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propose? Why? What is the source of alienation and exploitation, and
what shall we do about it? Who are our friends? Where does the gov-
ernment come from and who does it serve? Where does racism come
from? What shall we do about that? How shall we fight? How will we
know when we win? What do we need to know to avoid recreating
the mistakes of the past, to act anew?

Under the second heading, I will apply similar questions to
Freire's practice, where we see the most orthodox of mechanical
materialisms. The binary I am proposing, which Freire's objective ide-
alism allows him to encircle, is most easily seen in two of Freire's works,
Pedagogy of the Oppressed, and, Pedagogy in Process : Letters to Guinea
Bissau, the former representing the humanist tilt and the latter the
mechanist side . His most recent books, Politics and Education, and Peda-
gogy of the Heart, perhaps more even than others, are rife with the con-
tradictions I outline below.

The Objective Idealist Freire

1 . All of history is seen as "a process of human events ."
(Freire, 1973, p. 147) . The "fundamental theme of our
epoch is domination, which implies its opposite, lib-
eration" (Freire, 1973, p . 93). Oppression equals "de-
humanization" (Freire, 1980, 28) .

2. Culture and language are the primary indicators of this
process. Silence is a prime indicator of oppression
(Freire, 1985, p . 73; Freire, 1994, p . 231).

3. Hence, to grasp history, analyze culture and lan-
guage . . .

4 . . . .through literacy achieved via cultural investigation
and dialogue .

5. Middle-class leaders and teachers are motivated, and
linked to the masses and students, by respect, benevo-
lence, dialogue, and love, which overcomes inequal-
ity. This requires the "class suicide," of the teacher-lead-
ers. (Freire, 1978, p . 103) .

6. Literacy classes are student-centered, texts rise from
student experience .

7. Inequality is examined as dehumanization, "spiritual
weariness, historical anesthesia," cultural invasion .
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(Freire, 1994, p . 123) .

8. Change is achieved through new consciousness gained
through literacy, and new approaches to language .
Coming to voice becomes change : education for free=
dom (Freire, 1985, p . 78) .

9. The state, government, is mediated terrain, a potential
ally (Freire, 1996, p . 120) .

10. In political activity, pluralism, such as Freire's Workers
Party of Brazil . National culture and economic
development are privileged .

11 . False consciousness is defeated by critical analysis
(Freire, 1973, p. 34-35) .

12. Alienation is annulled by deconstructing hegemony .
Will defeats might (Freire, 1994,172) .

13. Truth is located within Freire's mind, or God's . The
test for truth is in theory (Freire, 1973, p . 18) .

14. In theory: this is the post-modernist Freire ; sex-
gender, race, class, nation, are simultaneously pivotal .
"Class struggle is not the mover of history, but it is
certainly one of them" (Freire, 1994, p . 91) .

15. Racism is analyzed primarily as an ideological
system-or an ethical problem .

16. Resistance, revolution, or praxis is equated to literary
deconstruction.

17. Inequality is overcome by heightened consciousness .
The oppressors are liberated (Freire, 1980, p . 28) .

In sum, the outline above amounts to traditional social Democracy .

Next, I pose the questions noted above to the revolutionary Freire,
the Freire who advised the Grenadian and Cabral revolution of Guinea
Bissau. This is the mechanist side of Freire . It should be clear that this
Freire is no stranger to the idea that violence is the mother of social
change (Gibson, 1994, 326) .
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The Mechanically Materialist Freire

1 . All history is the history of the struggle for produc-
tion, then class struggle . "Relationships can never be
understood except in the light of class analysis" (Freire,
1978, p . 8) .

2. Production and technology are the primary indicators/
motivative forces . (Freire, 1978, p. 56)

3. Hence, to transform reality; analyze and achieve na-
tional production . . . (Freire, 1973, p . 32 ; Freire, 1978, p .
47) .

