109.2; ¢=12.7

[ 30=71.1|[ 20=838 || 10=965 || +10=1219 |[ +20=13456 |
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the Dominican Repubilic.

195


http://it.spcollege.edu/instructor/FCKeditor/editor/archivevol2010no5/hall.vickie.pdf
http://it.spcollege.edu/instructor/FCKeditor/editor/archivevol2010no5/hall.vickie.pdf
http://it.spcollege.edu/instructor/FCKeditor/editor/archivevol2010no5/hall.vickie.pdf
http://forumonpublicpolicy.com/vol2010no5/archivevol2010no5/hall.vickie.pdf

