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ABSTRACT

Understanding how the experiences, perceptions, and culturally engaging campus
environments build a sense of belonging and persistence among first-year dual-enrolled college
students in a unique and diverse nation in the Western Caribbean (Greater Antilles) is an area of
inquiry that had yet to be researched prior to this study. Using a case study qualitative research
approach that included 10 individual semi-structured interviews, document elicitation of three
university advertised campus events posts, and one focus group session, participants shared their
experiences and perceptions of being a first-year dual-enrolled student and to what extent their
campus’ environments influenced their sense of belonging. The conceptual framework that
guided this study was the Culturally Engaging Campus Environments (CECE) Model by Dr.
Samuel Museus which focuses on the sense of belonging of diverse students based on the
culturally engaging environments at their university. Data from this study was analyzed using
thematic analysis through the lens of the CECE Model.
The four major themes that emerged during the analysis of data for this study included:
(1) Navigating the first-year was difficult and required adjustment; (2) Services and resources
available to students were pivotal to building a sense of belonging; (3) Influences of campus life
propelled their thinking and engagement to a higher level; and (4) Sense of belonging was
formed in different ways, yet sparked validation and persistence. Included in the study are subthemes that provide context to the major themes. Based on the themes that emerged during
analysis, the findings of the study were consistent with past and current researchers who focused
vii

on various influences and elements that affect student success, especially in first-year college
students.
Findings also revealed that participants perceived that their university did have adequate
culturally engaging campus environments in conjunction with their individual experiences that
played a role in their sense of belonging and desire to persist in their studies. From a policy,
practice and theory development perspective, this study emphasized the need for key
stakeholders to engage in conversations on policies that deal with dual-enrolled students to
ensure that there are not barriers that may restrict the student or university; that there are areas
that the university could consider as a means of enhancing the campus environments and overall
student experiences and perceptions; as well as understanding the uniqueness of the Cayman
Islands and the transferability of United States based theories and frameworks as guiding
research for this research. This study also postulates the tweaking of the framework to the
specificities of the Cayman Islands.
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CHAPTER ONE: INTRODUCTON
Over the years, there have been many concepts, approaches, and theories that have
proliferated literature on student success, a term that was first introduced in the 1970s to describe
the earlier works of Spady (1970) and Tinto (1975) on student integration (Venit, 2016, par. 5).
Student success worldwide has become an area of interest in higher education, such that
administrators at many universities are striving to find effective ways to improve strategies for
students and the university (Cuseo, 2007; Douglas & Witherspoon-Arnold, 2016; Elturki et al.,
2019; Everett, 2013; Freitas & Leonard, 2011; Jordan et al., 2018; Kim et al., 2017; Korobova &
Starobin, 2015; Kuh et al., 2010; Smith & White, 2015; Wilcox et al., 2005; Wyrick, 2014 Wood
& Breyer, 2017; Zepke & Leach, 2010). The positions of university administrators, students,
stakeholders, researchers, and parents often differ based on elements that may influence student
success. For example, Cuseo (2007) posits a broad definition of student success as when a
student achieves a favorable or desired outcome. This broad definition of student success can be
interpreted in many ways.
Many researchers have sought to find a niche that would align with student success.
Dominant researchers addressed student success from varying angles. Astin (1984, 1999)
focused on student involvement on a university campus; Kuh, Kenzie, Schuh, Whitt, and
Associates (2005) concentrated on student engagement and high impact practices; Pascarella and
Terenzini (1991, 2005) placed emphasis on student cognitive development; Rendon (1994) and
Rendon and Munoz (2011) stressed student validation; Tinto's (1975, 1987, 1993) focal point
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was on student departure, academic, and social integration; Azevedo, Howell, Mora, Thomas,
and Tovar (2018), Jordan, Gagnon, Anderson, and Pilcher (2018), Museus (2014 & 2016),
Museus, Yi, and Saelua, (2017), Strayhorn (2012), and Xerri, Radford, and Shacklock (2018)
centered on a sense of belonging, social support, and connection. These are just a few of the
many researchers who have put forth theories that are often associated with aspects of student
success. Many drew parallels from one another seeking to find an adaptable and acceptable
approach in the study of student success. The concept of student success is prevalent worldwide,
affecting universities and students in similar and dissimilar ways. Universities are in a position to
address student success in terms of graduation rates and often rely on data that includes GPAs
and retention rates, especially retention from the first-year to the second year ( Bean & Eaton,
2001; Cuseo, 2007; Douglas & Witherspoon-Arnold, 2016; Elturki et al., 2019; Everett, 2013;
Freitas & Leonard, 2011; Jordan et al., 2018; Kim et al., 2017; Korobova & Starobin, 2015; Kuh
et al., 2010; Smith & White, 2015; Wilcox et al., 2005; Wyrick, 2014 Wood & Breyer, 2017;
Zepke & Leach, 2010). In light of this, many have taken a keen interest in first-year students as a
crucial component in determining the success of its university.
First-Year Students
Traditionally, first-year students have been characterized as students between the ages of
18-24 who are enrolling in a college or university for the first time to pursue a degree, while
nontraditional students are characterized as students who begin their college journey outside of
the traditional age range (Abound College, n.d.). Regardless of the start of college life, first-year
students are the population of students that the majority of colleges and universities focus on to
address their student success rates, which include many different factors such as GPAs,
engagement, retention, and persistence (Cuseo, 2007; Douglas & Witherspoon-Arnold, 2016;
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Elturki et al., 2019; Everett, 2013; Freitas & Leonard, 2011; Jordan et al., 2018; Kim et al., 2017;
Korobova & Starobin, 2015; Kuh et al., 2010; Smith & White, 2015; Wilcox et al., 2005;
Wyrick, 2014 Wood & Breyer, 2017; Yorke & Longden, 2004; Zepke & Leach, 2010); however,
the studies conducted do not include the population of first-year students on campuses that are
below the traditional age range of 18-24.
Students enrolled in the dual enrollment program at a university in the Western
Caribbean (Greater Antilles) are between the ages of 15-17, which is equivalent to grades 10 and
11 in the United States. This age range would classify this population of students as
nontraditional as they fall outside the traditional age parameters of college students in the United
States. This classification of a nontraditional student places potentially added pressures toward
connecting to peer groups or creating a sense of belonging within different student populations
on campus. The interaction of these under 18 nontraditional students with their older peers may
have adverse effects based on the difference in ages, causing the potential of lower sense of
belonging (Baker & Siryk, 1999; Flowers & Pascarella, 2003; Gonclaves & Trunk, 2014;
Hurtado & Carter, 1997; Kaya, 2004; Ostrove & Long, 2007; Pascarella & Terenzini, 2005).
However, there is no research or data that focus on the adjustments of this population of students
during this critical stage of development and transition.
Sense of Belonging
Adjusting to life as a university student among peer groups involves a myriad of
influences that positively or negatively impact first-year students. These influences go beyond
mere peer-to-peer relationships to include the overall campus climate, culture, and environments
with which a first-year student interacts. As students are connecting to different peer groups and
campus environments, creating a sense of belonging is an important aspect (Baumeister & Leary,
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1995; Dumford et al., 2019; Freeman et al., 2007; Hagerty et al., 1992; Hagerty et al., 1996;
Hausmann et al., 2007; Hoffman et al., 2002; Johnson et al., 2007; Lee & Davis, 2000; Maestas
et al., 2007; O’Keeffe, 2013; Ostrove & Long, 2007; Read et al., 2003; Ribera et al., 2017;
Stebleton et al., 2014; Strayhorn, 2008; Strayhorn, 2012; Wilson et al., 2015). Museus (2014)
describes a sense of belonging as “the feeling of belonging to a group and identifying with peers
within the group” (p. 189). In his Culturally Engaging Campus Environments (CECE) theory,
Museus (2014) addresses the components that cause students to persist to graduation, the
pinnacle achievement of student success. By focusing on the causes behind student success, such
as a sense of belonging, universities are in a better position to holistically understand and address
issues that may arise among first-year students (Friedlander et al., 2007; Hannon et al., 2017;
Hurtado, 1994; Hurtado & Carter, 1997; Hurtado et al., 2015; Kuh, 2005; Kuh, 2007; Kuh & Hu,
2001; Locks et al., 2008; Lounsbury & DeNeui, 1996; Stebleton et al., 2014; Tinto, 2010;
Wilcox et al., 2005).
Cayman Islands
Located in the Western Caribbean (Greater Antilles), the Cayman Islands, consisting of
three islands (Grand Cayman, Cayman Brac, and Little Cayman), was founded by Christopher
Columbus on May 10, 1503. The combined population of the islands as of 2018 was 65,813, of
which 36,705 were Caymanians and the remaining a mix of expatriates who have chosen to
make the Cayman Islands their home (Cayman Resident, n.d.). The largest of the three islands is
Grand Cayman, which is home to the capital of the islands, George Town. Grand Cayman is the
epicenter of the Cayman Islands, where the majority of business is conducted. Grand Cayman is
an Overseas Territory of the United Kingdom and whose primary industries consist of tourism,
financial services, and construction (Cayman Resident, n.d.). Grand Cayman is a mixture of
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people of over 135 nationalities: Caymanians, Jamaicans, British, Americans, Canadians,
Filipinos, South Americans, Australians, Kiwis, South Africans, French, Germans, and Latin
Americans. The population on the island is divided into the following categories: 40% Mixed,
20% White, 20% Black, and 20% expatriates of various ethnic groups. The median income on
the island is KYD 38,100 per year, which is equivalent to USD 45,747.66 per year; however, the
cost of living in the Cayman Islands is much higher (Caymanresident, n.d.).
Education System
Formal education on the islands follows the British educational system and developed
slowly with the eventual passage of the 1920 Education Act, which made primary all-age
education free for Caymanians at government schools (Craton, 2003). In 1959 recommendations
were adopted that separated primary schools (ages 5-7) and secondary schools (ages 8-12). The
Cayman Islands Education Law of 2016 further mandated that each Caymanian child start school
by the age of 5 and continue through age 17. Tertiary education (equivalent to higher education)
in Grand Cayman got its start with the establishment of an American-oriented International
College of the Cayman Islands (ICCI) in 1970; in 1975, a government community college,
Community College of the Cayman Islands, was started to meet the need for continued education
(Craton, 2003, p. 389). In 2004, the name of the Community College was changed to University
College of the Cayman Islands (UCCI) and is the only government-funded university on the
island. In addition to these two universities, other tertiary institutions in Grand Cayman include
Truman Bodden Law School, Northwestern Caribbean Baptist Theological Seminary, St.
Matthew's University School of Medicine, and the University of the West Indies - Open Campus
(Caymanresident, n.d.).
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Dual Enrollment Program
When a person thinks about dual enrollment it is primarily of the concept practiced in the
United States, where high school students are concurrently enrolled at a local community college
or 4-year university earning college credit in addition to high school credit. To gain an
understanding of dual enrollment programs, one must first understand the history of such
programs. Dual enrollment programs have been around for many decades and have impacted
tertiary education in numerous ways. Originally known as dual credit, what is now known as
dual enrollment began in the 1970s and 1980s as a means to keep highly talented high school
students engaged, assist with the transition of students from high school to college, and lessen
the time and cost associated with the completion of a degree (Young et al., 2014 & Howley et al.,
2013). Dual enrollment programs look and feel different across varying universities; however, all
dual enrollment programs require an agreement between the high school and a local community
college or university to be established (Khazem & Khazem, 2012). It is such an agreement that
gives guidance to a dual enrollment program. Both high schools and colleges/universities seek to
engage in such agreements as an effective avenue to boost enrollment, revenue, and as a way to
align secondary and postsecondary systems (Allen, 2010; Allen & Dadgar, 2012; & Howley et
al., 2013). Dual enrollment programs across America and the world attract students and parents
due to the many benefits associated with the program. In the current market for dual enrollment
programs, the trend is geared toward parents and students in finding ways to alleviate the
financial burden that may be associated with a college education (Howley et al., 2013 &
Thomson, 2017).
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Cayman Islands
Dual enrollment education in the Cayman Islands is unique in structure yet serves the
same purpose and has some resemblance to dual enrollment in the United States. The
government high schools on the island each end at Year 11 (age 15-16), leaving students with the
option of either attending the Cayman Islands Further Education Center (CIFEC – the
government school for Year 12 students who are leaving high school; however, do not meet
requirements for the Year 12 Dual Enrollment Programme), a private school to complete ALevels (advanced level qualifications which are subject-based qualifications that can lead to a
university, further study, or work), or the Year 12 Dual Enrollment Programme at the
government university (Caymanresident, n.d.).
In particular, this study focuses on the population of students who transition to the
university as Year 12 dual enrollment students for which the university and Department of
Education Services developed a program and is the only institution in the Western Caribbean
with such a program. The dual enrollment program allows students to enroll in college courses
while the university seeks to enhance and enrich high school leavers’ high academic aspirations.
Students enrolled in the dual enrollment program will complete a year of college studies as a
freshman and then graduate from high school. While in the dual enrollment program, students
are caught between being considered a high school student and a first-year college student
simultaneously while having not yet officially graduated from high school. The students in this
program will officially graduate high school after completing their first-year of college.
Therefore, while still considered first-year college students, this population of students must
transition from high school to a university setting in an environment that is new, challenging, and
very different from high school.
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What makes the first-year dual-enrolled students a unique population is that they are
extended specific expectations and rules to which they are required to adhere. Dual enrollment
students and their parent(s)/guardian(s) are required to attend a parent meeting at the beginning
of the Fall semester. Students are required to be on campus Monday – Friday from 8:30 am to
2:30 pm, similar to the operating hours of the high schools. To officially graduate from high
school, students in this program are required to attend morning tutorials each day at the
university. Attendance at the tutorial and in their respected classes directly impacts their ability
to graduate from high school. In addition, students are afforded the opportunity to complete
required community service hours toward their high school graduation. Students in the program
are considered full-time students in an Associate degree program of choice, enrolled in regular
first-year college-level courses as other first-year students at the university, such as college-level
Math, college-level English, and College and Employability Skills (a first-year seminar course
for all new students). There are some students in the program who may have to enroll in a
college prep Math or English class before enrolling in college-level Math or English based on
external exam results. Unlike dual-enrolled students in the United States, dual first-year students
are treated as first-year college students. They are involved in traditional first-year events, such
as, Week of Welcome, Orientation, and other events that enhance the first-year experience. A
separate orientation also occurs for dual-enrolled student that they are encouraged to attend.
They can participate in university clubs, extra curriculum activities, and tutoring unlike their
counterpart in the United States.
Caymanian students accepted into the dual enrollment program benefit from receiving a
government scholarship that covers tuition and books. On average, there are approximately 100
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students who are accepted into the program for each academic year. According to the
University’s website, the criteria to be accepted in the dual enrollment program include:
•

Year 11 public school students can be accepted into the Foundation for Success Associate
degree programme track, only if they have met the minimum acceptance criteria of 5
external exam passes of grades I, II, III / A, B, or C in CXC/GCSE/IGCSE (2 of which
must be Math & English A, at the general level).

•

Year 11 public school students cannot participate in the University Entrance Examination
nor use it as a means for acceptance.

•

Year 11 students will need to complete a CIFEC Year 12 Dual Entry Programme Form
and gain the necessary approval.
Problem Statement
Higher education in the Western Caribbean (Greater Antilles) and worldwide is

continuously in a state of fluid change to increase student enrollments and student success. As
societies worldwide become more globalized, it is essential that higher education institutions
everywhere do their part to holistically prepare all students for matriculation to graduation.
Tertiary education in the Western Caribbean (Greater Antilles), specifically in Grand Cayman, is
no different. According to the Economic and Statistics Office of the Cayman Islands, enrollment
in the Associate and Bachelor degree programs at the government funded university in the Fall
semesters of 2017 and 2018 either remained the same (137 both years for Bachelor degrees) or
declined slightly (759 in 2017 to 729 in 2018 for Associate degrees). Included in that decline are
non-traditional first-year students enrolled in the Associate degree programs as part of the dual
enrollment program.
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According to the Institutional Effectiveness Report from the research university, there
were declines in total student enrollment of full and part-time students from Fall semesters to
Spring semesters. The report indicated that there was a decrease of 148 students between Fall
2017 and Spring 2018; a decrease of 60 students between Fall 2018 and Spring 2019; and a
decrease of 173 students between Fall 2019 and Spring 2020. The cause of the decline is
currently unknown as no data addresses such an inquiry. There could be many factors or
influences attributed to the decline in numbers; however, without much-needed research on the
cause, there is a void. More recently, the University has included a pillar in its strategic plan that
focuses on student-centered initiatives that will provide a broader picture as to the retention and
persistence of its students, especially its first-year students. One might ask, what is it about the
first-year experience that makes an impact on students to persist to year two? Existing research
on first-year students has concluded the importance of instituting programs and strategies that
cater to this population of students to improve student success rates at universities (Cuseo, 2007;
Douglas & Witherspoon-Arnold, 2016; Elturki et al., 2019; Everett, 2013; Freitas & Leonard,
2011; Friedlander et al., 2007; Hannon et al., 2017; Hurtado, 1994; Hurtado & Carter, 1997;
Hurtado et al., 2015; Jordan et al., 2018; Kim et al., 2017; Korobova & Starobin, 2015; Kuh,
2005; Kuh, 2007; Kuh et al., 2010; Locks et al., 2008; Lounsbury & DeNeui, 1996; Smith &
White, 2015; Stebleton et al., 2014; Tinto, 2010; Wilcox et al., 2005; Wyrick, 2014 Wood &
Breyer, 2017; Zepke & Leach, 2010). It is during these times of the journey that students are
making assumptions about a university and what it has to offer them not just academically, but
inclusive of other areas of their lives that intersect with being a university student. The different
access and involvement opportunities that students have on a campus pave the way to greater
success holistically.

10

The dual-enrolled students at the research university are mandated to be enrolled at an
institution of higher learning for the entire academic year. Therefore, while they may not
contribute to the decline from semester to semester, studying this group will help in thinking
about ways to potentially help the outcomes of the other first-year students enrolled at the
university. As a part of the overall population of first-year students, the dual-enrolled students
are an accessible group with which to begin such research. It is understood that a larger body of
work will be needed to gather data on the different academic levels and populations of students
and other potential factors and influences. One such influence is the diversity of the people living
on the islands. Based on the diverse makeup of the island, and by default the university, it is
appropriate to use a research theory that takes this into consideration in efforts to understand
student success.
Museus (2014) introduced the theory of Culturally Engaging Campus Environments,
which focuses on the component of campus environments to improve a sense of belonging
among universities with diverse students to derive the perceptions of various populations on a
university campus. Such campus environments catalyze the successful matriculation of students
toward graduation; this is challenging for many universities worldwide as student demographics
are continually changing. Yet, without research on the students' perceptions of these campus
environments in the Western Caribbean (Greater Antilles) region, there is a void in holistically
understanding their quest for higher education and creates a limit to the data on the influences of
culturally engaging environments in the region on a sense of belonging, which contributes to
retention and persistence rates toward graduation. One research study on a university in the
Western Caribbean (Greater Antilles) region found that graduation rates ranged from 30% to
80% among full-time first-degree students graduating on time (Paterson & Gordon, 2010). This
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study provides some insight into data on student success graduation rates in the Western
Caribbean (Greater Antilles); however, there is no collaborating research on the influences
impacting the range, specifically the influence of sense of belonging on graduation. It further
highlights the lack of research that Western Caribbean (Greater Antilles) institutions need to
effectively achieve graduation and retention efforts and goals in ultimately preparing students for
the world post-graduation.
Gap in Literature
In the Western Caribbean (Greater Antilles), research on the sense of belonging and
student success is sparse to almost nonexistent, compared to what has been done in the United
States and other regions to gauge student success that includes graduation rates (Astin, 1984,
1999; Azevedo et al., 2018; Cuseo, 2007; Dumford et al., 2019; Everett, 2013; Freeman et al.,
2007; Freitas & Leonard, 2011; Hagerty et al., 1992; Hagerty et al., 1996; Hurtado et al., 2015;
Jordan et al., 2018; Kim et al., 2017; Korobova & Starobin, 2015; Kuh, 2005; Kuh et al., 2005;
Lee & Davis, 2000; Maestas et al., 2007; Museus, 2014 & 2016; Museus et al., 2017; O’Keefe,
2013; Ostrove & Long, 2007; Pascarella & Terenzini, 1991, 2005; Read et al., 2003; Rendon,
1994; Rendon & Munoz, 2011; Ribera et al., 2017; Stebleton et al., 2014; Strayhorn, 2008, 2012;
Tinto, 1987, 1993, 2010; Wyrick, 2014; Xerri et al., 2018). The few studies that focus on
universities in the Caribbean are primarily research done on accreditation, quality assurance,
teaching and learning assessments, persistence, and retention (Down, 2010; Edwards-Henry,
2015; Gift et al., 2010; Gift, 2015; Leo-Rhynie, 2005; Paterson, 2017; Paterson & Stewart, 2016;
Stewart et al., 2017; Wood & Breyer, 2017; Yorke & Longden, 2004). This lack of research on
the sense of belonging among dual enrollment students in the Western Caribbean (Greater
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Antilles) is essential to know and understand because it highlights the perceptions and
experiences of this population of students and the role it plays in matriculation.
With this lack of research on the sense of belonging and student success initiatives in and
on the region, institutions are at a disadvantage to be able to fully understand the influences that
may cause increases or decreases in enrollment and the success of first-year students from
semester to semester and year to year (Friedlander et al., 2007; Hannon et al., 2017; Hurtado,
1994; Hurtado & Carter, 1997; Hurtado et al., 2015; Kuh, 2005; Kuh, 2007; Locks et al., 2008;
Lounsbury & DeNeui, 1996; Stebleton et al., 2014; Tinto, 2010; Wilcox et al., 2005; Wood &
Breyer, 2017; Yorke & Longden, 2004). This study seeks to fill the gap by specifically providing
insights into the experiences of nontraditional first-year students and the perceptions they have
on a sense of belonging.
Purpose Statement
The purpose of this qualitative, descriptive case study is to gain insight into the sense of
belonging of nontraditional first-year students enrolled in a unique dual enrollment program in
the Western Caribbean (Greater Antilles). The uniqueness in the structure of the program and the
students enrolled will shed light on the experiences of first-year students in this environment.
The theoretical underpinnings on the sense of belonging that have proliferated empirical research
will add depth to this research as a means of understanding the importance of a sense of
belonging toward student success (Strayhorn, 2018). The ability of students having access to
culturally engaging campus environments can influence sense of belonging which in turn affects
persistence (Museus, 2014). The Culturally Engaging Campus Environments model (Museus,
2014), as the conceptual framework for this study, will guide the analysis of first-year, secondsemester students’ perceptions and experiences on sense of belonging while enrolled in the dual
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enrollment program and on their campus environments. Through in-depth face-to-face
interviews, data will be collected and analyzed through thematic analysis.
Research Questions
It is important that nontraditional first-year students are taken into consideration when
discussing student success. Therefore, to understand the lived experiences of this population of
first-year dual-enrolled students and their perception of a sense of belonging and the effect of
their environments on their sense of belonging, this study will aim to answer the following
research questions:
1) What are the collegiate experiences of students enrolled in the dual enrollment program?
a. How do their experiences influence their sense of belonging and desire to persist
in their studies?
2) Do students in the Dual Enrollment program perceive their campus to have culturally
engaging campus environments?
a. If so, in what ways does it influence their sense of belonging and desire to persist
in their studies?
Significance of Study
This qualitative case study on the sense of belonging among first-year dual-enrolled
students is significant and needed for many reasons: 1) The findings of this study aim to better
inform programs, initiatives, student affairs professionals, and the university in ways to increase
the sense of belonging among nontraditional first-year students. 2) The experiences of this
population of students will provide insights on how participants in the program perceive their
experiences and the sense of belonging that may impact their continued matriculation in
postsecondary education. 3) Administration, students, admission officers, enrollment advisors,

