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Jack Nelson (1991) has long pointed out, teacher self-censorship is
perhaps the most pervasive form of censorship in American education .
Unfortunately, teacher silence or indifference on lesbian/gay material
and lesbian and gay students is not neutral, and may in fact perpetuate
intolerance and cruelty among young people in schools .

Much of teacher preparation, of course, takes place in liberal
arts courses . Thus, these days prospective teachers may well study
lesbian/gay material in courses such as history and sociology. Even
equipped with such knowledge, however, social studies methods
professors may still need to reinforce its educational importance .
Methods instructors will also need to educate prospective teachers in
how to "translate" sometimes provocative scholarly content into
subject matter suitable for the school curriculum (see Thornton, 2001d) .
Such modeling is essential if classroom teachers' treatment of lesbian/
gay material is to become a reality in schools .

Teacher educators also have important work to do with their
students on the implicit curriculum . For example, lesbian and gay
students have the same rights to an adequate education as other
children. Frequently, however, this is denied them (Human Rights
Watch, 2001). It is clear that teachers can make a difference for these
youngsters. Teacher educators should forcefully point out that teachers
who ignore harassment of lesbian and gay students, for instance, have
made a decision, consciously or unconsciously, that neglects both the
opportunity to educate heterosexual students and to give gay students
a fair chance to reach their potential . Prospective teachers can also be
taught to listen more carefully to their students since, in some cases,
teachers may be the only responsible adults to whom lesbian and gay
students can turn .

Perspectives in this Special Issue

Although all of the contributors to this special issue agree that
gay/lesbian material and gay and lesbian students must receive more
attention than has historically been the case in social studies education,
their perspectives sometimes differ in significant respects from each
other and from mine . Some authors raise matters that have so far gone
unmentioned in this article, such as bisexual and transgender persons .
Some frame their case mainly in terms of tolerance within a more
inclusive curriculum, while others call for fundamental changes in
our conceptions of citizenship and gender relations . Whatever
perspective is adopted, however, there is no doubt that - singly or
wholly - this collection of articles challenges social studies business-
as-usual. It is probably fair to say that the authors would agree that
the tradition of ignoring all gay and lesbian matters cannot continue
if social studies educators take seriously their own rhetoric .
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The first section of this special issue includes theory and
research articles on matters related to sexual identity and/or
homophobia. The first, by Patricia Avery, concerns "political
socialization, tolerance, and sexual identity." Avery extends
longstanding social studies concern for the first two ideas to their
interconnections with sexual identity. Avery contends that it is "neither
realistic nor desirable" that all groups in a democratic society like each
other. They must, however, respect the basic civil rights of all members
of society, even for those individuals and groups with whom they
strongly disagree . Thus, it is troubling that only a small minority of
adolescents regards tolerance as a duty of citizenship . Two research
findings that she reports seem especially important for social studies
educators to note. First, intolerance of "other" seems significantly
correlated with right-wing authoritarianism. Second, higher levels of
education are positively correlated with tolerance . These findings
suggest to Avery that the demands of citizenship require far more
attention to lesbian/gay material in social studies .

Kathy Bickmore is also concerned with citizenship education .
She emphasizes that basic justice requires confronting the "mutually-
reinforcing problems of sexism and heterosexism ." Bickmore strongly
argues that, while intervention procedures (regarding harassment, for
example) and knowledge and skills are all needed, they are not enough .
Patterns of relationships must also be addressed, and this entails
challenging today's pervasive "heteronormativity," or the assumption
that heterosexuality is the norm against which all else is evaluated .

Margaret Smith Crocco, too, is concerned with the equity
demands of citizenship . Because changes in school classrooms and
hallways will not occur without teachers changing, she focuses on
educating the educators about gender and sexuality . Specifically, she
describes how her students in a class on diversity have responded to
methods of treating gay/lesbian material and assuring the well being
of lesbian and gay youngsters . The results from several years of offering
the course are heartening; unfortunately, however, such efforts in
teacher education appear to be rare. Crocco makes a number of
suggestions about instructional methods and materials that should
be helpful to both teachers and teacher educators .

Next, Linda S. Levstik and Jeanette Groth explore gender and
sexuality in an eighth-grade U . S. history unit . The unit is on
antebellum America; however, unlike the usual "male" history
approach, this unit is taught through the lens of women's experience .
Rather than gender being an unacknowledged subtext in classrooms
and curricula, Levstik and Groth use it as an analytic tool for
investigating human experience . Interwoven with the account of the
enacted curriculum is a complementary analysis of how the "safety"
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on gender experienced by the children in this classroom contrasts with
a hostile world beyond the classroom door .

