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Abstract
Drawing upon 20 in-depth interviews with second generation Haitian young,adult
examined the ethnic identities and the involvement in ethnic organizations of the
respondents. This study pays particular attention to how involvement in ethnic
organizations influenced how the second generation Haitians believed the earthquake
affected their identities and how they ultimately responded to the earthquakel 8kevera
the findings revealed differences in how and why the respondents chose to ethnically
identify such as Haitian, Haitian-American, black Haitian. Thpaedents’ choice to
join an ethnic organization was driven by different desires but the perceilteehod of
the organization on their ethnic identities resulted in an increase in culturalekiyands
well as an ability to stay rooted in the culture. However, the lack of partanpan the
part of some of the respondents was a choice dictated by conflicts of authetirie,
and responsibilities. The comparison between involved and non-involved respondents in
terms of their response to the earthquake revealed that involved respondentsngere m
active in volunteer projects. Involvement in ethnic organizations influenced how the
second generation Haitians perceived the earthquake affected thetradgeatid ethnic
affirmation in terms of a desire to visit Haiti was expressed by invohsgbrelents. The
implications of this study revealed the importance of establishing eshgamizations in
middle and high schools in order to foster a sense of pride through knowledge at an

earlier age.



Chapter One: Introduction

“I'm Haitian, | used to say Haitian-American but now I’'m Haitian.”
-Dana

“I'm just now getting to know myself really....l would identify myself as a.itida
American........ who sees the big difference between the American valudsearditian values,
or should I say Caribbean values.”
Jean

According to Jean Phinney (1989), ethnic identity development is the process in
which an individual achieves an understanding of what it means to be a member of an
ethnic group as well as a feeling of belonging to that group. As both quotes above
demonstrate, ethnic identity is a dynamic construct. Ethnic identity isdimdtnsional,
changes over time and context, and is achieved through the exploration of one’s ethnic
group (Phinney 1990; Waters 1990). For some, the exploration of one’s ethnic group
occurs during adolescence (Quintana, Castaneda-English, & Ybarra 1998 adters
such as family environment and school context can play influential role. While the
exploration of one’s ethnic group can occur throughout one’s life span causing a
fluctuation in ethnic identification, | am particularly interested in etideatification
during the stage of young adulthood.

The exploration of one’s ethnic group during young adulthood can take place in
response to the diverse ethnic and racial groups one encounters in the workplace,
residential neighborhood, school, religious congregations, etc. The environméetseain t

particular settings are marked by a greater level of contact with peopiaifferent

ethnic groups (Waters 1990) which can lead people to contrast one’s group (ethnic or



racial) with other groups and as a result self-identify and claim metpewith their
ethnic group. A change in school environment or residential neighborhood can lead to a
change in ethnic identification or an increase (decrease) in one’s éssoaral
identification with their ethnic group. But this process is not limited to jabbage in
environment, it can also occur in response to a significant event. A significant eavent ca
entail a political, historical, or cultural event. Political events sud¢hafivil Rights
Movement of the 1960s and 1970s have resulted in the resurgence in ethnic
consciousness and ethnic pride among black people (Maultby 1983). Types of significant
events are natural disasters such as earthquakes, tsunamis, etc. Thehadfanatatal
disasters such as those mentioned above have the ability to spark resurgtimeie i
pride in individuals. Several scholars have examined the influence of sighéants
on the ethnic identities of immigrants (Roehling, Hernandez, Sprik & Campell 2010;
Portes & Rumbaut 2001; Nagel 1995). Generally, studies that have examined the role of
significant events on ethnic identities involved prejudice and discriminationdswar
one’s ethnic group. But, must a significant event be discriminatory in ordertddnave
a perceived influence on the ethnic identity of an individual?

The studies on the influence of natural disasters on ethnic identities hasedoc
on the native individuals who experienced the disaster firsthand. Few scholars have
examined how a natural disaster in the home country of an immigrant influbedases
of immigrants living abroad. More specifically, how does a natural disaf$ést the
lives of second generation immigrants, who are even more removed from the home
country compared to the first generation? The limited studies on the influenatucl

disasters on ethnic identities have focused on how significant events can mfiloenc



ethnic identities of an ethnic group. But, in my quest to add to the existing lieecatur
natural disasters and ethnic identities, | want to examine this relapahsbugh the lens
of organizational involvement.

One factor that is important is the influence of ethnic organizations on the ethnic
identities of second generation immigrants. Research has shown the role®f ethni
organizations in helping foster ethnic pride in immigrants (Smith 2008; Folegge H
2007; Sidanius, Levin, Van Laar, & Sinclair 2004; Sears, Fu, Henry, & Bui 2003; Kibria
2002; Yang 1999; Ethier & Kay 1994). Involvement in ethnic organizations (e.g. campus
student organizations, churches and worship centers, political organizations) for
immigrants is a way to build a stronger tie to their ethnic group. For second{genera
immigrants, worship communities can play a key role in helping strenghten ethnic
identities through language preservation during worship services, fellowshigimilar
people, and preservation of cultural traditions (Foley & Hoge 2007; Yang 1999). While
researchers have examined the role of those various ethnic organizationstbnithe e
identities of immigrants, little is known about how immigrants foster an ameptind
internatilization of their ethnicity without the support of ethnic organizationsddition,
what role can ethnic organizations play in relation to natural disasters and ethnic
identities? Is it possible that involvement (or the lack thereof) in a Haitgemation
influenced how second generation immigrants responded (e.g. monetary donations,
volunterism, relationship with family in Haiti) to the earthquake that struclaoardy
12, 20107

It is this understanding that calls for the examination of the role pecteiv

Haiti’'s earthquake on the lives of second-generation young Haitian adults $tutly, |



will explore the ethnic identities of second generation young Haitian dsuits in

Tampa, Florida. Specifically, | will demonstrate how ethnic identity bgwveent

continues on into young adulthood by examining how and why the second generation
young Haitian adults choose to self-identify. | will also examine whate¢hend

generation young Haitian adults | interviewed report in terms of howdHaarthquake
influenced their ethnic identities, family loyalties, and desires tomidielp in the relief
efforts of their parents’ homeland. In addition, | will explore if involvement in ethni
organizations played a role in how these respondents talked about their responses to the
earthquake. Specifically, | examined the following questions:

e How are second generation young Haitian adults self-identifying in terms of
ethnicity? How does ethnic identification differ within this group? Whabfac
do they perceive influence their ethnic self-identification?

e Why do second generation young Haitian adults choose to become involved in
ethnic organizations? How has involvement in an ethnic organization influenced
their ethnic identity?

e Does involvement in an ethnic organization appear to influence: 1) what they say
in terms of how the earthquake has affected their ethnic identity, loyaltmily fa
desire to visit Haiti, etc.; and 2) what they report in terms of their responise
earthquake?

In order to examine my research questions | conducted in-depth interviews,
exploring the ethnic identities and ethnic organizational involvement of second
generation young Haitian adults. | examined how Haiti's earthquédeted the way in

which young Haitian adults talked about their ethnic identities, familytigydesire to



go to Haiti, etc. This study takes on a comparative approach by intervieming wndults
involved in ethnic organizations as well as those who are not. In doing this | was able
explore the ethnic identities of both groups and gain a better understanding redeading t

importance of ethnic organizations for second generation immigrants.



Chapter Two: Literature Review
Ethnic Identity Development
Ethnic identification involves an application of a label to oneself through a
cognitive process of self-categorization. One claims membership in a groupeates &
contrast between one’s group or category with other groups and categories &ort
Rumbaut 2001). Commitment, a feeling of belonging to an ethnic group, is perhaps one
of the most important parts to the development of one’s ethnic identity (Phinney & Ong
2007). But, developmental models on ethnic identity point out that commitment alone
does not classify an individual as having a confident, mature identity (Phinney 1993,
1989; Macia 1980). Commitment alone can be a result of identification with one’s
parents or other role models, which can make self-identification a precaio@lisAn
ethnic identity based on messages received by family members and the ctynsnuni
considered an unexamined identity which is the first stage of Phinneyp®saa three
stage model of ethnic identity development (1993, 1989). In order to move past the first
stage to the second stage of the model, an exploration of one’s ethnic group igyecessa
(Phinney & Ong 2007). This stage entails intense immersion in one’s culturghhrou
several avenues such as reading, participating and going to cultural enents
interacting with people. The second stage takes place in response to a significant
experience that forces awareness of one’s ethnicity. For some it soapadlve
rejection of the values of the dominant culture. The third stage of the model, achieved

status, involves an individual showing evidence of exploring what their ethnicitysmea



to them coupled with a sense of acceptance and internalization of their ethsiarty
identity. Individuals who reach this stage have achieved a secure, posititigyidée
three-stage model generally applies to adolescents, especially siseedhd stage
typically occurs in the earlier years of high school partly as a resudhotioent
advances in cognitive skills (Quintana, Castaneda-English, & Ybarra 1999)thBiat e
identity development is not limited only to adolescent life.

Waters (1990) contends that young adulthood is a time of ethnic fluctuation. She
claims that young adulthood is marked by a greater level of contact withegempl
different ethnic groups. It is through meeting people who are different fromlipnese
particularly different in approaches to life, values, food, and personalitygribat
ethnicity becomes clearer. Self-identification and commitment are inmp@tements in
the formation of a secure, mature ethnic identity; however, without exploration one’s
commitment may be vulnerable and subject to changes in response to new experiences i
life.

As the literature on ethnic identity illustrates, ethnic self-ideatifon is a
complex process that varies over time and/or by place and surroundingsgt®ari
Herron & Silver 2003; Landale & Oropesa 2002; Kinket & Verkuyten 1997; Kvernmo &
Heyerdahl 1996). More importantly, the complex process of ethnic self-idatibf
entails a multitude of experiences that impact ethnic identity. Ethnicfidahtn for
second generation immigrants is influenced by several factors suchilgsctamext,
school context, and religious context among others. And these influential factors during

adolescence can have a major impact on how an individual identifies as a young adult



Adolescent Ethnic Identity: The Role of Family, School, and Religious
Participation

The development of a secure, positive ethnic identity for second generation
immigrants can be attributed to several factors. Previous research efattusship
between ethnic identity and family socialization has shown a strong tiomdi@tween
family and parental practices and ethnic self-identification (Cos&gaokis 2006;
Umanfa-Taylor, Bhanot, & Shin 2006; Killian & Hegtvedt 2003; Umana-Ta¥Ibie
2004 Phinney, Irma, Nava, & Huang 2001). For example, Jiménez (2004) examined the
ethnic identity of children of Mexican/Non-Hispanic intermarriages origtbhic
Mexican Americans and found that respondents who had frequent interactions with
Mexican American immediate and extended family members tended to tgdeiteard
their Mexican American ethnicity compared to those who did not have rdpeaiesure
to family members with Mexican backgrounds. The study demonstrated how frequent
exposure to the ethnic culture for adolescents can influence ethnic identityptesst.
One of the ethnic groups (Armenians) examined in a study by Phinney et al. (2001)
revealed a correlation between cultural maintenance and ethnic identibyntless
immigrant homes, parents work on cultural maintenance through the promotion of native
language and strict gender roles (Williams, Alvarez, & Hauck 2002; Zhou & Bankston
2001; Sarroub 2001; Wolf 1997).

Scholars have also explored the role of school context in helping develop the
ethnic identities of second generation adolescents (Gonzalez 2009; S2@fier
Jiménez 2004; Umafha-Taylor 2004). Stepick et al. (2001) examined the shifts in self-
identification of Haitian youth in Miami, Florida. Results from the fipatt of the study

showed ninth graders had difficulty labeling themselves. They were dvedrathers in



the United States frequently labeled them as Black, but the students cehsider
themselves as individuals foremost. As they grew older, the adolescentsdetgantity

with more national, less assimilated ethnic identities depending on the ratiethaic
composition of the school they attended. Haitian adolescents who attended predgminatel
Black schools were more likely to self-identify as either Haitian Acaes or Haitians.

In comparison, Haitian adolescents who attended predominately white schoolnove

likely to adopt a mixed or African American label. Stepick et al. (2001) do nocihpli

state if the different identity labels by the Haitian students weitbwgtd to how their

peers referred to them. But, the representation or the underrepresentation ohoine’s et
group in a given setting such as schools can also lead to the exploration of one’s ethnic
group. The school environment for adolescents, and even young children (Van Ausdale &
Feagin 1996), can play a crucial role in how individuals view their ethnicityatioelto

other ethnic groups. The ethnic diversity or the lack thereof in student populations at
schools can either foster a need to affirm one’s ethnic identity or leave stietent

aware of ethnic and intergroup issues.

In addition to the family and school context, religious participation in an ethnic
congregation can contribute to an intensification of ethnic identification in adatesc
Bankston and Zhou (1995) addressed the role of religious participation on the ethnic
identities of Vietnamese adolescents in a heavily Catholic communitywnNkeans.

The data drawn from a survey of Vietnamese high school students revealed tioatsrelig
participation (frequency of church attendance) contributed to maturee sthuic
identities of the students. According to the authors, religious participation egpgear

link the students to the larger Viethamese community thereby actangudsural



resource for individuals. Ethnic organizations such as ethnic congregations can play a
vital role in helping second generation immigrants explore their ethnic groupednd fe
part of a community.

Second generation immigrants are exposed to environments in the home, school,
worship communities, etc. that can help foster secure, mature ethnic edesditihey
move into young adulthood. These different social environments help second generati
immigrants explore their ethnic identities and move away fréonegclosed
(unexamined) self-identification, one in which the individual typicallydrasinclear
understanding of the meaning and implications of their commitment to their gthnici
(Phinney 1993).

Forging a secure and mature ethnic identity for second generation immaants
be difficult due to an unwelcoming reception by neighbors, classmategyaldivia,
Dozi, Jeanetta, Flores, Martinez, & Dannerbeck 2008; Portes & Rumbaut 20§&Hhn
& Saucedo 2002; Stepick et al. 2001; Menjivar 1997). But, acts of prejudice and
discrimination can also incite the exploration of one’s ethnic heritage andydentit
(French, Seidman, Allen, & Aber 2000, 2006). While the development of an ethnic
identity for adolescents is influenced by different factors, the same hoédft young
adults. Young adults encounter different people and are placed in different environments
(e.g. college campuses among others) that present opportunities for thenote et
ethnic identities.