14

and student service personnel of similar programs in the Western Caribbean (Greater Antilles)
and abroad will be able to note value in the results of this study to effectively develop new and or
improve upon strategies to engage nontraditional student populations on campuses to persist
semester to semester. 4) Stakeholders and government officials may also utilize this study to
develop future policies affecting the population of nontraditional first-year students. 5) Learning
about students' experiences will help build an engaging campus that encourages a sense of
belonging that will provide institutions an opportunity to serve this growing nontraditional
student population. 6) In addition, the researcher will help uncover critical areas pertaining to a
sense of belonging and the role it plays at Western Caribbean (Greater Antilles) universities that
other researchers have not tapped into, thereby adding empirical research on the topic of sense of
belonging.
Institutions of higher learning are compelled to promote and present engaging campus
environments that will aid in creating an image of the university that will boost enrollment,
retention, and change the mindset of others toward the university (Friedlander et al., 2007;
Hannon et al., 2017; Hurtado, 1994; Hurtado & Carter, 1997; Hurtado et al., 2015; Kinnick,
2012; Kuh, 2005; Kuh, 2007; Kuh & Hu, 2001; Locks et al., 2008; Lounsbury & DeNeui, 1996;
Stebleton et al., 2014; Tinto, 2010; Wilcox et al., 2005). The goal is to understand the lived
experiences of first-year dual-enrolled students and their perceptions and experiences of a sense
of belonging on their campus environments.
Definitions
Throughout this study, the definitions listed below are used to guide this research. This
section defines vital operational terms that will be used throughout this study.
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Campus Climate:
“The current perceptions and attitudes of faculty, staff, and students regarding issues of
diversity on a campus.” (Rankin & Reason, 2005, p. 48)
Campus Culture:
“The collective, mutually shaping patterns of institutional history, mission, physical
settings, norms, traditions, values, practices, beliefs, and assumptions that guide the behavior of
individuals and groups in an institution of higher learning which provide a framework of
reference for interpreting the meanings of events and actions on and off-campus” (Kuh and Hall,
1993, p. 2)
Campus Environment:
Access and utilization of academic and social support and the quality of relationships
with students, faculty, administration, and staff (Kuh et al., 2005)
Diverse Student:
“Students from racially, ethnically, culturally, and linguistically diverse families and
communities of lower socioeconomic status” (Saravia-Shore, 2008, p. 42)
Diversity:
“The inclusion of different types of people (such as people of different races or
cultures) in a group or organization” (Merriam-Webster, n.d.)
Dual Enrollment / Dual enrollment program:
In this study, dual enrollment and dual enrollment program will be used interchangeable
(although known to be different in other parts of the world) as “a program designed to ease the
transition to college and support postsecondary success by providing students with the academic
skills and social resources needed to succeed in a college environment” (U.S. Department of
Education, 2016, p. 1)
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First-year Student:
“Undergraduate, degree-seeking students who have never previously been enrolled as
degree-seeking students at another institution” (Baltuch Dees, 2018, p. 9).
Nontraditional Student:
“A nontraditional student is anyone who attends college in a format or time frame that
differs from that of the traditional students who are normally between the ages of 18-24, out of
high school” (Abound College, n.d.)
Race / Ethnicity:
For this study, race and ethnicity will be represented as similar terms defined as a family,
tribe, people, or nation belonging to the same stock, a class or kind of people unified by
shared interests, habits, or characteristics (Merriam-Webster, n.d.)
Racial Diversity:
Representation of different racial and ethnic groups
Sense of Belonging:
“The feeling of belonging to a group and the ability to identify with peers within the
group” (Museus, 2014, p. 189).
Student Success:
“Academic achievement, engagement in educationally purposeful activities, satisfaction,
acquisition of desired knowledge, skills and competencies, persistence, attainment of educational
objectives, and post-university performance” (Kuh, 2013, slide 4).
Limitations and Delimitation
Following a qualitative research approach, this study proposes to utilize a case study to
gain an understanding of the sense of belonging of nontraditional first-year students at an
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institution in the Western Caribbean (Greater Antilles). As I approached this research topic, there
were two limitations and one delimitation that were realized. The first limitation of the study
involves the fact that the university is a small university with an approximate total student
population of 1,500 students. The second limitation is based on the population of approximately
65,813 on the island which may cause some individuals to have hesitations about revealing real
lived experiences. This study's delimitation will be focused on research conducted with
nontraditional first-year students enrolled in the dual enrollment program at the university. Each
of these will be addressed in more detail in Chapter 3.
Chapter Summary
This chapter provided a snapshot of the problem this research will highlight on the
experiences of nontraditional first-year dual-enrolled students at a university in the Western
Caribbean (Greater Antilles). This chapter also provided a broad overview and introduction to
the Culturally Engaging Campus Environments (CECE) model of college success, which will
inform this research. Chapter 2 will give a review of the literature using the nine indicators of the
CECE model and the individual influence of a sense of belonging.
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CHAPTER TWO: LITERATURE REVIEW
This chapter will summarize the extant research on the influences of students’ success
and provide an overview of the Culturally Engaging Campus Environments (CECE) theory,
which will serve as the conceptual framework for this study. Specifically, I will discuss the
influences on a sense of belonging among students through the lens of the nine indicators of the
CECE model, which will be discussed in the next section. This literature review will also include
sections on the individual influences of the CECE model and sense of belonging among firstyear dual-enrolled students. Research in the Western Caribbean (Greater Antilles) on student
success and sense of belonging is missing; therefore, this literature review will focus on the
majority of research on student success which deals primarily with students at an institution in
the United States, international students at an institution in the United States, or United States
students at an international university (Douglas & Witherspoon-Arnold, 2016; Elturki et al.,
2019; Kim et al., 2017).
Conceptual Framework
While still in what might be considered the infant or toddler stage, the conceptual
framework, the Culturally Engaging Campus Environments (CECE) Model created by Samuel
Museus (2014) offers a holistic approach to understanding the sense of belonging as it relates to
student success for diverse students. It allows for the collaboration of various aspects from the
student and the university to play a role in the desired outcome. Also, the use of this model for
this study joins a limited number of scholars who have ventured away from the traditional
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models and frameworks that focus on student success to focus on a sense of belonging. The
CECE model was developed by incorporating seminal student success theories to expand on the
analysis of experiences and outcomes of diverse students at a university. According to Museus
(2014), this "framework postulates that sense of belonging is positively associated with success
among racially diverse student populations in college" (p. 214).
Museus (2014) developed this model after years of research, combining various aspects
from other theories such as Tinto (1987, 1993, 2012), Astin (1984, 1999), Strayhorn (2012), and
Kuh (2003, 2005) that influenced this model, the primary attribute being that of Tinto's student
integration theory (1993). Tinto's theory of student integration embraces the notion that students
are likely to remain at an institution once they become involved in the institution's social and
academic fibers (Tinto, 1993). Museus (2014) attempts to broaden this theory's scope with
diverse populations at the core, which further adds to this research study based at a Western
Caribbean (Greater Antilles) university with diverse populations of students, faculty, and staff.
Acknowledging that external influences and precollege inputs shape college success, Museus
(2014) created a model with nine indicators essential for an institution to be considered culturally
engaging campus environments for students (see Figure 1). The nine indicators are divided into
two categories, Cultural Relevance and Cultural Responsiveness. The first 5 indicators comprise
the category Cultural Relevance and refer to the backgrounds and communities of diverse
students within the context of campus environments. The remaining 4 indicators are a part of the
category Cultural Responsiveness and refer to how university campuses support the needs of
diverse student populations (Museus, 2014). Each indicator positions the university campus to
engage in matters that matter to students. The nine indicators of the CECE Model, which will be
discussed further in this chapter are listed below:
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1.
2.
3.
4.
5.
6.
7.
8.
9.

Cultural Familiarity
Culturally Relevant Knowledge
Cultural Community Service
Cross-Cultural Engagement
Cultural Validation
Collectivist Cultural Orientation
Humanized Educational Environments
Proactive Philosophies
Holistic Support

Figure 1
The Culturally Engaging Campus Environments (CECE) Model of Student Success

Note: From Museus, S. D. (2014). The Culturally Engaging Campus Environments (CECE)
Model: A new theory of college success among racially diverse student populations. In M. B.
Paulsen (Ed.), Higher Education: Handbook of Theory and Research. New York: Springer. Used
with permissions.
According to the National Institute for Transformation and Equity, the CECE model "suggests
that the greater the extent to which institutions foster and maintain culturally engaging campus
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environments, the more likely their environments will allow their diverse student populations to
thrive in college" (National Institute for Transformation and Equity, n.d.).
Albeit the nine indicators are influential factors of culturally engaging environments, the
focal point of the CECE model aims at producing positive outcomes that will promote college
success in undergraduate students through the influences of sense of belonging, academic
dispositions, and academic performance (Museus, 2014). Approaching the university as more
than a place to gain knowledge, students and society are looking for a university to incorporate
social aspects in its mission (Cheesman et al., 2006; Kim et al., 2017). Focusing on the aspects of
sense of belonging in the CECE Model will guide this research toward understanding the lived
experiences and perceptions of students enrolled in the dual enrollment program. Using the nine
indicators of the CECE model as the framework, "postulates that sense of belonging is positively
associated with success among racially diverse student populations in college” (Museus, 2014, p.
214). Many researchers agree that a sense of belonging serves a valid construct and a significant
predictor of success in college (Baumeister & Leary, 1995; Dumford et al., 2019; Freeman et al.,
2007; Hagerty et al., 1992; Hagerty et al., 1996; Hausmann et al., 2007; Hoffman et al., 2002;
Johnson et al., 2007; Lee & Davis, 2000; Locks et al., 2008; Maestas et al., 2007; Museus, 2014
& 2016; Museus & Maramba, 2011; O’Keeffe, 2013; Ostrove & Long, 2007; Read et al., 2003;
Ribera et al., 2017; Stebleton et al., 2014; Strayhorn, 2008; Strayhorn, 2012; Wilson et al., 2015).
The necessity of understanding student success goes beyond merely the students to
include both internal and external elements of universities (Ahmad et al., 2012; Van Heerden,
1995). Student success has been the topic of discourses in higher education for years, yielding
very broad definitions and understanding (Cuseo, 2007). Theories applied at multiple institutions
have produced results that are used across the country and internationally. Researchers such as
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Kuh (2003, 2005, 2009, 2013), Astin (1984, 1999, 1998), Tinto (1987, 1993, 2010), and others
have dominated the discourse surrounding student success at institutions of higher learning
(Cuseo, 2007; Douglas & Witherspoon-Arnold, 2016; Elturki et al., 2019; Everett, 2013; Freitas
& Leonard, 2011; Jordan et al., 2018; Kim et al., 2017; Korobova & Starobin, 2015; Kuh et al.,
2010; Smith & White, 2015; Wilcox et al., 2005; Wood & Breyer, 2017; Wyrick, 2014; Zepke &
Leach, 2010). Yet, there is a lack of research surrounding student success outcomes in the
Western Caribbean (Greater Antilles) region. Literature is missing on the population of
nontraditional first-year students in the Western Caribbean (Greater Antilles). Instead, they are
aggregated together, if at all, with first-year undergraduate students, thereby creating missing
pieces in understanding how this population of students adjust to college life and the influences
that impact their success story. Culturally engaging campus environments and student success
are partners when considering the holistic collegiate experience of nontraditional first-year dualenrolled students at a Western Caribbean (Greater Antilles) university.
In the following section, I will synthesize the literature around the nine indicators of the
CECE model. I will then review literature that focuses on sense of belonging, first-year, and
dual-enrolled students. Because there is little research on universities in the Western Caribbean
(Greater Antilles) region, most of the research reviewed in this chapter will include university
students in the United States and internationally.
Nine Indicators of the CECE Model
As mentioned in the previous section, the CECE model has nine indicators. Those
indicators include cultural familiarity, culturally relevant knowledge, cultural community
service, cross-cultural engagement, cultural validation, collectivist cultural orientation,
humanized educational environments, proactive philosophies, and holistic support. The first five
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indicators under the category of Cultural Relevance focus on the relevance of the campus
environment to the cultural backgrounds and communities of diverse college students. The
remaining four indicators are under the category of Cultural Responsiveness, which focuses on
the responsiveness of the campus environment to the cultural norms and needs of diverse
students. The nine indicators and the literature in these areas will be discussed in this section.
CECE Indicator #1: Cultural Familiarity
Cultural Familiarity refers to the extent to which students have opportunities to connect
with faculty, staff, and peers who share and understand their cultural backgrounds and
experiences (Museus, 2014). Extant research on involvement and engagement is plenteous.
Seminal work by Astin (1984, 1999), Tinto (1987, 1993), Kuh (2003, 2009), and Kuh et al.
(1993, 2001, 2009) has led to the ongoing research of the extent to which involvement and
engagement impact student success. Jordan et al (2018) posit that student involvement and
engagement are crucial to a student obtaining success. Their study on leisure skills impacting
varying dimensions of college student success found that students enrolled in such programs
maintained "consistent levels of student life and school satisfaction while also experiencing
increased levels of school belonging and self-esteem" (p. 100). Being involved and engaged in
the university setting has the potential to provide opportunities for students that would otherwise
not be available. Not only educational and professional opportunities but also opportunities for
social growth and integration that will be needed in society in general (Ahmad et al., 2012;
Jordan et al., 2018). Bean and Metzner's (1985) synthesis of attrition research concludes that a
student's involvement and socialization highly attributes to a student's decision to remain in
school and persist through to graduation. Gerdes & Mallinckrodt (1994) argues that the
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involvement of students is often linked to the ability to "transition constructively and adapt to
college" (p. 281).
Involvement at a university comes at a time when students are seeking to frame the social
circles in which they find themselves. According to Jordan et al. (2018), it is during times of
extra-curricular involvement that students develop meaningful relationships that will have
profound impacts on their educational and life journeys. On the other hand, research conducted
by Kim et al. (2017) speaks of international students who do not gravitate toward involvement
but rather isolate themselves from the social life of a university. Using data from the 2010
University of California Undergraduate Experience Survey and a sample size of over 30,000
students, Kim et al.'s (2017) research examined the experience and connection to cognitive,
affective, and civic outcomes among international students in the United States. This study found
that compared to their domestic peers, international students experienced fewer gains in
interpersonal skills; however, there seemed to be equivalent gains in cognitive skills and civic
outcomes (Kim et al., 2017). Experiences based on content and surroundings are prevalent as
international students and domestic students do not face similar settings when attempting to be
engaged and involved on campus. Kim et al. (2017) attest to this based on findings that revealed
that "international students may uniquely experience college and may not benefit from those
experiences as much as their domestic peers" (p. 395). As students go beyond involvement to
engagement, purpose is defined and expanded throughout the college years (Kuh, 2003; Museus,
2014).
CECE Indicator #2: Culturally Relevant Knowledge
Culturally Relevant Knowledge covers the degree to which students have opportunities to
learn about their cultural communities via culturally relevant curricular and co-curricular
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activities (Museus, 2014). Universities compete to offer the most diverse curriculum and
programs to attract the best students. Dosch (2011) states, "differentiated instruction, a studentcentered instructional model, has shown success in higher education" (p. 343). It is imperative
that students are continually challenged and engaged with curricula and programs. Keeping in
mind the context of different university settings, Tinto (2012) believes that the classroom is the
center of student education and serves as a primary site for institutional action aimed at
improving student success. The need for faculty to create diverse yet engaging classrooms is
beneficial to the students and university overall (Kim et al., 2017; Korobova & Starobin, 2015).
On the contrary, Tranter (2012) argues that with much of the discourse surrounding educational
curriculum and programs, there exists a level of inequality by replicating the unequal social
distribution of the educated. Yet, Sogunro's (2014) research findings emphasize that "providing
quality curriculum and instruction" increases motivation among students given that teachers are
committed to the profession and the vast amounts of influence that they contribute (p. 33).
Further research highlights the notion that students need "guidance and direction" through
curriculum without creating a competitive and hostile learning environment (Rendon Linares &
Munoz, 2011, p. 17).
CECE Indicator #3: Cultural Community Service
Cultural Community Service involves opportunities for students to give back to and
positively transform their home communities (Museus, 2014). Experiencing volunteer
opportunities while at a university bolster students’ ability to be engaged both academically and
socially with positive outcomes that leads to retention (Astin & Sax, 1998; Bean & Eaton, 2001);
Cruce & Moore III, 2012; Dugan & Komives, 2010; Meyer et al., 2019; Vogelgesand et al.,
2002). Through student service organizations students can give back to their community, making
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an impact in areas that are of importance to them. Meyer et al.’s (2019) research study on
voluntary participation in a community service program yielded the result that students have
“higher levels of empathic concern and generalized trust” when given the opportunity to select
location for community service (p. 1177). Students’ ability to self-select community service
projects to which they are connected or can relate to, provide enriching learning and engaging
opportunities for growth. Bringle, Hatcher, and Muthian (2010) report that "students who
participated in community service during their first-year of college revealed higher levels of
satisfaction with academic aspects of involvement and personal development than students who
did not participate in these experiences" (p. 40).
CECE Indicator #4: Cross-Cultural Engagement
Cross-Cultural Engagement represents the programs and practices that facilitate
educationally, meaningful cross-cultural interactions that focus on solving real social and
political problems (Museus, 2014). There has been an increase in the attention that is given to
diversity on university campuses. To remain equitable to students, faculty, staff, and
stakeholders, many universities have embraced multiculturalism and diversity as a part of their
mission (Wilson et al., 2012). In their study the authors looked at the mission of 80 higher
education institutions and found that 75% talked about diversity (Wilson et al., 2012). It is
crucial that diversity and cross-cultural engagement be components that amplify the college
student experience. Glass (2012), Glass and Westmont (2013), Mori (2000), Smith and
Schonfeld (2000), and Zhao et al (2005) comment that the preparation of individuals who are
aware of those who are of differing backgrounds is a part of what universities ought to be
producing into society. Zhao et al. (2005) further assert approaches to foster the distribution of
knowledge on the topic of cross-cultural engagement and bringing awareness to problems around
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the world is by "creating learning environments that promote and value diversity, as well as
intentionally exposing students to multiple and sometimes competing perspectives that challenge
previously unexamined assumptions" (p. 209). Providing transformative opportunities for
students to interact with, learn from, and have thought-provoking discussions at a university with
individuals who are from different backgrounds have the potential to broaden their
understandings and empathy of others through global diversity (Glass, 2012; Glass & Westmont,
2013; Smith & Schonfeld, 2000; Turner, 2009; Wehlburg et al., 2019; Wilson et al., 2012; Zhao
et al., 2005).
CECE Indicator #5: Cultural Validation
Cultural Validation denotes the campus cultures that validate the cultural backgrounds,
knowledge, and identities of diverse students (Museus, 2014). In a world where each person is
known by his or her identity, the identity of students on a college campus does much to create an
atmosphere conducive to learning. Research by Elturki et al. (2019) on the needs, expectations,
and experiences of international students at a United States institution reasons that a student’s
identity allows the development of relationships and is prevalent in ensuring that students have
some way of connecting to others. This notion is affirmed by other researchers with similar
topics (Gerdes & Mallinckrodt, 1994; Van Horne et al., 2018; Wilcox et al., 2005; Zhou and
Cole, 2017). Rendon Linares and Munoz (2011) also identify that institutions need to understand
the students' desire to be validated in the classroom to propel them toward positive outcomes of
persistence and retention.
As students transition from high school to college, identities are being formed and
developed (Gerdes & Mallinckrodt, 1994). The identity of students encompasses ethnicity,
demographics, and culture. Accepting and being accepted by others play a pivotal role in
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students' development (Gerdes & Mallinckrodt, 1994). Some research on identity centers around
boundaries set in place by students based on their family values, ethnicity, and social class (Baier
et al., 2016; Gerdes & Mallinckrodt, 1994; & Oikonomidoy, 2015). The formation of boundaries
establishes an environment that interacts cohesively or clashes with predisposed inklings that
have shaped a student from birth (Martirosyan et al., 2019; Oikonomidoy, 2015). These
interactions have been found to accelerate student success through integration. Martirosyan et al.
(2019) found international students attending a US institution experience a more significant
amount of anxiety associated with identity that includes "separation from family and friends, and
lack of comfort and familiarity with different cultural practices" (p. 175). Prior research
concludes that experiences are key to the persistence and retention of students as identities are
formed toward enhancing the journey toward student success (Dosch, 2011; Douglas, &
Witherspoon, 2016; Marginson, & Dang, 2017; Smith, & White, 2015; Tucker, 1999; Van
Heerden, 1995).
Cooper (2009) expounds on the notion that students inherit and are composed of multiple
identities, each competing to be the most relevant. On university campuses around the world,
students are faced with decisions that may impact how they view themselves and thereby make
choices on their academic future. Research on student identity reveals that identity is not
concrete but somewhat fluid and fragmented (Cooper, 2009). Students arrive at university with
these multiple identities, making the transition at times more difficult if there has been no
development that has occurred through high school.
CECE Indicator #6: Collectivist Cultural Orientations
Collectivist Cultural Orientations refers to the campus cultures that emphasize a
collectivist, rather than individualistic, cultural orientation that is characterized by teamwork and
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pursuit of mutual success (Museus, 2014). The poet John Donne in 1624 penned that "no man is
an island" (Merton, 1978), which is the mentality that should be incorporated on all university
campuses. The ability to redirect the mentality of many students on a campus away from
individualistic thinking to a more collectivist way of thinking will help prepare students to be
successful and effective in society and the workplace (Zulkifli et al., 2019). On the university
campus, the concept of team-based learning has taken its position as an effective pedagogy of
having students work in teams throughout the teaching and learning process (Artz et al., 2016;
Nokes-Malach et al., 2015; & Springer et al., 1999). Opportunities to be forward-thinking in
achieving the best outcomes for students and universities is a collaborative effort that should be
accepted by all, not one person or department.
A recent study conducted at a university in Malaysia among 3rd-year medical students
sought to gain the perception of team-based learning. The results of the study revealed that
"93.59% were encouraged to work more seriously and effectively in teams; 98.72% were
comfortable working in teams; 98.72% agreed that it enhanced their understanding of subject
matters; 84.42% that it improved their communication skill and self-confidence; and 89.61%
preferred working in teams than traditional method" (Zulkifli et al., 2019, p. 61). While a teambased approach may not be embraced by all, students are beginning to shift their thinking and
attitudes toward such an approach (Espey, 2010). Najdanovic (2016) points out that a shift
toward team-based learning is also occurring among educators of various disciplines.
CECE Indicator #7: Humanized Education Environments
Humanized Educational Environments defines the availability of opportunities to develop
meaningful relationships with faculty and staff who care about and are committed to those
students' success (Museus, 2014). Student success, as mentioned earlier, depicts more than just
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GPAs and graduation rates. There is an innate desire of students as they embark on a university
campus to feel that there is someone, faculty or staff, that they are able to establish a connection,
who is "inspirational, beyond encouraging, challenging but sincerely interested in helping
students succeed" (Schreiner et al., 2011, p. 442). Students, faculty, and staff are all human
beings who need social integration on university campuses. Braxton et al. (2004) affirm that such
interactions of relationship-building shape the perception that a student may have of the
university and their ability to function within it.
CECE Indicator #8: Proactive Philosophies
Proactive Philosophies describes the proactive philosophies that lead faculty,
administrators, and staff to proactively bring important information, opportunities, and support
services to students, rather than waiting for students to seek them out or hunt them down
(Museus, 2014). Resources are broad areas that encompass many aspects that a university tackles
every semester of every academic year. The primary area would be that of finances to run
programs, hire qualified faculty and staff, and assist students financially to attend university
consecutively and consistently until degree completion (Martirosyan et al., 2019; Paterson, 2017;
Stewart et al., 2017). Research reiterates the need for more financial resources to be set aside to
assist students who are or may fall into difficult financial times (Ahmad et al., 2012; Cheesman
et al., 2006; & Jordan et al., 2018).
In addition to the elements listed above, an inviting and welcoming campus community
encourages student success (Ahmad et al., 2012; Leon & Byrd, 2012). In the revelation that
monetary resources may be an issue for many institutions, establishing a sense of campus
community inclusive of all student populations can be achieved by incorporating solutions across
a spectrum of cases (Tucker, 1999). Wang & BrckaLorenz (2018) states that to encourage
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student success, "institutions and departments should provide sufficient resources and support to
faculty and staff to engage international students and to create an inclusive and welcoming
learning environment for all students” (p. 1028).
CECE Indicator #9: Holistic Support
Holistic Support concerns college students' access to at least one faculty or staff member
that they are confident will provide the information they need, offer the help they seek, or
connect them with the information or support they require regardless of the issue they face
(Museus, 2014). The university has taken on a more significant role in the lives of the students
that attend its institution (Cheesman et al., 2006). No longer is it merely to educate students; it is
now to include every part of a student's life. The demands on universities to perform and produce
has increased over the years (Archer et al., 2014). A holistic approach is required in different
forms to ensure retention and that those who persist to graduation are equipped holistically with
the knowledge and skills needed to succeed in society. A university will have to see itself as
more than an academic center to increase retention and persistence among students, especially
among first-year students. Every aspect of the university should be taken into consideration when
attempting to achieve student success. It would seem as if no one university has enough
resources to fulfill all that it deems necessary for student success. (Jordan et al., 2018; Wang &
BrckaLorenz, 2018).
Individual Influences
The CECE model attributes student success to not only the nine indicators mentioned in
the previous sections, but also the specific individual influences that students bring to the
university campus. There is an abundance of elements that play a role in a student’s success and
a university’s success. Copious research has consistently explored the area of student success and
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the elements that influence it (Baik et al., 2015; Bean & Eaton, 2001 Cuseo, 2007; Douglas &
Witherspoon-Arnold, 2016; Elturki et al., 2019; Everett, 2013; Freeman et al., 2007; Freitas &
Leonard, 2011; Friedlander et al., 2007; Hausmann et al., 2007; Johnson et al., 2007; Jordan et
al., 2018; Kaya, 2004; Kim et al., 2017; Korobova & Starobin, 2015; Kuh, 2005; Kuh et al.,
2010; Lowe & Cook, 2003; Museus, 2014; Naylor, 2017; Ribera et al., 2017; Smith & White,
2015; Wilcox et al., 2005; Wood & Breyer, 2017; Wyrick, 2014; Zepke & Leach, 2010). As
stated by Museus (2014), the focal point of the CECE model includes individual influences of
sense of belonging, academic dispositions, and academic performance. While each of these
influences is important, this research will focus on the influence of sense of belonging.
Relationship building tends to be foundational to life, especially at an institution of higher
learning (Freitas & Leonard, 2011; Johnson, Soldner, Brown Leonard, Alvarez, Kurotsuchi
Inkelas, Rowan-Kenyon, & Longerbeam, 2007; Maslow, 1943). The need to be connected or
have some sort of sense of belonging to something is an innate desire of most students (Booker,
2016 & Maslow, 1943). Definitions on a sense of belonging have developed over the years,
which varies with the researcher, yet all focus on the outcome contributing to student success.
For example, Hurtado and Carter (1997) define a sense of belonging as both "cognitive and
affective elements in that the individual's cognitive valuation of his or her role in relation to the
group results in an effective response" (p. 328) and "students' overall perception of social
cohesion within the campus environment" (p. 204). Strayhorn (2012) describes a sense of
belonging as "students' perceived social support on campus, a feeling or sensation of
connectedness, the experience of mattering or feeling cared about, accepted, respected, valued
by, and important to the group (e.g., campus community) or others on campus (e.g., faculty,
peers)" (p. 3). Museus (2014) simplifies these definitions by defining sense of belonging as "the
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feeling of belonging to a group and the ability to identify with peers within the group" (p. 189).
All of these definitions allude to the notion that students can achieve student success and better
attrition rates, especially during the first-year of undergraduate study if their sense of belonging
is taken into consideration.
Sense of Belonging: First-year Students
In research on the intention to persist and retention of first-year students, Morrow and
Ackermann (2012) found that developing a sense of belonging in the first-year is critical. It is
during this first-year that many students decide to persist or dropout, with many finding solace in
what the university can offer in support of students who may be struggling. Extant research
findings attest that student-student, student-faculty, student-staff, and student-administration
relationships are important propellers in the development of sense of belonging, knowing that
there is someone on your side, and retention of students (Baumeister & Leary, 1995; Dumford et
al., 2019; Elturki et al., 2019; Freeman et al., 2007; Friedlander et al., 2007; Hagerty et al., 1992;
Hagerty et al., 1996; Hannon et al., 2017; Hausmann et al., 2007; Hoffman et al., 2002; Hurtado,
1994; Hurtado & Carter, 1997; Hurtado et al., 2015; Johnson et al., 2007; Jordan et al., 2018;
Kim et al., 2017; Kuh, 2005; Kuh, 2007; Kuh & Hu, 2001; Lee & Davis, 2000; Leon & Byrd,
2012; Locks et al., 2008; Lounsbury & DeNeui, 1996; Maestas et al., 2007; O’Keeffe, 2013;
Ostrove & Long, 2007; Read et al., 2003; Ribera et al., 2017; Rienties et al., 2012; Stebleton et
al., 2014; Strayhorn, 2008; Strayhorn, 2012; Tinto, 2010; Wilson et al., 2015; Wilcox et al.,
2005; Wood & Breyer, 2017; Yorke & Longden, 2004; Zhou & Cole, 2017). Having this
relationship with another in a university setting may provide the additional motivation that
students need to persist from semester to semester.
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In recent studies, connectedness is often referred to as a sense of belonging and is aligned
with students’ successful transition to academia (Baker & Siryk, 1999; Flowers & Pascarella,
2003; Hurtado & Carter, 1997; Jordan et al., 2018; Kaya, 2004; Ostrove & Long, 2007;
Pascarella & Terenzini, 2005; Tucker, 1999; Van Heerden, 1995). The social integration, sense
of belonging, and relationship building are essential parts of the educational experience, yet
many may not understand the connection (Baumeister & Leary, 1995; Dumford et al., 2019;
Freeman et al., 2007; Hagerty et al., 1992; Hagerty et al., 1996; Hausmann et al., 2007; Hoffman
et al., 2002; Johnson et al., 2007; Lee & Davis, 2000; Maestas et al., 2007; Museus, 2014 &
2016; O’Keeffe, 2013; Ostrove & Long, 2007; Read et al., 2003; Ribera et al., 2017; Stebleton et
al., 2014; Strayhorn, 2008; Strayhorn, 2012; Van Horne et al., 2018; Wilson et al., 2015; Zhou &
Cole, 2017). Wilcox et al. (2005) argued that successful social integration is important to
understand retention. To that end, the elements of connectedness and sense of belonging have
strong attributes that tend to influence students, including first-year students (Baik et al., 2015;
Baumeister & Leary, 1995; Bean & Eaton, 2001; Dumford et al., 2019; Freeman et al., 2007;
Friedlander et al., 2007; Hagerty et al., 1992; Hagerty et al., 1996; Hausmann et al., 2007;
Hoffman et al., 2002; Johnson et al., 2007; Kaya, 2004; Kuh, 2005; Lee & Davis, 2000; Lowe &
Cook, 2003; Maestas et al., 2007; Naylor, 2017; O’Keeffe, 2013; Ostrove & Long, 2007; Read et
al., 2003; Ribera et al., 2017; Stebleton et al., 2014; Strayhorn, 2008; Strayhorn, 2012; Wilcox et
al., 2005; Wilson et al., 2015).
In addressing the issue of connectedness, many focus on first-year students and the
importance of developing relationships that will assist in giving first-year students the motivation
and persistence needed (Baker & Siryk, 1999; Elturki et al., 2019; Flowers & Pascarella, 2003;
Hurtado & Carter, 1997; Jordan et al., 2018; Kaya, 2004; Ostrove & Long, 2007; Pascarella &