4. Through literacy won via directive and steered dia-
logue: re-education. (Freire, 1978, p. 114) .

5. Teachers and leaders are motivated by love, party or
leader-worship, and national economic development .
Personality cults rise : Cabral, Maurice Bishop in
Grenada, Castro, etc. (Freire, 1994, p . 167-173, Freire,
1980, p. 164) .

6. Inequality is checked via revolution and the vanguard
revolutionary party.

7. Change is achieved via revolution and the vanguard
party.

8. The state, government, is to be smashed, then appro-
priated. (In the case of Chile, failure to conduct this
activity made counter-revolution possible .)

9. False consciousness is defeated by national commit-
ment to revolutionary national economic/technical de-
velopment (Freire, 1978, p . 51) .

10. Alienation is annulled in praxis by revolution, then
economic improvements . National development
requires support for the national bourgeoisie (Freire,

1978, p. 112) .

11. "Democratic" centralism in politics, (e.g ., New Jewel,
Guinea Bissau, Cuba, etc.) .
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12 . In theory, class is pivotal ; race, sex/gender, nation
secondary. (Subverted by emphasis on national
development.)

13. Racism is analyzed as system of exploitation, usually
overcome by the revolution (e.g ., Cuba) .

14. Resistance is guerrilla or revolutionary war.

15. Truth resides within, and is tested by, usually, the
central committee

16. Inequality is purportedly defeated by technological
change which creates abundance, that is, by the
restoration of capitalist relations. The party bourgeoisie,
red experts, etc., promise an egalitarian future .

In sum, this amounts to dogmatic, vulgar, or mechanical Marxism .

Social democracy as seen in Allende's Chile, and vulgar, doctri-
naire, dogmatic strains of Marxism, as seen in Castro's Cuba, Bishop's
Grenada, Communist China, or the collapsed Soviet Union, are failed
systems. I characterize these systems as idealism in power, and me-
chanical materialism in power. The history of what can be properly
called right (Chile) and left (U.S.S.R .) Hegelianism, the elements of
Freire's contradictions, both of which rely heavily on the good will of
intellectuals and the postponement of equality in exchange for abun-
dance, will not get anyone to critical democratic citizenship . Grenadian
efforts to build an economy rooted in new technology and to create a
workforce technologically capable and disciplined, were built upon
worker sacrifices and a party-centered educational system which
sought to mask its alienating efforts in the language of national self-
determination. The party leadership retained decision making power,
and the results of labor producing surplus value . In the minds of the
far-seeing leadership, the educational system had to be motored by
the goals of the economy. These goals were certainly within the frame-
work of traditional socialism, and in many ways in Grenada, under
Bernard Coard's NJM leadership, predated the Gorbechevglasnost and
perestroika projects. (Gibson, 1994, p . 240). For a worker in the fields,
or in the new fruit processing plants, though, the burden of alienated
work, of work out of workers' control, creating unpaid value beyond
the reward, value which boomerangs back and empowers those in
charge; that estrangement remained in full force . The promise of bet-
ter days lagged, and lagged-and vanished . In socialist practice, it is
evident that abundance alone will never lead to equality, the bedrock
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to democracy. Consciousness alone will never lead to democracy . You
simply cannot get there from here on either singular route . Yet no move-
ment for fundamental change can leap ahead if the ideas of the people
have not hurdled their current conditions, if the people have not dis-
covered that they are superior to their circumstances, if they are un-
able to locate their often utopian hopes in seeds of the present. The
slave cannot get rid of the master, without first envisioning life with-
out the master. Absent Guevara's quixotic vision, that the dozen or so
loving revolutionaries could win, there would be no Cuban socialism
to learn from. Without revolutionary theory, there is no revolutionary
practice (Lenin, 1990, 84; Lukacs, 1971) . The question remains : What
do people need to know in order to end exploitation and alienation?
What must we see today to construct freedom tomorrow?