Trajectories of Ethnic Identity during Young Adulthood
The development of an ethnic identity varies among minority groups as a result of

different levels of acceptance by classmates and community merabeérhe

10



availability of ethnic activities promoting one’s ethnic group in the communiy]retin
ethnographic study of urban high school adolescents (African Americans and Puerto
Ricans) by Way, Santos, Niwa, and Kim-Gervey (2008) variations in the sadrces
adolescents’ pride in their ethnic group were found. The Puerto Rican addestiedt
upon the Puerto Rican Pride parade for their source of pride but they were completely
unaware of historical knowledge. The African American adolescents rebeiyhepon
the history of slavery and civil rights. Both groups demonstrated a level of itoeamh
to their ethnic group and had opportunities to explore their ethnicity because of
community activities and the availability of information about their ethnic group
Research on the trajectories of ethnic identity during adolescence stinggest
ethnic identity development occurs primarily during mid-adolescence aladeby
adolescence individuals have essentially achieved a mature and secur@etttityc
(French, Seidman, Allen, & Aber 2006; Pahl & Way 2006; Altschul, Oyserman, & Bybee
2006). But this is not necessarily the case; the dearth of research conducted on post-
adolescent individuals indicates that ethnic identity development is not pyiaaaisk
for mid-adolescence, it continues on past adolescence. Several studies oadtwias
of ethnic identities among college students have illustrated that college statlenic
identities are contextually situated and still unresolved (Syed & Az2M09). Syed,
Azmitia, and Phinney (2007) conducted a longitudinal study investigating edemitty
development among Latinos during the first year of college in two contexts
(concentration of ethnic minorities and Latinos on campus). The ethnic ideofitiee
freshman students were analyzed by examining both the change in striesititic

identity and change in ethnic identity status from fall to spring serse€lae of the
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major findings from the study demonstrated individual shifts in ethnic identitysstat
(unexamined, exploration, achievement) from fall to spring semesters. Mdrey of t
students who had unexamined ethnic identities moved to an exploration stage and
students who were in an exploration stage moved to an achieved status. Studies
conducted by Syed et al. (2007) as well as other scholars (Syed 2010; Syed & Azmiti
2009; Juang, Nguyen, & Lin; Phinney & Chavira 1992) show evidence of the
development of ethnic identity past adolescence. The various social conétxtsung
adults encounter, such as college campuses, can influence ethnic identity demelopm
The fluctuation in ethnic identification, even in young adulthood, makes exploring the
ethnic identities of second generation young Haitian adults important becpresents
an opportunity to build upon previous findings. The experiences in America for many
second generation Haitians have been unwelcoming but, at the same time ths group’
experiences are multifaceted and must be explored.
Second Generation Haitian Identity

The experiences of second-generation Haitians during the late 1970s and early
1980s in America were plagued with blatant discrimination and prejudiceamhaliad a
bad reputation, and stereotypes about Haitians were predominately nedatiees(
2001, Zephir 2004, Stepick 1998). According to a study on second generation West
Indians, all of the different groups described Haitians in the most terrible(Viatsrs
2001). Haitians were described as not dressing well, smelling bad (Waters 2001), and
being carriers of tuberculosis and AIDS (Stepick 1998). The level of harassment a

discrimination second generation Haitians met in school was unparalleled. The hosti

12



environment Haitians encountered in schools such as bullying and physical athaeks m
it difficult for some students to express their cultural roots (Stepick 1998).

For some Haitians covering up one’s Haitian identity was the only plausible
solution amid the unreceptive environment. Ethnic self-identification for agaravés
an issue of life and death, as Stepick (1998) revealed a story of a young boy who
committed suicide over the revelation by classmates of his Haitian idduityor other
Haitians, rather than denying their Haitian heritage they made attergtsrace both
Haitian and American cultures (Zephir 2004; Stepick 1998). The experiences of second
generation immigrants today may not be as discriminatory compared to in the 1980s due
to a greater sense of community among the Haitian people and a strongerepoésenc
Haitians— Wyclef Jedn Garcelle Beauvaisand Edwidge Danticit- in mainstream
society (Zephir 2004). However, for the millions of second-generation Haitiagyoun
adults who grew up in such hostile conditions, forming a secure and mature ethnic
identity was difficult (Pierre-Louis 2006; Zephir 2001). For Haitian youth whghimi
have been exposed to a hostile environment at school and/or neighborhood, a reluctance
to self-identify as Haitian may result from such interactions. Hostile ahcbming
experiences by Haitian youth can play a crucial role in how they idemtyfgung
adulthood. Because of adolescent experiences, an examination of ethnic id&ntities
young Haitian adults can provide important information on how these experiences

influenced how they presently ethnically identify.

! Wyclef Jearis a popular musician who first received fame agember of the hip-hop group
Fugees.
? Garcelle Beauvais is a model and actress who plagedpopular sitcorfihe Jamie Foxx Show.

* Edwidge Danticat is an acclaimed author and wimfi¢he National Book Critics Circle Award
for Brother, I'm Dying.
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The Complexities of Ethnic Identification

The complexity of ethnic identification is one of many themes explored by
Kasinitz, Mollenkopf, Waters, and Holdaway (2008)nheriting the City: The Children
of Immigrants Come of Age/hich looked at children of immigrants in New York City.
This research provided an in-depth and unique perspective on how second generation
young adults racially and ethnically identified. The complexity of taid ethnic
identification was marked by immigrant parents’ origins, birthplace, aad proximal
host—the racial category that immigrants approximate following immnidgr &for
example the American Jewish community is the proximal host to Israalgiants)
(Mittelberg & Waters 1992). In the study, the respondents had to grapple withcAmeri
racial and ethnic groupings imposed upon them and decide whether to distance oneself
from the label. For example, many South Americans and Dominicans found themselve
struggling to decide whether to identify with or distance themselvesRigro Ricans.

Waters’ (2001) examination of black identities found that West Indian blacks with
a significant African heritage were taking on a national identity in hopes asdigating
from the negative stereotypes associated with African Americaasielmpts to develop
a secure ethnic identity, certain ethnic groups adopted a pan-ethnic idathitythan
the identity of their proximal host which is at times associated with negstiveotypes.
For example, Dominicans may decide to adopt a Latino identity rather thanyishgntif
with their proximal host Puerto Ricans, or Haitians/Jamaicans can adogta We
Indian/Caribbean identity rather than identifying with their proximal Afstan

Americans.
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Feliciano’s (2009) research on education and ethnic identity formation among
children of Latin American and Caribbean immigrants found nearly half of the
respondents changed ethnic self-labels from adolescence to early adulthoedcéwisl
who identified in plain American or racial/pan-ethnic terms shifted ttentities the
most, often towards using hyphenated labels as adults. For example, pan-atisic ter
such as black, Latino, or Hispanic were shifting to hyphenated identitiek typically
referred to their own or their parents’ home countries in conjunction with ani¢eme
identity: Cuban-American, Jamaican-American, and Dominican-Amerkitiano also
examined predicators of ethnic identity in early adulthood—ethnic identity during
adolescence, demographic characteristics, life experiences, and edliesizomaent.
Such factors are important in determining how an adolescent will selffidenéarly
adulthood. While these factors are important, shifts in ethnic self-labels odreals
attributed to other factors such as a significant experience. Feliciandisilbtistrates
that shifts in ethnic identification can occur in young adulthood and Phinney and Ong
(2007) point out that exploration of one’s ethnicity takes place in response to eamgnif
experience. So, with respect to a significant event like Haiti's earthgisak@ossible
that there was a change in status (unexamined, exploration, achieved) of etititic ide
among second generation young Haitian adults?

Influence of Significant Events on Ethnic Identity

Historically, many studies illustrate the shifting and emerging itlesof
different ethnic groups (Feliciano 2009; Min & Kim 2005; Jiménez 2004; Stepick 2001
Kibra 2000; Waters 2001; Hinojosa 1997; Nagel 1995; Espiritu 1992; Waters 1990).

More interesting is the shift or renewal of an individual’s ethnic identitgsponse to

15



significant events, whether political, historical, or cultural. The fluiditgthnic
identities allows for second generation young adults to explore or eveamere their
ethnic identities in response to a significant event in one’s life.

The resurgence of importance of one’s culture has been seen in several ethnic and
racial groups in America. During the Civil Rights Movement of the 1960s and 1970s, for
instance, African Americans experienced a resurgence of ethnic conscsoaisdethnic
pride. Slogans such as “I'm Black and I'm Proud” became popular among the Black
community (Maultsby 1983). The resurgence of American Indian ethnic identibgdu
the 1970s and 1980s was strongly attributed to the activism during the Red Power
Movement (Nagel 1995). In California in 1994 a significant event occurred, thagassi
of Proposition 187 which proposed to deny public benefits to undocumented immigrants.
In reaction to the measure, Mexican immigrants as well as other inmtsgnaund the
U.S. joined together forming an anti-187 movement and asserting an ethnig ithexttit
may or may not have existed in response to the hostile environment (Portes & Rumbaut
2001).

Natural disasters such as tsunamis, earthquakes, hurricanes, and toraadoes ¢
also be considered significant events. Research on how communities cope with the
aftermath of natural disasters has shown a difference in coping methode @ndiff
ethnic groups (Fothergill, Maestas, & Darlington 1999; Davis 1986; Puller; 1992)

Davis’ (1986) study on two villages (Kaguyak and Old Harbor) on Kodiak Island that
suffered an earthquake and two subsequent tsunamis found that as a result of the
rehabilitation agents and processes offered to the villagers there wabanced sense

of ethnic identity. Also, in both villages, the disaster led to a reaffirmatiorssanteon of
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religious identities that already existed. In the case of the earthquakértici Haiti, is
it possible that the natural disaster had an influence of the ethnic identiiesoofd
generation young adults in the U.S.?

Scholars describe the heightened awareness of ethnic identitiesdbyanal
ethnic groups during certain periods in history, particularly the 1960s and 1970s, as
ethnic revival(Jacobson 2006; Fisherman 1986) Rbots TopJacobson (2006)
described how certain white groups in America-- the Jews, Irish, Italiarse
rediscovering their ethnic heritage and forging a new sense of idenkityc E¢vival is
one way to describe the drive for a specific ethnic group to learn about their owne cult
(Jacobson 2006; Fisherman 1986).

Nagel (1995) proposed the resurgence of American Indian ethnic identity during
the 1970s and 1980s athnic renewalNagel describes ethnic renewal to be marked by
the “reconstruction of one’s ethnic identity by reclaiming a discarded igerglacing
or amending an identity in an existing ethnic identity repertoire, or fillipgraonal
ethnic void” (Nagel 1995: 947). Ethnic renewal can occur in two different ways:

a) resurgence in ethnic pride which does not involve taking on a new ethnic

identity but rather a reaffirmation, reconstruction, or redefinition of an

individual’s ethnicity, or;

b) resurgence in ethnic pride involves an individual self actually identifyitig wi

the ethnic group (Nagel 1995).

The definition of ethnic renewal allows for a comprehensive approach to undergtandin
the reconstruction of one’s ethnic identity. However, the two definitions used to

characterize ethnic renewal by Nagel are problematic becausesthayeathat ethnic
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pride within an individual was lost at one point and later recovered. How can we explain
individuals who never explored their ethnic identity or individuals who possess ethnic
pride and see it intensify after a significant event? Nagel's definaf ethnic renewal
excludes both these types of individuals mentioned above. Resurgence in ethnic pride or
reaffirmation in one’s ethnic identity assumes an individual possessed a cultural
connection prior to the significant event. If a connection was not established prior to the
significant event then one could say exploration is taking place in responseteitie
According to Phinney, individuals who have not explored their ethnic identity are in an
unexamined stage and a marked experience can spark an individual to move to the
exploration stage of the model. The exploration stage of the model which entails an
intense immersion in one’s culture could be seen as a satisfactory substitutien for
definition of ethnic renewal that captures the response of individuals to acggnhifi

event. However, exploration typically occurs in adolescence in response tf act
prejudice and discrimination and a continual process of examining one’s ethnigidentit
persists through young adulthood. The exploration definition, too, falls short becisuse it
a developmental model that focuses on identity formation rather than on how people
respond to identity challenges. More importantly, the use of exploration as ausebsti
does not take into account individuals who are already exploring their ethnic éenichg
individuals with a secure ethnic identity. Both definitions for ethnic renewal and
exploration do not allow for an all encompassing definition of an individual's respons

to, for example, a significant event. The concept of ethnic affirmatioanepasses both

an assertion in ethnic pride which can involve taking on a new ethnic identification or an

intensified feeling of belonging to one’s ethnic group and a change in edlenidty

18



status (unexamined, exploration, achieved). In short, this concept can sebrédgs a
between Phinney’s exploration and Nagel’'s ethnic renewal.

Ethnic identification among second generation young adults can be complex and
fluctuate as a result of different experiences and often dictateddmssn one’s life. As
several scholars point out, the college experience can play a crucial rolginghel
second generation young adults develop a mature ethnic identity (Kibria 2002 8Levi
Waters 2002). For example, one of the respondents in Kazinitz et al. (2008) study
revealed she was half Dominican and half Chinese but identified more with the Chinese
side ever since she was exposed to an Asian film in college. Specifically glué rol
ethnic organizations on college campuses for second generation younganlyltevide
a stepping stone for those who have not explored their ethnicity in-depth. However, the
influential role of ethnic organizations can also be found outside of college campuses,
from local ethnic community organizations to religious organizations.

Influence of Ethnic Organizations on Ethnic ldentity

Participation in ethnic organizations has long been a crucial aspect in the lives of
immigrants. Since the pre-World War I, European immigrants that came tiniteel
States from Poland, Ireland, Italy, Greece, etc., formed organizatidmawtual aid
societies in order to keep their cultures alive while away from their homeRodsg &
Rumbaut 2006). Alba recognized that, “Avowedly ethnic organizations presumably come
into being to service ethnic purposes, which frequently include the preservatibniof et
identities and cultures and the representation of ethnic interests” (1990: 239)s Studie
mutual aid societies and hometown associations illustrate the importancegalpert

of an organization in the lives of immigrants (Smith 2008; Smith 2006; Greenbaum 2002)
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and in particular second generation immigrants (Sidanius, Levin, Van Laenckisi
2004; Saylor & Aries 1999; Espiritu 1994; Ethier & Deux 1994).
Ethnic Organizations on College Campuses

Espiritu (1994) acknowledges that supportive institutions such as ethnic clubs,
ethnic studies programs, and affirmative action services play crucialmdles process
of ethnic identification. Involvement in ethnic organizations allows individuals whe wer
once unaware of their ethnicity an opportunity to claim their cultural roots. éocpto
Crocker and Major (1989) the formation of support groups with similar stigmatized
peers, allows minorities to focus on their own positive characteristics andtraritie
‘stigma’ from a drawback to an asset” (p. 622).