35

Terenzini, 2005). Research has documented the importance of relationship-building to develop a
sense of belonging and connectedness of students on campuses (Baumeister & Leary, 1995;
Dumford et al., 2019; Elturki et al., 2019; Freeman et al., 2007; Hagerty et al., 1992; Hagerty et
al., 1996; Hausmann et al., 2007; Hoffman et al., 2002; Johnson et al., 2007; Lee & Davis, 2000;
Maestas et al., 2007; Oikonomidoy, 2015; O’Keeffe, 2013; Ostrove & Long, 2007; Read et al.,
2003; Ribera et al., 2017; Stebleton et al., 2014; Strayhorn, 2008; Strayhorn, 2012; Tucker, 1999;
Van Heerden, 1995; Wilson et al., 2015). On the contrary, students of diverse backgrounds may
have difficulty adjusting socially and academically depending on the university of choice (Kim
et al., 2017; Oikonomidoy, 2015; Van Horne et al., 2018). Relationships developed among peers,
faculty, staff, and administration may create an atmosphere of persistence and retention among
first-year students.
As demonstrated through previous research, connectedness and sense of belonging play a
determining role in students experiencing fulfillment at a university (Jordan et al., 2018;
Korobova, & Starobin, 2015). Students want to feel connected with someone from the university
that will be able to assist with the journey of life, persist to completion, and be a cheerleader for
them along the way (Leon & Byrd, 2012; Rendon Linares & Munoz, 2011). Torrisi-Steele's
(2018) research informs that "to make greater inroads into bettering student experiences and
outcomes, the teacher-student connection . . . is integral to the quality teaching practice in higher
education" (p. 1). Understanding the role that universities play in building genuine relationships
will foster an environment that is inviting and changing with the times. By developing
relationships, faculty at universities demonstrate awareness of and the importance of affecting
persistence and retention in varying forms (Elturki et al., 2019; Jordan et al., 2018; & Kim et al.,
2017). Research findings reveal that building meaningful relationships is central to creating an
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environment that caters to students, faculty, staff, and administration on the road to successful
social connectedness and a sense of belonging (Freitas & Leonard, 2011; Hoffman et al., 2002;
Johnson et al., 2007; Oikonomidoy, 2015).
Martirosyan et al.’s (2019) exploratory research on the academic services and social
support available to students indicate that "elements of campus environments such as campus
climates and cultures, might be associated with the extent to which college students feel like they
belong to the community on their respective campuses" (p. 190). This research, conducted by
analyzing website content describing the types of support offered by the top 20 US universities
with the highest enrollment of international students in 2016, yielded six main categories of
services offered that included English language programs, academic support, and student success
initiatives, targeted writing support, social and cultural events, professional development
workshops, and family member programs (Martirosyan et al., 2019). It is through such programs
geared to specific populations of students that yield significant gains in the achievement and
adjustments during their studies.
In a study using the CECE model, Azevedo et al. (2018) set out to measure the extent to
which the Norman Brown Diversity and Leadership Scholars Program (NBDLSP) at Indiana
University-Purdue University Indianapolis (IUPUI) influences the sense of belonging. Using a
case study approach that addresses how and why questions, the study revealed results that were
similar to previous research and is also aligned with the majority of indicators of the CECE
model. In sum, this research found that "undergraduates who encounter more culturally engaging
campus environments are more likely to have a greater sense of belonging" (Museus, 2014, p.
210).
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United States Dual-enrolled Students
At the introduction of dual enrollment programs, only the students who exceled
academically were sought out to participate, thereby maintaining academic integrity in course
offerings. Accelerated programs, such as dual enrollment, were designed to be an additional
course load for students who required or desired a more intense course of study. It was thought
that dual enrollment would provide the mental challenge needed to keep highly motivated
students motivated (An, 2013 & 2015). There are many studies that endorse the fact that students
who participate in a dual enrollment program tend to persist through to complete a college
degree (Allen & Roberts, 2019; An, 2013 & 2015; Burns et al., 2019; Fink et al., 2017; Lile et
al., 2018). An’s (2015) research draws attention to how academic motivation and engagement
affect dual-enrolled students; yet may often be overlooked. To keep them academically
motivated and engaged in their learning, dual enrollment programs also attract students through
areas of socialization (An, 2013 & 2015) that further aids in creating an atmosphere of learning
that is appealing. Part of the goal of dual enrollment programs in the United States is to ensure
that students are prepared for the acclimatization to university life after they complete dualenrolled classes or graduate from high school. On the contrary, students enrolled in the dual
enrollment program in the Western Caribbean (Greater Antilles) are considered first-year college
students and treated as such once they are accepted and register for their first semester of classes
albeit still also considered high school Year 12 students.
Most of the research on dual enrollment programs highlight those in the United States,
the lack of research on dual enrollment programs in the Western Caribbean (Greater Antilles) is
nonexistent. Therefore, drawing from studies conducted in the United States, it is evident that
there is a growing interest in sense of belonging among dual-enrolled students. In the United
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States, research conducted by Delicath (1999), supports research identified in earlier sections,
that sense of belonging and dual enrollment are partners in achieving student success on campus.
The ability of dual-enrolled students in the United States to be exposed to college environments
and experiences enable students to have an opportunity to gain first-hand expectations of college
life and build on their perceptions of a sense of belonging while on a college campus (Kanny,
2015; Tobolowsky & Allen, 2016).
In a study on the perspectives of dual-enrolled students conducted at a small independent
charter high school, Kanny (2015) reports on the benefits and drawbacks perceived and
experienced by students enrolled in a dual enrollment program. After a comparative analysis of
five self-selected participants, the results yielded three benefits and three drawbacks. The
benefits included: 1) Exposure: dual-enrolled students having the opportunity to experience the
“academic content and rigor of a college course” (p. 61). (2) Learning the hidden curriculum:
“The opportunity to take college courses resulted in the participants becoming aware of the more
implicit skills and practices that are not only expected of college students, but also lead to
enhanced academic success in college” (p. 62). (3) Independence and freedom: Participants
discussed independence in the terms of gaining, “freedom” from the more structured high school
academic setting” (p. 64).
The drawbacks included: (1) Issues in credit and grades: students experienced “credits
earned as well as negative impacts on high school transcripts due to poor grades in dual
enrollment courses” (p. 64). (2) Negative interactions with others: In addition to the effect of
their grades, students also encountered negative interactions with others on the campus. “A
majority of participants mentioned feeling uncomfortable due to their nontraditional enrollment
status. Specifically, they referenced feelings of being judged by students and faculty at the
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campus” (p. 65). Kanny (2015) reported that many expressed being on the receiving end of
comments of faculty disliking teaching high school students. (3) Limited support systems:
Participants in this study referred to not receiving much support or interaction between high
school and the community college to ensure that they were on track in their courses. Many
expressed “feeling isolated from the college community which led to uncertainty regarding their
feelings of belonging at the institution” (p. 67). These findings by Kanny (2015) attests to the
need of more research on the perceptions of dual-enrolled students not only in the United States,
but also in the Western Caribbean (Greater Antilles).
Chapter Summary
This literature review summarized various studies through the lens of the CECE model,
focusing on the sense of belonging. Studies indicate that student and university influences are
vital components to achieve optimal student success. Embracing concepts of culturally engaging
campus environments and their influence on first-year students give credence to the need and
acknowledgment of the effects on different student populations. Research on college success
outcomes focusing on the experiences and perceptions of sense of belonging among
nontraditional first-year dual-enrolled students in the Western Caribbean (Greater Antilles)
region is nonexistent. This study will aim to fill that gap and illuminate how universities can
better influence student success among first-year students. The methods proposed for this study
to explore the lived experiences of nontraditional first-year dual-enrolled students at a university
in the Western Caribbean (Greater Antilles) will be the focus in Chapter 3.
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CHAPTER THREE: METHODS
This chapter addresses the methods that were implemented during this research. The
sections discussed include the research design, research questions, rationale for a case study,
research site and location, target population, data collection procedures, instrumentation, data
analysis procedures, and quality criteria of this study. These sections provide a scope of the
methodological approach used in this study to understand the perceptions of sense of belonging,
experiences, and culturally engaging campus environments through the lived experiences of
students enrolled in a first-year dual enrollment program.
Case Study Research Methodology
For this study, I used a case study qualitative research approach that is designed for
researchers to explore and understand "the meaning individuals and groups ascribe to a social or
human problem" (Creswell & Creswell, 2018, p. 4). Through the use of this qualitative approach,
I aimed to make meaning of the data collected from participants. Simons (2009) broadly defines
case study as “the process of conducting systematic, critical inquiry into a phenomenon of choice
and generating understanding to contribute to cumulative public knowledge of the topic” (p. 18).
Litchman (2013) adds that qualitative research is a means of talking with participants about a
particular phenomenon and "seeks to capture voices of individuals as they are" (p. 35).
Stake (1995) further describes a case study as “a specific, complex, functioning thing. It
is a bounded system with working parts” (p. 2). Conducting a case study requires that a case is
bounded or restricted by time and activity with varied pieces of detailed data collected
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throughout the study (Creswell & Creswell, 2018; Stake, 1995; Yin, 2009, 2012, 2014, 2017).
This research was bounded by the location in the Western Caribbean (Greater Antilles), Year 12
Dual-enrolled students at the research site, and participants between the ages of 15 and 17 when
entering the program. Researchers who undertake research using a case study approach seek to
use it as “a tool to accomplish something, gain deeper understanding, evaluate, or make things
better” (Stake, 1995). Creswell and Creswell (2018) suggest that a researcher “might select a
case that is considered unusual, unique, or special in some way with the goal of getting detailed
and rich descriptions” (p. 92). In efforts to gain perspectives on a sense of belonging and their
experiences, this study used a purposeful sampling approach (Creswell & Creswell, 2018). The
purposeful sampling process will be further discussed in the Target Population section. A group
of students enrolled in the Dual Enrollment program is the case.
Paradigm
A case study was proposed for this qualitative study through the lens of the
constructivism paradigm. The perception and construction of a reality based on their individual
and, at times, collective experiences often emerged as a powerful reality. The art of constructing
one's reality stems from the constructivism paradigm. Crotty (1998) defines constructivism as
"the view that all knowledge, and therefore all meaningful reality as such, is contingent upon
human practices, being constructed in and out of interaction between human beings and their
world, and developed and transmitted within an essentially social context" (p. 42). It is the ability
to glean from other individuals, the process of how he or she interprets the world in which they
live. Stake (1995) states, “no aspects of knowledge are purely of the external world, devoid of
human construction” (p. 100). The constructivist lens allows individuals to tell their story, which
is the perceived reality in which they live. It is never enough to just live in a world; the world
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must be interacted with, and meaning derived from such interaction, thereby creating an
individual reality or truth (Creswell & Creswell, 2018). Many elements aided in creating such a
reality that was prevalent for each participant. According to Guido, Chavez, and Lincoln (2010),
through using a constructivist paradigm, a person's reality is socially constructed through the lens
of human experiences.
Research Site and Location
The research was conducted at a small university in the Western Caribbean (Greater
Antilles), located on Grand Cayman Island. The university offers various programs and degrees
to include Pre-college, Year 12 Dual Enrollment, technical, vocational, and continuing education
programs, 8 Certificate programs, 13 Associate degree programs, 8 Bachelor degree programs,
and 3 Master's level programs. This study focused on students enrolled in the dual enrollment
program at the university. The rationale for selecting this population of students will be
addressed in the next section.
Students enrolled in the dual enrollment program will complete a year of college studies
as a "freshman" and then graduate from high school. While in the dual enrollment program,
students are caught between being considered a high school student and a first-year college
student simultaneously while having not yet officially graduated from high school. Students
function as first-year students without any interaction with their respective high schools until it is
time for graduation from high school. Their classes and activities all occur at the University. The
students accepted into the dual enrollment program, who are Caymanian, benefit from receiving
a government scholarship that covers tuition and books. On average, there are approximately 100
students who are accepted into the program for each academic year. According to the
University’s website, the criteria to be accepted in the dual enrollment program include:
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•

Year 11 public school students can be accepted into the Foundation for Success Associate
degree programme track, only if they have met the minimum acceptance criteria of 5
external exam passes of grades I, II, III / A, B, or C in CXC/GCSE/IGCSE (2 of which
must be Math & English A, at the general level).