Freire fails to recognize in depth the importance of his own call
for the centripetal role of critical consciousness, that is, the role of ideas
as a material force-especially the idea of equality . Just as literacy does
not necessarily have anything to do with liberation or democracy, nei-
ther does development or abundance lead to democratic equality or
social justice. But democratic egalitarianism is a powerful notion, with
deep historical roots (Birchall, 1997). Freire is distracted from this pro-
found principal by traveling into another mechanical and dogmatic
cul-de-sac .

Freire in social practice relies heavily on the theory of produc-
tive forces, both in the idealist Freire and the doctrinal Freire . This
theoretical model within dogmatic threads of Marxism (left-
Hegelianism) overestimates the role of technique of production and
privileges technological advance far above the social relations of pro-
duction. In other words, the theory of productive forces insists that in
order for democratic and egalitarian citizenship to become a reality, it
is necessary to create abundance . To construct abundance requires
rapid industrialization or technological development, which in turn
demands material rewards for political and technical experts-and
well-rewarded party leaders-to make the decisions for the rabble .
This requires and reintroduces official ideas and practices supporting
inequality-which promises, someday, become equality. The un-
quenchable thirst of surplus value that is capital is re-introduced, as a
Trojan Horse or a Prometheus, carrying the promise of social justice .
Working people tithe to the party. This is not to reduce to a single
theory the many rocks that have shipwrecked socialism : caudillo cults
of personality, nationalism hidden in socialist cloth, the repeated fail-
ure of justice-oriented movements to address questions of sexism, the
use of professional armies as hooligans of new elites . The theory of
productive forces is, though, a mostly uncharted rock . Remarkably,
all of the socialist revolutions of the century were made with armies
that were more or less egalitarian and democratic, but conquering re-
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gimes almost immediately installed a new undemocratic privileged
aristocracy in the name of promoting economic development for, post-
poned, equality (Mao Tse Tung, 1977) . In the world of theory, address-
ing merely the appearances of domination and oppression does not
get to the sources in exploitation and authoritarianism .

Freire's embodiment of contradictions in his theoretical work,
and his contradictory practice, really demonstrates the twin relation-
ship of what leftists know as sectarianism and opportunism . Both rise,
if we are to estimate that the agents of change are reasonably honest,
out of a limited, one-sided, analysis of the material world, rooted in a
similar philosophical error. Sectarianism and opportunism are twins
of the same mother, two faces of opposition to real critical and demo-
cratic citizenship . Both reify truth, locating truth outside the realm of
tests in social practice. The sectarians usually locate truth inside the
party's central committee, for the opportunists, truth is in God's hands,
really their minds. Both sectarianism and opportunism are based at
once in deep fear of the people, elitism, contempt for mass struggle ;
and in support of privilege, hero iconicization, mesmerized mass ac-
tion, or passivity. Once the party of revolution is in power, stop won-
dering about equality or the division of surplus value ; wait for the
promised land . Sectarianism overestimates the primacy of the mate-
rial world, making it appear that matter changes only at its own reified
pace-the mechanically materialist Freire . Opportunism contends that
matter is only changed through the force of ideas, often individual
ideas, not concrete, analytical, egalitarian mass struggle-the idealist
Freire. Sectarianism and opportunism combine to form the fatalistic
belief that the world, matter, will surely change in ways we desire .
Both finally limit or deny the significance of fully reflective human
agency-grasping and transforming the world at its political and eco-
nomic roots . We have seen these mis-estimations quickly turn into the
opposites of their civic claims far too often. For left Hegelianism, sec-
tarianism, and right Hegelianism, opportunism, change happens along
a line of accumulated, predictable, nearly inevitable, elements of
change or change happens because we wish it so . Both reality and/or
change are constructs of the mind, usually the Mind in charge . Meet
the new boss, same as the old boss (Freire, 1980, p . 20-25) .

The resolution of this is a deep probe into the intersections of
mind and matter, in the construction of everyday life, in using critical
theory to make the reproductive veils of capital transparent, and to
grasp what useful elements of the future are built into the present-
and to look into the future .'