Social justice is the keynote of the final article in this section .
Nancye McCrary's study explores the story of Jeff, a teenage boy who
committed suicide because he was gay. (Suicide is a tragically common
occurrence among homosexual youth) . She examines how "Jeff's
Story," an interactive web-based multimedia exercise, can be used to
empathize with the boy's feelings. She argues that empathy is essential
if such tragedies as Jeff's are to be mitigated; however, empathy will
only develop if we can relate to or imagine the condition of the "other ."

The next section of articles takes us to classrooms and to
reflections on teaching about sexual identity and homophobia . Kevin
Franck reports how homophobia works and is challenged at a Harlem
secondary school . Nearly all of the students are of color and come
from underprivileged backgrounds. Despite their lives being shaped
by oppression, Franck notes, they themselves often oppress on the
basis of sexuality. He argues that homophobia is not an isolated
problem that can be solved alone. Rather, he locates it at the intersection
of race, class, and gender. In a related vein, Heather Oesterreich writes
about transforming civic education for purposes of social justice,
arguing that educating against heteronormativity is an indispensable
element of social justice and describing how she has approached this
in a college course on diversity. Pointedly, she notes that most people's
heteronormativity results in one-dimensional identifications of lesbian
and gay people in which the persons with whom they share sexual
activity characterize their entire identities. Finally, Brian Marchman
reflects on his experiences with teaching a ninth grade civics unit on
homophobia as part of the students' larger exploration of tolerance,
diversity, and multiculturalism in American society.

Rounding out this special issue are two book reviews . Keith
Barton reports on three recent books about masculinity and schooling,
a subject that has attracted growing attention as a major educational
issue in recent years . This attention has not been confined to the United
States, but also extends to other nations such as Australia and the
United Kingdom. Finally, Nina Asher reviews an educational video,
developed specifically for K-12 teachers and teacher educators, on
talking about gay issues in schools . She also reviews an anthology of
writings by lesbian and gay youth . Although this anthology was not
written specifically for educators and students, Asher says it is a useful
resource for young people who may be struggling with or attempting
to clarify their sexual identities .
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Conclusion

In this introductory article, I have argued that lesbian and gay
subject matter and people are undeniably visible elements of American
society today. As the other authors in this special issue and I agree,
educators' silence in these circumstances can only perpetuate
ignorance and allow bigotry to go unchallenged in the school
experience both outside (and sometimes inside) the classroom . All of
us have suggested some methods for classroom teachers and some
concerns for teacher educators so that sexual identity issues are suitably
dealt with in the social studies curriculum. Social studies educators
can no longer wash their hands of these matters . As with other groups,
we should strive to teach for tolerance and understanding, and thereby
affirm the humanity of all .

Notes
I am grateful to Margaret Smith Crocco and the anonymous reviewers for their

critiques of an earlier version of this article .

References
Baldwin, J . (1963) . Giovanni's Room . London: Corgi Books . Originally published 1956 .
Bone, R. A . (1968). The Negro novel in America . (rev. ed .) New Haven: Yale University

Press.
Casper, V., Schultz, S ., and Wickens, E. (1992) . Breaking the silences: Lesbian and gay

parents and the schools . Teachers College Record, 94, 109-137 .
Chauncey, G . (1994) . Gay New York: Gender, urban culture, and the making of the gay male

world, 1890-1940. New York : Basic Books .
Cook, B . W. (1992). Eleanor Roosevelt, Volume 1, 1884-1933 . New York: Penguin.
Crocco, M. S . (1997). Making time for women's historyOWhen your survey course is

already filled to overflowing. Social Education, 61, 32-37.
Crocco, M . S. (2001) . The missing discourse about gender and sexuality in the social

studies. Theory into Practice, 40, 65-71 .
Eisner, E . W. (1979) . The educational imagination : On the design and evaluation of school

programs . New York: Macmillan .
Greene, M . (1993) . Diversity and inclusion: Toward a curriculum for human beings.