•

Year 11 public school students cannot participate in the University Entrance Examination
nor use it as a means for acceptance.

•

Year 11 students will also need to complete a CIFEC Year 12 Dual Entry Programme
Form and gain the necessary approval

Dual Enrollment: Cayman Islands vs United States
Students in the Cayman Islands are mandated to be in an institution of learning until the
age of 17. One such route is dual enrollment at the public university on the island. For most the
concept of dual enrollment programs is a means to an end of students having the opportunity to
earn college credits while in high school. However, this takes a slightly different approach when
the discussion involves students in the Cayman Islands. Table 1 below provides a snapshot of the
basic differences and similarities between dual enrollment in the United States and the Cayman
Islands; however, it is not to be considered an exhaustive list. Based on much of these
similarities and differences, it was important for this study to gain understanding of the
perceptions and experiences of the DE students in the Cayman Islands.
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Table 1
Similarities and Differences of dual enrollment program in the United States and the Cayman
Islands
Item
Earn college credit
Earn high school credit
Free tuition
Decreases amount of time to
earn degree
Grade in college courses
affect their high school GPA
Students are part of a cohort
Wear uniforms
Treated as first-year students
(i.e President’s List)
Required morning tutorial
Required to be on campus 5
days a week until 2:30pm
Has an assigned facilitator on
the university campus
Attendance counts toward
high school graduation

United States
X
X
X
X

Cayman Islands
X
X
X

X
X
X
X
X
X
X
X

Historical and Social Development Context
According to the Cayman Islands’ government website, the Cayman Islands was
discovered in 1503 by Columbus. Columbus discovered an island chain that was uninhabited
except for the many tortugas that populated the islands. In the 1670 Treaty of Madrid, Great
Britain was recognized as having possession of the islands. The islands were mainly used by
sailors on their journey as a place to get meat to feed their crew and wood to repair their vessels.
Official settlement on the islands started in the 1700s with the first land grant issued in 1734. The
population continued to enlarge as more land grants were issued and as individuals decided to
venture out to this new island nation with their family and slaves. The Emancipation Act of 1833
freed all slaves; however, those in the Caymans were not informed until 1835. The Cayman
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Islands operated a form of self-government until 1831 when the first elected legislature was
formed.
Grand Cayman is a country that has and continues to be built mainly by expatriates
(Bodden, 2007; Craton, 2003). This has caused many Caymanians over the years to ostracize
expatriates for fear that they are taking over the island and jobs that should be reserved for
natives of the islands (Bodden, 2007, Williams, 2013). However, expatriates are woven into the
fibers of the islands as they bring specific skills and expertise that are needed on the island.
Regardless of how some may feel about expatriates, there continues to be a great deal of
ethnic/nationality intermarriages that bring about a social divide based on colorism. Although
subtle, colorism can be observed on the island with the belief that those of a lighter complexion
is more intellectual or culturally superior to Caymanians and others of a darker pigmentation
(Bodden, 2007; Craton, 2003; Lowenthal, 1972).
The society in the Cayman Islands increased incrementally and has continued to do so
even to this day. It is a diverse nation with over 135 nationalities. This is due primarily to
intermarriages and the many expatriates who move to the islands. “Although the islands have
close historical and political connections to the United Kingdom, the culture and lifestyle of the
Cayman Islands is strongly Americanized” (Ferguson, 2021). Influence from the United States
extend to many sectors to include business, fashion, research, practices, values, and higher
education to name a few. The Cayman Islands utilize industry trends and reports when
considering or making decisions pertinent to a specific sector.
Data Collection Procedures
According to Creswell (2013), the process of collecting data is a "series of interrelated
activities aimed at gathering good information to answer emerging research questions" (p. 146).
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For this study, participants completed a screening questionnaire, an individual interview, and a
focus group session. In using each of these data sources, I used what Stake refers to as “privilege
and obligation” (1995, p. 49). He states that a researcher has “the privilege to pay attention to
what they consider worthy of attention and the obligation to make conclusions drawn from those
choices meaningful to colleagues and clients” (p. 49). An individual interview was conducted
first in order to hear from each participant without the influence of peers. Once all individual
interviews were completed, transcribed, and coded, a focus group met to have a discussion based
on the codes that emerged from the individual interviews. The focus group allowed for member
checking, which will be discussed later in this chapter. Data collection for this research study
included the following approaches:
•

After receiving the letter of support from the Ethics committee at the research site and
IRB approval from USF, the researcher accessed an email distribution group of all dualenrolled students. In preparation for selecting participants, Sampling Procedures
(Appendix A) was developed with inclusion and exclusion criteria needed to participate
in the study. Unfortunately, once the research was started, it was halted once informed
that approval was needed from the Department of Education Services. After completing
the necessary forms and submitting, approval was received within a week, and the study
continued.

•

Recruitment email (Appendix B) with a link to a Screening Questionnaire (Appendix C)
was sent to the target population. Included in this recruitment email was a link to a 12question screening questionnaire on Survey Monkey to gather the demographics of
participants, why they enrolled in the dual enrollment program, and their interest in
further studies.
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•

Upon submission of the screening questionnaire, it was reviewed based on the
inclusion/exclusion criteria.

•

Once the selection process was completed, a Selection email (Appendix D) with an
Assent Form (Appendix E) for the student to sign and a Parental Permission Informed
Consent Form (Appendix F) for a parent or guardian to sign was emailed or given to the
participants. In this email, information on the purpose of the study and what participating
in this study would require was detailed for the parent/guardian and student.

•

Upon receiving the signed Assent Form and Parental Permission Informed Consent Form,
a Scheduling email (Appendix G) or a text message was sent to coordinate meeting times
and locations. All interviews were conducted in my office behind closed doors and pulled
shades for privacy.

•

Once interviews were scheduled, the Interview Protocol (Appendix H) was used as a
guide during all sessions. Each interview was face-to-face for approximately 60 minutes.
Due to the recent worldwide pandemic, COVID-19, an alternative interview format was
put in place; however, it was not needed since the island was not under any restrictions or
social distancing. As a precaution, though, if more than one meeting was scheduled on a
particular day, care was given to wipe surfaces down in between interview sessions.

•

After all interviews were completed, transcribed, and coded, participants were invited to
a focus group session to discuss the codes that emerged from the interviews. The focus
group session was held in a larger meeting space on campus. A Focus Group Protocol
(Appendix I) guided the discussion. For the focus group, students used their first names
for ease of the discussion; however, no actual names will be used for reporting. The
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participants in the focus group will be referred to by their assigned pseudonym for all
reporting. Light refreshments were provided for this session.
To test the feasibility of the proposed research, a pilot study was conducted using the data
collection procedures listed above and the instrumentations listed below. The researcher selected
participants in the pilot study. The pilot study sought to have two students (one male and one
female) who were enrolled in the Dual Enrollment Program for the 2019-2020 academic year;
however, only one female student was available to participate. The pilot study yielded the
effectiveness of the process and instrumentation used in this study.
Instrumentation
The instruments used for data collection included a screening questionnaire, interview
protocol, document elicitation, focus group protocol, and observations during the interviews.
These instruments provided a guide as the research progressed. In the section below each
instrument is described.
Screening Questionnaire
A screening questionnaire was used to determine if respondents met the characteristics to
participate in the research. This brief 12-question questionnaire covered the criteria used for the
selection process. The questions asked students about their age, gender, race/ethnicity,
understanding of colorism, skin tone, high school attended, why they enrolled in the dual
enrollment program, completion of one semester, interest in pursuing a Bachelor degree, and
type of student (see Appendix C).
Interviews
An interview protocol was used to ask questions and record answers during a qualitative
interview (Creswell & Creswell, 2018). In creating the interview protocol, Creswell and
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Creswell (2018) advises that the components of the interview protocol should include "basic
information about the interview, an introduction, the interview content questions with probes,
and closing instructions" (p. 190). Interviewing is a method of qualitative research that provides
the opportunity to connect with participants. In doing so, the participant is allowed to share what
is important to him or her within the context of the questions posed. At times, it may not directly
answer or relate to the question, yet it is what the interviewee may wish to disclose to explain his
or her reality.
A semi-structured interview session of approximately 45 – 90 minutes was conducted
with each participant being assigned a pseudonym name. Interview sessions were audio-recorded
with permission from the participant. Audio recordings were transferred to a password-protected
laptop before being transcribed by an online transcription company. An interview protocol was
used to ask questions and record answers during a qualitative interview (Creswell & Creswell,
2018). Using the research questions for this study, literature, and previous studies on the topic,
the Interview Protocol was designed to gather responses from participants pertinent to the study.
Interview sessions consisted of 18 questions divided into two sections based on the research
questions. Questions 1-6 addressed research question number 1, focusing on the collegiate
experiences of students enrolled in the dual enrollment program and its influence on their sense
of belonging and desire to persist in their studies. Questions 7-18 addressed research question
number 2, focusing on the participants’ perceptions of their campus environments and its
influence on their sense of belonging and desire to persist in their studies. (For the full protocol,
see Appendix H.) The session also included public university social media posts that invited
students to events and or extra-curricular activities. The session closed with participants being
allowed to share any additional perceptions or experiences on a sense of belonging or culturally
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engaging campus environments that I did not ask. Questions were covered during one interview
session.
To hear the voices of the participants, I employed the use of open-ended questions during
interview sessions to engage participants in a dialogue to gain insight into their rich experiences
and their sense of belonging on the campus. Litchman (2013) states that "the purpose of
conducting an interview is to gather information from your participants about the topic you are
studying" (p. 190). Simons (2009) speaks to being an active listener during interview sessions
which will allow the researcher “to know when to listen and when to question” (p. 47). After
interview sessions, audio recordings were transcribed by an online transcription service. All
interview transcriptions will reference only the assigned pseudonyms.
Document Elicitation
Public university social media posts of advertisements, invitations, etc., geared toward
students to attend or participate in events and or extra-curricular activities were used during the
interview session. Documents that invited students to vote on the university’s mascot, to
participate in pumpkin carving and cupcake decorating, and to attend the Culture Fest were
selected by the researcher using the research site’s social media postings. The posts selected have
been included as Appendix J.
Focus Group
According to Simons (2009), “group interviews enable you to get a sense of the degree of
agreement on issues and they provide a cross-check on the consistency of perspectives and
statements of certain individuals” (p. 47). I chose to conduct a focus group session after all
individual interviews were completed, transcribed, and analyzed through first-cycle coding.
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According to Litchman (2013), “group interaction may trigger thoughts and ideas among
participants that do not emerge during an individual interview” (p. 207).
Observations
Considering myself a keen observer, I utilized unstructured and informal observations
during each interview and the focus group session. “Sometimes noted through the body language
of participants, these informal observations help you to interpret the ethos and may prove
important later when interpreting the meaning of the data” (Simons, 2009, p. 55). This allowed
me to gain insight into verbal and nonverbal communications which will add to the richness of
descriptions produced in the final write-up.
Data Analysis
Thematic analysis was used for this study. According to Braun and Clarke (2006),
"thematic analysis is a method for identifying, analyzing, and reporting patterns (themes) within
data” (p. 7). Miles and Huberman (2013) refer to identifying and analyzing data through coding
in two different cycles. First cycle coding begins by summarizing parts of the data collection.
Saldana (2016) adds to the description of first cycle coding by stating that “First cycle methods
are those processes that happen during the initial coding of data and are divided into seven
categories: grammatical, elemental, affective, literary and language, exploratory, procedural, and
a final profile entitled theming the data” (p. 68-69).
Using the six-step guideline of Braun & Clarke (2006) for thematic analysis, I completed
the iterative process of reaching the point of clear themes from the study. The six steps followed
for this study included 1) familiarize oneself with the data; 2) assign preliminary codes to the
data to describe content; 3) search for patterns or themes in the codes across the different
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interview/cases; 4) review themes; 5) define and name themes; and 6) produce the report. The
steps are discussed in more detail below.
Step 1: Familiarize Oneself with the Data
This was a crucial step as part of the analysis of data. Listening intently and observing
during the interview sessions was the beginning of the analysis process. After interviews were
conducted, interviews were transcribed using the digital service Temi. Transcriptions were
printed and used to record edits as I listened to each recorded interview session. This process
allowed me to correct any error in capturing the correct words during transcription due to the
strong accent of the participants. Becoming familiar with the data was an ongoing process that
allowed me to embody each participant and immerse myself in their world.
Step 2: Assign Preliminary Codes
After reading through the transcripts and listening to the recorded interviews many times,
I began to assign preliminary codes to the data. In this step I began first cycle coding, using the
method of In Vivo, to code the data. In Vivo Coding refers to using "words or shorts phrases
from the participant's language in the data record as codes" (Miles & Huberman, 2013, p. 74). In
a research study, Saldana (2016) chose to use In Vivo “to honor the participant’s voices and to
ground the analysis in their perspectives” (p. 71). By using In Vivo in first cycle coding, I used
“direct language of participants versus researcher-generated words and phrases” (p. 71). When I
started this step, I used a Computer-Assisted Qualitative Data Analysis (CAQDAS) web-based
application software, Dedoose, to track and organize the codes being developed; however, within
three days of steadily being into the process, I found it was easier for me to use Excel and Word
to sort through the transcripts, categorize, record, and retain the codes as the study developed.
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Step 3: Search for Patterns and Themes
After coding the data, I then used another method of first-cycle coding, known as
Simultaneous Coding. Simultaneous Coding refers to the “application of two or more different
codes to a single qualitative datum or the overlapped occurrence of two or more codes applied to
sequential units of qualitative data” (Miles & Huberman, 2013, p. 81). This coding enhanced,
linked, and provided a thorough approach to further identify emerging codes and themes for
clearer analysis. Through In Vivo and Simultaneous Coding during steps 2 and 3, the exact
words that participants used during their individual interview assisted in the creation of the
protocol for the focus group session (Appendix I). In the focus group session, the participants
who were present (6 of the 10) further discussed and confirmed the codes and themes that
emerged from their individual interviews.
Moving to second-cycle coding, the method of Pattern Coding was used to search for
patterns and themes. According to Miles & Huberman (2013), Pattern Coding is a way of
"grouping the summaries from first cycle coding into a smaller number of categories, themes, or
constructs" (p. 86). In this cycle, the use of Pattern Coding established "more meaningful and
parsimonious units of analysis by utilizing meta-codes" (p. 86). The use of Pattern Coding
brought about more clarity to the participants' experiences, linked together any similarities, and
drew attention to any differences. Saldana (2016) advises researchers to “use Pattern Coding as a
stimulus to develop a statement that describes a major theme, a pattern of action, a network of
interrelationships, or a theoretical construct from the data” (p. 238). This involved further coding
and categorizing of the phrases that emerged from the interviews and the focus group session to
generate themes. After highlighting phrases from each transcript and manipulating themes by
hand, a clean listing of the codes and themes was generated and can be found in the Appendix O.
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Upon completion of the second cycle coding, triangulation of all data sources (screening
questionnaire, individual interviews, document elicitation, and focus group) was conducted to
merge data and enhance the validity of the study (Creswell & Creswell, 2018; Creswell & Miller,
2000). After all of the cases were analyzed individually through the first and second cycle coding
mentioned above, cross-case analysis of the interviews was incorporated. Cross-case analysis
refers to an in-depth exploration of similarities and differences across cases (Yin, 2018).
Step 4 & 5: Review, Define, and Name Themes
At this stage of analysis, I proceeded to delve deeper into the themes generated to
determine which themes would make it to the final report. These stages proved to be challenging
and iterative as I made edits to the themes in efforts to produce the report which is the final step
(step 6) of the six-step guide by Braun & Clarke (2006). The steps outlined in this section
provided opportunities for me to reflect on the entire process of this study. This was an iterative
process that aided in mapping out a clear path of themes that emerged from the interviews and
focus group session. The final lists of themes will be discussed in Chapter 4.
As the conceptual framework for this study, the CECE model was used to further analyze
the responses of participants through the lens of the nine indicators that fall into the categories of
cultural relevance and cultural responsiveness. In conjunction with the individual influence of a
sense of belonging, the CECE model provided a guide in understanding the perceptions of the
dual enrollment program and the campus. The nine indicators of the CECE model served as an
outline of what students are searching for on a university campus in the development of their
sense of belonging and perceptions. In Table 2, on the next page, I provide a timeline of the
study including the coding process.
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Table 2
Timeline of Study
Timeline of Study

Week 1
Week 2
Week 3
Week 4
Week 5
Week 6
Week 7
Week 8 and beyond

Screening
Recruitment Questionnaire
X
X

Document
Collection
X

Interviews (1 hour
Informal
each)
Observations
X (1 interview)
X (8 intervews)
X (1 interview)

X
X
X
X

Reflect & FirstCycle Coding
X
X
X
X
X (of focus group)

Focus
Group

Second-Cycle
Coding and
Write-Up

X
X

Target Population
Creswell & Creswell (2018) suggest that for a case study, the number of cases should be
in the range of four to five. For this study, the target population was first-year dual-enrolled
students at the research site. The target population of students created a starting point for
research on the sense of belonging at the research site and in the region. Existing research speaks
to the importance of initiatives to engage first-year students (Cuseo, 2007; Douglas &
Witherspoon-Arnold, 2016; Elturki et al., 2019; Everett, 2013; Freitas & Leonard, 2011; Jordan
et al., 2018; Kim et al., 2017; Korobova & Starobin, 2015; Kuh et al., 2010; Smith & White,
2015; Wilcox et al., 2005; Wyrick, 2014 Wood & Breyer, 2017; Yorke & Longden, 2004; Zepke
& Leach, 2010). As the youngest population on campus, insight into their perceptions and
experiences will provide the research university with a prime opportunity to understand the
influences that may cause a student to persist.
Purposeful Sampling
Sampling for this study was students enrolled in the Dual Enrollment Program at the
research site. Students accepted into the dual enrollment program have completed their high
school courses; however, they must remain at an institution of learning until reaching the
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mandated age of 17. The ages of the students are usually between 15-17. The Cayman Islands is
a mixture of people of over 135 nationalities to include: Caymanians, Jamaicans, British,
Americans, Canadians, Filipinos, South Americans, Australians, Kiwis, South Africans, French,
Germans, and Latin Americans. The population on the island is divided into the following
categories: 40% Mixed, 20% White, 20% Black, 20% expatriates of various ethnic groups. The
students at the university fall into this mix of racial/ethnic diverse populations as there is a high
percentage of interrelationships and intermarriages on the island, which yields the highest
category of Mixed at 40%. However, the classification of students at the university is sorted
based on the status of Caymanian or Non-Caymanian.
The selection of participants involved purposeful sampling based on the needs of the
research. The researcher intentionally selected participants to obtain information-rich data
(Patton, 2015, p. 53). Participation in the research study was based on inclusion/exclusion
Sampling Procedures (Appendix A).
For inclusion, the following criteria were required:
•

Enrolled full-time in the Dual Enrollment Program for the 2020-2021 academic year

•

Completed one semester by Spring 2021- This will allow students to have gained
collegiate experience as a dual enrollment student.