"If we live, we live to tread on kings ."
(William Shakespeare, Henry IV)
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There are ways out of Freire's dilemma, understanding that so-
cial practice is tentative, experimental, partial, yet utterly necessary
and inevitable. The untenable contradiction of national economic de-
velopment and democracy could be resolved by uniting them under
the rubric of the moral (and material) imperative of equality-in both
the mode (decision-making) and means (equality in distribution) of
production. This does not mean equality as a dogmatic abstraction,
but equality as a necessary common goal, recognizing that the start-
ing points of people are simply not equal. As elements of Freire's work
suggests, we must not only examine discourse and culture, but that
we pay particular attention to the creation and distribution of surplus
value-both in terms of the creation of goods and the creation and
distribution of surplus time-which relates to the foundations of cre-
ating culture . Decision-making power as a form of alienation, or lib-
eration, must be considered a part of this process of critique as well .

Freire's objective idealist focus on appearances, in this instance
the appearance of oppression, as indicated above, limits the routes to
liberation. Istvan Meszaros offers a deepened understanding of what
must be understood in order to reach into a more democratic and egali-
tarian future. He underlines the necessity of grappling with dialec-
tics, studying the processes of change in a thorough-going materialist
fashion, and suggests that capital (whose life blood is exploitation and
alienation) has a lot of defenses, what he calls second-order media-
tions, including :

•

	

The nuclear family (a center of reproducing authori-
tarian relations)

•

	

Alienated means of production, distribution, and con-
sumption

•

	

Fetishist (as opposed to humanist) production objec-
tives

•

	

Labor structurally divorced from control

• Capital's nation status-and its fickle willingness to
follow the sweet smell of surplus value from one na-
tion to the next. Nationalism is a secondary interest to
capital.

•

	

The uncontrollability of the market. (Meszaros, 1995,
pp. 108, 138, 929)

To which can be added :
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• Cultural hegemony

•

	

The fragmentation of labor-workers split by unions,
trade, skill, race, etc .

•

	

The continuing appeal of nationalism (Perlman)

And to which Wilhelm Reich would add : the role of sexuality and the
family in preparing people for an irrational oppressive world (Reich,
1970) .

Guy Debord, the situationist anarcho-communist, enraged on
every stinging page of Comments on the Society of the Spectacle, demon-
strates, with his colleagues Fredy Perlman and I .I . Rubin, that revolu-
tionary change must penetrate into every area of body and mind, to
unchaining every aspect of human creativity . Listen to Debord raise
his fist :

No quantitative relief of its poverty, no illusory hierarchi-
cal incorporation, can supply a lasting cure for its satis-
faction, for the proletariat cannot truly recognize itself in
any particular wrong it has suffered ; nor therefore, in the
righting of any particular wrong-nor even in the righting
of many such wrongs; but only in the righting of the un-
qualified wrong that has been perpetrated upon it-the
universal wrong of its exclusion from life . (Debord 1990,
p. 85)

Now, return to Meszaros,

. . . what determines ideology more than anything else is
the imperative to become practically conscious of the fun-
damentals of social conflict-from the mutually exclusive
standpoints of the hegemonic alternatives that face on an-
other in the given social order-for the purpose of fight-
ing it out. (Meszaros, 1989, p . 11)

In sum, the way out must at once address the totality of human
creativity and the particular methods that are used to imprison it . No
one can reasonably suggest a grasp of the totality, or, hence, all of its
components. But it is possible, recognizing the simultaneously abso-
lute and relative nature of truth, to go out the door and take informed,
critically conscious, action .
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It might appear that what I have written here creates a Freire
that is profoundly pessimistic, a fellow whose language of love and
understanding is undermined simultaneously by a view that people
are born in sin, or that people must have corrupt and coercive direc-
tion to move forward. As a subset of Freire's ideas that has gone mostly
uncriticized, there is some truth in that. But it is a caricature of my
interpretation, a fraction of the story. This paper seeks to take Freire at
his word, to critically address aspects he "may not have perceived"
(Freire, 1980, p. 24). This is respectful work .