As Espiritu points out, institutions such as ethnic clubs, which are typically found
on college campuses can play crucial roles in the lives of young adults sI(ik@0=)
examined the relationship between Asian Pacific American (APA) undierape
involvement in Asian ethnically focused student clubs/organizations and students’
awareness and understanding of Asian Pacific American community iatéJestg
secondary data collected from 1990 to 1994, surveys in four separate waves, the authors
followed the class of 1994 from their freshman year to senior. The first walve of t
survey was administered to all incoming freshman and the next three sumesywere
administered to all students of color in the class of 1994 as well as a laggeraptive
sample of White/Caucasian students from the entire campus population. A sample of 184
APA senior students agreed that they gained awareness and understandiag of Asi
Pacific issues after four years of college in comparison to Whites (30%) and

Hispanic/Latino (38%), but African American students had a stronger perceiti). (
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The study revealed that participation in ethnic clubs or even diversitgaedativities
(significantly intergroup dialogues and various heritage month activitie€ased
awareness and understanding of Asian American issues and interests. &itdlahius
(2004) explored ethnic organizational membership and levels of ethnic identitgam
white and minority students (Asian, Latino, Black). The data consisted of wdive-

study that began in the summer of 1996 at the freshman orientation program and ended
the spring of 2000. While the first wave of the study used written questionndires, al
subsequent waves of the study were conducted by telephone interview. Some of the
guestions posed in the questionnaire consisted of the kinds of courses taken each year, the
campus organizations they belonged to, and the nature of the extracurriculesctivi
they were most actively involved in. An important aspect to this study was the
examination of two particular types of student organizations: minority ethnic
organizations (e.g. African Student Union, United Cambodian Students) and Greek
organizations (e.g. fraternities and sororities). Results from the stebled that
membership in ethnically oriented student organizations among minorities further
increased their ethnic identity and their drive to be politically active onftadithe

ethnic group. On the other hand, Greek organizational membership for White students
increased their identification with the university as an institution, butatiatseased

their opposition to an ethnically diverse campus and their belief that ethnic orgarsizat
promote separatism. Both of the studies discussed above illustrate the role ethnic
organizations on college campuses can have in helping to foster young adults’ ethnic
identities. These longitudinal studies also demonstrate how ethnic orgamszedin act

as avenues for ethnic identity development for young adults regardlebatodtage they
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are at in life. It cannot be expected that all the freshman students exalbeged with an
unexamined ethnic identity, so ethnic organizations can help students who have not
examined their ethnic identity become more aware of their ethnic group and move
forward to the exploration stage. And for students who are in the exploratienistzan
help them achieve a mature, secure ethnic identity.
Ethnic Organizations Outside of College Campuses

The college campus is an optimum place for young adults to explore and forge a
stronger connection to one’s ethnic group. The availability of ethnic studieap®gr
ethnic organizations and activities promote cultural awareness for mistttents in an
enclosed space. Ethnic organizations outside of college campuses whicb aater t
specific ethnic group and promote cultural awareness are less exdhasiveotlege
ethnic organizations; they also provide an opportunity for the exploration and
maintenance of the ethnic culture with individuals of a heterogeneous mixtueesaliff
immigrant statuses {1generation, 1.5 generation, aritl @eneration immigrants),
socioeconomic status, and education level. For example, Smith (2004) explored how
membership in Irish organizations contributed to the maintenance of ethnitiedanti
members of 10 of the 11 Irish organizations in Savannah, Georgia, ranging in ages of 23-
85. Interviews with the members of the Irish organizations revealed thécsighrole
the organization played in maintaining the ethnic identity of the members. One of t
respondents, a 69-year old man, expressed the benefits of having a range of ages in the
organization, “when you become a member—and one of the thrilling things about it is
some of the older guys—that you finally get to sit with them and listen to-tyem

wouldn’t be associated with them otherwise” (pg. 66). In addition, as Smith, Statse
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organizations provide a means of perpetuating friendship, neighborhood, church, school
and family connections, and serve to inculcate Irish identity in succeeslgagions as
men and women recruit their sons and daughters and nephews and nieces to these
groups” (Smith 2008: 69). While ethnic college campuses do provide means of building
friendships, ethnic organizations situated in communities serve ethnic ggobpsgding
a sense of community with others and setting a precedent for successiatiges &v
follow. Religious organizations that cater to a specific ethnic group awrtofudar
interest because maintenance of a strong ethnic tie can also bet¢additahese types
of ethnic organizations. In studying second generation immigrants, religious
organizations are of importance because they provide a great avenuedooupiso stay
connected to their cultural roots (Bankston & Zhou 1995).

According to Marty (1972: 9), “ethnicity is the skeleton of religion in Ametica
How ethnic groups self-identify religiously and ethnically in the UniteteStis at times
inseparable. Greeley states:

A more fruitful way of viewing the situation is to acknowledge thagi@h and

ethnicity are intertwined, that religion plays an ethnic functionnmeAcan
society and ethnicity has powerful religious overtones (Greely 1971: 82)

Religious organizations, such as churches, worship centers, synagogues, mosques,
temples, etc., serve as both avenues to learn about mainstream culture and@upport f
preserving traditional culture (Yang 1999). For second generation immigrantsevho a
faced with pressures to assimilate into mainstream society (PoResn&aut 2006), the
upkeep of the original language, customs, and values by religious organizatices\wea

important functions such as cultural preservation.
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Min and Kim (2005) examined Korean Protestant immigrants in the United
States and the extent to which this group transmitted their religion and cubddrabhs
through religion. The study, based on a survey of 1.5 ¥tgkReration Korean adults
and a survey of Korean English- language congregations in the New York-New Jers
metropolitan area, revealed the transmission of Korean traditions was notgizdeg
due to the congregations’ almost entire elimination of Korean cultural components during
worship. Interestingly, Foley and Hoge (2004) who studied the role of local worship
communities in the lives of new immigrants found that worship centers thahvoeee
ethnically mixed were more likely to promote markers of ethnic identity. xanple,
the African churches, multiethnic churches and parishes sponsored more events
celebrating the ethnic heritages of its members. While homogenous schootBrarto
Stepick (1998) promote ethnic identity, heterogeneous churches seem to do the same.
But, a possible key difference between heterogeneous churches and homogenous schools
is the promotion of different ethnic heritages. As the literature points out ethnic
organizations can play vital roles for second generation immigrants who anetatteto
maintain strong ties to their cultural roots. More importantly, they can seifuga to a
larger community of people who are a part of one’s ethnic group. This organizatié&nal li
for members in hopeless moments such as Haiti's earthquake can servates paeat
for much needed information on how and where one can go to help with the reliest. effo
The purpose of my study is to explore the ethnic identities among second
generation Haitian young adults in relationship to involvement in ethnic organizations
and a significant event such as Haiti’s earthquake. Based on the literatunegmmsot in

ethnic organizations can positively influence the ethnic identities of seemedagion
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immigrants by helping them preserve their culture. Also, significaerte\can enhance

a sense of ethnic identity, or form one where there is none, among the groujesl affec
Based on this information | will address three central questions: How dodsec
generation young Haitian adults identify and what factors appeaiuenct their self
identification? What factors are reported to influence the desiscohd generation
Haitians to join an ethnic organization and how does their involvement influence their
ethnic identity? Lastly, how does involvement in an ethnic organization appear to
influence how they view their ethnic identity, family relations in Haiti, @eirgo to

Haiti, and response to helping with relief efforts after the earthquake.
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Chapter Three: Research Methodology
Background
For the past six years | have been a member of a student Haitian organization a
the Florida University called Konbit Lakay (KL). The purpose of KL is to diipel
negative myths about Haiti and its people through cultural events and meetings. All of
KL'’s events and meetings are open to the public. Members and non-member areleducate
about the history and beauty of the country through all types of events. Events such as the
Miss Haiti Pageant help inform Haitians as well as non-Haitians about riilaendty
personalities of Haitian women and educate the people in attendance about et diffe
cities of Haiti and different aspects of Haiti’s culture. The impact of thamszation on
the ethnic identities of the members has always been an intriguing aspectAs a
Haitian-American who grew up in an ethnic enclave surrounded by Haitiargramts
and attended a church with a predominately Haitian population, | always knew | was
Haitian but | never felt | knew enough about my culture. My involvement in Konbit
Lakay for the past six years has allowed me to increase my knowledgelabbiatitian
culture immensely and because of my tenure in the organization | havesetrike
growth in knowledge of the Haitian culture occur for countless members. Adter t
earthquake that struck Haiti on Januar{) 2210, my interest in this topic grew even
more. As | volunteered during the relief efforts for Haiti, | could not helmbtite an
increase in new faces at certain organizations to which | frequentlyedomgttime

tutoring and packaging items to send to Haiti. Such an observation was expected because
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the devastation that struck Haiti stirred many Haitians and non-Haitiarketadaon
and help out in some way. During my conversations with second-generatiomsiaitia
during my volunteer activities, the topic of wanting to helping Haiti and even gatio Ha
to help with the relief efforts kept coming up. Many expressed a need to reconnect to the
country of Haiti and/or to their Haitian roots. | was hearing these sensirftent
individuals who were involved in Haitian organizations as well as individuals who were
not. As | reflected on the comments that were being made, | wondered how my
involvement in a Haitian organization influenced my level of response to the earthquake
| wondered if | would have been as involved if | was not affiliated with KL. It was
through this thought process that | decided | wanted to learn more about how second-
generation immigrants were reacting to the earthquake.
Research Design

For my study | utilized in-depth interviews. The data for this study wereede
from digitally recorded interviews with 20 second-generation Haitian yountsgdges
18-30) in the Tampa Bay area. The duration of the interviews ranged from an hour to two
and half hours. The study was limited to second generation Haitian immigrant men and
women. Participants had to have at least one parent who was born in Haiti and they
themselves had to have been born and/or raised in the United States. If the indivadual wa
born in Haiti, they had to have migrated to the United States before the age of 7. Other
scholars have used different ages of arrival in the U.S. to define who is cedsader
second-generation immigrant in America. Ellis and Goodwin-White (2006) define
immigrant children who migrated by the age of 10 as second-generation. A fes

and Alba, (1993) children who migrated by the age of 12 are considered to be second
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generation immigrants. | use age 7 to define second-generation immiggaatse
formal schooling in America starts at the age of 6 years old for childmece Several of
the interview questions comprised of asking information about participanighobi
experiences (e.g. elementary, middle, and high school experiences), $ohmaling in
the U.S. was necessary. In addition, | did not want to include individuals who
experienced issues learning the English language and fitting in once tamdehe
school system in the U.S. My definition allows me to examine participants wretkhkear
same experiences as second-generation immigrants on the level of “sgcondar
socialization” in the United States (i.e. school, peers, and the mass medialpofBao
20009).

In addition to the birthplace criteria, | also recruited respondents who were
currently members of a Haitian organization and respondents who were not mehsbers
Haitian organization in order to better understand how both groups responded to the
earthquake. For this study, Haitian organizations consisted of an organization that
promoted and/or educated their members about their Haitian culture through music,
foods, dance, etc. This included cultural, political organizations and Haitiarhelurc
the Tampa Bay community. | used a sample of convenience in order to recruit
respondents for my study who were involved in a Haitian organization. Due to my
involvement in the Haitian organization, my position as the interviewer may have
influenced the respondents’ responses. But, it also allowed me access to tlse study
population. | recruited individuals who attended the general body meetings, cultural
events, religious services, and rallies put on by the organization or church tleey we

part of on a regular basis (several meetings and events a month). Respondedits labe
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non-members are comprised of individuals who had never been a member of Haitian
organization as well as individuals who have been members of a Haitian organization in
the past. | used a snowball sampling method in order to recruit these partidif@stief
the participants in this study were recruited through the referrals nggokople who
knew of individuals who met the criteria of being a second generation Hyotigg
adult and who were between the ages of 18 and 30 (Biernacki & Waldorf 1981). This
method was most helpful because, outside of the KL organization, the only placeone ca
find an aggregate of second-generation Haitians at a given place in Tampa is on Sunda
at churches with a significant Haitian membership. Since | do not attendianHali
congregation, this method allowed me to get in contact with individuals that pltyentia
would have been difficult to find on my own. Information about respondents’
involvement level was obtained during the interviews.

Interviews were utilized in order to allow for a better understanding of how
individuals define and redefine their ethnic identities. In order to understamiaeifi, and
why ethnic changes occur, one needs to listen to people’s own interpretatiotipdsfini
and perceptions of their ethnic experiences. Rather than using a survey wetl limit
categories, | utilized in depth interviews because they allow the cbeedo capture the
voices of people. By implementing this research method, | bypassed ttatiding to
written questions where penmanship can be problematic and probing is impossible
(Patton 2002). In-depth interviews allow the researcher to gather participensisective
on an issue and probe about a variety of things that may or may not be a part of the

guestionnaire. The interviews allowed me to listen to the stories of mgipants and
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gain a better understanding of how they interpret, define, and perceive thémaatdt
ethnic experiences.

The interviews were conducted from a list of open-ended questions. Even though
| had this list, interviews resembled a conversational format. Questioredprob
background information about the participants, such as where they were raised,
respondents’ relationship with parent (s), and linguistic preferences. Theserguest
were posed in order to gather information that would allow the researcher to put the
participants’ experiences as young adults into context. Gathering thaseasabased on
the assumption that the historical and cultural context in which each participant was
raised played a major factor in understanding their experiences. Moreover, the
experiences of the participants during adolescence allowed me to bettestamdiéheir
young adult life (LeCompte & Schensul 1999).

| asked questions about adolescent life, for example: “Describe in detail the
middle school you attended.” | probed for information on the school’'s makeup
(public/private, racial/ethnic composition, geographical location). Ichagkestions about
participants’ adolescent identities; for example, “How did you identify in raiddhool,”
and “Describe your circle of friends in middle school.” Also, questions werel asiat
their experiences as Haitian students in their schools and in their neighborhibods w
respect to treatment by students based on their ethnic identity. The samengueste
asked about experiences in high school as well. The questions on adolescent identity we
asked to better understand how adolescent experiences influenced the development of

ethnic identity in transition to young adulthood.
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The young adult identity questions provided a range of information about the
participants. Questions relating to young adult identity were as folldwesy ‘would you
identify yourself?” “Do you attend events around the community or outside the
community promoting the Haitian culture?” and “Do you speak Creole with your
friends?” These questions were asked in order to reveal how the participantedlenti
themselves ethnically and how they expressed their ethnic identity ory ®alsis.

Specific questions within the section on young adult identity addressed otgenaka
participation, particularly in Haitian organizations. Questions such as, ‘tAréenyolved
with any associations, organizations, etc.? What are their names? Howdgmg di
belong? Why did you join?” And, “Are you involved with any associations or
organizations that promote the Haitian culture in some way? How long have you been
involved? Why did you join? If no, why not? Did you belong in earlier years®0l al
asked questions about the racial/ethnic composition of the church they attend and the
reasons why the respondents do or do not attend a Haitian church. These questions were
asked to find out if participants were affiliated with any organizations, howtlhayg

have been involved, provide the information needed to compare participants based on
participation in Haitian organizations and help answer the major researcioggiest

Most of the questions in the section on young adult identity were also used to
determine if there was a shift in identity after the earthquake. Tistiguethat were
posed to the participants in reference to their identities are as followestlére aspects
of the Haitian culture that you embrace? Has this always been that watfiefee

aspects that you reject? Why? Has this always been the case9; qastitions were

31



asked about participants’ reaction to the earthquake and involvement with Heiiti rel
organizations.

The questions relating to participants’ reaction to the earthquake were for
example, “Do you have friends/family/business connections in Haiti?’€4f fiow often
to you speak to them?” and “Do you send money or any types of things to them?” “How
often?” “If not, why not?” “Have you taken on any responsibilities for famiyhbers or
friends?” Respondents were also asked, “Did you make any monetary donations to any
organizations?” “Which ones?” “Did you have a preference?” “If no, why n@ff “
you donate other things?” And “Did you volunteer for any organizations helping with the
relief effort since the earthquake?” “If yes, which one(s)?” “How lon§¥hat did you
do?” “If no, what prevented you from volunteering?” “Are you currently volurgeri
now?” Questions from this section were asked in order to gain insight inicipzarts’
behavior before and after the earthquake. Also, questions from the “earthquake’react
section were posed to participants in order to find out if the extent to which tipey hel
out with the relief effort in the U.S. or in Haiti was mediated by past trips tootinatry,
and/or family or organizational connections?

As a second-generation Haitian young adult who has familial ties to tinérgo
of Haiti and an involved member in a Haitian organization, | was particutddsested
in learning more about the relationship between the significant event, thquede, and
second-generation Haitians’ ethnic identities. My own volunteer expendtitéhe
relief efforts and informal conversations with other Haitians in the commuavigaled
an eagerness by many individuals to gain a deeper connection to Haiti and learn more

about family members and the Haitian culture. My personal and cultural exqesrie
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granted me an opportunity to illuminate the lives of second-generation Haitiagp youn
adults by presenting their shared and unique experiences and show the impdrtance o
their experiences using my sociological lens as a guide (Hill Colling)1886own
background as a second generation Haitian young adult gained me accesgtahis

and the ability to not be viewed as an outsider. In fact on several occasions throughout
interviews, participants would attempt to bypass “understood” information leectosy
background. Whenever this happened | encouraged the participants to elaborate on their
comments even if | did believe | knew what they were implying.