Teachers College Record, 95, 211-221 .
Hamilton, G . (2000) . Listening, learning, and talking it through . In R . Vinz (Ed .),

Becoming (other)wise (pp. 89-119) . Portsmouth, NH: Heinemann .
Human Rights Watch . (2001) . Hatred in the hallways : Violence and discrimination against

lesbian, gay, bisexual, and transgender students in U . S . schools . New York: Human
Rights Watch.

Lerner, S . (2001) . Straightness 101: Christian conservatives take their antigay campaign
to the schools . Village Voice, May 8, 61-63 .

Malinowitz, H . (1995) . Textual orientations: Lesbian and gay students and the making of
discourse communities . Portsmouth, NH: Boynton/Cook .

Marquis, C . (2001) . Military's discharge of gays increased 17 percent in 2000. New York
Times, June 2, A9 .

Nelson, J . L. (1991) . Communities, local to national, as influences on social studies
education. In J . P. Shaver (Ed .), Handbook of Research on Social Studies Teaching
and Learning (pp . 332-341) . New York: Macmillan .

Noddings, N . (1992) . Social studies and feminism. Theory and Research in Social Education,
20, 230-241 .

1 88

	

Spring 2002



Noddings, N . (1999) . Caring and competence . In G . A . Griffin, The education of teachers
(98"' yearbook of the National Society for the Study of Education, Part I, pp .
205-220) . Chicago : University of Chicago Press.

Noddings, N . (2002) . Starting at home : Caring and social policy . Berkeley : University of
California Press.

Ousby, I . (Ed .) . (1993) . Cambridge guide to literature in English (2" d ed ., pp . 52-53) .
Cambridge, U . K. : Cambridge University Press .

Thornton, S. J . (1994) . The social studies near century's end: Reconsidering patterns of
curriculum and instruction . In L . Darling-Hammond (Ed .), Review of research
in education, 20 (pp . 223-254) . Washington, DC : American Educational
Research Association.

Thornton, S . J . (2001a) . Legitimacy in the social studies curriculum . In L . Corno (Ed .),
Education across a century: The centennial volume (100th yearbook of the National
Society for the Study of Education, Part I, pp . 185-204) . Chicago: University
of Chicago Press .

Thornton, S . J . (2001b) . Subject specific teaching methods : History. In J . Brophy, (Ed .),
Subject-specific instructional methods and activities (pp . 291-314) . Oxford :
Elsevier Science .

Thornton, S. J. (2001c) . Educating the educators : Rethinking subject matter and methods .
Theory into Practice, 40, 72-78 .

Thornton, S . J . (2001d) . From content to subject matter . The Social Studies, 92, 237-242.
Wade, R . (1995) . Diversity taboos : Religion and sexual orientation in the social studies

classroom. Social Studies and the Young Learner, 7 (4), 19-22 .

Author
STEPHEN J. THORNTON is Associate Professor of Social Studies
Education in the Department of Arts and Humanities at Teachers
College, Columbia University, New York, NY 10027 .

Spring 2002

	

1 89



Theory and Research in Social Education
Spring 2002, Volume 30, Number 2, pp . 190-197
© College and University Faculty Assembly
of National Council for the Social Studies

Political Socialization, Tolerance, and Sexual Identity

Patricia G . Avery
University of Minnesota

Abstract
Key concepts in political socialization, tolerance, groups, rights and
responsibilities can be used to understand the way in which young people
struggle with sexual identity issues. Educators may promote greater tolerance
for homosexuality among heterosexuals by situating sexual identity issues
within a broader discussion of democratic principles . At the same time, one
of the basic principles of a democracy, majority rule with respect for minority
rights, gives voice to the concerns of gay and lesbian youth .

For almost 15 years, I have been thinking about how societies
treat individuals or groups who differ from the majority, either by
their religion, ethnicity, beliefs, or sexual orientation . My interest
centers not on whether the majority "approves" of or "likes" the
"other," but whether persons in the dominant group are willing to
acknowledge the basic civil liberties of minority or extremist groups .
Are they willing to allow the "other" to make a speech in their city?
Would they allow the "other" to gather with like-minded people and
engage in protest activities? This may seem a minimal aspiration for
human interactions, but I contend that it is neither realistic nor
desirable for all of us to "approve" of and "like" one another . Consider
the following list of groups : the Aryan Nation, atheists, Christian
fundamentalists, Gay-Lesbian Alliance, Ku Klux Klan, National Rifle
Association, Nazis, People for the Ethical Treatment of Animals (PETA),
pro-choice, and pro-life groups . If, like most people, you have
developed a set of values and beliefs that guides the way in which
you think about life, then you will most likely be able to identify at
least one group that violates your core convictions . Are you willing
to accord that group the right to free speech? The right to assemble?
The right to distribute pamphlets expressing its beliefs? If so, then
you are demonstrating, according to Nie, Junn, and Stehlik-Barry
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(1996), one of the characteristics of an "enlightened citizen" : political
tolerance .