Listen to Freire's idea of good teaching: "There is no more ethi-
cal or truly democratic road than one in which we reveal to learners
how we think, why we think the way we do, our dreams, the dreams
for which we will fight, while giving them concrete proof that we re-
spect their opinions, even when they are opposed to our own." (Freire
,1998b, p. 40). Who does this better than Freire? The objective idealist
Freire is a worthy starting point for pedagogy for the common good .

Freire, even in his objective idealism, still understands that things
exist, things change, and he is able to put together an admirable peda-
gogical outlook to participate in transformation . Freire's contributions
around the pivotal nature of praxis as the testing ground for knowl-
edge, the centrifugal role of honest leadership, and the importance of
the unity of leaders and educators with the masses and students alone
are worth the complex encounter that occurs when assaying the fel-
low who calls himself the Vagabond of the Obvious-Paulo Freire .

Nevertheless, what is clear at this historical moment, is that the
people of the world have never been as educated and as technologi-
cally advanced as they are now. The history of oppression demon-
strates that where there is oppression there is always resistance . Op-
pression is both ideological and material : Princess Diana worship and
Patriot missiles, standardized educational curricula, layoffs at Levis,
and the Daimler-Chrysler merger, promises to empower teachers and
the takeover of the Detroit public schools by the banks and casino
powers, all interacting with one another . What lies behind language
is not merely technique, but power, the iron fist under the velvet glove .

Discourse analysis in the tradition of the idealist Freire will not
supply the social forces necessary to make change . It will not bring
about a society which privileges relations between people over rela-
tions between things. Still, what drives production is not technology
but social relations-again imbued with imbalances of power-a pro-
cess which the doctrinal Freire undervalues . Freire does offer a chance
to underline Lukacs' position, interestingly ratified later by Maoist
economics, that consciousness rising out of social relations must, at
some point, strip ahead of the development of technologies in the
means of production . Within Freire's contribution about the impor-
tance of ideology is the hint that equality might overcome the contra-
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diction, not by overlapping idealism with materialism, but simply with
a new understanding rising from a mostly social, rather than mostly
technologically mechanical vision .

Educators concerned about citizenship and the common welfare
are being urged by elites to join them in their efforts to tamp down the
democratic expectations of the mass of people, to help children to un-
derstand and accept that they will not likely do as well as their par-
ents, that the tests they are taking really prepare them for a multitude
of alienated jobs in a world where employer loyalty is a one-way street .
For any educator to play along is to ignore the old revolutionary ad-
age that an injury to one only precedes an injury to all : to join in the
organization of decay is to eventually organize one's own rot . Educa-
tors who tacitly support the stratification of children by class, sex, and
race, will themselves find their wages tied to the parental incomes of
those they teach . Moreover, passive educators, or partisans who opt
to oppose the valuable contributions of Freire's work on education
for transmission or transformation, will be unable to unpack the alien-
ation they themselves will build and feel in classrooms driven by stan-
dardized curricula, national examinations, and burgeoning class size
counts (Anyon, 1998, Gibson, 1999. Lipman, 1999) .

We who profess to stand for education for citizenship must make
problematic the intersections of power and inequality that block our
best laid plans . The key area of agreement, for example, of the U.S .-
installed Minister of Education in Grenada and the former revolu-
tionary New jewel leaders now in prison, was that education must
serve national economic development. The implications of that deci-
sion are extraordinarily perplexing . As both sides of this struggle are
intensely aware, ideas have consequences . The New jewel leaders have
been unjustly held as political prisoners in a seventeenth century prison
since 1983, for crimes that, after a careful review of evidence, I believe
they did not commit. The North American leftists who danced in the
streets of St. Georges during the NJM government's short stint in power
have done nearly nothing about the grotesque injustice . Tragically, at
the conclusion of a cold war conducted primarily by white folks, the
last prisoners of that war are African-Caribbean .