My involvement in the Haitian organization granted me easy access to a huge
pool of second-generation young adults. However, due to my extensive involvement (|
have held several positions on the Executive Board of KL) and close personal ties to a
number of members in the KL organization, | deemed it necessary to branch out of this
group in order to conduct this study. | obtained referrals from several membees<df t
organization and individuals | knew casually, some of whom are members of a Haitian
congregation in the Tampa area. After receiving the contact information of emtipbt
participants, | contacted them all by phone to set up the interviews. Befiong aptan
interview, | reiterated the purpose of my study, provided each participdnawibrough
overview of the interview process, and asked them if they had any questions. If the
participant still agreed to be a part of the study an interview was sched ditesr
earliest convenience.

Interviews took place at several locations; some were conducted in tioéo§@ci
Department patio area, and a few interviews were conducted at my residdmee or t

residence of the participant. The data collection of 20 interviews took place between
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September®and October $12010. The interviews were transcribed verbatim with the
omission of verbal fillers (e.g. “um,” “you know”), as well as false sentermrtsghat are
common in speech. The interviews were conducted in English, but Haitian Creole was
sporadically spoken throughout the interviews by some of the participants. Respondents
would name the types of Haitian foods they liked in Haitian Creole as well as when
reiterating the aphorisms by their parents growing up. The translatidaittdn Creole to
English was done by me. The data were coded by hand using general themesstf intere
some which were the influence of Haitian organizations on religion, ethmittige
young adult identity, etc.

Interview Data

The study consisted of 20 respondents (10 females, 10 males) ranging from the
age of 18 to 30 years old. Most of the respondents were in their mid-20s. Several of the
respondents were currently enrolled at a college ranging from freshmamadiostatus.

Two of the male respondents were in graduate school. At the time of the intealief

the respondents held a degree higher than a high school diploma except for one of the
male respondents; all were single except for two of the female respondhentse

married (See Table 1).

As for involvement in a Haitian organization, 10 of the respondents were
currently involved in a Haitian organization while the other 10 were not members of a
Haitian organization. Most of the respondents have been a member of theirivespect
Haitian organization for about a year or more. Two of the respondents whodrcageg

as being involved in a Haitian organization are members of a local Haitian chubheh i
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Tampa community called L'eglise de Dieu de |&'FBhe respondents have been
attending the church for more than ten years.

Aside from the Haitian church membership of the two respondents, all of the
other organizational respondents are members of a Haitian student orgar(iatbit
Lakay and Gason Vanyan: Home Community and Valiant Men). The non-organizational
respondents were not currently members of a Haitian organization but some of the
respondents were involved in non-Haitian organizations.

Table 1. Demographic Characteristics of Sample

Age Gender Occupation Marital Status Education
Organization
Anne (KL) 20 Female Student Single Sophomore
Ashley (KL) 18 Female Student Single Freshman
Isabelle 23 Female Student Single Junior
(church)
Michelle (KL) 21  Female Student Single Senior
Rose (KL) 22 Female Student Single Senior
Jada (church) 28 Female Healthcare Married Technical
Manager School
Isaiah (KL) 25 Male Construction Single 1 yr of
worker college
Fritz 23 Male Student/Sales Single Senior
(KL/church) Acct Manager
Rick Ross (KL) 19 Male Student Single Sophomore
Samuel (KL) 26  Male Graduate Studen Single B.B.A
Non-
Organization
Dana 30 Female Registered Nurse Single BSN, RN
Daphnie 22 Female Student Single Bachelors
(Finance)
Ivy 19 Female Student Single Junior

* For the purpose of maintaining anonymity, all narard identities were changed.
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Jenny
Danny

Leslie
Jean

Marc
Timothy

Tony

28
28

25

25

26
27

24

Female
Male

Male

Male

Male
Male

Male

Case Manager
Accountant

Graduate Student
Student/Admin.
Clerk
Student
Student

Student

Married
Single

Single
Single

Single
Single

Single

M.S.W
Bachelors
(Accounting)
Bachelors
(Civil Eng.)
Junior

Sophomore
Bachelors
(Finance)

Sophomore
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Chapter Four: Identities and Culture
Overview
Research has shown that ethnic identity development can continue into young
adulthood (Azmitia 2009; Syed et al. 2007; Syed &; Juang et al. 2006). For young adults,
ethnic organizations can play a key role in helping individuals re-connect or stay
connected to their cultural roots (Espiritu 1994). Second generation immigrants ma
choose to participate in ethnic student organizations or attend ethnic churthes tha
promote their culture in hopes of learning about cultural origins or stayatgd in the
cultural practices (Altman et al. 2010; Min & Kim 2005; Inkelas 2004; Sidanius 2004;
Bankston & Zhou 1995). While in college this same group may also join an ethnic
student organization in order to find out more about their cultural roots. However, as my
study will show the experiences of Haitian young adults vary due to themexxes
growing up which influenced their young adult lives as well as their knowledge of t
Haitian culture. A significant moment in a second generation Haitian youndiéelult
such as Haiti’'s earthquake can serve as an impetus to strengthen one’s @onnd¢oé
Haitian culture and Haiti (Nagel 1994; Davis 1986). Using the in-depth interviews
conducted in fall 2010, | will discuss three main themes that emerged from tlyis stud
First, | will focus on how second generation young Haitian adults identify incetiémnns.
| will explore the complexities of the second generation respondentst edleniities
with respect to the differentiations in self-identification and the factotsrtthaence how

they self-identify. Secondly, | will discuss why the respondents chose dmiec

37



members of a Haitian organization and how they perceive their involvement has
influenced their ethnic identity. Lastly, | will explore if involvement in &me
organization influenced how the respondents perceived the earthquake affected their
ethnic identity, loyalty to family, and desire to visit Haiti, as well asidiere of their
response to the earthquake itself (volunteerism, monetary donations).
The Complexities of Ethnic Identity

Many first generation immigrants are emigrating from nation-sthi@ have
strong national identities (Portes & Rumbaut 2006). First generation iamsgcome to
America with strong ethnic identities and holdfast to these identities. \Howtae
children of immigrants are placed in the middle of two cultures (mainstreamnecahd
their parent(s)’ culture) which allow them to identify in a myriad of \{{&gsinitz et al.
2008).

In this section, | will present the complexities of ethnic identity expceby the
respondents. How the respondents self-identified was influenced by sevinal $ach
as the level of connection to the Haitian culture and ethnic labels by outgitldmgt
one of the respondents was born in the United States but interestingly one’s connection to
an ethnic group was more important than one’s place of birth when examining the ethnic
identities of some of the respondents. With regards to the respondents who identified as
Haitian-American, a strong connection to the Haitian culture playeeadey role in
ethnic identification than place of birth (U.S.A). In order to find out how the respondents
identified | asked the question, “How do you identify yourself?” One of the respondents

Fritz, a 23-year old male college student answered the identity questioyiry. sa

| identify myself as a Haitian-American, I'm Haitidirst and then American....so....what | mean
I’'m Haitian first is that...| speak Creole, born framo Haitian parents....I love the culture, | love
some of the aspects, not most but some of theghivag we do as a culture. My last name is
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Joseph that says it all, I'm Joseph that meandHaitian. I'm not no American, the only reason
why I’'m American cause | was born here, If my pésafidn’t make that decision to come to
America I'd be a Haitian citizen, I'm Haitian firahd then I'm American, | see myself as
someone that loves some of the culture aspects.

Fritz's hyphenated identity was influenced more strongly by his conneiilorthe

Haitian culture in comparison to the American culture. He claims a H#itiagrican
identity; however, his only connection to the American identity was baseg ealéis
birthplace. Fritz's connection to the Haitian identity was much strongeplaged a

major role in how he ethnically identified. He listed several cultugzets that

connected him to the Haitian culture such as his common last name and his language
competence. A strong connection to the Haitian culture also held true fothjina 27-
year old man who grew up in a migrant, farm community of South Florida with heavy
Haitian and Mexican populations. He, too, adopted a Haitian-American identity but
expressed that his American identity was more so representative otimiaae. When |

asked Timothy how he identified now he responded:

| find that to be a question that can be answeareddny different ways depending upon who’s
asking...... | actually identify myself as........| lofg pause)....... | would say | identify myself as

a Haitian-American, second generation Haitian thatw | really do identify myself. It's because
| was born in the United States but pretty muchewiin an American culture but at the same time
that Haitian culture was very dominate in my lieldhave that mixture. | mean | speak the
language, | know the traditions | know the histtivgt blood of the people runs through me every
single day. | have the high cheek-bones. You naingretty much have it.

The strong presence of the Haitian culture in Timothy’s life growing Upented how

he ethnically identified presently. His knowledge of the Haitian cultureahgulbge
competence, and the self-identified physical features that made him Hedtnerected

him on a deeper level to his Haitian identity in comparison to the Americamecultis
necessary to point out that this connection to the Haitian culture that both resporitients fe
was facilitated by the environment in the home growing up. The findings fromeirsé
(2004) study on the ethnic identity of offsprings of Mexican/Non-Hispanic irsteiages
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or multiethnic Mexican Americans demonstrated how frequent exposure to tre ethni
culture for adolescents can influence ethnic identity development. For botithyiand
Fritz the frequent exposure to Haitian Creole, Haitian food, and traditionsngyoyi
helped foster a mature Haitian —American identity as young adultslemeghtthey were
surrounded by American culture.

Both Timothy and Fritz were confident in expressing how they ethnically
identified and in what ways they felt connected to the Haitian culture. Howkigewas
not always the case. As the literature points out, ethnic identity is dynamic,
multidimensional, and changes over time and context. How some of the respondents
ethnically identified were not influenced by birthplace or connection to theaHaiti
culture, but rather it was influenced by others. Anne is a 20-year old collegetsilnbe
grew up listening to Haitian music and watching carnival videos in her home anthlived
predominately Haitian communities all her life. Anne’s response to the idgagstion
is interesting because it presents a conundrum that second generatioraitsrigge in
relation to ethnicity and nationality. Anne’s response to my question of idenésy i

follows:

R: Sometimes | just be like I'm Haitian, people beslitou were born here, I'm like no I'm
Haitian-American. Sometimes | don’t know whyt breally (aughtei) don't feel like putting
that American partgughtel

I: Why?

R: I don't know it’s just | don't feel...I just feel lik€m Haitian and that's it, | don’t need to be
American but I'm Haitian-American | guess, Maao put it that way.

I: Why do you have to put it that way?

R: Cause, just to not confuse people... like you vbema in [Haiti], naw I’'m Haitian-American so
it can make it easier so | don't have to eixptawas born here but my parents were born in
Haiti”....or sometimes | say I'm Haitian descent

I: Which one do you prefer?

R: Haitian

I: And which one do you normally say you are?

R: Haitian descent.
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Anne was born in America but by identifying as Haitian, the assumptionde ma
that she was born in Haiti. In order to avoid the confusion and questioning that follows
whenever she identifies solely as Haitian she prefers at times tdyidenHaitian-

American. While Anne would prefer to identify as Haitian only, the pressurevisfghe
identify with her birthplace in relation to her ethnicity limits her ethnicansti At times
ethnic identification can be influenced by labels outsiders place on individuals. For
example, panethnic identities such as “African,” may stem from outsiderdhand t
nation’s homogenization of diverse groups (Nagel 1994). On the other hand others may
assert a national identity (even if they were not born in the country of origin) intorder
resist outsiders’ categorizations of them (Waters 2001). One of the conses|oé¢

ethnic identification being imposed on an individual is the inability for an individual t
freely choose an identity. Ethnic identification was imposed on several of the
respondents while in middle and high school and these identities carried on into young
adulthood. For example, throughout middle school and high school Jenny self-identified
as Haitian. She attended predominately white schools, but she was antagonized by
African-American students while in middle school. Jenny was told she shagltbate

cat. She pointed out that she could not hide her Haitian identity because she displayed
ethnic markers such as ribbons in her hair and had an ethnically sounding last name,
Pierre. Even though Jenny identified as Haitian throughout her adolescent liiedshe

hard time giving a clear response on how she identified now as a young adult:

Do | consider myself Haitian-American or Haitian@an't decide....when | go on interviews or
when I'm talking to people, sometimes | hear, “Ofene’s your accent coming from?” or in an
environment where there’s all Haitian people, whangup in Haiti, they tell you, “Oh your
Creole is kinda funny.”
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Whereas Anne’s response to the identity question was influenced by otherss Jenny’
identity was contextual—meaning it depended on the surroundings. Kasinitz (2008)
points out during the interviews with Asian Americans that some of the respondents
would label themselves as “American” or “Asian American” depending on wéskisg.
They may label themselves American in order to contrast themselves froigrant

family members. However, when around whites or blacks they are Asian Amgrand
around other Asian Americans they take on a national identity such as Chineseselapane
etc.

For Jenny, language played a key role in how she identified in certain
surroundings. In an environment with native born Haitians, claiming a Haitian identity
can be problematic because such a claim while possessing a non-native amesrioall
the authenticity of her ethnic identity to be challenged. Rather than idetitif an
ethnic group, she preferred to be seen as an individual who does not fit into a box. But

further along in her response she says:

| guess | would call myself Haitian-American....... it'sraxture, I'd like to say | take what's good
from each thing and then combine them....that's wheauld like to think but then again if I'm
talking....having a conversation with my husband tikswhere were you born again, some of
the ideas that | have are so enriched in the @iltuagain sometimes it can just depend on the
environment in which | am at, sometimes like | datliink | take both sides.

Jenny’s statement contradicts her previous statement regarding beiras see

individual. But, her final statement asserts her ethnic identity as beitigriHAmerican.

Based on both her statements, her ethnic identity is situational and she iplstilhgx

what it means to be Haitian-American. She embraces both sides of the Haitian and
American culture. She acknowledged the influence of both cultures in her life and both of

these cultural experiences have impacted her ethnic identity.
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While Jenny seemed to have no problem acknowledging the American side of her
identity, some of the respondents chose a foreign-born national identity evenvfeiteey
not born in Haiti. Some of the respondents expressed how their experiences in school
growing up influenced their ethnic identities. The school context signifyincatia and
ethnic makeup of the middle and high schools played a major role regarding acceptance
or rejection of the respondents’ Haitian identity. The experiences in middlegind hi
school influenced the respondents’ ethnic identities in young adulthood.

Rose, a 22-year old college student, went as far as elementary school in
recollecting her identities during adolescence. She admits in elemeatay she would
try to hide her Haitian identity because Haitian students were gettiagsearand beat
up in West Palm Beach. But, Rose laughed at how impossible it was to hidatreer Ha
identity because her mom would dress her up in a dress with puffs, stockingsokgth so
and put ribbons and barrettes in her hair on the first day of school which at that time
marked her as a Haitian. Rose’s experiences growing up and the desire to cover up her
Haitian identity is not unique to Haitian students in South Florida during that time. In
Pride and Prejudice: Haitians in the United Stat8sepick (1998) highlights the extent
that countless Haitian students took in a Miami-Dade county high school in order to
cover up their Haitian identities in efforts to avoid the verbal and physical abuse
associated with identifying as Haitian. While at Riverside Middle S¢laool
predominately black, public school with a large student population, Rose selfigtentif
as Haitian. Rose’s decision to freely claim her Haitian identity in middieatcan be
attributed to her not allowing outsiders label her. Rose recalled hdgraéle on

Haitian Flag Day she saw students displaying cultural pride with Hditigs and
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thought it was cool to be Haitian. She elaborates on how she identified in middle school
by saying:

Haitian, but my mom always said two Haitians dandke a Haitian-American. What American
blood is flowing through my veins? The only thingn&rican about me is through my
experiences.....because | was born in America, | happbe American but if | was born in Japan
that wouldn't make me Japanese, you get what I'yinga So, I'm still Haitian regardless of
where | am, I'm Haitian. So | consider myself tojbst Haitian in America.