•

Between the ages of 15-17

•

Answered “Yes” to the screening question about interest in pursuing a Bachelor
degree

Students were excluded based on the following:
•

Not enrolled full-time in the Dual Enrollment Program for the 2020-2021 academic
year
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•

Did not complete one semester by Spring 2021

•

Answered “No” to the screening question about interest in pursuing a Bachelor
degree

•

Started but did not complete the screening questionnaire

•

No response to questionnaire by deadline

•

Declined

Enrollment at the research site for the Fall 2020-2021 academic year was a total of 1,941
students (766 males / 1,175 females; 1,542 Caymanian / 331 Non-Caymanian / 68 Civil Service
College students). There were 110 students accepted into the dual enrollment program at the
main campus during this academic year. The target population was the dual enrollment students
enrolled as of the Fall 2020 semester. All 110 dual-enrolled students were invited to participate
in the study. Twenty-seven students responded to the screening questionnaire; 14 opted to
participate and were scheduled to continue the process of being selected for the study. However,
due to no responses or no shows from some of the 14, the study included 10 participants. A more
detailed description of participants will be discussed in the Overview of Participants section.
At the onset of the research, there were fewer than needed participants for the start of the
study. Some participants that met the inclusion criteria and scheduled an interview were a no
show; therefore, those who opted to participate were encouraged to invite their peers in the Dual
Enrollment program to complete the questionnaire to verify if they could be included in the
study. Additional responses came in, and the study was able to proceed.
Impact of COVID-19
The incoming 2020-2021 cohort of dual enrollment students completed their last months
(March 2020 – June 2020) of high school online due to the worldwide outbreak of COVID-19.
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These students entered the college environment after being away from in-person instruction for
approximately four months. All their classes were now going to be on campus at the university.
Restrictions on the islands were relaxed; however, all students on the campus were encouraged
to practice good personal hygiene, social distancing in large crowds, monitor their health daily,
and wear a mask if desired. While the routine of being a dual-enrolled student did not change due
to COVID-19, the transition from online learning at the high school level to in-person learning at
the university may present added pressures and challenges to the first-year university experience.
The transition back to in-person learning that students experienced after COVID will be
discussed in Chapter 4.
Overview of Participants
Ten students participated in this research study that included individual interviews that
lasted between 45 – 90 minutes and a focus group session that was approximately 60-minutes in
duration. The focus group session allowed participants to hear and discuss the aggregated themes
that emerged from their individual interviews for validation. Six of the 10 participants were able
to attend the focus group session; the remaining four could not attend due to personal and
academic conflicts. All participants attended one of the government public high schools for Year
11 prior to enrollment in the DE program. Unlike previous cohorts, these students completed the
last semester of their Year 11 academic high school year (2019 – 2020) online due to the
worldwide pandemic of COVID-19. However, due to the lack of any COVID-19 community
spread on the island, restrictions were relaxed, and students across the island prepared to start the
2020 – 2021 academic school year in face-to-face classrooms. The incoming DE cohort
transitioned to face-to-face attendance at the research university in the Fall of 2020 as first-year
non-traditional students.
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The study included five boys and five girls in their second semester at the research
university. The participants for this study were among the youngest population on the campus.
After completing their first semester at the university, the cohort began to settle into the rhythm
of university life. The participants had similar and dissimilar experiences that contributed to their
sense of belonging and adaptation to the rigors of the university. Table 3 below provides an
overview of the participants, including their assigned pseudonym, age at the start of the program,
self-identified race/ethnicity, and self-identified skin color. The diversity of participants included
Caymanians, Jamaicans, Hondurans, and Brazilians which is indicative of the diverse population
that exists on the Cayman Islands. Due to the participants being minors and to maintain
anonymity, further description of the participants will be discussed below as a group instead of
individually. The participants completed a screening questionnaire prior to being selected for this
study. Each had varying reasons for applying to the DE program for Year 12 of their compulsory
education on the island. Some had no choice, while others saw it as a way of earning college
credits toward potentially transferring to a university abroad to complete their studies. Yet, a few
still looked forward to attending the research university, seeing it as the best option for their
educational goals.
Table 3
Overview of Participants
Pseudonym

Age

Race/ethnicity

Charles
Kevin
Sarah
Brian
Gloria
Janice
Robert
Angela
Beth
David

16
16
17
17
16
16
17
17
16
17

Mixed
Mixed
Black
Hispanic
Black
Hispanic
Mixed
Mixed
Black
Black
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Skin color range:
1(white) – 3(brown) - 5(black)
2
2
5
1
4
3
3
3
4
4

Quality Criteria
Tracy (2010) identified a list of eight criteria to provide a benchmark in developing
excellent qualitative research: 1) Worthy topic (research is relevant, timely, significant, and
interesting); 2) Rich vigor (the study uses sufficient, abundant, appropriate, and complex
theoretical constructs, data and time in the field, sample(s), context(s),and data collection and
analysis processes); 3) Sincerity (the study is characterized by self-reflexivity about subjective
values, biases, and inclinations of the researcher(s), and transparency about the methods and
challenges); 4) Credibility (research marked by thick description, concrete detail, explication of
tacit (non-textual) knowledge, and showing rather than telling, triangulation or crystallization,
multivocality, and member reflections); 5) Resonance (research influences, affects, or moves
particular readers or a variety of audiences through aesthetic, evocative representation,
naturalistic generalizations, and transferable findings); 6) Significant contribution (research
provides a significant contribution conceptually/theoretically, practically, morally,
methodologically, and heuristically); 7) Ethical (research considers procedural ethics (such as
human subjects), situational and culturally specific ethics, relational ethics, exiting ethics
(leaving the scene and sharing the research)); and 8) Meaningful coherence (the study achieves
what it purports to be about, uses methods and procedures that fit its stated goals, and
meaningfully interconnects literature, research questions/foci, findings, and interpretations with
other). Throughout this study I spoke to the criteria of worthy topic, rich vigor, and significant
contribution to build the rationale of why I selected this particular study or rather why this study
selected me (Stake, 1995). The remaining criteria will be discussed below.
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Sincerity / Reflective Journaling
Throughout this research, a reflective journal was utilized during the data collection
process and write-up of findings. Litchman (2013) affirms that journaling is a form of "selfreflection that is critical to qualitative approach and that by keeping a journal, you are able to
examine your thinking and motivations and how they influence and are influenced by the work
you do" (p. 140). The process for this study included jotting down notes, insights, and reflections
of the journey and participants as new information presented itself that pertained to my research.
During and at the end of each interview I jotted down descriptions such as the tone, level of
interest, and body language that was displayed by the participants. I also noted thoughts about
the DE program and students that arose as I went about my daily job – this was done to ensure
that I was cognizant of how I internalized the two very distinct yet intertwined responsibilities
that permeated from work and the research study. I also noted moments of frustration, conflicts,
and joys that I was able to capture as I reflected throughout the entire process. Known as a form
of memoing, it enables researchers to have a resource to revisit during data analysis and writeups of those thoughts and insights that came to mind doing any portion for the study (Birks,
Chapman, & Francis, 2008).
Researcher Reflexivity
It is often desirous to be unknown, even unknown to oneself. Looking in the mirror and
realizing that the person looking back is actually you, can be quite a revelation. Experiences in
life have a way of bringing a person to the revelation of the unknown, such was my case. It took
a couple of experiences for me to truly realize that this is who I am. Who am I? This was a
question that I had to answer by looking at the reflection in the mirror and accepting whom it
was describing. That reflection reminded me of who I am.
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As I continued on the path of this journey of research, there was a need to state my
positionality as a researcher. Clarifying any bias that the researcher may bring to the study
involves the researcher's self-reflection / reflexivity, which is a core characteristic of qualitative
research (Creswell & Creswell, 2018). Creswell (2018) further states that “good qualitative
research contains comments by the researchers about how their interpretation of the findings is
shaped by their background, such as their gender, culture, history, and socioeconomic origin” (p.
200-201).
It is who I am that translates to how I go about doing things, how I respond to others, and
how I view the world. It is, therefore, appropriate that my worldview is closely aligned to the
constructivism paradigm. As I put meaning to my life experiences, I am able to embody my
research from an intimate, in-depth perspective of what I believe to be truths. My life
experiences taught me to love the person I have become and to be confident in who I am. It is my
subjectivities of these experiences that explore, expand, and explain my worldviews.
As others get to know me, they soon realize that I have a myriad of experiences with
which to encourage them. I do not allow my experiences to cast a shadow over who I am, and I
encourage others to be true to their experiences. It is these experiences that influence my
approach to life and now my research. My research design surrounded (or bounded by) the sense
of belonging among a population of first-year students. Students in this category of being
between the ages of 15-17 is one that I am familiar and comfortable with in having dialogue. I
have over 25 years of experience as a youth worker at a church. I was employed at a high school
where I worked and interacted with students, and I currently continue to be engaged with this age
group through various avenues, which adds to my being well positioned to conduct this research.
It is important that students are able to identify with others, who regardless of their experiences,
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never gave up, but rather pushed and persevered to get to a desired place in life. My experiences
have enabled me to help others allow their experiences to shape who they become for the better.
This is who I am.
Constructivism. The constructivism paradigm closely aligns the researcher in the
research (Creswell & Creswell, 2018). The epistemological view of constructivism is that the
researcher cannot separate what is known from the research. I must stop and ask myself why a
person would want to be separated from the research. The richness that is achieved from being
involved in the research is enlightening not just to oneself but also to those who will read it. The
meanings I have gained from my life experiences are a part of me. My life has been filled with
many different phenomena that have caused me to become who I am. I have never taken my life
for granted. While it has not always been the best, it has always been good. Regardless of the
experience, my outlook took a broader look at things surrounding me. Why do I have such a
positive outlook on life? Primarily, it is because of my faith in God. The primary lens that shapes
my worldview is my faith; all other subjectivity is a sub-lens of my faith. As a Christian, I
generate my life values, aspirations, morals, and outlook on life through that lens.
Native of Grand Cayman: Afro-Caribbean. I was born in the Cayman Islands in 1973,
lived in both Grand Cayman and Jamaica for the first four and a half years of my life before
migrating to Florida. My educational journey through elementary school was interesting during a
time when integration was taken place. I remember during the first week of kindergarten, I
realized that my teacher and classmates sounded different than I, which I thought was a unique
way of speaking. I remarked to my teacher that I loved her accent only to be told that it was I
who had the accent because I was not from here. Apart of me felt that I would never be able to fit
in, in this country. Throughout middle and high school, due to the color of my skin, I was
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identified as African American. I was expected to know and participate in events surrounding
Black History or, for that matter, anything black. This was a difficult time for me because I did
not identify with the struggles of blacks in America. Although there were slaves in the Western
Caribbean (Greater Antilles), the struggles and treatment were different. While I appreciate the
fight and the freedom that was attained during the struggle of blacks in America, it was not
something that I gravitated towards as a growing middle and high school student. While a vast
majority of my black friends opted to attend a historically black college or university, I steered
away from such colleges for fear that I would not connect to others there. Today, I embrace the
black fight for freedom and equality; I am thankful that it paved the way for blacks to be
contributing citizens in the United States. Nevertheless, I was ecstatic when I heard the term
Afro-Caribbean, a person of African descent living in or coming from the Caribbean, (MerriamWebster, n.d.) and realized that was an identity that I could genuinely embrace as my own. This
is who I am.
Living and Working in Grand Cayman. At the time of this writing, I find myself
having relocated back to Grand Cayman and working at the institution where my research will be
conducted. Returning to the country of my birth was filled with many emotions and struggles
that I have encountered as I become acclimated to life on the island. Also, being an employee at
the research site may be viewed as a bias to some; however, maintaining a level of
professionalism and objectivity will be critical. Consistently using the strategy of reflective
journaling, as mentioned earlier, will allow me space to acknowledge and process any biases that
may come to the surface. Creswell and Creswell (2018) advise that such "self-reflection creates
an open and honest narrative that will resonate with readers" (p. 200). Incorporating who I am
will be vital as I discuss and interpret the findings of this proposed research.
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Credibility / Member Checking and Developing Rapport
To further ensure the research's validity and credibility, participants were invited to join a
focus group session once all interviews were completed, transcribed, and coded. This gave
participants an opportunity to discuss the codes that emerged and either agree or disagree with
findings. Member checking is used to “determine the accuracy of the qualitative findings by
taking the final report or specific descriptions or themes back to participants and determining
whether these participants feel they are accurate” (Creswell & Creswell, 2018, p. 200). After the
initial coding of data from the interviews, I created the focus group protocol that was used during
this session. The protocol contained an aggregate of the codes from interviews that was shared
with the participants that were present. By hearing and discussing the aggregated codes,
participants further shared their agreeance or not, and any additional information they wanted to
express.
The research location, site, and population are rather small, which could potentially
create barriers to participants revealing their authentic lived experiences. However, I worked at
developing a rapport with participants to gain their trust. Before the study began, I was visible to
students in the DE program from time to time due to my position at the research university.
However, throughout the study, I believe I became even more visible as now DE participants
were saying hi in passing or stopping me to ask a question. Roulston (2010) discusses the style of
romantic interviewing in which the relationship between the interviewee and interviewer is based
on a level of trust that gives both the space to be open and transparent during the interview (p.
217). By utilizing each of the above strategies for this study, I sought to ensure that the validity
of the findings would be accurately reported and interpreted.
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Resonance
It is the goal of this study through the topic, findings, interpretations, and conclusion to
enable and influence its readers to find areas of opportunity that may be applicable to a variety of
settings. The audience of this study may or may not be far reaching. Regardless, it is desirous
that the study will stand on its own merit to invoke readers to view sense of belonging on a
university campus as important to student success. Therefore, the resonance of this study is yet to
be known.
Ethical / Protection of Human Participants
All participants were required to have an Assent Form and Parental Permission Informed
Consent Form signed before scheduling an interview, so they were aware of any benefits and
risks that may be associated with the study. The Assent Form was signed by the student agreeing
to participate in the research and the Parental Permission Informed Consent Form was signed by
a parent or guardian as participants were minors between the ages of 15-17. Participants were
informed that taking part in the study was voluntary, and they could request to be removed from
the study at any time. If participant requested to leave the study, only data collected up to that
point would be included in the study. All responses to this study were anonymous, and no
identifiable data will be published. Responses were aggregated based on codes and themes
arrived through analysis and reported using only the assigned pseudonyms. In addition, all
required training from the Collaborative Institutional Training Initiative (CITI), Institutional
Review Board (IRB) at the University of South Florida (USF), and a letter of support from the
research site was completed before the start of this research and included in the Appendix list. As
the study was underway, additional requirements were presented. The researcher was advised to
contact the Department of Education Services on the island for additional approval since the
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participants were under the authority of that department as high school students. Contact with the
participants ceased until approval was received. After the required paperwork was submitted, the
study was granted approval, approximately a week later and then resumed.
Meaningful Coherence
This study sought out to understand the sense of belonging of a unique population of
students in the Western Caribbean (Greater Antilles) based on their experiences and perceptions.
Using a case study approach that included interviews and a focus group session, the study
provides an insight into the voices of the participants for which the interpretations and
conclusion are addressed in Chapter 5. As the researcher, I do believe that care and attention was
given to this study to bring about meaningful coherence.
Chapter Summary
Researching the lived experiences of students enrolled in the dual enrollment program
and their perception of a sense of belonging is an area in which attention is needed. Higher
education administrators are realizing that there is more, outside of academics, that may need to
be addressed when dealing with first-year students and how to develop, enhance, and support
students through various initiatives and programs. It is my hope that this research will add to the
empirical research on sense of belonging in the Western Caribbean (Greater Antilles) region and
increase the knowledge and understanding of how to best serve this population of first-year dualenrolled students ensuring that each student is successful, both academically and holistically.

68

CHAPTER FOUR: RESULTS
This chapter will provide insight into the actual experiences and perspectives of first-year
dual-enrolled college students as told by the participants of the study. The sections discussed in
this chapter will focus on the overview of participants, the data analysis process, and themes that
emerged. After careful analysis and consideration, the themes for this study will be presented
with the corresponding sub-themes, followed by a theme summary. I will close this chapter with
an overall summary of the themes.
Data Analysis Process
Throughout the data analysis process, I maintained the use of the six steps outlined by
Braun and Clark (2006). Utilizing the format outlined provided focus as I went through the steps.
I started with reviewing and becoming familiar with the data. Next, in first cycle coding, I began
to code the data using In Vivo, phrases from the participants. I also used simultaneous coding
during this cycle of coding to group together similarities that emerged. As I moved to second
cycle coding, using pattern coding, I began to further streamline the codes into themes in
preparation to do a write-up of findings.
Findings
In this section, I present the themes that emerged from the study of the perceptions,
experiences, and culturally engaging campus environments on the sense of belonging among
first-year, dual-enrolled (DE) students in the Cayman Islands. The following four major themes
emerged from the interviews: (1) Navigating the first-year was difficult and required adjustment;
(2) Services and resources available to students were pivotal to building a sense of belonging; (3)
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Influences of campus life propelled their thinking and engagement to a higher level; and (4)
Sense of belonging was formed in different ways, yet sparked validation and persistence. Each of
the four major themes has additional supporting sub-themes. The sub-themes under the first
major theme were: Fitting in, Time management, Transition after COVID-19, Tutorial, and
Purpose. The sub-themes under the second major theme were: Access and Student life
department. The sub-themes under the third major theme were: Learning environments and
Giving back. The sub-themes under the fourth major theme were: Inclusion, Care and support,
and One family.
The findings consist of the researcher having the freedom to make determinations and
interpretations deemed important and worthy. According to Stake (1999), “a researcher has the
privilege to pay attention to what they consider worthy of attention and the obligation to make
conclusions drawn from those choices meaningful to colleagues and clients” (p.49). The
researcher determined the quotes selected under each major and sub-themes after analyzing the
data. In some instances, a participant may not have had a response that fell into one of the themes
that were decided to be most applicable to this study. The researcher was certain to maintain
integrity in representing the participants' voices, as was discussed in Chapter 3.
Participant names have been changed to maintain anonymity. Their experiences are not a
representation of the entire DE population but rather a look into the experiences and perceptions
to allow readers to gain insight into the uniqueness of these students. The four major themes and
the corresponding sub-themes are shown in Figure 2 on the next page and will be further
discussed in the next section to provide context and give voice to the participants.

70

Figure 2
Findings of Study
Navigating the First Year was Difficult and Required Adjustment
Fitting in
Time management
Transition after COVID-19
Tutorial
Persistence

Sense of Belonging was Formed in Different
Ways, yet Sparked Validation and Persistence
Inclusion
Care and Support
One Family (Advocate)

Dual-enrolled,
First-Year
College
Students

Services and Resources Available to Students were
Pivotal to Building a Sense of Belonging
Access
Student Life Dept.

Influences of Campus Life Propelled Their Thinking and
Engagement to a Higher Level
Learning environments
Giving back