Grenada's current Minister of Education really has no desire to
take either of Freire's paths toward liberatory consciousness, not the
examination of domination, not real national development . The cur-
rent government is busy selling passports and seeking top-of-the-line
tourist development. In contrast, the New jewel leaders, still thinking
of themselves as patriots, have guided the prison education program
so well that it has the top test scores on the island-to boost the na-
tional economy.

So, we who look to education seriously as a passage to demo-
cratic citizenship must determine just where it is we want to go and
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how we hope to get there . Now, more than ever, what teachers do
matters. If the future must be forged by people who at least make new
errors, what do those people need to know to be immune to lies, to be
inoculated against submissiveness-and how should they learn it? If
we are to understand Freire at all : things change. Capital is temporal .
We are accountable for what is next .

Notes
' I omit names where I feel there is any possibility that naming might damage the

hopes of a subject . I also wish to criticize a section of my earlier work on Grenada which
I now think suffers from an incomplete analysis of the Grenadian revolution and the
later invasion (Gibson, 1994) . I have posted on my web page, cited below, an analysis by
a jailed New Jewel leader, John Ventour, that offers the basis for a better examination of
the crises in Grenada . I also wish to underline the horrific injustice of the continued
incarceration of the New Jewel members, the Grenada 17, who are innocent as charged,
and who have served 16 years in a 17th century prison .

I Freire, constrained by his viewpoint which focuses on appearances, has an ex-
traordinarily thin understanding of the revolution in Grenada and the years of prepara-
tion which preceded it-even though he was an active participant in the post-revolu-
tionary government. Counter to Freire, revolutions do not "wait to happen," and this
one was years in preparation . Both Freire and I erred in our criticism of the crisis in
Grenada in 1983, iconicizing Maurice Bishop and demonizing Bernard Coard, a critique
that missed the complexity of events (Freire, 1994, p . 167) .

'Here Lukacs marginally follows Lenin in his critique of Berkeley, in which Lenin
suggests that Berkeley's notions of representation have no materiality, existing only on
the plane of consciousness . See Lenin (1972) Materialism and Empiro-Criticism, New York :
International Publishers, p . 23 . While the APA style of avoiding footnotes except in near-
crisis situations is adopted here, there is an extensive bibliography for the reader inter-
ested in exploring the ideas, especially relating to dialectics and materialism, addressed
in this paper. For those interested in introductory texts I suggest, from the left, Gollobin,
and from the right, Wetter. John Dewitt's unfortunately unpublished dissertation on
Freire is a gem .

`' For a brief parenthetical discussion of how this operated, see E .H. Carr, What is
History? Here the Soviets tried to resolve the problem, "We Russians have to do with still
primitive human material . We are compelled to adapt the flying machine to the type of
flyer who is at our disposal. To the extent which we are successful in developing a new
man, the technological development of the material will be perfected . . ." The new man,
however, was not to critique Soviet hierarchy or inequality, but to develop in relation to
technology (p . 191) .

5 Here Lukacs and I, leaving from the same starting point, cross paths, but I think
the thought is very similar : "most of the deviations from Marxism follow one of these
paths in their methods and revoke Marx's supersession of a false antimony in a bour-
geoisie sense . . . it should be noted that sectarian dogmatism generally takes the path of
fetishization of reason, whereas opportunist revisions of Marxism commonly show the
tendency to an empiricist fetishization ." (Lukacs, 1988v2, p . 107) For a fine discussion of
the masks of capital as a "natural force," see Fredy Perlman (1992) .
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Abstract
Jerome Bruner has been one of the most prominent American psychologists and edu-
cators since World War II with particular interest in and influence on social educa-
tion . He has repeatedly invented new fields of study and reinvented himself in the
process . A pioneer in public opinion research during the 1940s, Bruner founded the
New Look school of perception in the early 1950s, the Cognitive Revolution during
the late 1950s, and a post-Piagetian school of child development in the 1970s . Bruner
was a positivist during the 1940s, then a structuralist through the 1960s, and a post-
structuralist during the 1970s . A Cold War liberal in politics through the 1950s, he
has since moved steadily to the Left . During the 1980s, Bruner emerged as a
postmodernist and founded the field of cultural psychology . This article is an intel-
lectual biography of Bruner, focusing on the influence of his early years in public
opinion research and the significance of his conversion to postmodernism .