Rose’s Haitian identity carried on from high school into her young adult lifen\&éieed

how she identified herself she responded:

Haitian, | don’t even add the American part onaiise.....living in America every Haitian in
America had the identity crisis because....Haitian&nmerica is kind of a brand new thing until
now people are starting to find out what Haitiasad've always had the mentality especially in
elementary school | was around a lot of Black Aeans, I'll try to hide my Haitianess, they'd
beat you up....it didn't become cool to be Haitianilunias in middle school.

Even though she was born in the United States she feels no connection to the American
culture and fully embraces her Haitian identity. Rose expressed a disassogith
American culture. According to Rose, her distance from American culture tioubear
African American culture stems from the negative treatment she erped while in
school. As French et al. (2000, 2006) point out, acts of prejudice and discrimination can
motivate the exploration of one’s ethnic heritage. Rose’s school experiencesdowitpl
her exposure to the Haitian culture through the Haitian Flag Day celelspadted a
desire to explore her ethnic identity. In addition, before 2004, Rose’s month-long summer
vacations to Haiti with her family helped keep her rooted more so in her Haittarecul
rather than the American culture.

The American racial and ethnic categorizations imposed on immigranisgpod
them in a precarious situation because they have to decide whether they shoaidtdiss
themselves from the label (Mittelberg & Waters 1992). For countlessgrants the

adoption of a national-origin identity is enacted in order to resist outsiders’
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categorizations of them (Waters 2001). A dissociation with the proximal groupeaAfri
Americans— by Haitians was expressed by a few of the respondents. Jadga, bo
Brooklyn, New York, is a 28-year old married woman and the mother of a 2 yearlold g
She recalls her days in middle and high school vividly. In middle school she idergified a
black American, as she attended a school with predominately black and Hispanic
students. Most of Jada’s friends were black and Hispanic students but a handful of
students knew she was Haitian. She does recall being made fun of, albeit infyegientl
school because of her Haitian identity. The discrimination she was subjected twlie@ mi
school did not persist into high school. However, she still identified as blackeamer

but would say her parents were Haitian. She attended a public school with a
predominantly black and Hispanic student population. She did not have many Haitian
students to speak Creole with except for this one Haitian girl whose Vedlsea pastor as
well. Jada expressed a love for the African-American culture, espdbi@lyivil Rights
movement in high school. However, this love was not present in her young adulthood.

When | asked her how she identified now as a young adult she replied:

I: It's so funny.....laughte) this is what | say, | say “Well my family is frohfaiti [shyly “that’s
what | say”] and then | break it down, well mym and dad are from, my sisters and brothers
are from Haiti, but | was born in the Statest &hat's exactly how | answer....... I'm Haitian, |
speak Creole, | don't even say I'm Haitian....

R:Every time?

I: Never fails....honestly no...to a black person.....thafig a.no no that's how |
respond....Cause | don't get it, | guess | wouldHa@ian-American.. thinking)...because I'm
from America and my parents are Haitian, is thiay people say they're Haitian-
American....because the thing is | don’t considgseif as an American, even though | know |
am..even though | know I'm born in New York...

R:You don’t consider yourself American because?

I: Because of my parents being Haitian, | considereffiysaitian...it’s like | would rather say that

I’'m Haitian than to say I'm American....I don’t &w maybe I'm still trying to find myself. |
get offended when people think I'm black Ancari.

|: Because?

R:l don't want them to think I'm black American ghettguess, maybe....I just yea...
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Jada shifted her ethnic identification from her adolescent life to her yolutidite. She
transitioned from a full association with her proximal host, African-Acaas, to a
desire to disassociate with the group by young adulthood in order to stagfdlear
negative stereotypes associated with African-Americans. Jada eeegsarning to
learn more about her Haitian culture during her early 20s. Jada’s husband, who
immigrated to the United States in his early twenties from Haiti, has Heegeaasset
during the process in which Jada was learning more about her culture. Shehalks to
husband constantly about the Haitian culture. Currently, her drive to stay rooted in the
culture comes from wanting her daughter to know the culture and speak Haitiam Creol
According to these respondents, the school context provided an avenue for
affirmation or rejection of one’s ethnic group. But, more importantly, the epzes at
school influenced the ethnic identities of the respondents during adolescenceititac
did or did not transfer into young adulthood. Rose’s discriminatory environment at her
elementary school coupled with the strong expression of culture at her middle school
generated a passion in her to connect to her Haitian culture which persisted into
adulthood. On the contrary, Jada’s lack of Haitian representation at her middle and high
school limited her connection with the Haitian culture. However, her drive to heare
was sparked in her 20s which marked a shift in identification from adolescence (this
occurred prior to meeting her husband). Based on the responses provided by Rose and
Jada, it can be said that Rose has a mature, secure ethnic identity. Rose \aasiadam
claiming a foreign-born national identity, Haitian. On the other hand, Jada hadiyot f

committed to her ethnic identity; she is exploring what it means to be labelgahHai
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Haitian American. Jada’s case supports studies on ethnic identity devel@gmddmw it
continues into young adulthood (Syed et al. 2009; Syed et al. 2007; Juang et al. 2006)

While some of the respondents expressed a need to distant themselves from
African-Americans, very few of the respondents identified with the ldbeklor African
American. Rick Ross, a 19-year old freshman student, lived in North Miami Beath mos
of his life. Both of Rick Ross’ middle and high schools were predominately black and
public. He identified as black throughout middle school and high school and had several
friends from different ethnic backgrounds. Rick Ross’ admiration for the BlawlkeP

Movement carried on into young adulthood:

R: Well... generally I'll say I'm Black and if you aste what's my background, because everyone
is a different background or like where ttraicestors are from, I'll say Haitian American.

I: Why do you identified with being black?

R Yeah and that’s because | respect | guess tivemment that was earlier | guess like the Martin
Luther King kind of thing, like black is prduand | feel that having dark skin, | should be
proud of it. So when they say black is bedh&t’'s how | feel.

Rick Ross identifies in both ethnic and racial terms. He respects and undgtbiat as a
black, Haitian man, without the Civil Rights Movement many things would not be
possible for him. His embrace of racial pride started during his adolescent yea
According to Rick Ross he never felt discriminated against due to his Hdiiatity
while in middle or high school. Rick Ross was surrounded by black students while in
school and even witnessed a racial war at his school between the black studdrgs and t
Hispanic students. Rick Ross’ experiences coupled with his amicable encauittiters
black students could be the reason for embracing a black identity.

The excerpt provided above from Rick Ross not only offers a possible reason for
his ethnic identification but also illustrates the role of the school context angrpees

in helping to foster a mature, secure ethnic identity. While the school enenbmhayed
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an important role in helping establish the ethnic identity of Rick Ross whichccarrie
into young adulthood, he seemed confident in how he ethnically identified.

According to Phinney (1993, 1989), an unexamined ethnic identity is marked by
the adoption of one’s ethnic identity based on messages received by familymmantbe
the community about being a member of their ethnic group. Interestingly, whke af
the respondents ethnically identified as Haitian based on their connection tatiaa H
culture, a few of the respondents chose to identify as Haitian based solely on the
nationality of their parents. Ivy, a 21-year old college student attendedlaSeventh-

Day Adventist private school with an array of Caribbean students until thgrade. Ivy
has always identified as Haitian and most of her friends at her school aiisen\H
Jamaican and Trinidadian. When asked Ivy how she identified, with no hesitation she
replied, “Haitian....well my parents are from Haiti so...and they're Hasia|'m

Haitian.” lvy ethnically identified as Haitian based on her parent’s birtkeplather than

a connection to the Haitian culture.

The same response was given by Isaiah, a 25-year old construction worker who
has identified as Haitian since his adolescence. Both his middle school arsd gl
were predominately black and he labeled himself a loner. His circle of friendg this
time of his life consisted of his cousins and brothers who were Haitian. When asked how
he identified he replied, “Haitian-American.....to me I'm just straightibliai...cause my
mom and dad were born in Haiti....I got a older brother he’s 30-years old, he got a
daughter and he’s married. My sister she’s 29, she’s married. Those two were born in
Haiti plus my mom and dad, me and my twin brother were the only ones born in the

United States. | consider myself straight Haitian.” Isaiah’saese may seem
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contradictory at first, but as mentioned earlier some of the respondents idecgifyain

way due to an imposed identification and a desire to avoid in-depth inquiries and
confusion related to one’s identity. Because Isaiah was born in America, Heehay
pressured to identify as Haitian-American. However, from his perspectieelsehe is
Haitian based on his parent’s birthplace and familial ties. The responses @rioy ity

and Isaiah, demonstrate how ethnic identification was based on their pareénpabe

and familial ties; but they do not express a connection to the Haitian culture. Baked on t
responses provided by the two it can be inferred that they are still in the unekamine
stage of Phinney’s (1993, 1989) three stage model.

There was one respondent who was a native-born of Haiti and immigrated to the
United States when he was 5-years old. Leslie, a 25-year old graduatd kaglalways
identified as Haitian. Leslie describes his days at the public and ethnicaige middle
school he attended as a constant battle. Leslie recalled his middle schooherpasia
time where he did not spend a month without fighting because he was Haitian. He fought
the same group of African-American and Hispanic boys every other weeBgtade
and it restarted in"®grade until 11 grade. Even with all the turmoil Leslie faced during
his adolescence, he never covered up his Haitian identity. When asked how he identified

now he noted:

....I'm Haitian...because | was born in Haiti....I'm fullddd Haitian right, my mom’s Haitian,
my dad’s Haitian, | was born there so | considesetiyHaitian....right....I'm just telling
you....and plus we live our Haitian culture at home..idmly Haitian, | can’t call myself
American, | just speak English, I'm not American...

Leslie attributed his ethnicity to his nationality. As the only native-born respohdent
made it a point to say he is a “full blood Haitian.” Leslie’s comment preseritsue of

ethnic authenticity among ethnic groups. Does an individual have to be born in the land

49



of their parents in order to identify “fully” with the culture? For some people theesins
is “yes,” while for many of the respondents the answer is “no.”

The interview data on how second generation Haitians self-identifiettatied
the complexities of ethnic identification and how it is fluid, changes over time and
context, and is multidimensional. How the respondents talked about their ethnigaslentit
highlighted how ethnic identity development continues on into young adulthood. The
respondents were in different stages ethnic identity development; somesespaas
unexamined identity, others were still exploring their cultural heritages@me of the
respondents expressed a mature, secure ethnic identity. More intgyestie
information provided by the respondents demonstrated how ethnic identification differed
within the group and how different factors influenced how they ethnically idehtifiee
respondents ethnically identified in a myriad of ways and the justificatoniseir labels
varied.

One way in which ethnic identification was influenced was through théslabe
imposed by outsiders; respondents felt the pressure to make the distinction bleéiveen t
nationality and ethnicity in an effort to avoid questions about their ethnic ilertie
labels imposed on some of the respondents created an issue of self-identificdtvosst
also related to the context of the situation. The issue of outside labels carbbeedtto
an overarching theme that emerged in the study, ethnic authenticity. Some of the
respondents expressed a desire to claim a national identity but because they did not
possess certain ethnic markers (native accent), they found themsthassidying as
Haitian depending on the context. For some of the respondents in Jiménez’'s (2004) study,

an awareness of ethnic boundaries and what makes an individual “Mexican” was
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reinforced by family members and peers who made fun of the respondents if they lacked
characteristics associated with being of Mexican descent (e.g. darkgkability to
speak Spanish). For some of the respondents in my study, being Haitian meanteyou wer
born in Haiti and know how to speak Haitian Creole. The issue of authenticity at times
limits their ability to claim a solely Haitian identity because theyaanot born in Haiti
and proficiency in Haitian Creole was not up to par with native-born immigrants.

For the respondents who were born in the U.S., their Haitian and Haitian-
American identifications could be seen as being influenced by their levehoéction to
the Haitian culture as well as parents’ birthplace. They did not allow the liaty@bsed
by outsiders to dictate how they identified. As second generation immigtants, t
responses provided by the respondents illustrated how within a group of people ethnic
identification varies and is influenced by different factors. In addition, arestiteg
finding was an issue of ethnic authenticity for some of the respondents. The question of
who is allowed to claim a foreign identity by second generation immigramtseca
contested in many circles. The findings from this section demonstrate theezaynpt
ethnic identification and the factors that influence self-identificatifferdior

respondents.
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Chapter Five: Organizational/Community Involvement

In exploring the organizational involvement of the respondents | incorporated a
comparative analysis by interviewing second generation Haitians iraklaitganizations
and those not in Haitian organizations after the earthquake. Ethnic organizationg/can pla
a crucial role in helping foster one’s ethnic identity. Ethnic organizations mgeol
campuses for young adults can help them explore and forge a stronger contaecti
one’s ethnic group (Kibria 2002). Ethnic organizations outside of college campuses, such
as ethnic congregations, can also promote cultural awareness, but thellesgex
manner of non-college ethnic organizations allows for exploration and maintenance of
the ethnic culture with individuals of different socioeconomic, educational, and
immigrant statuses. A majority of the respondents are currently in colidgeve
obtained a college degree. Because many of the respondents attend or attergiethcolle
the Tampa Bay area many of them had the opportunity to join a Haitian organitration.
addition, aside from opportunities to join a Haitian organization such as Konbit Lakay,
opportunities were available to join volunteer, political, and religious orgam izabin
college campuses as well. Involvement in organizations such as ethnic digasiaad
volunteer organizations was prevalent among the respondents.

Most of the respondents who are involved in Haitian organizations were members
of the student organization Konbit Lakay (Home Community) at a Florida urjersi
Some of the respondents held or currently hold leadership positions in the organization.

The purpose of Konbit Lakay is to provide an avenue where members and non-members
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can learn about all aspects of the Haitian culture through the general badygsee
(topics such as Haitian proverbs, Haiti’'s elections are discussed) held=enarys and
numerous events held on campus.

The impetus to join an ethnic organization varies across the board for second
generation immigrants. In joining an ethnic organization, one theme presenttadyy s
was the desire to obtain more knowledge about the Haitian culture. Some of the
respondents had a difficult time expressing where the desire to learnboatdle
Haitian culture emerged. Many of the respondents found themselves on a callgnes
where ethnic pride is vehemently expressed. Even though most of the respondents
expressed a Haitian/Haitian-American identity, an exploration of orf@cejroup may
not have taken place in many cases. In line with Phinney’s (1993, 1989) three-stage
model of ethnic identity development, the next stage that follows an unexaminetyidenti
is the exploration of one’s ethnic group. An exploration can entail involvement in cultural
practices and activities. In joining a Haitian organization for some of thendents, it
marked a shift from an unexamined identity to an exploration of one’s ethnic group
which involved participation in cultural events and activities sponsored by KonlayLak

The two trips to Haiti for Michelle, the twenty-one year old sophomore ingslle
were not enough when it came to learning about her culture. Michelle joined Konbit
Lakay in Fall 2009 and at first felt awkward being around so many Haitian people.
Michelle felt awkward because she did not fit in with the members, partictiar
native-born members. The native-born members’ lack of acceptance of members who do
not speak Creole well and the strict gender role perceptions expressed bydhdsers

did not sit well with Michelle. But she stuck through the awkwardness because she
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wanted to learn more about her culture after her last mission trip toEagtisince

joining, Michelle has been involved in several committees such as the Miss Ha

Pageant. Michelle joined Konbit Lakay because she wanted to conneaheve with

her culture and the people. She proudly boasts about the new knowledge she obtained and
even shares the information with her parents who are astonished by the amount of
information she knows. Michelle’s mother has actually told her that she knows more

about the Haitian culture than she does.