Navigating the First-year was Difficult and Required Adjustment
Experiences are a part of life, and those experiences cannot be discounted or pushed to
the side. Adolescent students transitioning from a high school environment to university life are
going to have experiences, both positive and negative, that will affect his or her tertiary
education experiences, sense of belonging, and persistence. Mandated by the country’s
educational laws, students in the Cayman Islands must attend an educational institution from age
5 until 17. Many choose to apply to the DE program upon completion of Year 11 in the
government school system.
Through the analysis of data, many of the participants' experiences and perceptions dealt
with how they individually and corporately navigated the first year. Many participants conveyed
how navigating the first-year of university life comes with many twists and turns, highs and
lows. The areas of fitting in, time management, transitioning after COVID-19, tutorial, and
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persistence were consistently mentioned during data collection and will be discussed more indepth in the following sections.
Fitting In
The urge to fit in is present in many areas of life. Attending university is no different.
Participants contended with various emotions and feelings during their year, especially in dealing
with being the youngest on campus. The age gap and trying to find areas of similarities and have
a voice among their peers was a challenge that the participants had to navigate. Gloria speaks
about the difficulty being among the youngest students on campus and how fitting in was a
challenge, especially with wearing a uniform for identification purposes.
(Gloria) Um, for the thing that I think is the biggest challenge is kind of trying to fit in
with the people who are a lot older than me. Um, especially for like group projects and
stuff. Cause we have a lot of doors to try and cause it's hard to dictate to people older
than me. The DE uniform kind of just makes it very known that I'm younger than these
people. So, it's kind of hard to get people to listen to me or like, um, that are not the
teachers, like people in my class. I feel like a lot of people are not really hearing what I
have to say because they think that I'm kind of younger than them. But other than that, I
think it’s good. The uniform does nothing to really influence how much I feel like I
belong in the campus at the university. I think it just makes us stand out more than
anything.
Brian further voiced his concern and frustrations about the age gap, “Sometimes, I do feel
like since I am a DE student and I’m not as old as the other people that I don’t really get taken
seriously.” This was echoed by many of the participants; attempting to find similarities with
older peers brought on feelings of loneliness and isolation. As Beth shared, it was evident that
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she missed the camaraderie that she had in high school. She stated, “Um, so I haven’t made a lot
of like close friends here. I don’t feel like I fit in, so I feel kind of alone sometimes.”
Part of the DE program requires that students in the program wear a distinctive color
uniform so that they are able to be identified. It seems off that the DE students who are also firstyear college students have to wear uniforms, unlike the majority of other university students,
except those who were in a specialized program such as nursing. However, because they are also
considered high school students, it is a requirement. The concept of being first-year university
students and still high school students was confusing to some participants and how they had to
navigate the uncertainties of adapting. Sarah shared her dislike for the uniforms, while Angela
shared the struggle of settling in and adapting to the new academic world.
(Sarah) Oh, the uniform, so I would first say the uniform identifies me. In comparison to
the other students who wear clothes, you don't really know them, and they don't ever like
identify. They could be seen as random persons on the road while we wear uniforms. I
don't have the answers.
(Angela) Um, I feel like definitely trying to settle in and having the big switch from
high school into college and then like try to adapt to the different environment and
kind of for the fact that we're still in high school is still as well, like hard. But yeah,
it's kind of been hard trying to settle in and get use to the different teaching
techniques and the length of classes. Also, the teachers, they don't really, they're not
breathing down your neck. There's no such thing as detentions and whatnot - your
parents, aren't going to get notified of everything you do or don’t do.
Participants also shared that fitting in and adjusting to a new environment was a mindset
that had to be developed. It required that they look at things differently and find different
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approaches to their journey as first-year university students. By developing and incorporating
such coping mechanisms, participants continued to navigate through the first year. Janice gave
voice to the ability of being in a classroom of diversity (cultures and ages) which eased some
tension about fitting in. She stated, “I didn’t really like feel a type of way. I think, um seeing
everybody, like together in a classroom, because you have different ages, because you have
different cultures. Um it made you feel better in a sense.”
Other participants contributed that it was their personal goals and internal drive that
assisted with them navigating through the first year. Sarah stated, “mixing with everybody, you
have to really like be focused and understand what you’re doing and things.” Beth shared, “I feel
like what mostly influences my success is like as a student is, um, just my drive, my internal
drive. It’s not really collective.” Janice further added that the acknowledgement of her academic
success was a driving force in her finding ways to adapt and fit in, “I know that you have, uh, uh
Dean’s lists. So, I think that motivates a lot of students to try and get on that.”
Gloria and Kevin shared how it was about finding the rhythms of the first-year to adjust
and acclimate to the new environment and finding areas that will motivate and assist with
propelling forward, such a joining a student organization or club on campus.
(Gloria) I think it's just a learning process because of course when you first come, it's a
little bit harder to kind of catch up with everything, but I think once you get into the
groove, it's kind of easy. It's not that hard to like pick up on what's going on. I think it's a
really good campus when it comes to sense of belonging because they have a lot of stuff
that I feel like a lot of people can get involved in. Um, me personally, I just recently
joined the debate club cause I used to debate in high school. And I know a lot of people
that were like not doing anything, they joined music or joined dance or something like
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that. And I think it's really good at encouraging people to do things that they didn't really
want to try before.
(Kevin) To give students opportunities and challenges to actually be involved like clubs,
they (the university) give us a chance to connect to the school and students actually really
appreciate that because you can actually get more experience and more, you can feel
more at home with those clubs.
While nine of the participants felt like they had trouble fitting in, Charles had a different
experience. His concerns of inferiority began prior to coming to the university; however, those
fears were alleviated once he got to the university.
(Charles) Coming to the university now with this specific social climate. Um, I feel as
though, as students, we are more mentally evolved and we have been nurtured and we
have, you know, become more mature with that. When I came here, I was expecting to be
treated differently, cause being in dual enrollment, we're kind of like the youngest bunch
out of college. So, I was expecting, you know people to kind of, you know, like look
down on us or to kind of, you know, pick on us a little bit you know, cause that's what
I've kind of experienced from high school, but it was the complete total opposite.
Time Management
Overwhelmingly, participants expressed that during the first year, they had to
adjust or develop tactics of time management. The transition to university life thrust them
into a level of responsibility that demanded them to make necessary changes in order to
succeed. As stated by Brian, “you have to put in more time and study.” Janice and
David provided more detail on time management as it dealt with classes and making
that transition from high school to university.
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(Janice) Some of the classes, cause they're hard. Um, for some people it would be
coming to a new university and not knowing how to manage their time. Cause like
here, they don't be on you. They don't be on your back.
(David) Um, the biggest challenge is time management. I think it's time management
because you don't . . . say transition from high school where you have a set time from
what I know. You have to try and work with your time management – your classes,
lunch and going home. It's just like all this free time that you have to manage.
Throughout the interviews, participants shared experiences of learning to own their
education and persist. Making the right choices throughout the first-year was proving to be
important to many of the participants.
(Sarah) I just know I have things to do, and I have to get it done. So, I just do what I
have to - it's not a challenge. It was a change from high school to here because you
know, high school, it was more, I would say slower pace, and everything was basically
done for you in a sense. Here you really have to understand that it's different from high
school and that you will get left behind if you don't, if you're not on your game.
(Charles) DE students transitioning to college, um, I would say the biggest challenge
would be to kind of being persistent and consistent with your studies because in high
school teachers really, they're really behind you, making sure you get your work done,
making sure you're studying for your exams and stuff. At college is totally different.
You're on your own. Your education is in your own hands. So, you're the one who
decides your own fate.
(Brian) Well, it's different from high school. Cause in high school you have, you have to
go to school, and you have to stay at the compound, but with this, you will have a choice
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of where you either stay or you can go home. And also, it's a lot different from high
school in terms of studying wise. Like I had to put more of my time and effort into
studying so I can get a good grade and a good GPA.
(Gloria) Now that I'm kind of left on my own time and kind of doing what I want, I think
it's really taking my learning to the next level. It kind of puts me in charge instead of like
putting the teacher in charge or the principal in charge of my learning. I feel like I'm in
charge of my own learning. So, it kind of makes me more motivated to learn because I'm
in charge of it now.
The right choices also included selecting a class schedule that would be fitting.
Participants marveled at the opportunity to be able to determine, to an extent, the times
they had classes. Brian stated, “Um, the campus environment makes me feel like I belong
here. I like this school life where instead of having classes everyday back-to-back to back you
can choose your own time schedule.” Due to availability of courses, some DE participants found
themselves having to take classes in the evening with the permission of their parents. It was an
adjustment that was not easy for some of the participants. Robert commented, “Its different if
you're not used to the late classes or the evening classes, because your high school ended
at 2:50pm. The inconvenience and mental toll of it was shared by Beth who stated:
(Beth) The biggest challenge is that I have to come every day, even when I don't have
classes. And even when my classes like all the way to 6:00 pm, I have to wait. So, I don't
like that at all. It's very inconvenient and, um, it, I don't know why, but it’s kind of like
affects my anxiety.
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Transition After COVID-19
The full effects of COVID-19 on students are still to be known. The onset of the
pandemic brought about the closure of schools and lockdown of the islands in March 2020 while
government officials sought ways to protect the community. All learning institutions transitioned
to online learning for the remainder of the 2019 - 2020 academic year. Since there were no major
outbreaks on the islands, learning institutions prepared to reopen for in-person learning for the
Fall 2020 academic school year. Participants shared mixed feelings about the pandemic,
completing their high school, Year 11, online and then transitioning to in person classes at the
university in Fall 2020. The affect it had on their ability to adjust and navigate their first-year
was shared through various experiences of the participants. The overall consensus was the
welcoming of being able to attend school in person. Janice, Gloria, and Robert commented on
this dislike for online learning. Janice stated, “I hated online. I loved coming back face to face”;
Gloria added, “I hated high school online. I hated it. I don’t really like online classes, so I was
really excited to start university face to face”; and Robert simply stated, “I prefer the physical
classroom.” Fellow participants echoed similar sentiments of their dislike for the online learning:
(David) In some, to some extent it felt surreal. But then again, I was kind of use to it
because before we came back to school, we were kind of getting more public being able
to go out more and stuff like that. Um, it’s better in person. I cannot do online. I can’t sit
down there and stare at a screen the whole time.
(Sarah) um, it was definitely a change for all, for everybody across the world because in
some schools, some places are still online because they haven’t controlled the pandemic
yet. Glad we were able to get back to face to face.
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On the contrary, Brian was fond of online learning. He stated, “I think it was a little bit
difficult because I got used to online learning where I have no distractions in front of me.” Yet
others, viewed the transition from online to in person learning as being indifferent, a smooth
transition, or practical. Beth shared, “it was very weird because like, all I knew was that I was in
high school and then boom college. So, it didn’t really hit. It didn’t feel anyway.” Charles and
Kevin gave voice to the transition being smooth and practical:
(Charles) I prepared myself mentally that, um, that preparation and the specific
provisions that I, um, made for myself in order to pursue college now that has helped me
to kind of you know settle in at the university and to transition really smoothly.
(Kevin) Well, I kind of think to myself that I'm still in that setting because when I was in
that setting, I learned more, I developed more, I feel that when I work by myself, I can
achieve more, but when I’m in a team, I can still cooperate. I feel I learn more as a solo.
Um, and then transitioning over to college now has been quite that's where it has given
me a lot to think about actually, because you've been introduced to more nationalities,
more people per se. And it's um, giving you an idea of how it, or where it's going to be.
It's not just about you, it's about your surroundings and who you involve yourself with.
And that transition was beneficial because it gave me the transition naturally for
something to look forward to in life. I know everything's not going to be easy. It's going
to be difficult, but it's how you pick up yourself after that counts. Yeah. It wasn’t hard. It
wasn’t easy. It’s practical.
Tutorial
Each student that participated in this study reflected on the role that the mandatory
tutorial played in their first year. Tutorial is a mandatory session that is held every morning from
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approximately 8:00am to 8:20am; students are also required to sign out every day after 2:30pm.
Every DE student is required to attend these sessions Monday – Friday as a form of
accountability since they are also considered high school students; it is similar to homeroom that
they were used to attending in high school. Overseen by the program facilitator, this time is used
to communicate updates, announcements, and track the academic progress of the students. For
many of the participants, tutorial became a safe place, a place of information distribution,
encouragement, and correction.
Discussion on a wide variety of topics ensued during daily tutorials. Dave shared, “Um, I
think in tutorial we will have discussions. One time, we were having a discussion about like
Christianity and like different people, religions that are in the class and really talking about
people and their beliefs.” Angela shared how discussions assisted her in navigating the first year,
(Angela) I feel like going to tutorial is like being the only year group that goes to tutorial
in the morning and whatnot. Well, other than the nursing, I think they have tutorial as
well. I feel like going to tutorial and having like a daily talk with your teachers, well, my
tutorial facilitator kind of helps a lot and shapes me as a student because she gives you
advice in the morning and what not. And she kind of helps you throughout your first-year
in college.
Sarah also shared her experiences attending tutorial and the positive impact it had on her as a
first-year university student. She explained, “I would say our program facilitator, because she's
our main, I mean, she's our tutor. So, anything happening at school, she would be the first person
to relate that information to us. I would say, yeah, she's really a major source of
communication.”
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The experiences that participants shared included how the relationship and care exhibited
by the program facilitator positioned them to be serious about their education and cherished the
input that was contributed on a daily basis. Angela acknowledges, “Like she (program facilitator)
always gives us advise and whatnot, and I know she definitely cares as a teacher. She’s just
trying to help us get through our first-year of college and whatnot.” It became evident that
participants lit up when speaking about the tutorial and the program facilitator. Beth, Janice, and
Gloria provided prime examples of the experiences encountered that aided in the navigation of
the first year.
(Beth) Being in DE, it helps me to be like more grounded because our program
facilitator, she, well, when she has the things in the morning, if our GPAs were like kind
of low, she kind of like urged us to stay on top of our work and stuff like that.
(Janice) She (program facilitator) has a big relationship with all of her dual enrolment
students, because, you know, she tries to push for us. Um, so I think she's someone who
we can go to, if we need, we can email her. If we need something, you have our advisors,
some advisors are good. Some are not personally, um, like it's hard to meet up with them.
(Gloria) I think, um, our facilitator is one of the best examples of that because she's
always like trying to help us integrate better into the campus. She's always checking on
us and she's always given us, one-on-one real talks about scholarships and like how we're
doing in school and how we can get better and how we can improve.
Persistence
Although being mandated to be in school through age 17, many participants were able to
share perceptions on influences of persistence that developed during the first-year in the DE
program. It was various goals that sparked a drive to persist in their studies. Robert shared of the
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opportunity that presented itself by stating, “I get to do an Associate degree early. I was able to
start when I was 16, most students don’t get that opportunity.” It was such opportunities that
highlighted persistence in many of the participants. Brian’s desire for independence was the
influence that he spoke of regarding the persistence in his educational pursuits he needed to
navigate the first year.
(Brian) My educational pursuits, um, I've been wanting to pursue my degree now, so I
can start work from a young age and have at least my own salary to where I can be
independent and where I can buy my own stuff.
Charles, Kevin, and David further spoke to the future goals that were guiding their respective
persistence in their studies. As they sought to prepare themselves for future opportunities that
will be present after completion of their studies, they provided dialogue as to the perceptions that
each held about their future.
(Charles) First time meeting the program facilitator, I remember she said that you are
branding yourself. The DE program, um, first and foremost, I would like to say it's a very
good program. Um, it's helped young Caymanians like myself and other expat students to
pursue certain possibilities and opportunities, um, within a college setting and to attain a
higher level of education. I feel as though, um, that has helped me to prepare us as young
students coming from, you know, the Caribbean on this small island. So, to help prepare
us for this new world of possibilities, especially with going out there you know. The
university has helped me to have a new outlook and new perspective about colleges and
universities, how people interact with one another, how they socialize, um, what actually
takes place within college, how, um, new information can be gained, and how certain
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transferable skills can be obtained to carry to wherever you may go in the future. So, I
would say it's influenced me in that particular way.
(Kevin) There was a time in class when I was being distracted, so, I decided to change
my seat. Right now, I'm actually progressing in classes. The environment and classes,
um, and the university have been very beneficial towards meeting my goals in the future.
Actually, it's mixed emotions kind of, because it's been tough at times, but yeah, it's been
again insightful. Um, for one it's been, yeah, I think it's like a bit more tough because it's
actually like a stepping-stone towards life and it's quite difficult at the time. I think, uh, it
will get better as time goes on. And again, it gives you an experience in how, how they
expect for me to work in the actual world.
(David) It's like, it's preparing you for the world because with the real world, you don't
have a bell to wake you up or to let you know it’s time to eat or a bell to say it’s time to
be organized or be responsible. Like it really sets you up for the world and what is going
to be outside.
Persistence through learning was another area that participants spoke to as part of their
experiences. Both Janice and Brian expounding on the influences they experienced on the
campus that helped with navigating the first-year and they looked to lessons from each
experience.
(Janice) I learned a lot being here, like my, mindset, um, the classes that I take has helped
me. I look back at how I was in high school and how I am now. And there's a big change,
um, positively. There's a big change. Um, I say that the university helped for the better.
(Brian) The university influences my success path because it gives me an option to where
I could go in my degree and study these certain courses for my degree, instead of like
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high school. I’ll say it will give me success in life because I’ll have a degree and have a
better chance of getting a job when I start working.
Theme Summary
Each participant navigated the path of the first-year in different ways that worked
specifically to his or her situation. The various experiences at times intersected to provide a
unique experience that will be with them as they progress in their studies. Navigating the firstyear was a journey that participants endured with a multiplicity of experiences. Each experience
shaped them and provided a foundation that would travel with them into their education and
personal pursuits. Fitting in, time management, transition after COVID-19, tutorial, and
persistence each contributed to the experiences and perceptions of the participants of this study
that will set them on a path toward success in their endeavors.
Services and Resources Available to Students were Pivotal to Building a Sense of Belonging
Participants in the study spent an abundant of time commenting on the different
experiences encountered with the variety of services and resources available on campus.
Participants shared that they enjoyed having access to labs, library, faculty, and staff to name a
few. In addition, there was one department at the research university that stood out throughout
the study. The Student Life department was an area throughout the interviews that garnered
much discussion as a place of refuge for many students.
Access
Anytime, anywhere - well not quite; however, access to the many resources available to
students was pivotal for many of the participants. The opportunity to be able to access resources
such as the different labs and the library, allowed many to stay focused in their studies. Sarah
shared, “The university has a number of resources that help students still pass or to be successful
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in their courses or degrees” and Robert stated that “I can go to the library anytime I want to.”
Each participant in speaking about the services and resources available were impressed at the
level of opportunities that the university afforded them to ensure success. As Brian commented,
“If you do need help, there are certain labs like the math lab, English lab, or a science lab, if you
need any additional help with your work.” Gloria further added in true teenager fashion “Yeah,
so like the labs and the learning centers and stuff, they kind of help us.”
The appreciation for the access that students are given proved to be advantageous if
students utilized the various services and resources. Angela utilized the services and stated,
(Angela) It has helped me throughout, but definitely providing like the different services.
Like I get all my work done at school, like on the different laptops and whatnot. So, I feel
like the little things matter, I guess. My high school kind of provided me with a sense of
belonging would probably be just the teachers alone. My high school didn't have different
events like the university did. So yeah, definitely having different events and offering
different programs and offering the many things that they do like for our school. I go on
different resources to find posts and announcements and stuff for job opportunities and
internships and different programs that you can apply to if you're interested.
David and Beth further shared their appreciation respectively by commenting, “So it's not like
they just provide students and buildings to go and learn. They provide resources and centers
where you could go actually focus and even the library and all that stuff” and “Wow, like, you
know, they actually care about us doing well and they provide the resources for us to do so.”
Student Life Department
Seen as the epicenter of the university, the majority of participants shared how the
Student Life department provided them an opportunity to further navigate the first year. The
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many accommodations and services that allowed for a student’s success were evident in the
responses of the participants. The genuine care that staff in this department exhibited provided
participants an outlet to voice concerns and seek assistance if needed. Kevin, Janice, David, and
Charles aptly shared both the positive and negative experiences with the Student Life
department. The visibility of members of the department, especially the Director, was
memorable to Charles, he stated,
(Charles) The head of student life, she actually came into many of our college and
employability skills classes. There were small brochures that outlined different things
pertaining to student life and how they provide student aid to students, um, different
activities, healthcare, tutoring services, and counseling. So I really do believe that, um,
the faculty of staff here at the university really care about us students and they really, um,
pushed, um, for that notion of, you know, making certain provisions for our students to
make sure that we're well-rounded and to really like ensure that our mental health is okay
and in check because a lot of the times we don't really take care of our mental health a lot
of the time.
Further commenting on the services that students are able to seek out, Janice was impressed with
what was available at no cost. She commented, “So student life is one; they offer tutoring. So, I
think that will always be there for you and it’s free. I believe it helps. If you need tutoring or
different things, you can always go to them.” Kevin also gave voice to his experiences with a
fondness that could be heard in his voice. He shared,
(Kevin) Yes. Um, plenty of times, um, student life has actually welcomed me into their
atmosphere. I've met multiple nationalities there, Jamaican, Trinidadian, a lot. They’re
actually from different areas of the world, but it feels like we've been connected from day
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one. It’s just that student life is all in one. It’s just like an all-in-one coupon. Like you can
go to them with anything, any problem, any issue - say like sponsorships or if you need
help with assistance, they will work to assist you. They have tremendously given me a
path. They have provided me a path in order to evolve myself on this campus. Student
life has been like a mother to me, it’s given me a lot.
In the midst of all that the department offers, at times, something or someone may fall
through the cracks or student(s) may not have a pleasurable experience. David expressed a
mixture of emotions with his interactions with the department by sharing the below.
(David) Student life, I go to them, and I ask – sometimes it’s not much help but like
sometimes they help - so like 50/50. I think the largest impact on me for my sense of
belonging would be the student life center that the university has. They have a variety of
activities for students to participate in.
Theme Summary
The availability of services and resources were key components to the first-year for the
participants. The opportunity afforded to them birthed a sense of belonging that assisted them at
different points of the journey. The participants’ responses highlighted the importance of such a
department and the appreciation that may be rarely expressed. Access and the Student Life
department may be considered as part of a gateway for students at the research university to
explore and engage with the various services and resources.
Influences of Campus Life Propelled Their Thinking and Engagement to a Higher Level
To all the participants, campus life played an important role. Sharing their experiences,
they expounded on the learning environments and on opportunities to give back. It encompassed
a level of learning and interaction that superseded expectations for many of the participants. As
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part of the youngest population of students on campus, and coming from a high school
environment, the influences of campus life through learning environments and giving back
propelled their thinking and engagement to a higher level.
Learning Environments
Learning environments for each participant differed according to major and interests.
However, the fact of knowing that various opportunities were available to foster their success
was shared during their interviews. The classroom setting provided a time of exploration and
discussion that the participants were eager to engage in and learn. The opportunity to connect
their classroom learning to the community and beyond developed a hunger and recognition that
learning does not stop after a class. Sarah had this revelation when she shared, “Most things that
I would learn right now, like in biology or so I would then see something about it, then I'd be
like, Oh, that's what I learned in class.” The ability to make such connections continued
throughout various interview sessions. Brian shared about his engagement in a political science
class that brought to life the government systems in Cayman and abroad.
(Brian) We can work together. In my political science class, we had a debate and we had
to work with each other as a team. Well, as I said last semester with my political science
class, we kind of learned a lot about Cayman's culture, but not only Cayman culture
because we learned about other government systems such as Cuba or America or
England. We learned a lot of stuff about that. It taught me how people run and how, what
they have to do to make, like certain laws in the country or anything like that. So that
taught me a lot about Cayman's culture and our government.
The objective of working together in a classroom setting contributed to knowledge that
Gloria found interesting in more than one of her classes.

88

(Gloria) A lot of people are from different Latin speaking countries in the Spanish class.
A lot of us are coming with different backgrounds and we're trying to work together to
become like more better in the language. In my philosophy or history classes, that kind of
conversation would happen where we talk about issues that are happening in the Cayman
Islands or the wider Caribbean. I find that in classes like English especially, they tend to
use a lot of Caribbean based or Caribbean like works from Caribbean authors and
whatever. It really helps to understand like the Caribbean influence in the Caribbean
experience.
Charles further added such interaction and exchange in classes with peers and professors
challenged his thinking and moral compass.
(Charles) I feel like it has really centered us and grounded us in such a way that has
helped us to understand each other better. We have been able to, you know, whilst
keeping in contact with our professor, um, we have been able to have, um, different, great
discussions and to differentiate between, you know, different cultural perspectives and to
come to a collective understanding of what is deemed as morally and ethically right. I’ve
actually learned a lot about that via my professor because she's actually helped us to, you
know, um, distinguish between certain cultural blunders and to kind of be more, you
know, um, intercultural competent with a lot of things. She’s shared her own experiences
with us pertaining to, um, many different other cultures where she has made certain
cultural blunders and she's had to, you know, correct herself, check herself and she's
explained to us the importance of doing so.
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The opportunity to learn from others who are different from oneself is powerful in creating
insight into a culture that before was unknown. Kevin shared how interactions in class provided
an awareness to such differences.
(Kevin) Well yeah, right now in one of my classes, we are in the process of doing a
project, um, diversity project where we have to work together as a team in order to solve
a problem or to come up with an idea. It was actually with that, with that nationality mix
of ideas, mixed brains, you will now get a chance to see different things, different point
of views. It has given me more insight towards how the real world will operate.
Living and attending university in a country that is diverse lends itself to conversations about
race and social issues that individuals face daily. To be able to engage in dialogue in a learning
environment provided an outlet that students were able to glean and understand the opinions and
perceptions of others. Beth shared, “I remembered in psychology, we talk about a lot of, um,
social problems like feminism, and are they doing going to extreme? And sometimes we just,
um, branch off into like different topics. So, racism does come up and stuff like that.”
Giving Back
To graduate high school, participants are required to complete 10 hours of community
service. Some fulfilled this requirement before entering Year 12 for the DE program while others
completed this during their first-year at the university. In every case, participants shared how
they learned about different service groups and opportunities of giving back during the first year.
Many commented on the requirement for graduation from high school while others discussed the
impact giving back had on them.
Participants expressed that taking part in projects that gave back to the community
allowed them to see the larger picture and the difference they were making for just a couple
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hours. Brian and Gloria thoroughly looked for opportunities to give back and rather enjoyed the
time spent doing different service projects.
(Brian) I went to the humane society. I was, um, walking dogs and feeding the animals
there. And also, there was one the university where we went around, collecting garbage
around the school and we went walking down the road and stuff like that. I guess it made
me feel happy to make the environment better in some way. And so just leaving it with
all this trash in the bushes or anything like that, that will eventually destroy it.
(Gloria) I think there's a lot of opportunities for service on campus because I joined
Circle K and I've done so many projects to try to help and give back to the community.
It's like, they're always trying to do something, it's one after the other. They're always, I
don't know how they always come up with this stuff, but I think it's really cool.
Another aspect of giving back was the friendships that were developed. Meeting new people and
peers you saw in passing gave sense to not only being a part of something meaningful, but also a
sense of connection. Kevin shared about his experiences by stating,
(Kevin) Well, we all practically got to meet each other. It's not just looking at someone
and saying, Oh, that's the next person, but that you can actually call that person, your
friend now, because you had gotten the chance to meet and engage with that person. And
you need that, someone like a person who can be your peer now, and that can be your,
your helping hand toward the future. Quite recently we had a beach cleanup that in, um,
it's voluntary work, but actually, the participants got to bond and connect with each other
in that atmosphere with each other.
While the majority of students interviewed expressed enjoyment and appreciation for the
opportunity to give back, one student, Robert, saw it differently by stating, “It was difficult’. The