Political tolerance is the willingness to accord basic civil
liberties to individuals or groups one dislikes or with whom one
disagrees. Individually and with others, I have conducted studies of
political tolerance among adolescents (Avery 1988, 1992; Avery, Bird,
Johnston, Sullivan, & Thathammer, 1992 ; Thalhammer, Wood, Bird,
Avery, & Sullivan, 1994). Because tolerance is predicated on the dislike
or disapproval of the "other," we have asked young people ages 12 to
18 to identify their "least-liked" group from a list of social and political
groups, and then to indicate whether they would be willing to extend
specific civil liberties to that group . I have been surprised at how
often young people have chosen gay rights organizations as their
"least-liked group" (typically, 30-35% of males and 10-15% of females
have chosen organizations associated with gay and lesbian issues) .
Given that the list includes groups such as the Nazis and the Ku Klux
Klan whose violent, heinous actions are well documented, I have been
perplexed at the students' choice of gay rights organizations . I suspect,
however, that for most young people, groups such as the Nazis and
the Ku Klux Klan are far removed from their everyday lives . Such
groups are found in the pages of their history texts, and represent
very little real threat to them. Issues related to sexual orientation,
behavior, and identity, however, are very much a part of the
adolescent's world .

Adolescents are often concerned with questions that revolve
around their identity : Who am I? Where do I fit in? Who do I want to
be? What do I believe in? Such questions transcend the boundaries
of social, personal, sexual, and political identity. Psychoanalyst Erik
Erikson (1968), a student of Sigmund Freud, viewed the process of
identity formation as the primary task of adolescence . It involves
taking into account how others see them and how they see others .
For most young people, the establishment of an identity is a formidable,
and sometimes painful, task . But for homosexual adolescents, it is
particularly difficult . One of the major stresses for homosexual
adolescents is the social intolerance they perceive from others toward
homosexuals (Hershberger & D'Augelli, 1995) . That social intolerance
springs in part from other youth's struggle for personal identity, and
their need to distinguish themselves from groups they perceive as
different or even deviant .

In this brief essay, I place the adolescent's concern with sexual
identity within the broader context of political socialization . Political
socialization is about how a society transmits its political values and
norms to young people, and about how youth interpret and give
meaning to those values and norms to develop their civic identity. It
is about our understanding of how a society distributes power, makes
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decisions, accords rights, and defines responsibilities . The way in
which youth come to think about the concepts of groups, rights, and
responsibilities is very much a part of their struggle to achieve an
identity; it is also within this context that adolescents form their
attitudes toward gays and lesbians .

I look first at how young people's concept of groups, rights,
and responsibilities intersect with their attitudes toward minority
groups, particularly homosexuals . I contend that the way in which
adolescents understand groups, rights, and responsibilities is reflected
in their level of political tolerance . Because the concept of tolerance is
so central to democratic life, I then describe the correlates of tolerance
and how education can play a role in promoting greater tolerance .

Key Concepts in Adolescent Political Socialization

"In groups" and "out groups"
Psychologists find that we naturally categorize people into

groups-those "like us" (the "in group") and those "not like us" (the
"out group") . Groups play an important part in helping adolescents
decide who they are and who they want to be. These categorizations
help young people to make sense of the world, and to develop their
own identity. But they can also act to reinforce prejudices and
stereotypes .

Media, school, parents, and friends often convey the message
that heterosexuality is socially acceptable, but that homosexuality is
aberrant, if not immoral, behavior. Because young people have a strong
need for social acceptance, they are particularly influenced by societal
norms. Young people who are insecure about their sexual identity
may demonstrate intolerant attitudes toward homosexuals as a means
of reassuring themselves (and telling those around them) of their
membership in the dominant, "in group." Gay and lesbian adolescents,
however, are likely to experience feelings of profound isolation,
coupled with a sense of cognitive dissonance, because they are aware
that the socially approved sexual orientation is in conflict with their
own.