When | asked Anne why she joined, she echoed the same sentiments as Michelle:

| feel like | can learn more about the Haitian ardt feel more educated. Sometimes I'll feel kind
of....if some people are having a conversation abaiti Br my family have conversations about
Haiti, | wouldn’t know that much information. Allknow is what I've experienced in Haiti or
what I've seen. But, | would like to be more edecbabout where my parents are from, the
history of Haiti.”

Anne grew up in a home with sisters who migrated from Haiti at an oldemageven

lived in Haiti as a young child before the age of five. But, even with that aultur

exposure Anne did not feel knowledgeable about the Haitian culture. Michelle, on the
other hand stopped attending a Haitian church at a very young age, so her exposure to the
Haitian culture was intensified during her trips to Haiti and it was #ftese trips that

she felt a desire to learn more. So both respondents’ exposure to the Haitian culture
varied but before joining Konbit Lakay they had an unexamined ethnic identity. Even for
Michelle who went on mission trips, her first time interacting with Hagi@ople on a
consistent basis and participating in cultural activities was through KorkayLBy

joining the Haitian organization, however, they are able to explore the diffepattaof

the Haitian culture and become more educated. Ethnic organizations which ea#ytypi

found on college campus can help students build awareness and understanding regarding

their ethnic group. As Inkelas’ (2004) study demonstrated, the involvement by Asia
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Pacific American undergraduates in Asian ethnically focused student clubszatgars
helped foster awareness and understanding of Asian Pacific Americas. issu

For a few of the respondents joining a Haitian organization was sparked by an
invitation from a friend or in Dana’s case a circumstance drove her to becoemalzer.
Dana, a vivacious 30-year old, visited Haiti, after 18 years, and six motehghaf
earthquake on a relief trip with a Christian organization as a nurse. Beforggdomi
Tampa, Dana was in college in Orlando but left for reasons she did not
want to disclose. Dana’s reaction to seeing the Haitian Student Orgami@#d80)
revealed an unexamined identity on Dana’s part. Dana’s exposure to the Haitia
organization HSO in Orlando created a shift in her ethnic identification. Befaregoi

Dana identified as Haitian-American but shifted to a Haitian ideribi#yna explained:

When | came to college, | used to say yea I'm ldaithut I'm Haitian-American. | was all into my
American music, my American culture. | was pro-Amarand | got around HSO in
Orlando.....and these people made Haiti seem likenth&t beautiful thing. When | tell you the
way they danced, the way they carry themselvesgtheeetings....they made me love Haiti.
That's when | ran for Miss Haiti. | want to be Midgiti, | was excited.....I like how they make
Haiti seem like it's the best.

The passion Dana had for the Haitian culture while in Orlando was transmittechpa Ta
when she joined Konbit Lakay. While a member of Konbit Lakay she was involved with
several committees, helping the chair of the social committee co@duiatral events
such as Konbit Night (a “night” in Haiti—in which people play dominoes, card games
tell stories and jokes, and eat a variety of fried foods). Dana’s passion foritiaa Ha
culture was sparked when she was introduced to the Haitian organization in Orlando;
before that moment she was unaware of her culture. Ethnic organizations provide an
avenue for individuals who are unaware of their ethnicity an opportunity to get

introduced and claim their cultural roots. Jenny, too, was unaware of her Haitiae cult
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until she attended a Konbit Lakay meeting with a friend who had previously joroed; f

that moment on her involvement in Konbit Lakay increased.

| think being a part of that organization exposesitma different side of the culture that | was not
aware about...because | grew up in a very Southertidagery religious family, very ingrained
in the church and things like that, | really didkftow there were other types of music except for
the gospel. | honestly thought all Haitian musiceveymns so it exposed me to learn about the
other types of Haitian music, the Kompa....l didn’bknmusic like that exist. It opened doors to
really learn about the other things.

Growing up in a religious home left Jenny isolated from the many aspectsHitien
culture. While she did attend a Haitian Baptist church which helped reinfortfaitien
language and some of the traditions, Jenny was left unaware of the othes agplecs

the music. Jenny’s involvement in the Konbit Lakay provided a way for her to learn
about the different aspects of the Haitian culture such as music and become mere awar
about current events and gain cultural knowledge.

Dana has not been a member of a Haitian organization since 2008 because she
feels she is getting too old. Also, she wants to refocus her life and pursuedrarair
starting her own publishing company. Dana’s primary focus has changed rdieicege
college which is not surprising. Mexican New York: Transitional Lives of New
Immigrants,Smith (2006) presents the transitional life courses of the second and 1.5
generation Mexican immigrants. He points out that the life courses—pabsaggtt life
stages— of the Mexican immigrants influenced their level of participati
transnational life. Life courses can also impact the level of involvememganizations
due to new responsibilities such as jobs, children, spouses, etc. Some of the older
respondents were not as involved in a Haitian organization or any other organization due
to their responsibilities. Jenny, who is now married, finds her time very limitaddiag
two jobs and spending quality time with her husband. Jenny’s work responsibilities and

her desire to spend time with her husband take precedent in her life which itlaves |
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time to participate in organizational activities. While in college Timeths active in
Konbit Lakay, participating in everything he could be a part of in the orgamiz&ven
after finishing college he would still attend meetings and events sponsorezhbiy K
Lakay as well as other Haitian events in the community. Timothy was alseeadviol
other organizations such as mentoring young black children in the community. But,
currently Timothy expressed a lack of involvement in any organizagianchoice in
order to focus on different projects in his life such as his vision to transform hitatigh
his mission trips to Haiti.

For the respondents who were members of a Haitian church, participation in
weekly services, bible study—even leading bible study, lead singing, laexdnoddes of
participation facilitated an environment where the Haitian culture \aasrtiitted. The
reinforcement of the Haitian language as well as the constant trarsmos cultural
traditions is shared among the church members. As Yang (1999) points out religious
organizations, such as churches, worship centers, synagogues, mosques, tempbas, etc
serve as both avenues to learn about mainstream culture and more importantly support
the preservation of traditional culture. | was able to attend two Sunday mornirggservi
conducted by the church in October. On both visits | walked in during the Praise and
Worship portion of the service. The Praise T&amnsisted of four young ladies and in
the background was the band, all men, playing different instruments such as the
keyboard, bass guitar, ashiko drum, drum set on stage. The Praise Team led the members

in singing, both in English and Haitian Creole. On my first visit the sermon iiasrde

> A team of singers who lead the church serviceiys.

® A section in the service dedicated to singing.
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by the assistant pastor and it was predominately in Haitian Creole but hengdietl E
sporadically. The reading of the scripture from the bible was read in Frenchy On m
second visit there was a guest speaker from Haiti named Pastor Josephld2agtor
was a young looking man with amazing charisma. As he preached he switched from
English and Haitian Creole, appealing to both the older and younger generatien at t
church. Overall, both services were conducted in English and Haitian Creole asd it w
apparent L’eglise de Dieu de la Foi promoted the Haitian culture through trsinipy
services.

The respondents who decided to attend a Haitian church expressed a desire to stay
rooted in the Haitian culture. While in elementary school, Fritz's paremtsiwaursing
school so English was predominately spoken in the house in order for his parents to learn
it. As he got older he consciously told himself he needed to improve his language
proficiency in Creole. So, he started listening more intently to what his pareuls say

in Creole. Fritz attends L'eglise de Dieu de la Foi in order to stay rootesl ¢nlture:

That's the only way I'm gonna keep my Creole, bauad people | can easily associate myself
with...... I've been going to a Haitian church my whole Ie,for me to go to an American
church it'll feel like I'm out of place...| feel lik€m not connected, yea we’re going for one
thing, we're following one thing, but the differenis we're speaking Creole.

Fritz wants to keep his proficiency in the Haitian language and fortunatetiehdsaa
church whose services are predominately in Haitian Creole. The preservation of the
Haitian language is very important and one way in which second generatiorramisig
can do this is by attending a Haitian congregation. But, in order for thevatse of

the native language to take place, it should be incorporated into the services. Min and
Kim’s (2005) study which surveyed Korean English-language congoegaitvealed

that the transmission of Korean traditions was not taking place due to the entire
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elimination of Korean cultural components during worship. Min and Kim’s study
illustrate the importance of cultural preservation in ethnic congregattenddnefits of
attending an ethnic congregation were acknowledged by the respondents. Hiay, Isabe
the transmission of the Haitian culture at L'eglise de Dieu de la Foi wasiheeason

why she attends the church.

I love how we stick to our roots with the Haitiamsic and everything because | don't like to go
to a Haitian church and then all I'm hearing is é&man music. If that's the case | woud've
went to an American church. So, | love the factstit use our Chan D’esperans [Haitian hymn
book] once in a while. | love the fact we sing ire@le, the fact that we remix our songs too.

When Jada was pregnant the ladies at her church gave her extensive adrdosgreéga
pregnancy before and after. She was thankful for the valuable knowledge that
emphasized her cultural background. In comparison to an ethnic organization on a
college campus, non college ethnic organizations, such as the Haitian church, consists of
all types of people. As one of the respondents in Smith’s (2004) study points out,
members in ethnic organizations outside of college campuses meet individyals the
would not associated with otherwise. In Jada’s case, the demographic composition of he
church consisted of older immigrants who previously lived in Haiti and are
knowledgeable about the cultural practices. The knowledge Jada received, shespeli
would not have been the same at an American church. By being a memberisé¢ deg|

Dieu de la Foi in contrast to a non-Haitian church, Jada is able to stay connected to he
culture and learn different cultural traditions and practices. For exarmelgatitions

that are performed after childbirth differ between cultures. So, the infomthit was

passed on to Jada from the church members was invaluable to her. The cultural

environment in which Jada is surrounded by at L'eglise de Dieu de la Foi helpsiéoster
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Haitian identity. A positive attitude is being cultivated and a feeling aingghg
motivates Fritz, Isabelle, and Jade to stay members of the Haitiasihchur

The reason for lack of participation in a Haitian organization varied among the
non-involved respondents. For some of the respondents an active choice was expressed.
Daphnie is an involved college student, volunteering at the Veterans Hospitahsince t
summer of 2010 for about five hours a week and attends lectures and volunteers with the
Public Health Association of Students. However, she has not joined Konbit Lakay
because she does not feel the members are her type of people. She elaboratabeven fu
by saying, “I feel like some of them are so fake sometimes and IKeel Iot of them
kind of mimic a lot of things that African-Americans do.....use the N word, dresgaye
they dress....there’s no connection there for naighter). Daphnie prefers to just be
herself rather than feel like she has to be connected to solely one culturean-Haiti
culture. She does not feel connected to every aspect of being Haitian orameric
Daphnie’s rejection of the members of the Haitian organization who demormstrate
represent African-American culture shows her rejection of this eulidore interesting
is Daphnie’s expressed attitude of not feeling obligated to one culture. She lives in
between two worlds but does not feel fully connected to either. Daphnie faced racial
discrimination at the hands of African American students and her friendstigsain
middle and high school were predominately white students. The lack of exposure to
Haitian students at her schools left Daphnie with little exposure to Haitiamecwhich
can account for her attitude of not feeling connected to either Haitian oaifric

American culture fully.
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Tony, also a non-member, would rather not be associated with anything and just
keep to himself because he feels labels, in particular cultural labhsdsasepeople.
Tony has been to Konbit Lakay’s meetings a few times due to him waatemgounter
different people in college and hearing people talk about Haiti. However, thatyeas a
ago. When | asked Tony about his experience while at Konbit Lakay his andeeteref

a feeling of rejection by the members because he did not possess cemtiaah matkers.

R:l went to Konbit Lakay a couple of times here aad sat in there and then | was like | don’t
want to be around all these Haitialaightei)

I: You don't feel comfortable or?

R Yea, because a lot of Haitians would be like oh'gooot Haitian because you don't speak
Creole and I'm like wow whatever...... so | had tdedel myself and be like | have family

members....

I: How does that make you feel?

R: My friend would say “You're not Haitian-Americanpy’re American-Haitian...but | was like
you know what I'd rather not be associatedaiything, | just want to be.

The issue of ethnic authenticity is illustrated in Tony’s response. Toxgé&rience at
Konbit Lakay illuminates a point expressed by Jiménez (2004) with respeegotiating
ethnic boundaries among multiethnic Mexican Americans. While organizations that
celebrate Mexican and Mexican American ethnicity are important placegnic
expression, membership does not necessary mean acceptance by MexicaamAmeric
peers. A feeling of rejection or a feeling of being an outsider at gateariade some of
the respondents in the study doubt their own right to be members. Tony’s inability to
speak Creole played a major role in the members not accepting him as Haitian.

In Becoming Asian AmericaKjbria (2002) studied second-generation Asian-
Americans and their lack of involvement in Asian American organizations. Ohe of t
themes expressed by the respondents was the sentiment that being part o€an ethni
community at times can limit one’s freedom of choice and promote group conformity.

Group conformity can entail behaving like the members of the organization or pogsess
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the same “Haitian cultural capital.” Tony preferred not to be associatedmything and
just have the freedom to be himself. But, it would be interesting to see if Tony would
express these same sentiments if the topic of authenticity was not a sganis
claiming a Haitian identity.

The issue of authenticity expressed by the respondents played a role in their
decision to not join a Haitian organization. This barrier of authenticity expeddryce
second generation Haitians in Haitian organizations poses a major problem. Yéhere a
second generation Haitians who want to immerse themselves in the cultureseant int
with other Haitians suppose to go if they do not feel accepted in Haitian orgamsZati
An important aspect to achieving a secure, mature ethnic identity involvessmgner
oneself in one’s culture. So, individuals who are deprived of this experience areemot g
an opportunity to explore their ethnic identity which leaves them stuck in aipregar
committed stage.

Another group of respondents were not involved in a Haitian organization or any
other organization for that matter due to lack of opportunity and time constxéimts
jobs and school schedules. Jean currently attends a community college wheaeeribere
a Haitian organization; however, he plans on joining Konbit Lakay when he tsatsfer
the local university. Also, because Jean does not have a car, proximity playsateain
the things he can participate in. While Jean is not a part of a Haitian organizai®a, he
member of a local bible study club for Baptist students c@lleistian MissionJean is
involved in this organization because he gets to talk about the spiritual aspestgesf i
and bond with fellow Christians. Marc, a 26 year-old college student, is not involved in a

Haitian organization but he does volunteer once a week with the organizeéidn
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Americawhich makes and delivers meals to feed the elderly. When | asked Marewhy h

started working with this organization he responded:

Well one thing that | do love is old people. | Iaadking to old people, | just think they have so
much to say. Also, just to keep busy and be invhlygst to make a difference. So that when | die
people come to my funeral. Just to feel needed.