Rhizome

Postmodernism has taken root almost everywhere (Grenz, 1996) .
This is fitting for a theory that promotes the rhizome as one of its
central metaphors (Deleuze & Guattari, 1983, pp . 5-10) . A rhizome is a
root system, crabgrass is an example, that produces many similar
shoots. Postmodernists use the rhizome to describe the growth of cul-
ture which, they claim, spreads like crabgrass . Like a rhizome,
postmodernism has burgeoned in different places with different mean-
ings for different people . It is a nebulous concept, fitting for a theory
that has as one of its main themes the nebulousness of all concepts
(Morawski, 1996, p . 2). But the theory's ambiguity raises questions
about its significance .

Postmodernism seems to be a theory more of questions than an-
swers. These include epistemological questions about how we are able
to know anything and upon what authority or by what tests we should
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accept things as valid ; cognitive questions about how we think and
how we should view the world ; and, cultural questions about whom
we should listen to and whose values are worthy of respect . Most
postmodernists approach these questions in similar ways . Most, for
example, reject all forms of epistemological, cultural and political au-
thority as means for determining truth and organizing society . Most
promote story telling as humankind's primary method of learning,
thinking, and relating to each other and to the world . And, most cel-
ebrate cultural diversity. Their answers to most questions are, none-
theless, widely diverse and hotly disputed even among themselves
(Cherryholmes, 1988) .

The spread of postmodernism has been controversial .
Postmodernists contend that their theory is the ripe fruition of the
post-industrial stage of Western history. An outgrowth of our con-
sumer society, in which few people have to do physical work or save
their pennies, and most people are literate with free time and money
to engage in cultural pursuits, postmodernism unleashes human cre-
ativity and encourages the development of diverse cultures and sub-
cultures (Haraway, 1989) . Opponents claim, to the contrary, that
postmodernism has contributed to making culture into just another
market-place commodity, so that cultural change has become synony-
mous with fads-anything goes and nothing has value (Morawski,
1996) .

The debate about postmodernism has often been ferocious, but
questions still remain as to whether all of the sound and fury signifies
anything important to social theory and practice . That is, is
postmodernism a strong theory whose adoption has a significant in-
fluence on a person's social theory and practice? Or, is postmodernism
merely a weak theory whose adoption does not significantly affect a
person's other ideas? An examination of the social, psychological and
educational ideas of Jerome Bruner may help answer these questions .

In recent years, postmodernism has taken root in education (Linn,
1996) and Jerome Bruner has been among its prime cultivators (Doll,
1993, pp . 58, 128) . Bruner, one of the most prominent American psy-
chologists since World War II, is also one of the most influential post-
war educators (Geertz, 1997, p . 22). He was the godfather of the New
Curriculum movement during the 1960s and his book The Process of

Education (1960) has been hailed as one of the most important books
in American education (Jenness, 1990, p. 129; Sullivan, 1961, p . 334;
Sylvester, 1969, p . 89) . Over the last decade, Bruner has become a pro-
ponent of postmodern theories of narrativity, describing himself as a
cultural psychologist, and hailing postmodernism as a compelling de-
scription of our kaleidoscopic age and a fitting philosophy of educa-
tion for our pluralistic society (Bruner, 1996) .

Spring 1999

	

161