In social studies classes, young people are likely to learn about
the power of groups to effect social change . The Civil Rights
Movement, the Women's Movement, and the Labor Movement, for
example, made substantial strides in securing the rights of ethnic
minorities, women, and labor in the past century. So too, many would
argue, has the Gay Rights Movement. But while one is quite likely to
find descriptions of the 1963 Civil Rights March on Washington, the
passage of the 19th amendment, and the adoption of minimum wage
laws in U .S. history and civics textbooks, it is unlikely that one will
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find mention of Gay Pride Day or the Stonewall Riots of 1969 (Avery
& Simmons, 2000), much less the sexual identity of gays and lesbians
such as James Baldwin, Willa Cather, or John Maynard Keynes .

Homosexual adolescents, then, are unlikely to hear any voices
with whom they can identify, or to see themselves as potentially part
of a broader political movement. And neither homosexual nor
heterosexual adolescents are likely to see the struggle for gay and
lesbian rights as part of an ongoing democratic dialogue that promotes
inclusion instead of exclusion.

Rights and Responsibilities
Adolescents have a keen interest in their increasing rights and

responsibilities in the adult world. U.S. adolescents and adults place
much more emphasis on their rights as citizens than on their
responsibilities (Conover, Crewe, & Searing, 1991 ; Conover & Searing,
2000). Beyond the traditional responsibilities of voting, serving on a
jury, and obeying the law, most U.S. citizens see the assumption of
responsibilities as a choice . To join a political party, participate in civic
activities, or write a letter to a legislator may be "good," but these
activities are "above and beyond" the duties of citizenship .

Although most adolescents (and adults) are quick to assert
their rights, particularly the right to freedom of expression, they
typically show much less understanding of how those rights are
accorded to everyone and how they contribute to the sustenance of a
democracy . Most citizens do not readily demonstrate an
understanding of the ways in which diversity of belief might enhance
deliberation about public issues, or act to develop a better
understanding of the "common good."

Since the 1950s, political scientists have measured the degree
to which adults profess a belief in rights such as making a speech in a
community, and the willingness to extend that right to those who are
viewed as nonconformists (Stouffer, 1955) . Numerous studies show
that support for rights decreases when people are asked about the
rights of specific groups, particularly those groups with whom people
strongly disagree (Avery et al ., 1992; Conover & Searing, 2000; Hahn,
1998; Sullivan, Piereson, & Marcus, 1982) . The percentage of adults
willing to extend basic civil liberties to homosexuals has increased
over the years ; in 1977, only 62% of adults surveyed said they would
be willing to allow a homosexual to give a speech in their city ; by
1994, this percentage had increased to 79% (Vogt, 1997, p . 94) . Still,
one in five individuals would deny a gay or lesbian person the basic
right of free expression. And when college freshmen, traditionally a
fairly liberal group, were queried in the annual UCLA survey as to
whether "it is important to have laws prohibiting homosexual
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relationships," one in four said yes (Higher Education Research
Institute, 2002) .

In a recent set of interviews with almost 400 adolescents from
four distinct communities in the U .S ., student support for the "right
to be a homosexual" ranked 11th in a set of 12 rights . Only 53% of the
students felt citizens have a duty to "defend the rights of minorities,"
and less than one in five students regarded tolerance as a duty of
citizenship (Conover & Searing, 2000). U.S. citizens have typically
been less comfortable with the concept of "duties and responsibilities"
in comparison to citizens in other countries (Torney-Purta, Lehmann,
Oswald, & Schulz, 2001), but in the interviews conducted by Conover
and Searing, one-fourth of the students failed to see any connection
between tolerance and citizenship . Yet political philosophers regard
tolerance as one of the central tenets of a democracy. Nie et al . (1996)
state that "tolerance signals a fundamental commitment to the rules
of the democratic game . . . Citizens who are committed to tolerance are
in effect declaring their support for the protection of a free and open
society" (p . 29) .