As the analysis shows, the respondents chose to become members of a Haitian
organization or not affiliate with a Haitian organization for different reastms college
experience definitely facilitated an opportunity for a majority of the be¥mto get
involved. Being a part of a Haitian organization was perceived by the respoadent
avenue to build a committed ethnic identity and increase their knowledge base of the
Haitian culture. Respondents chose to participate in a non college ethnic organizat
such as a Haitian church because it allowed them to stay rooted in the Haitias cultur
through the preservation of the Haitian language during worship services amdlcul
practices such as singing in Haitian Creole. As for the respondents wiat anembers
of a Haitian organization, a choice was exercised. An issue of autheatreityy other
second generation Haitians and a need for individuality are factors thahogtiehy
the respondents did not choose to be members of a Haitian organization. However, one
can also argue that learning more about the Haitian culture is not of concermfatthe
this moment in their lives, particularly, for the respondents who are curfeatiging on

school and meeting financial responsibilities.
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Chapter Six: Earthquake Reaction

Historically, significant events have played a crucial role in helpingishals
foster a connection to one’s cultural heritage or strengthen one’s sensenofirg!
(Roehling 2010; Davis 1992; Fothergill 199Buring the Civil Rights Movement
countless college students joined organizations such as Black Student Union in order to
stay connected to the Black culture (Maultsby 1983). A significant event sudhitis
earthquake was an event that received worldwide media coverage andiaternelief
response. How each respondent heard about Haiti’s earthquake differedponrahpuit
through a text message or through social network sites such as Facebog@éri#y ofa
the respondents’ initial reaction to the news of the earthquake wasng fefetihock and
disbelief. After the initial shock, the respondents made phone calls to parenteaasl fr
in attempts to find out how they were doing and how their family members in Hadi w
doing. Two of the respondents were especially worried after hearing Abadrthquake
because their fathers were in Haiti at the time. Luckily, both respontkthesrs were
not near the epicenter of the earthquake at the time so they were unharmethe\ll of
respondents have family members living Haiti. In exploring how the respondanted
after the earthquake, it is important to understand their connection to the counaii.of H
Even though all of the respondents have family members living in Haiti, the manner in
which they keep in touch with them varies.

A majority of the respondents keep in touch with family members in Haiti lyy wa

of their mothers who relay family news. Some respondents even talk to fagritypers
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in Haiti but that is typically whenever a parent has initiated the callinthesct nature

of communication between the respondents and family members in Haiti is a result of
unfamiliarity. Leslie, who left Haiti at the age of five, used to keep in contitt family
members in Haiti, more specifically his cousins who are around his same ageh&ut
those same cousins moved to the United States his calls to Haiti ceasets Leslie
unfamiliarity with the family members who are still in Haiti causes tarcommunicate

with them through his mother:

Do you initiate the calls?It's when my mom makes the call because | don'vkmdo I'm

calling so basically my mom makes the call and gifies me the phone and I'll talk to them but |
don’t know who I'm talking to. They give me the namf the person but it’s like you talking to a
perfect stranger...

Even when Leslie is aware he is talking to a family member on the phone,kioé lac
face-to-face contact with family members in Haiti makes him fieelHe is talking to a
perfect stranger. The unfamiliarity with family members in Haitkesainitiating a call
intimidating and leaves respondents feeling disconnected to the country itgelfaMa
26-year old college student, last visited Haiti 13 years ago. Margthighiatus from

Haiti is attributed to the disconnection he feels for the country.

I: So you haven't been back since [last trip]?

R:No | haven't been.

I: Is that your choice?

R: .........I'd say that it is mostly my choice...... and just thetfthat I'm not really that close
with too much family down theJust more so like my immediate family like my
grandparents, my immediatesamal Those are the people that | really commuaieath.

I: Do you want to go back?

R: [laughs]....I don’t know....

I: If I had asked prior to the earthquake would you have been more willing to go back?

R: | mean....I wouldn’t mind going to Haiti, | mean | wldn’t but | really can’t see the reason
for me to go because like | said, I'm reaibt too close with the family that | have down
there. So other than that, | don't really wnohat | would go down there to do. Like | would
go probably just to go or to see the couatr visit. But other than that, | don’t see a reaso
Well the motivation for now. Unless mayb fifave a death in the family or something
immediate that needs me to go, I'll go othisewnot now.

Marc’s disinterest in visiting Haiti and his feelings of disconnect to the gooah be

attributed to his unfamiliarity with family members in Haiti. The lack oftatg®ns to the
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country for Marc and Leslie do not allow them to foster a relationship withyfami
members in Haiti or a connection to the country due to unfamiliarity.

A feeling of disconnection between family members in Haiti and respondaats w
prevalent, but there were respondents who did have relationships with family rmembe
prior to the earthquake, who after the earthquake saw their relationshipgyntens
The family relationships of these respondents after the earthquake caibbedtto
both a personal desire and the level of connection to family members in Haitioptihe
earthquake. Being the youngest and the only child born in America in comparisen to he
three brothers who were born in Haiti, Dana’s connection to her family membeagiin H
prior to the earthquake was made possible through her siblings who visit Haitiraften a
who are very close to family in Haiti. The closeness displayed by her sibltiyg family
members in Haiti pushes Dana to be more close to them as well. After 183 a@as
finally visited Haiti six months after the earthquake on a relief trip wimedical
organization volunteering as a nurse. Dana’s connection to Haiti was strengthengd dur
her first trip and subsequent trip in July with a for-profit organization educatmg t
about leadership in Cap Haitien. As far as her relationship with family ti biefiore the
earthquake Dana talked to her family in Haiti sporadically but that chanige dief

earthquake, now she talks to them all the time.

R: Well | stayed in contact with them off and on, Wals sent money and things there but |
became more into their life, into doing stiaff them after the earthquake, after....going over
there and seeing how bad the situations weatétait home. | was like if I'm going to help
other people | might as well help my familyvesll. And of course you have to naturally
help your family but | wasn’t born in Haitih@ person that's really close to them is
my siblings and so its push me to be moreetlasthem

I: More so now meaning?

R: Highly involved, call them all the time...we talk...

She also used to send money to her family before the earthquake, but after gersonall
viewing the situation in Haiti she has decided to help out even more. She wants to be
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closer to her family in Haiti which is why she calls them more now. Moreesstiagly,
before the earthquake Dana would send her two goddaughters toys mainly on Christmas.
However, now she has taken up the responsibility of funding their education. The
response to the earthquake by Dana was marked by a greater push to gti blerse
family members in Haiti. She exhibited her desire to be more involved by ansaanea
phone calls to Haiti and taking on the responsibility of her goddaughtersitemuc
While Dana is currently not involved in a Haitian organization, her love for the country
of Haiti and her passion for the Haitian culture was fostered years ago wheasshe
involved in a Haitian organization. Dana’s past involvement in Konbit Lakay coupled
with her familial ties made her response to the earthquake resemble that of the
respondents who were involved in Haitian organizations.

Timothy talks to aunts, uncles, and cousins once every month and prior to the
earthquake would send money to support individuals with events such as weddings or

education expenses. However, things have changed for Timothy since the earthquake:

Prior to the earthquake the money thing was alwlagre but after the earthquake it became more
of an initiative rather than something that wasneally....more so a plan and just something |
just do but now it has to be something that hasetoonsistent. So, now it's more so consistent
with me and it has become a part of my budgetjusttsomething | just did every once and a
while so it's more so consistent.

Both Dana and Timothy’s remittances to Haiti increased after the eakthddana was

able to view the destruction of the earthquake in person and felt moved to increase her
remittances. Timothy, on the other hand, because of his established relationhips w
family in Haiti prior to the earthquake coupled with his understanding of the dire
situation after the earthquake increased his remittances. Taking resjgrisibiamily
members in Haiti after the earthquake was only expressed by Dana and Tuwhothypt

surprisingly are among the older respondents. The respondents’ stage in life ca
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contribute to a feeling of obligation to support family in the U.S. as well aaiin kh
addition, due to Dana and Timothy's stage in life their job stability affofueu the
resources to send remittances.

Aside from significant events having the potential to influence the ethnic
identities of individuals, the findings from this study also highlight how sigmfieaents
have the possibility of influencing the transnational ties of second generatiogrants.
Studies by scholars on transitional ties of second generation immigrants shoorigy
of individuals send remittances, show an interest in and are involved in home-country
politics, and make visits to their home country (Kasinitz, Waters, Mollenkopfi& A
2002, Ueda, 2002, Rumbaut 2002). While increased transnational ties cannot explicitly
be attributed to involvement in a Haitian organization in the past for Dana anchyjmot
their prior organizational involvement according to the respondents did help spark a
passion for the Haitian culture which has continued on after discontinuing their
membership years later. Inkelas (2004) points out in her study on Asian Pacdracan
students that one of the implications of involvement in ethnic-specific and muitadult
diversity activities appears to be heightened sense of engagement witkPtAeir
community in the long run.

A majority of the respondents—who were college students—did not send money
to family members in Haiti prior to the earthquake or even now due to their fihancia
circumstances. As college students, the respondents adamantly expresdéduitiesli
in taking care of themselves at times. Even though the respondents who are indmllege
not send money some of them send other stuff such as clothes and school supplies with

family members who travel to Haiti yearly.
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In response to the earthquake, the avenues through which each respondent made
donations varied and were influenced by convenience and credibility regarding the
organization providing relief to Haiti. Because the Red Cross was viewettedilale
organization, a majority of monetary donations given by the respondents weréanad
the American Red Cross. In addition, the convenience offered by the American Red
Cross to make donations through texting contributed to respondents predominately
donating to this organization. All of the respondents made monetary, clothing, and/or
food donations to the Red Cross, another non-profit organization, or a Haitian church
(most were affiliated with the Red Cross).

While a distinction was not found in donation patterns between the respondents
involved in a Haitian organization and those who were not, there was a difference in
volunteer patterns between the two groups. Of the respondents who were able to
volunteer with an organization helping with the relief efforts, most of the respondents
were involved in a Haitian organization. Isabelle started a relief drilectioly money at
her local community college which she attended at the time for about two weeks. She
also helped pack donations made to the Red Cross at her local Community Center. Rose
helped organize and fold clothes at a local church for a few weeks.

I: Were you able to volunteer with any organizations tat were helping out with the relief
efforts in Haiti?

R: Oh yea....there was this church that was collectinthels so yea | worked over there. | worked
with them when they were organizing stuff ¢ikd folding and cleaning and stuff like that.

I: Why did you pick that?

R: I didn't know of anywhere else but Konbit Lakay waseady doing the clothing drive with
them and it was the last day and | guess nphad willing to go, well nobody else had time
and there was a lot of clothes still left s@ds just like okay | didn’'t have class that d&p, |
just kept going back over there and | saw teeded a lot of help and so from then on |
started working with them.

The respondents mentioned above are involved in a Haitian organization. Both

respondents volunteered on behalf of the Haitian organizations in which they held
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membership. The Haitian organizations served as bases of information for merhber
wanted to get involved with the relief efforts in Tampa as well as a netaalrkot those
who wanted to travel to Haiti.

Interestingly, while Dana and Timothy are not currently involved in aatait
organization they did volunteer their time during the relief efforts. Timothyneéred
his service with the Haitian Coalition and other faith-based organizations iparl &fa
helped transport all types of items that were being donated at the local Community
Center. Dana took her volunteer efforts abroad by actually going to Héitavmedical
organization. She translated for doctors and nurses during their visits to orphanages and
hospitals. For Dana it was a very emotional trip and she found herself cryiyglayer
While Dana and Timothy are not members of a Haitian organization, they used to be
members. So, their level of involvement during the relief efforts resehtbé
respondents who identified with a Haitian organization. Moreover, they still havé socia
ties to the Haitian organization in which they were involved in as well as othires |
local community which allowed them to stay informed about the relief effortsmpda
This continual connection was expressed by Timothy who shared how he found out about
volunteer and missionary opportunities after the earthquake through the various

organizations he once was a member of.

| discovered the opportunities through the variomsimunity organizations such as The Haitian
Coalition, several Haitian churches, and [Floridaugrsity]. The Haitian Alliance communicated
with me through text messages and email. The Hiadtiurches gave announcements during
church service on the various missionary effofforida University] put the message out through
email and announcements through various studeaharations such as Konbit Lakay.

For the respondents who were not able to volunteer during the relief efforts a

majority of them were not members of a Haitian organization. They commotdyg sta
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work/school schedule as a reason for not being able to volunteer during thefficrlief e

for Haiti. In the case of Ivy, a non-member, she did not feel a connectiontitétaiuse

she does not know anything about the country. Ivy’s parents never took her to Haiti and
she does not have a desire to go herself even after the earthquake. Whiedioyate
clothes to her church back home in Fort Lauderdale, Florida, she did not volunteer with
any organizations helping with the relief efforts:

I: Were you able to volunteer with any organizations dring the relief efforts?

R: No, | probably was but | didn't.

I: Is there a reason why you didn’t?

R: No, | just don’t usually volunteer....l know that’'sdha

I: You don't usually volunteer because?

R:..... no, just....either busy or doing something else.....matlsigainst volunteering, it's all
good. But I'm usually caught up, busy doing somaghélse and yea | didn’t even donate to the
Red Cross that’s so bad....but | did watch the speoialt.v.

vy had a nonchalant attitude when she expressed her reasoning for not volunidering
lack of connection to the country of Haiti and the culture can be seen as contributing
factors to her lackluster attitude especially since she noted she probaldliyaoe
volunteered. Based on her response the opportunity was there but not the desire. The
argument could be made that if she was involved in a Haitian organization thealesire t
help may have been greater since she more than likely would have felt a iconiettte
country through her involvement.

While only two of the respondents intensified their contact with family members
in Haiti after the earthquake, two of the respondents, including Isabelle, seghees
desire to go to Haiti after the earthquake. Isabelle, an active metribeglese de Dieu
de la Foi, has never been to Haiti. Most of her family members live in the Unaties.S
At first she did not want to step foot in Haiti because she knew she was going to be

labeled an American and she does not speak Creole very well. However, evéresince
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earthquake she wanted to go to Haiti especially to help out. Isabelle’s repfomot
going yet is the fact that she does not have a passport.
Anne expressed a constant desire to go to Haiti in order to see her fathex)s gra

however, her desire intensified after the earthquake.

Yea, after the earthquake | really wanted to gohseeit look like with my own personal eye and
see where my momma’s house was originally.....andyfldang | can help her with getting things
back together or selling stuff or anything liketthause all my siblings are here. The only person
she really has in Haiti to help her is my aunts.