91

project that he was working on did not appeal to him and therefore it was more of a chore than an
opportunity to give back.
Theme Summary
Overall, the participants were grateful for the various campus life influences that
challenged their thoughts and actions. The learning environments that they were privy to be a
part of are moments in time that will be with them for years to come as they continue the journey
of higher education. These influences, for many of the participants, added to their perspective on
university life. As well, opportunities afforded to them to assist and bring joy to others by giving
back, hopefully ignited in the participants a desire to continue being a part of service projects
throughout their lives.
Sense of Belonging was Formed in Different Ways, yet Sparked Validation and Persistence
Belonging for each participant looked different and took on different meanings. As
defined for this study, sense of belonging is “the feeling of belonging to a group and the ability
to identify with peers within the group” (Museus, 2014, p. 189). The areas of inclusion, care and
support and home were repeatedly conveyed. As they gave voice to their perceptions on
belonging, many expressed the opportunity to connect with others of similar backgrounds.
Inclusion
To be a part of a group and feel the inclusiveness that is attributed speaks volumes to
someone who is trying to navigate a particular area or program. It was no different for the
students enrolled in the DE program that participated in this study. When someone speaks of an
inclusive atmosphere, it generates a sense of relief of being accepted and welcomed. Each of the
10 participants shared their experiences of inclusion on the campus from perspectives that were
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relevant to each person. Robert shared, “Most of my professors are Jamaican so I feel more
comfortable speaking with them.” In like manner, Beth shared,
(Beth) So, um, there are some Jamaican professors here, so it's not like I had a
conversation with them about culture, but in a way, I just feel kind of connected because
we share some of the same beliefs and some of the same, like ethics and stuff like that.
While Brian shared how it was important for him to feel included and focused on others who had
the same academic goals because, as he stated his primarily goal was to “finish my degree so I
could start working earlier.” The remaining participants elaborated a bit more of their
experiences that reflected on diversity of cultures, goals, ethics, and beliefs.
Sarah was proud of her culture and the connection she had with others from the same
country. However, she also spoke of others who out of immaturity, mainly other students, did not
understand or value the diversity that existed at the university. She stated,
(Sarah) Most people here are Jamaican or have people related to them who are Jamaican.
So, I guess it’s good, I mean, because Cayman is, I wouldn't say Jamaica, but like, you
know, closely related to it. I feel like for the adults of the school, like the staff they value
diversity or those types of people, it's just the students they're really immature and they
don't realize the seriousness of things or actions like your consequences or whatever.
Janice, also spoke of her country and the connection she was able to establish with an instructor
who spoke the same language. She shared, “I, um, I'm from Honduras. So, when I was in
Spanish, it helped because while we were talking, um, like the Spanish teacher, she would, you
know, interact with us more. She can relate to us more about history.”
Similarly, David, Gloria, Charles, and Kevin enjoyed the way faculty, staff, and peers
allowed for opportunities of inclusion. Through their individual experiences, the feeling of
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belonging further eased their navigation of the first year. For David it was the socialization
among the diversity of people that came to mind. He remarked,
(David) For the staff, I think you have like the staff and the faculty and everyone else
here, it's like a very diverse group because that you see a lot of teachers and that's
something I really like about it because you'll have someone that you could relate to from
your culture. And then, you know, you'll have someone that's not from your country and
they're like willing to let you know about, they' re not like excluding themselves saying,
all right, I am of this culture. Like everyone is mixing.
Gloria spoke about the openness of individuals to share their culture with others who genuinely
wanted to learn about a particular culture. The equal exchange and appreciation for another’s
culture appealed to her. She stated,
(Gloria) I think it's really easy because I feel like everybody here is very open about their
culture, where they're from and like what they do and what they enjoy and their
backgrounds and stuff like that. I feel like a lot of teachers may talk about it in casual
conversations. A lot of teachers like my Spanish teacher was really open about where
she's from. Um, my DE facilitator is really open about where she's from as well. And we
have things like cultural day that really like highlight where everyone is from. I think it's
really accepting because we're all from the Caribbean in some capacity, or most of us are
from Caribbean in some capacity. So, it's like really cool. It makes me, like, it makes me
really happy to know that there are people who appreciate my culture here. Just like how
we appreciate their culture, where I'm from.
Likewise, Charles spoke about how being exposed to the diversity in the country paved the way
for him to entertain different perspectives. He shared,
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(Charles) I feel as though my professors and other faculty or staff have kind of, um, you
know, given us all a better outlook and you know, incorporate many diverse perspectives
of other people and to be mindful of those things. Also, with, um, cultural day that passed
quite recently. I'm pretty happy about that because of the thought that we're able to
experience different cultures, Cayman is a very genetically diverse, um, Island. We do
have over 100 different types of nationalities. Right. And I feel like being here at the
university, it has helped a lot of us to kind of, you know, incorporate different diverse
perspectives and they just help us to understand each other and every other person better.
Kevin summarized his experiences on inclusion in a matter-of-fact way when he shared,
(Kevin) Over the time I've been in dual enrollment, um, I’ve actually connected with a lot
of faculty and peers, um, that actually shares the same goal and nationality. And it's
actually given me a more, um, insight on how my nationality and other nationalities
actually are quite different and also quite the same.
While nine of the participants found ways to connect with the faculty and staff, Angela had yet to
have that opportunity, speaking instead to the inclusion she felt among her peers. She
commented,
(Angela) Um, I haven't really had an opportunity to connect with my teachers or any staff
about my culture, but I feel like definitely my peers and just like regular day-to-day talk
or like between tutorial or after class or whatnot, I feel like they're, open-minded about
like everybody's culture. And especially the fact that Cayman is like a very diverse, has a
very diverse population. I definitely feel like everyone on campus is definitely very open
to different diversities. It definitely validates me because nothing really, no one's really
trying to change me as a person.

95

Participants also shared how various aspects of the university affected their perceptions
of belonging during the first year. Different organizations and clubs provided fun activities as
channels for the student body to mix and mingle. The events discussed in this study included:
Culture Fest, Pumpkin Carving and Cupcake decorating, and voting for the university’s mascot.
Through experiencing different events and activities participants shared their thoughts on if they
felt included in events and activities that occurred throughout the year. Brian shared, “I felt like I
was a part, a part of the school with the different cultures and the mascot voting” and Janice
commented on the efforts the university was putting forth to make the university more attractive
to the students. She voiced, “I like look at the states’ colleges or overseas college, it looks more
fun. So, seeing that you all were having a mascot kind of brought more light to student life on
campus.” In contrast the different activities were not for everyone. There were a few participants
who opted not to attend. Sarah shared, “I think I saw it, but I didn’t go.”
Further to the strides the university was undertaking to bring about a robust collection of
events for students, David shared,
(David) Um, it made me like, you know, like I cannot wait to go to college. Like I
thought that is just a small college compared to other college and they have so many
activities packed into it and the students are so motivated to attend and stuff like that.
Obviously, I can't wait to see how the big colleges actually do it. I think it was a really
good move to make everyone feel like who they are and where they are from is valued,
the university values it. So, I think that's something really good.
It was evident that the participants did not expect to have a variety of social events and activities
to partake in on the campus. Comparing the campus to what they have seen abroad gave them
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new lens to view the research university. Angela also spoke to the efforts and to the inclusion of
input from the students.
(Angela) The college is like updating. I felt included because they just have it out there
and they were trying to get everybody’s input. Like they care about the kid’s input. They
care about the student body. I feel like the university definitely revolves their time and
work just for the students and they're putting out everything for the students alone, you
know? So, they really care about the student body. They’re definitely culturally aware
because for them to have this, that means that they’re very open-minded and open to any
culture at the school.
Gloria added,
(Gloria) They do a really good job of making us feel included. Like we have a lot to do
with what goes on in the campus, especially stuff like voting for the mascot and
whatever. I like how they didn't just pick one. And they like kind of made it active for the
students to come and play a part, um, in the thing. And I like how for the culture Fest
they had fun decorations. I like how students are like a big active part in what's going on.
I don't think that the DE students in particular feel differently from the rest of the campus,
but I think it just provides a good sense of belonging on campus.
Speaking to lessons that are learned from different events, Charles commented on the real-life
aspects that he was able to experience by involving himself in these activities.
(Charles) It made me feel, um, really inclusive. It really, um, helps me to understand what
the university was really about and how they really, um, you know, involve their students
within the majority of the things that they pursue here. I really do believe that the
university, um, does help us to kind of gain more knowledge outside of, you know,
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academia and what we do here with our studies. Um, they're really big on including us
within different aspects of, you know, real life as it pertains to this, So, we're able to
socialize with persons within an academic setting and to socialize within a more personal
setting, a more, um, interpersonal setting where we're able to connect better and to build
different relationships.
Inclusion further contributed to Kevin’s outlook and perception on being an active part of the
university community. With tenderness and warmth in his voice, he shared,
(Kevin) Well, yeah, overall, with all events, they actually made me feel at home. They
made me feel welcomed because I wasn't more involved in the campus. It gave me, it
allowed me to feel at home. It allowed me to feel a part of something bigger. So, like the
choosing of the mascot, it actually, it was actually a fun time, even though I didn't get my
mascot that I wanted. It actually gave me, it provided everyone, um, a chance to come
bring their minds together in order to achieve one goal.
Care and Support
To many of the participants, faculty became second moms and dads. It became apparent
through the interviews that students sought out faculty that demonstrated a genuine level of
interest in their success. Care and support were experienced differently by participants; however,
as they reflected on their first-year experiences, many commented on the availability of faculty
through different modes. Brian and David shared respectively, “I like how the school system is
with your instructors and how you can email them to talk to them if you need any help or
anything” and “like they have these times like office hours. I think that was really helpful, but
it’s kind of a change from high school.” Angela further added,
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(Angela) I feel like they definitely help and make me feel like I belong here because it
makes me feel like they care. Well, to be honest, if they're implementing these different
stuff into school and whatnot, I feel like I belong at the school obviously because it
makes me feel like they care and it makes, yeah, it makes me feel like they care about me
as an individual and not just as a student body and treating us like a regular, you know,
regular school as a regular school would. I feel like one of my professors definitely
provides us with all the information that we need for like different courses and whatnot.
But if it was regards like a college journey o whatnot, it would be our program facilitator
as well. She provides us with daily information that would carry us out through the year.
Developing relationships with instructors was paramount for Sarah, who took the opportunity to
share what the experience was like for her. She commented,
(Sarah) Through office hours. I mean, you go there, you talk to them and then probably
something else come up and then you talk and then, you know, our relationship with your
teacher is good because then you would probably, they would probably tend to I would
say like you more, but you know, you guys have relationship right there, because you go
there for help, you talk about things or whatever. So, like me, I like my Jamaican teachers
because they can understand me. I ask for help from all my teachers because that’s their
job.
One Family (Advocate)
The participants shared how the feeling of being able to find someone who was there for
them as an advocate, cheerleader, or knowing that there was someone who had their back and
best interest in mind contributed to positive experiences during the first year. Often referring to
the feeling as a home away from home, participants considered the atmosphere at the university
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as a family. The university setting was reminiscent of a family unit looking out for each other,
ensuring that each person had the sense of belonging. The participants were eager to share their
experiences of the interaction with those they considered an advocate. Beth expressed that, “It
makes me feel like they care. Like they want, they want the best for me, and they want me to
succeed”, while Robert shared that “teachers encourage you to study and complete all
assignments.”
The ownership that exuded from the participants was electrifying as they shared the
experiences of being at home at the university. David commented,
(David) I don't walk through the corridors and feel like, all right, I'm just here because I
have to be here. But for me, this feels more often a home away from home because it
feels like a love environment…it’s a friendly environment.
Allowing for individuals to connect with one another in different spaces on campus contributed
to participants sense of belonging. Gloria acknowledged this by stating,
(Gloria) This environment had a lot to do with my sense of belonging and I think it’s
because a lot of us on campus, we like know each other, we can get along with each other
and it just makes it a happier place to be when you have people like your friends that you
can talk to and spend time with.
Kevin further expounded on the hominess of his experiences. He shared,
(Kevin) It’s a different environment. It was unfamiliar. I needed a chance to adapt to the
atmosphere and the environment. But then in due time, it started to feel like I'm walking
in my hallway. It actually felt like it started to become clear and more familiar where I
can like walk through with my eyes closed. I actually felt more at home, as I said before.
During that time, I've adapted and involved myself in community more. Well, I think of
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the university campus as a second home. If it makes me feel, it made me feel welcomed
the first week as it just opened their arms and let me in as a fellow family member. When
I was introduced to dual enrollment, I didn't know anyone at all. I didn't know the
atmosphere, didn't know the people in it. Um, but dual enrollment, including the program
facilitator showed me around, showed me the opportunities that I have. They showed me
the chances that I can use and the many people I can communicate with to get stuff done.
Likewise, Charles commented on the security that he experienced during his first year. It came
across as he shared,
(Charles) They have this sense of security and kind of like a, um, parental energy. That
really makes us feel a little bit more at home. And they do assist with a lot of things, even
with, you know, um, because we do have to like be realistic with things now.
Theme Summary
The ability to be able to sense that they were included, cared and supported, and that they
had an advocate as part of a family were genuinely expressed by participants. Even those who
self-described themselves as loners found spaces of belonging in some area of the university.
Having a sense of belonging was pivotal in the lives of participants as they navigated the first
year. The opportunity to find spaces of belonging and individuals to make connection in different
ways sparked validation and persistence on the educational journey.
Summary of Themes
Participants in this research study gave insights into their experiences and perceptions as
a first-year student while enrolled in a unique dual enrollment program. Navigating the first-year
came with many challenges and successes experienced by the participants. This transition year
proved to be a year of learning to adapt and persist toward the goals they wanted to achieve. The
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majority of participants experienced a first-year that caused them to mature in their outlook of
the education journey and to guide them into new relationships among peers, faculty, and staff.
For a few, the journey was a bit more difficult; however, they still kept before them the purpose
and goals of persisting in their university career. Through the many services and resources that
the participants were able to utilize, the journey took on one of security, encouragement,
belonging and persistence to continue forward in their university academic careers.
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CHAPTER FIVE: DISCUSSION AND CONCLUSION
In this chapter, I provide a summary of the study including the problem, purpose,
research questions, methodology and findings. In the next section, I discuss the findings of the
study. The primary finding was that overwhelmingly, participants agreed the research university,
in some way, provided experiences and culturally engaging environments, which contributed to
their sense of belonging and desire to persist in their studies. I then discuss implications for
policy, practice, and theory development, along with providing the limitations of the study. I
close with the chapter summary and conclusion of my thoughts on what I learned as the
researcher.
Summary of Study
The purpose of this study was to amplify the voices of students enrolled in a unique Dual
Enrollment (DE) program in the Western Caribbean (Greater Antilles) region. This study also
provided insights into the participants’ experiences and perceptions of their sense of belonging
and the extent to which they perceived the campus environments as culturally engaging. This
study did not seek to be a complete representation of the entire DE student population. It was
designed to give insight into those who participated in the study. The research questions that
informed this study were: (1) What are the collegiate experiences of students enrolled in the dual
enrollment program and how do their experiences influence their sense of belonging and desire
to persist in their students?; (2) Do students in the Dual Enrollment program perceive their
campus to have culturally engaging campus environments and if so, in what ways does it
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influence their sense of belonging and desire to persist in their studies? This study is significant
because there is limited research on the topic of sense of belonging in the Western Caribbean
(Greater Antilles) region, and to an even lesser extent on the student population of dual enrolled
students in the region. This study is therefore important to contribute new knowledge in the
following ways: (1) being able to better inform programs, (2) provide insights on the perceptions
and experiences of this population of students, (3) potential development of new or improvement
of current policies and strategies, (4) ways to build engaging campus environments, and (5) add
to the research on the topic of sense of belonging.
For this study, I utilized a case study qualitative research approach using semi-structured
interviews and a focus group session to collect data from the participants. Ten students
participated in this research study that included individual interviews and a focus group session.
The focus group session was conducted in order to allow study participants to hear the codes that
arose from their individual interviews for validation. All participants attended a public high
school on island prior to enrollment in the dual enrollment program. The study included five
boys and five girls in their second semester at the research university. Using the six-step
guideline of Braun and Clarke (2006), I completed the iterative process to reach the point of
clear themes for the study. As stated earlier in the opening paragraph for this chapter, the main
finding from this study was that participants perceived their experiences and the culturally
engaging environments influenced their sense of belonging and desire to persist. Additional
findings of the study which were mentioned in Chapter 4 included: (1) navigating the first year
was difficult and required adjustment, (2) services and resources available to students were
pivotal to building a sense of belonging, (3) influences of campus life propelled their thinking
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and engagement to a higher level, and (4) sense of belonging was formed in different ways yet
sparked validation and persistence.
Discussion
At the time of this writing, this unique dual enrollment program at the research site was
the only of its kind in the region. As covered in Chapter 2, this program allowed the participants
to be categorized as first year college students working toward an Associate degree versus being
considered as part of a pre-college program. The participants, although below the traditional age
of first year students, had similar experiences of traditional first year college students as they
navigated the first year. This is important to note, especially when using the conceptual
framework of the CECE model. The CECE model was developed by Museus (2014) in part from
interviews with diverse students in the United States, predominately “Asian American, Black,
Indigenous, Latino, Pacific Islander, and multiracial populations across the United States”
(Museus & Smith, p. 1). Based on the findings of the study there were unique takeaways
applicable to the dual enrollment program in this region which will be further discussed below.
Collegiate Experiences of DE Students
Research question one focused on the experiences of participants: What are the collegiate
experiences of students enrolled in the dual enrollment program? How do their experiences
influence their sense of belonging and desire to persist in their studies? Participants were very
vocal about their experiences in the program and how that transcended to other areas of the
university. Based on the shared experiences of the participants, students enjoyed the opportunity
of earning college credits and the interaction with other students, faculty, and staff. The majority
of experiences shared were typical for a college campus. Their involvement in the program,
developed a maturity in their thinking, time management, and persistence that is needed to be
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successful at the university level. Kanny’s (2015) findings and others further corroborate
participants becoming more aware of such skills needed for academic success (Dumford et al.,
2019; Museus, 2014; Museus & Maramba, 2011; Ribera et al., 2017; Stebleton et al., 2014;
Strayhorn, 2012; Wilson et al., 2015).
Despite being the youngest population on campus and having to find ways to adapt to a
new environment, similar to findings in the literature, the majority of participants expressed
struggles to fit in with older peers in ways that influenced their sense of belonging and desire to
persist in their studies. In her research findings on DE students, Kanny (2015) noted the fact of
DE students encountering negative reactions from older peers and faculty. On the other hand,
participants were able to proudly share that it was also through their experiences that they could
develop friends outside of their circle and branch out in new activities that may not have been on
their radar prior. This mirrors much of the previous research on the topic of involvement and
engagement (Jordan et al., 2018). Even the few that were distant or felt like loners still felt a
sense of belonging in their own way with options that were appealing to them, which is
consistent with similar research on the topic (Dumford et al., 2019; Elturki et al., 2019; Hannon
et al., 2017; Jordan et al., 2018; Kim et al., 2017; Ribera et al., 2017; Wood & Breyer, 2017;
Zhou & Cole, 2017). Utilizing the constructivism paradigm, the researcher was able to gain an
understanding that was unknown prior to this study. As told through the voices of the
participants, the study provided a look into their lived experiences and how they constructed
meaning surrounding their first year.
First, dual enrolled students need and welcome guidance. There is a shift in mindset when
someone enters a different, new, or challenging season in life that requires guidance. As was
explicitly expressed throughout the interviews, the DE students do indeed need and welcome
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guidance. While some may gripe and complain about the process, uniforms, mandatory morning
tutorials, they also seek solace, information, and guidance from the very same system. Being
caught in the midst of being high school students and first-year university students is a time of
transition that requires guidance. Although some of the participants disliked attending morning
tutorial, all of the participants were appreciative of the guidance received during tutorial. It was
their space and time to talk through different issues and get feedback. Angela believed the advice
and guidance she received in morning tutorial helped her a great deal and shaped her as a student
making the journey easier for her. The students were learning how to navigate within a new
education system that offers a degree of freedom and also demanded a higher level of maturity.
Janice embraced the growth and positive changes she saw in herself since she started attending
classes at the research site. It was evident to her that there was a shift in her mindset as she
experienced her first year that allowed her to be more focused and determined in her studies.
Finding a middle ground that offers them the security of guidance while also allowing them the
space to spread their wings and accept responsibility is crucial at this stage as it builds a
foundation and prepares them for success in their future educational and professional endeavors.
Likewise, Archer et al (2014) and Cheesman et al (2006) postulate that indeed universities do
take a more active role in the development of students holistically.
Second, academic success is contingent on time management and developing and
nurturing meaningful relationships. Upon entering the university, students are encouraged, by
faculty, staff, and administration not to take university requirements lightly but rather be
disciplined in their efforts to put forth the maximum effort. In doing so, time management is a
skill that must be developed. Consistent with research on student success, students will need to
learn and apply necessary skills that will be a key component in them persisting in their
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academic studies (Douglas & Witherspoon-Arnold, 2016; Elturki et al., 2019; Jordan et al., 2018;
Kim et al., 2017; Naylor, 2017; Ribera et al., 2017; Wood & Breyer, 2017). Without constant
reminders of assignments and structure of their time, it is imperative that students use their time
wisely. Many are not used to having blocks of free time in a regular school day or only having
one class on a particular day. Astin’s (1984,1993, 1999) research sheds light on the inputs and
environments of students to yield specific outcomes. Similarly, in this study, the appearance of
free time may be misleading. It is during these times, students have to learn to effectively
schedule and utilize those blocks of perceived free time to put in work needed to effectively
manage their time to complete assignments and engage in university life offerings. Just about
half of the participants, stressed how they had to learn better time management skills if they
wanted to succeed. Realizing that university life was not like high school life, participant after
participant shared how they had to find effective ways to adjust to the pace of university life.
Brian straightforwardly discussed the need to put in more time and study.
It is equally essential for students to develop and nurture relationships among peers,
faculty, and staff as is identified from empirical studies (Freitas & Leonard, 2011; Johnson et al.,
2007; Maslow, 1943). Developing and nurturing relationships help to bring balance to students
that resemble a family environment. By developing positive relationships, students are further
creating an environment in which they are able to succeed. This finding is similar to research on
what leads to student success (Booker, 2016; Douglas & Witherspoon-Arnold, 2016; Elturki et
al., 2019; Jordan et al., 2018; Kim et al., 2017; Wood & Breyer, 2017). Sometimes it requires
students going outside of one’s comfort zone to meet new people who are able to engage in a
positive exchange of ideas, encouragement, and support. For example, in the study, David shared
his ability to relate and speak to diverse students providing opportunities for relationship
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development. For other participants, it was connecting with and developing relationships with
others from similar cultural backgrounds that created a bond.
Third, dual enrollment students were cognizant of their sense of belonging as they
navigated their first year. After leaving an environment that many of the participants have been
in for 5-6 years, it may be daunting when they are now thrust into an environment that included
peers their age and beyond, some old enough to be their parent or guardian, adding to the desire
and need to belong. Although they may be the youngest population on campus, DE students
understood the need of belonging on a university campus which is consistent with extant
research that describes the various types of relationships on a campus that influences sense of
belonging (Dumford et al., 2019; Elturki et al., 2019; Hannon et al., 2017). Through discussions,
it was evident that participants sought out belonging even without fully understanding what it
meant at first. For this study, a sense of belonging was defined as “the feeling of belonging to a
group and the ability to identify with peers within the group” (Museus, 2014, p. 189).
Participants expressed arriving at a sense of belonging among their peers and the university in a
multiplicity of ways that allowed them to have that feeling of truly belonging to a group. Gloria
based her sense of belong on the university environments that created a space for interacting and
socializing with others. Likewise, those who sometimes classified themselves as loners or having
no friends still understood the need to belong; however, bringing the conceptualized thought to
reality was a challenge and found differently. One participant indicated that he spent time in the
library whenever he wanted. To him, this was a place provided by the university in which he felt
he belonged. Sense of belonging is crucial and powerful, it is at the center of living a meaningful
and engaging life. Understanding sense of belonging among this unique student population adds
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to the current discussion around the topic and the impacts of specific experiences and perceptions
of the participants.
Perceptions of Culturally Engaging Campus Environments
Research question two focused on the perception of culturally engaging campus
environments: Do students in the Dual Enrollment program perceive their campus to have
culturally engaging campus environments? If so, in what ways does it influence their sense of
belonging and desire to persist in their studies? At first many of the participants did not
understand what was meant by culturally engaging campus environments. Through discussions
and the interview protocol, many came to the understanding as to what it was and
overwhelmingly confirmed that the research university did indeed provide culturally engaging
campus environments.
Utilizing the nine indicators of the CECE model as a lens to understand how the
university created a culturally engaging environment, seven of the nine indicators were identified
on the campus. Each indicator was used as a basis to analyze the responses of the participants in
determining if an engaging environment existed through the development of codes and eventual
themes which provided the basis of the findings discussed in Chapter 4. Below is a brief
discussion on the indicators as perceived by participants.
Cultural Familiarity
Participants spoke highly of the many different activities that sought to engage them on
the campus that involved their cultural background and experiences. The findings revealed how
participants found individuals and interests throughout the first year that provided comfort in
their own cultural identity. David discussed how he enjoyed the diversity of the university which
allowed him to be able to relate to others from his culture. He was also able to engage with
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others outside of his culture and of their traditions. Another participant, Robert commented that
he felt more comfortable speaking with professors who shared the same culture. It was such
engagement, interacting with peers and faculty, that sparked in them purpose and persistence
through their academic journey.
Culturally Relevant Knowledge
The ability to create quality opportunities to distribute knowledge in curricular and cocurricular activities presented itself in the findings that emerged. Participants were able to share
of opportunities that based on the relevant knowledge, they were able to broaden their
perspective. Six of the ten participants shared learning about different aspects of the government
and how it functions, influences of Caribbean authors on society, and the perceptions and biases
of differing cultures that assisted with their understanding of the Caribbean influence and
experience. In particular, Brian, shared that in class he was able to learn relevant knowledge
about the government, laws, and culture of Cayman and Janice was able to gather information
from professors during class discussions of how things were years ago on a similar island that
her family originated. She was able to correlate this information to the upbringing of her mother.
Cultural Community Service
Participants in the program communicated that there were no limits of available
opportunities for community service. The many student organizations and community events that
the university offered, provided students with numerous opportunities and encouragement that
allowed them to give back and transform their community. Participation in activities inside and
outside of the university, such as CARIFTA, Leo Club, Circle K, volunteering at the Red Cross
and regiment were some of the opportunities that participants mentioned during the study that
gave them pride in impacting their communities. This level of involvement, as described in this
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study, contributed to students having a greater sense of satisfaction, motivation, and persistence
(Cruce & Moore III, 2012; Meyer et al., 2019).
Cultural Validation
The uniqueness of the participants’ identities came through during individual interviews
and the confirmation that each felt that they were respected and validated in various ways. The
ability to feel welcomed lessened the struggles associated with fitting in as participants were able
to incorporate who they were culturally without blatant negative comments. Participants
commented on how faculty, staff, and peers were accepting of different cultures and willing to
engage in difficult conversations that may arise during class discussions. Janice described one
such discussion on the history of when Black people were slaves and White people were masters.
She shared how this caused some of the White students in class to feel uncomfortable; however,
the discussion and information sharing continued. Afterwards, the discussion resumed outside of
the classroom and broadened to discuss which group would those who identified as brown be
categorized. These interactions allowed participants to find ways to integrate their diversity
while developing relationships with peers and faculty (Marginson & Dang, 2017; Martirosyan et
al., 2019; Zhou & Cole, 2017).
Collectivist Cultural Orientations
According to previous research, students and educators are utilizing team-based strategies
to engage and spark the concept of teamwork which was revealed amongst the participants in
this study (Artz et al., 2016; Nokes-Malach et al., 2015; Zulkifli et al., 2019). Consistent with
research by Epsey (2010) and Najdanovic (2016), while not all participants initially gravitated to
working in a team environment, before long they came to understand the benefits of being able
to interact and exchange ideas and concepts with others. Leading by example the university
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encourages working collectively across campus to plan and facilitate events and activities, such
as Cultural Fest and peak periods throughout the academic year. Earning of individual merit is a
motivational factor for many students; however, the involvement in various academic teams and
class projects adds an additional layer of motivation to increase teamwork. Additionally, peer-topeer relationships to assist others understand a topic or class assignment further demonstrated
how participants were able to embrace collectivist traditions.
Humanized Educational Environments
The success of students at a university does not pertain to just academics; it incorporates
the human side that desires relationships with university personnel at different levels.
Meaningful relationships were a recurring topic that participants reflected on during the
interview sessions which served as an avenue to keep them engaged, motivated, and accountable
in their studies. All of the participants shared how the availability of faculty during office hours,
via email or phone, demonstrated how faculty desired to see them succeed in their studies, thus
developing relationships that impacted their overall college experience. Based on the findings, I
note that the continuation of such meaningful relationships has the potential to transcend beyond
success solely during the first year. Participants embraced these relationships and used it as
motivation to maintain a level of motivation and persistence with the knowledge of knowing they
had someone who was committed to them.
Holistic Support
Consistent with research on the diverse roles that a university’s faculty and staff play in
the lives of students, the findings concurred that the ability to speak to the different areas of a
student’s life influenced participants in more ways than one (Archer et al., 2014; & Cheesman et
al., 2006). Providing holistic support resonated with participants who were extremely
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appreciative that they were seen as a whole person and not just a student for a grade. Participants
spoke of departments, faculty, and staff who were instrumental in providing the many different
types of support they needed during their first year.
While seven out of the nine indicators helped to explicate how the university served as a
culturally engaging campus, the remaining two indicators were less applicable. The indicators of
Cross-Cultural Engagement and Proactive Philosophies did not resonate with the participants of
this study. Many of the participants could not recall events or classroom activities that cultivated
meaningful cross-cultural interactions. The opportunities to solve real social and political
problems among the diverse cultural population did not appear present to participants.
Additionally, participants did not perceive proactive philosophies on the campus. The concept of
university personnel’s ability and willingness to provide important information to students before
being asked was lacking. Participants often found themselves having to question or request
needed information or inquire about opportunities. The lack of cross-cultural engagement and
proactive philosophies, suggest the need for growth in these two areas.
Limitations
Albeit the study yielded favorable results on the sense of belonging among first-year
dual-enrolled college students, limitations were acknowledged prior to the start of the study and
others did arise during the study. At the onset of this study, two limitations were identified that
included, the university being a small four-year public university in the Western Caribbean
(Greater Antilles) region and that students may be hesitant in sharing their lived experiences due
to the size of the university which is indicative of the size of island. Both of these limitations
proved not to be a threat to the research. The students were rather open and forthcoming with
their responses to the research questions and also branched off into other areas of concerns. To