Correlates of Political Tolerance
When the research on political tolerance was in its infancy, it

was thought that demographic variables were the most important
predictors of tolerance (e .g ., older persons and those from a higher
socio-economic status tended to demonstrate higher levels of
tolerance). Research still suggests that males are more likely to
demonstrate intolerance toward homosexuals than are females,
perhaps in part because our society places such a high value on
traditionally masculine characteristics . But recent research on political
tolerance also indicates that personality and cognitive characteristics
are generally more important than demographic variables in predicting
levels of tolerance . Across the studies on tolerance for lesbians and
gays, as well as for the "disliked other," one personality characteristic
stands out as particularly powerful in predicting intolerance :
authoritarianism, and more specifically, right-wing authoritarianism
(Basow & Johnson, 2000; Whitley & Lee, 2000; Wood et al., 1994) .
Authoritarian personalities are more likely to perceive a greater
"threat" from groups who are different from themselves, and to
envision extreme consequences when these groups' basic civil liberties
are exercised . For example, in a study in which intolerant young people
were asked what might happen if their least-liked group were allowed
to make a speech in their city, they were likely to envision physical
violence and chaos. When students who demonstrated greater
tolerance were asked the same question, they were more likely to see
the parties involved able to reach compromise (Wood et al ., 1994) .
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The Role of Education
Education is a strong predictor of support for homosexual

rights; those who have attended college, in particular, are more likely
to recognize the rights of gays and lesbians than those who have not
attended college . There are a number of explanations for this
phenomenon: College classes give students practice in thinking about
different perspectives ; college exposes people to individuals who are
different from themselves, and that contact serves to reduce the threat
associated with the "other;" post-secondary education helps young
people to see the connection between the abstract principles of
democracy (such as freedom of assembly) and the application of those
to concrete situations. Regardless of explanation, education is one of
the best predictors of general social tolerance and of tolerance for
homosexuals in particular .

Do precollegiate experiences engender greater tolerance for
homosexuals? Most studies suggest that the impact is slight, probably
because most elementary and secondary schools have yet to see the
needs of gay and lesbian young people and the decrease of
homophobia as central to their mission . Could elementary and
secondary schools play a greater role in supporting gay and lesbian
youth, and in promoting greater tolerance for homosexuality?
Absolutely. Crocco (2001) describes various ways in which schools
could help young people develop a better understanding of
homosexuality. She notes that social studies educators, in particular,
have the opportunity and responsibility to integrate gay and lesbian
experiences into the curriculum. The study of human rights, social
movements, prejudice, and stereotyping-major concepts within the
social studies-lend themselves well to looking at gay and lesbian
experiences within a broader context . Crocco further contends that
the central mission of the social studies, citizenship education, requires
a curriculum that reflects inclusion of all segments of society,
particularly those who have historically been targets of discrimination .

I suggest that placing sexual identity within the context of
political socialization helps us to understand adolescent intolerance
and ways to address that intolerance . When heterosexuals understand
the central tenets of a democracy, they understand that certain rights
are inalienable, and that affirming those rights to the minority
strengthens the democracy . At the same time, one of the basic
principles of a democracy-majority rule with respect for minority
rights-gives voice to the concerns of gay and lesbian youth . All young
people need to recognize that they have a place in our democracy, but
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they also need to know and appreciate that the "other" has a place as
well. That is the mark of an engaged, enlightened citizenry .
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How Might Social Education Resist Heterosexism? Facing
the Impact of Gender and Sexual Ideology on Citizenship
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Abstract
This paper examines the mutually-reinforcing problems of sexism and
heterosexism, and the actions that may be taken by social educators to
ameliorate such injustices . Various approaches to anti-heterosexism education
are organized in relation to the three dimensions of handling social conflict:
intervention procedures (in particular the management of sexual and
heterosexist harassment), teaching knowledge and skills (in particular skills
for recognizing the role of gender and sexuality in culture and for managing
controversy), and restructuring patterns of relationship (in particular
reducing the climate of heteronormativity and status competition that
exacerbate harassment and exclusion) .

What do sexism and heterosexism have to do with social and
citizenship education? Everything . A person's gender and intimate
relationships are crucial elements of his or her membership and roles
in society. People care so much about gender that 'boy or girl?' is
typically the first question asked about a new baby. The ideologies
surrounding sexuality and gender have shaped human social
interaction spatially (for instance, housing patterns reflecting different
sizes and types of families) and politically (for instance, the influence
of a person's private life on his or her chance to serve in government
or the military) across history. The overlapping problems of sexism
and heterosexism reflect the social conflicts embodied in the inequitable
distribution of power between males and females, and between
majority and minority sexual identities. Social identity (diversity and
membership), social conflict (decision making and governance in the
context of pluralism), and justice (contested rights and protections)
are core elements of democratic citizenship. Sexism and heterosexism,
and their underlying gender and sexual ideologies, highlight these
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