An increased desire to go to Haiti was expressed by respondents who wereasrrabe
Haitian organization. Both Isabelle and Anne continue to explore their ethnidydenti
through their involvement in their Haitian organization and are pleased to lean mor
about their cultural heritage through the organizations. Isabelle’s iiteingesire to go
to Haiti after the earthquake was fostered by her emotional reactioa ¢atthquake. As
a student majoring in public health, she desires to help others. The combination of
Isabelle’s passion to help and a strong sense of connection to the Haitian culture
contributed to her wish to go to Haiti. In contrast to Isabelle, Anne has beertito Hai
twice but has not been back since 2000. Her intensified desire to go to Hathafter
earthquake was attributed more so to helping her mom rebuild her home and fimtally vis
her father’s grave. In response to the earthquake a desire to connect to émes" par
native land was expressed. In response to a significant event, ethnic affirozat take
place where an individual explores their cultural roots for the first time edandual
reconnects with one’s ethnic group. In the case of Isabelle and Anne, ethmatabfir

in terms of exploring her parent’s native home for the first time is taking pdac

Isabelle; Anne, on the other hand is reconnecting to a country she once knew.
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In response to the earthquake, a shift in ethnic identification was not expressed by
any of the respondents. However, the actions and desires of a few respondents did
transform. For the respondents who had relationships with family members ipridaiti
to the earthquake, they increased their remittances and phone calls yoniemibers
after the earthquake. However, for the respondents who had not established ahglations
with family members in Haiti prior to the earthquake, a relationship was nntatett
after the earthquake. In fact, a majority of the respondents expressedeat fiodn of
communication with family in Haiti by way of parents. Many of the respondents
unfamiliarity with family members in Haiti prior to the earthquake did not spark a
longing to reconnect after the earthquake. Unsurprisingly, one featued! tiet
respondents (members and non-members of Haitian organizations) did share was a
willingness to help out during the relief efforts, particularly with moryesad clothing
donations. However, a distinction was made between members and non members of a
Haitian organization or even past involvement. Respondents who were able to volunteer
with an organization during the relief efforts were mostly individuals whe wembers
of a Haitian organization. Active involvement in a Haitian organization provided
members with an avenue to stay informed about volunteer opportunities in Tarntipa
relief efforts in Haiti. Ethnic affirmation was expressed by a fevhefréspondents, as

the respondents talked about a desire to visit Haiti after the earthquake.
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Chapter Seven: Conclusion

The goals of this thesis were to examine the ethnic identities of secondtigenera
young Haitian adults, specifically looking at how and why they chose to dtiinica
identify. Secondly, | examined why second generation Haitians chose to be invoéved i
Haitian organization and how they self reported their experiences had ieftiLigvacr
ethnic identities. Lastly, | compared second generation Haitians involvedaiianH
organization and the respondents who were not and examined how they described the
effects of the earthquake on their ethnic identities, loyalty to familyredesvisit Haiti,
and how they responded to the earthquake.

My findings on the ethnic identities of the second generation Haitians contribute
to the existing literature on ethnic identity development in young adulthood. aysen
of the self-reported data provided by the respondents illustrated that the dexrglopia
mature, secure ethnic identity is still ongoing even in young adulthood. Iwilim¢he
literature on ethnic identity development in young adulthood, my findings showed ethnic
identities can be contextual and still unresolved (Syed & Azmitia 2009; Syed et al. 2007)
Ethnic identification among the respondents varied and different factors influenired the
self-identification. The respondents were in different stages in terethmit identity
development; some expressed an unexamined identity, others were still exjbleiing
cultural heritage, and some of the respondents expressed a mature, beotirdezttity.

Rumbaut (1993) identifies four ethnicities that immigrants can adopt: pan-ethnic,

foreign national, hyphenated American, or American national. These identites we
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adopted by the respondents for different reasons. A hyphenated-Americaty identi
(Haitian-American) was adopted by several of the respondents but thelati@hicad
different meanings within the group. Some of the respondents talked about a strong
presence of the Haitian culture in their lives growing up, specifically in the homeh w
influenced how they ethnically identified as young adults. Prior researcindi fa
context and ethnic identity development supports this finding (Jiménez 2004; Umana-
Taylor & Fine 2004; Phinney, Irma, Nava, & Huang 2001). The Haitian-American
identity was also adopted due to the labels outsiders placed on the responddats. Whi
Nagel (1994) points out, pan-ethnic identities such as West Indian or blastecafrom
outsiders’ and the nation’s homogenization of diverse groups, my findings also suggest
that labeling can also take place by members of one’s own ethnic group butiam telat
foreign-born national identities (Haitian). Respondents who reported a Harancan
identity claimed this identity in certain situations. Kasinitz et al. (28@&)d that around
other Asian-Americans, Asian Americans self-identified on a nationdl (Enese,
Japanese) and around blacks and whites they were Asian-American. My findings
revealed the same trend, but interesting, claiming a foreign-nationétydgiaitian)
when one was not born in Haiti or does not possess a non-native accent brings up an issue
of authenticity. This finding is an area that the literature on ethnic ideegtysto
further address.

Even with the issue of ethnic authenticity, some of the respondents did self-
identify as solely “Haitian” due to a resistance to outside labels, pgastfgarejudice and
discrimination, or a desire to disassociate with their proximal group éhfrdanericans).

Waters (2001) points out that a national identity (even if they were not born in the
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country of origin) may be adopted in order to resist outsiders’ categorizatidresmaf t

French et al.’s (2000, 2006) studies illustrated that acts of prejudice anchaiation

can motivate the exploration of one’s ethnic heritage. For the respondents who adopted a
pan-ethnic/foreign national identity (black, Haitian) they acknowlédige role race

played in their lives. Even though how the respondents ethnically identified djffere

based on the stages of ethnic identity development outlined by Phinney (1993, 1989), the
respondents overall were in the exploration stage of development. Based on theaeports
few of the respondents seemed to possess mature and secure ethnic identities:, dowe
few of the respondents reported ethnic identities that they solely attribuitesl t

nationality of their parents. According the Phinney’s (1993, 1989) ethnic identity
development model, the respondents who chose to identify as Haitian because their
parents were Haitian can be seen as still in the unexamined stage. Thesfordetgnic
identity development among the respondents were supported by past researchlyespecia
with respect to ethnic identity exploration being present in young adulthood. Some of the
findings add to the existing literature on ethnic identity development ayoumyg

adults.

The second goal of my study was to examine why second generation Haitians
chose to be involved in Haitian organizations and how they reported their experiences
had influenced their ethnic identities. The perceived influence of being/ed/ol
Haitian organizations, more specifically on a college campus, on the ethnitiedentti
the respondents aligned with the research on ethnic organizations (Inkelas 2004sSidani
2004). While some of the respondents could not pinpoint where their desire to join a

Haitian organization came from, they had no problem expressing how their involvement
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(learning about different aspects of the Haitian culture) helped build awsameks
understanding of the Haitian culture. For the respondents who joined a Haitian
organization based on a desire to learn more about the Haitian culture, threwiagh
they talked about how their involvement influenced their ethnic identity ilbestthe
movement from an unexamined stage to an exploration stage. Exploration, the second
stage in Phinney’s (1993,1989) three-stage model, entails an intense omerEe’s
culture through several avenues such as reading, participating and goirtgri cul
events, and interacting with people. Respondents involved in a Haitian organization
outside the college campus reported their participation in a Haitian congnedrast
literature on religious organizations in relation to ethnic identity points out how these
organizations support the preservation of traditional culture (Yang 1999; Bankston &
Zhou 1995). My findings support previous literature on religious participation and ethnic
identity. The respondents who were members of the Haitian church, L'egliseud®i
la Foi, attended because of the preservation of Haitian language (through songs and
sermons). In comparison to ethnic organizations on college campuses where the
demographic composition is typically homogenous, the heterogeneous demographics at
churches allows for the interaction of individuals from different backgrounds and a
wealth of cultural knowledge to be disseminated between generations. Theidrstinct
ethnic organizations represented in this study highlight how these organizaterms ca
different cultural needs for second generation immigrants, but both typegaoizations
serve an important purpose.

The lack of involvement in a Haitian organization by the respondents was

mediated by different factors. In her study on second generation AsiancAnseand
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their lack of involvement in Asian American organizations, Kibria (2002) found that
involvement in an ethnic organization at times can limit one’s freedom of choice and
promote group conformity. One of the respondents expressed an attitude of not feeling
obligated to one culture (Haitian or American); she preferred to be he&sether
reason respondents did not join a Haitian organization was due to an issue of ethnic
authenticity which is highlighted by Jiménez (2004) in his study on multiethnic Erexic
Americans. Another group of respondents were not involved in Haitian organizations or
any other organization for that matter due to a lack of opportunity and time catsstrai
with jobs and school schedules. My findings on organizational involvement were
supported by the existing literature on this topic and more importantly they ceidftire
significance of ethnic organizations in the lives of second generation imnsigrant

An interesting group within the non-member group involved respondents who
were in a Haitian organization in the past. Smith’s (2006) work on the life course of
transitional second and 1.5 generation Mexican immigrants informs my findoge S
of the older respondents were not as involved in Haitian organizations or any other
organization due to their new responsibilities as spouses, in addition to having. careers

In comparing the respondents who were involved in Haitian organizations and
those not involved, | explored if involvement in an ethnic organization appeared to
influence what the respondents said in terms of how the earthquake affectethtieir
identities, loyalty to family, desire to visit Haiti and what they repoirtedrms of their
response to the earthquake. Involvement in a Haitian organization did appear to influence
what the respondents said about their loyalty to their family. The respondents who

intensified their connection with family members in Haiti were past mesvdfex Haitian
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organization. The respondents’ past involvement in the organization cultivated an
awareness and understanding of the Haitian culture that stayed with themtev#dregf
discontinued their membership. In comparison, the way in which the rest of the
respondents described their loyalty to their family members in Hagti ¢ earthquake
illustrated relationships that did not change. A feeling of disconnection betaedy f
members in Haiti and respondents was prevalent due to unfamiliarity siatthquake
presented an opportunity for the respondents to learn more about and connect to family
members in Haiti. However, the unfamiliarity with family members in Heitia
majority of the respondents less inclined to establish relationships. Whiitetature on
ethnic renewal does not address its influence on family relations, | bedis\iantling
contributes to the literature on significant events. The focus on ethnic idanyponse
to a significant event neglects to address other aspects of one’s lifarttz mfluenced.
This finding | believe draws attention to the group | focused on for this study, second
generation immigrants; | will revisit this point further along in thidisac

In terms of transnational ties, significant events, specifically natiisasters, can
intensify transnational ties. Based on my findings those ties would have to have bee
established prior to the disaster. All of the respondents found a way to make monetary
clothing donations to the relief efforts. However, the difference between the two
comparison groups was their volunteer efforts. Involvement in a Haitian orgganiaa
even past involvement provided an avenue for individuals to readily volunteer with the
relief efforts. Ethnic organizations according to Smith (2008) “provide a means of
perpetuating friendship, neighborhood, church, school and family connections.....” (pg.

69). My findings support Smith’s assertion; connections fostered in ethnic orty@msza
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help individuals stay connected to the ethnic community they identify with whickheas
case for some of the respondents after the earthquake. Non-membersdahowd@nd
work schedules for their inability to volunteer after the earthquake. But,rdiadi can
also account for the reason some of the non-members were not involved in Haitian
organizations.

In terms of how the respondents described the effects of the earthquake on their
ethnic identities, ethnic affirmation with respect to a shift in identiboavas not
expressed, but ethnic affirmation in terms of a desire to explore Hditi€dirst time
was expressed by one respondent and reconnecting to the country by anothegyéoth w
members of Haitian organizations. It should be pointed out that the literature on ethnic
renewal in relation to significant events typically focuses on political evieoeh{ing
2010; Portes & Rumbaut 2001; Nagel 1995; Maultsby 1983) rather than natural disasters
(Davis 1993). More importantly, the research on ethnic identity and naturakbdssast
focuses on the people directly affected by the disaster in the home countrysddsche
is unique in that it adds to the existing literature on significant eventageetdocuses
on second generation immigrants. But it also speaks to the need for scholars to furthe
explore Diaspora populations in response to significant events, more spgaifatalial
disasters.

The limited amount of respondents that expressed ethnic affirmation can be
attributed to my attention to second generation immigrations. The respordistaiste
from Haiti leaves them shielded from the harsh reality of survival many éfalians in
tent cities have to face. Another reason can be attributed to the timing of thevktally

also speaks to one of the limitations. The data from the study by Roehling et al, (2010)
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which examined ethnic identity development among Latino and White youth, was
collected during the height of the national debate about immigration policy. Tihg tin

my interviews may be seen as a limitation. The earthquake occurred in the month of
January and | interviewed my respondents from the beginning of September ustidithe

of October leaving a seven month gap in which the enthusiasm and concern surrounding
Haiti might have diminished drastically. If | had a chance to conduct theiger
immediately after the earthquake | may have obtained different findingswBulld such
findings illustrate a change in ethnic identities of the respondents or wouldr obta
artificial responses? | witnessed countless individuals express a dagiréat Haiti after

the earthquake, but the number of individuals who actually took the trip was limited. So,
this disadvantage could also be seen as an advantage. Because respondent®veste rem
enough from the initial event, it allowed me to capture the long term effects of a
significant event on ethnic identity.

Another limitation to my study was the predominance of college educated
respondents. The college environment provides a unique opportunity for individuals to
explore their ethnic heritage. The college campus is inundated with student digasiza
such as ethnic organizations for minority students. In addition, diversity on college
campuses allows for the exploration of all types of cultures and the atifirmof one’s
own culture. How might the experiences of a high school graduate in comparison to a
college graduate differ? Would interviews with non-college graduatesdhgbther
modes of socialization (e.g. workplace, neighborhood) in helping cultivate ethnic

identities?
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| had no issues recruiting individuals who were members of a Haitian
organization; however, the more challenging part to my study was regnmdividuals
who were not members of Haitian organizations. The label non-member and noémber
Haitian organization was given to the respondents based on their status during
recruitment. Consequently, by using this method of labeling, the current status of
involvement for “non-involved” respondents negated prior involvement in a Haitian
organization. | found this issue both a limitation and an advantage to my study. A
limitation was that “non-involved” respondents shared experiences thatimédes &
the involved respondents which limited my ability to compare the experiences of both
comparison groups. For example, the volunteer efforts demonstrated by “non-involved”
respondents who had past involvement with a Haitian organization were similar to
“involved” respondent. However, by having “non-involved” respondents who did have
prior involvement in a Haitian organization it allowed me to illuminate the shift i
involvement in relation to transitional life stages. For the respondents who used to be
involved, new responsibilities and desires to pursue new goals influenced their
involvement in a Haitian organization.

The impact of Haitian organizations in the lives of the young Haitian adudts wa
undeniable. The organizations helped the respondents connect to their heritage and
maintain cultural practices and traditions. At L’eglise de Dieu de la Foietp®ndents
were able to maintain the Haitian language by singing hymns every Sundéye For
respondents involved in Konbit Lakay, singing the national anthem every Friday and
learning about Haiti’s election helps them stay connected. Unfortunatetizefo

respondents it was not until college that this cultural information was digtbvEven if
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an individual claims a Haitian identity that does not necessarily mean they ha
committed an explored their ethnic identity. Ethnic organizations are spaces whe
individuals can explore unexamined identities through the sources of information
provided by the organization. They can also provide individuals who are exploring their
ethnic identities a space to be around individuals from their ethnic group and move
towards secure, mature identities. For individuals who have a mature, securg,identit
ethnic organizations can also provide a space to be around individuals from the same
ethnic group and help maintain their cultural roots.

A major implication of my study would be the implementation of more ethnic
organizations in middle and high schools. A majority of the respondents were active in
several organizations in middle school and high school but no one mentioned an ethnic
organization. The desire to learn more about the Haitian culture was the motisatorg
for most of the respondents to join Konbit Lakay. But, why must students wait until
college in order to gain this information? More importantly, not all high school students
attend college so organizations and programs promoting different ethnic groups should be
put in place earlier in the lives of young adults. Rather than have high schoahHaiti
students show symbolic ethnicity by expressing pride for their cultuyeoontaiti’s
Flag Day, May 18, by having Haitian organizations in the schools they would strengthen
their pride in the culture through knowledge rather than symbolic means. Arsedrea
presence of ethnic organizations in middle and high schools could possibly buffer the
progression of assimilation by second generation immigrants. Also, thea$qamke and
knowledge expressed by the respondents in this study would be well established prior to

young adulthood thereby diminishing the issues of authenticity faced by many.
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