114

lessen the limitation of students not being forthcoming in their responses or being overly
pleasing in their responses during interviews, I used member checking through the focus group
session so that participants could hear the aggregated responses and codes from the interviews to
discuss the accuracy of what emerged. Still to note is that this study took place at a small fouryear public university in the Western Caribbean (Greater Antilles) region, caution should be
taken when reading this study since it was focused on first-year dual-enrolled college students in
the region.
As the study progressed, an additional limitation surfaced that warrants mentioning. The
worldwide COVID-19 pandemic changed the normalcy of education, creating a different
experience for participants than previous cohorts. The Fall 2020 cohort of DE students finished
Year 11 of high school online which presented a new dynamic to an already unique program.
Yet, this limitation allowed for a deeper understanding of their experiences in how they had to
adjust to learning at a university during the pandemic.
Implications
Shifting my attention to the implications of this research study, the sections below
address how the findings of this study may be applicable to policy, practice, and theory
development. The dual enrollment program at the research site operates as a sort living-learning
community within the university campus, helping to bridge the transition of this unique
population of students to university life. As this research study unfolded, the research site was
implementing many initiatives as part of their 5-year strategic plan, which contains a component
of becoming a more student-centered university.
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Implications for Policy
In this section I provide implications for policy that the research site, Ministry of
Education, and Department of Education Services may want to consider for future policies
relating to the dual enrollment program. Participants of the study expressed how understanding
the process of applying to the dual enrollment program and the required criteria were difficult at
times to understand and navigate. The current policy that governs the dual enrollment program is
very loosely managed and should be more streamlined to provide clear guidance and
expectations for secondary students and their families to aid in the process. In addition, while the
research site has a certain amount of input in how they serve the DE students, the students are
still considered high school students as mandated by the islands’ Education Law until the age of
17; thereby, requiring the university in some ways to operate as an extension of the high schools
on island. This may have adverse effects of the university meeting necessary accreditation
qualifications. Therefore, it would be advantageous that individuals who are knowledgeable and
actively involved in the day-to-day interactions with the DE student population and leadership at
the university, along with the Ministry of Education and Department of Education Services, to
engage in meaningful discussions to set in place an effective agreement that outlines the
requirements of each stakeholder. It would also be advantageous for ongoing research to guide
the development of policies that may require updates and changes as the landscape of higher
education is constantly changing.
Implications for Practice
Overwhelmingly, it was the consensus of participants that the university is currently
providing adequate engaging environments that impact their sense of belonging. Based on the
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review of literature and analysis of findings there are two implications for practice that I put forth
in this section for consideration.
First, although the research site is not a residential university, establishing a weekend of
events geared toward dual-enrolled students could prove advantageous for the students and the
university. It would be a time to orient students in making a smooth transition to a university and
involvement at said university (Derby & Smith, 2004; Gentry, Kuhnert, Johnson, & Cox, 2006;
Hollins, 2009; Perrine & Spain, 2008). Gentry et al.’s (2006) study yielded results that spoke to
increased involvement, relationships with faculty, and extracurricular activities from those who
attended a weekend orientation against those who did not. Many universities outside the
Caribbean, primarily residential universities, offer students the opportunity to come to campus
prior so as to not feel overwhelmed at the start of the semester. In the same manner, DE students
would have a weekend to meet new friends, register for classes, purchase necessary uniforms,
participate in planned fun and team-building activities, get a tour of the university, etc., before
the start of classes. It would be a program in which departments across the university would
collaborate to deliver an enriching and effective weekend. Perrine and Spain (2008) state, “if the
primary outcome of orientation programs is positive perceptions, then administrators might
consider supporting short, inexpensive programs, which focus attention on aspects of an
institution that students and family members might find most appealing” (p. 167). Through such
programs, the research university will be able to effectively prepare for the incoming students
and facilitate smooth operating processes. As the research university focuses on being studentcentered, such a weekend would be advantageous for DE students and potentially enlarge to be
offered to all first-year students.
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Second, it is important to create identity and unity on university campuses. In this
particular study, the unique population of dual-enrolled students is identified by wearing
uniforms and having to attend tutorials each morning. However, since they are considered firstyear students, creating events that the entire first-year population can come together may result
in an overall stronger cohort of first-year students. As it stands currently, dual-enrolled students
operate in a dynamic crossroads of being first-year college students who are also high school
students in their last year. More events of the entire first-year student population may lessen the
disconnect that may currently exist among the first-year student body.
Implications for Theory Development
The conceptual framework used for this study was that of the Culturally Engaging
Campus Environments (CECE) Model of College Success (Museus, 2014). In seeking to
understand the sense of belonging among this young (non-traditional) population of students, the
framework provided a specific lens through which not only the experiences but also their
perceptions about their campus were taken into consideration. The development of this
framework included the diversity of the students studied and the inclusion of various cultural
components that influence sense of belonging and persistence. The Cayman Islands, located in
the Western Caribbean (Greater Antilles) region, may position many to disregard the cultural
aspects of belonging at its public university; however, due to the over 135 nationalities that
comprise the islands, it should be at the forefront. The Cayman Islands culture is unique and
distinctive in relation to other Caribbean nations. The majority of Caribbean islands are not as
diverse as the Cayman Islands in its population and higher education institutions. This may make
it difficult to utilize this framework which discusses the cultural awareness of the different
cultures that the students he interviewed brought to the university setting.
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There are critics, such as Tuhiwai Smith (2012), Lincoln and Gonzalez y Gonzalez
(2008), and Gerlach (2018), who speak of avoiding the use of white mainstream frameworks in
different contexts, especially where colonizing was the norm. However, as mentioned in Chapter
3, this was not the norm for the Cayman Islands. The Cayman Islands experienced settlement in
different ways from the United States and other islands in the Caribbean. The selection of this
framework was based on the context being studied, review of literature, experience, and
expertise that made this framework most applicable. It served the purpose of giving voice to
diverse first year college students at the research site in understanding their specific perceptions
on sense of belonging and culturally engaging campus environments. The features of the
framework that were focused on for this study embraced the nine indicators and one of the
individual influences, sense of belonging. These features provided a lens to look at what the
students brought to the university and what the university offered as culturally engaging
environments. Nevertheless, I considered the voices of the critics as I selected this framework
and used it for analyzing the data. Furthermore, I was also sensitive to the potential issues that
this could cause for this research. It is never easy when conducting research in a geographical
area that is lacking in existing frameworks applicable to that area. This study is the first step
toward testing what parts of the model need to be changed for the context of the Cayman Islands.
Therefore, I bring to this discussion the topic of colorism that could potentially be integrated into
the framework to make it applicable specifically to the Cayman Islands. Expanding the indicator
of Cultural validation to include colorism would take into consideration a specific attribute that
emerged during the study. Throughout the data collected, participants shared different degrees to
which they experienced colorism. As young Caymanians and the future of the islands (Grand
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Cayman, Little Cayman, and Cayman Brac), participants viewed colorism as being associated
not just with the color of one’s skin but also the texture of hair.
While a few of the participants did not experience nor were privy to instances of
colorism, the majority had personally experienced or witnessed colorism on the island. On the
screening questionnaire, students provided such responses as, “colorism is definitely here in
Cayman, but people chose to ignore or not talk about the subject”; “colorism is very embedded
in the Caymans everyday life, because many persons partake in it unconsciously”; and “if you
are black you are sometimes treated less than”. The participants viewed colorism as something
that was not blatantly expressed or openly discussed on the islands; however, if one was to listen
closely and observe keenly, the subtleties existed. The concept of being treated or acknowledged
as less than because of the color of one’s skin or texture of hair was daunting and disturbing to
many of the participants. Participants saw this as a significant social issue impacting not only
themselves but also their friends and family members. In her book, Elizabeth Hordge-Freeman
(2015) discusses the effects of colorism based on research she conducted in various Brazilian
communities. While the context is different from the Cayman Islands, her research confirmed the
differences in treatment and acknowledgement toward a person’s skin tone as mentioned by
some participants. At the time of this study, the participants did not give any indication that
colorism affected their academic journey; however, the landscape of the Cayman Islands is
constantly changing and generations to follow may be affected differently with the experiences
of colorism.
By adding a specific characteristic of the effects of colorism that is experienced in the
Cayman Islands to the indicators is a way of laying the foundation toward a framework that is
applicable and specific to the Cayman Islands. With limited research on universities in the
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Western Caribbean (Greater Antilles) region on sense of belonging, it will be a work in progress
to get to the point of developing a stand-alone framework, albeit one that is influenced by
seminal and extant research, that will speak to the uniqueness of the Cayman Island. The default
of using existing research or theories that may or may not be appropriate will be a consistent area
of concern among researchers. As mentioned above, the development of a more specific
framework applicable to the Cayman Islands and eventually the Western Caribbean (Greater
Antilles) region will fill a gap that is needed in efforts to have research and frameworks that
would limit the complete dependence on research from the United States.
Recommendations for Future Research
This unique study on the experiences and perceptions of dual-enrolled students on a sense
of belonging and culturally engaging environments is the beginning of research that is needed in
the Caribbean. Future research will be able to expand upon and provide insights that stakeholders
will be able to use to better serve not only this population of students but also the student body as
a whole. Four potential areas for future research are recommended below.
First, researchers should conduct a study at other universities both within and without the
Western Caribbean region on sense of belonging on different student body populations, from
freshmen to seniors. An aim of this study was to increase the amount of research conducted in
the region to understand, compare, and contrast the experiences and perceptions of students.
Continuously adding to the research will enable the development of frameworks that will serve
the Caribbean.
Second, researchers may want to investigate the persistence of students as they continue
their academic journey through to graduation. A longitudinal study of the Dual enrollment
students at the research site or those who transfer abroad would provide perspectives on their
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persistence and experiences through the higher education journey. In addition, it would confirm
if the findings from this study continued its impact on the student’s desire to persist to
graduation.
Third, future research should include a mixed-methods study to gain a broader yield in
findings on the experiences and perceptions of first-year students. Incorporating quantitative
instrumentations will allow future researchers an opportunity to hear from more students.
Alternatively, using a different paradigm outside of constructivism may also generate different
viewpoints from future participants and researchers.
Fourth, exploring the effects of colorism on students at the research site and potentially
communitywide may generate new knowledge about experiences with this phenomenon. As
mentioned in the implication for theory development section, colorism was a topic that emerged
during data collection. Although it was not the focus of this study, it merits further research.
Chapter Summary
This chapter highlighted and provided the discussions, limitations, implications, and
recommendations for future research based on the findings that emerged from the study.
Participants gave voice to their experiences and perceptions that shaped the discussion and
recommendations that seek to enhance the university journey of the students formed by my
interpretations. Through thematic analysis of the interviews and a focus group session, the
purpose and significance of this study were highlighted and discussed to ultimately provide
responses to the research questions that were proposed for this study. Overwhelmingly,
participants agreed that the research university, in some way, provided experiences and culturally
engaging environments, which contributed to their sense of belonging and desire to persist in
their studies.
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To ascertain intentional efforts, institutions in the Western Caribbean (Greater Antilles)
region should focus on all students' inclusivity at all levels by creating and maintaining culturally
engaging environments, specifically, institutions with a population of nontraditional first-year
students. Therefore, universities should consider having in place initiatives that will focus on the
influences that the campus environments have on the sense of belonging for first-year students.
Hopefully, universities are producing future graduates prepared to holistically meet the
challenges of a continuously emerging globalized society.
Conclusion
This body of work has been a full circle journey. As mentioned in my reflexivity, my
sense of belonging was challenged as a young immigrant starting elementary school in a new
country. Over the next couple of years in middle and high, I was highly involved in many
activities (cheerleading, track and field, service organizations, etc.), and I received many
academic awards, yet I still felt like an outsider. At this current stage of my life, older and wiser,
I look back at my experiences and would not change anything. It is the experiences of life that
shape a person. For me, those early experiences created a passion and desire for the youth to
create an environment that fosters them having that sense of belonging.
To close this current study, I will share a couple of things learned as I reflect: 1) It is
important to look beyond what is seen and said to truly understand the needs of a student; 2) Be
careful with our words. Words have long-lasting effects, even if said jokingly; 3) Be willing to
listen to and validate students as they share various experiences; 4) Even in one’s own country a
person can feel like an outsider; and thankfully, 5) Individuals are beginning to understand the
importance and need for students to have the feeling of belonging in their various environments.
Moreover, I hope this dissertation awakens a desire in more individuals to join in taking part or
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seek ways to create environments that encapsulate a sense of belonging in others, especially our
students.
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APPENDIX A: FIGURE A1 - PURPOSEFUL SAMPLING PROCEDURE
Figure A1
Purposeful Sampling Procedure

148

APPENDIX B: RECRUITMENT EMAIL
Project Title: Sense of Belonging Among Dual-enrolled First-Year Students in Grand Cayman:
Perceptions, Experiences, and Culturally Engaging Campus Environments
Dear [insert name],
My name is Mrs. Patricia Robinson and I am a PhD student from the University of South Florida’s
College of Education. I am writing to invite you to participate in my research study based on your
perceptions and experiences as a dual-enrolled first-year student. Your information was obtained
from the university’s email database.
If you are interested in participating in this study, please complete the online screening
questionnaire so I can determine whether you fit the criteria outlined for this study.
Insert link to screening questionnaire
This online questionnaire will collect general information about your demographics, why you
enrolled in the dual enrollment program, and your interests in further studies. The results of this
questionnaire will be kept confidential. Any identifiers that will compromise your identity will
not be shared in findings or reports. Towards the end of the questionnaire, you will be asked to
opt in to be a part of the interview process. I will review all questionnaires and select participants
who meet criteria for the larger study.
If you are selected to continue in this research study and agree to participate, you will be required
to sign an Assent Form and have a parent or guardian sign the Parental Permission Informed
Consent Form.
Individuals selected to participate will be involved in a 60-minute face-to-face audio recorded
interview and a 60-minute focus group discussion to verify the accuracies of your responses.
Although interviews will be audio-recorded, I plan to ensure confidentiality by not disclosing any
information provided by you during your interview. Additionally, a pseudonym will be assigned
and used to identify your responses throughout the study. In the event the island is back under
COVID-19 restrictions, Zoom as an alternate interview method will be used under the same
guidelines as a face-to-face interview.
The interview will focus on your experiences as a first-year student at a Western Caribbean
(Greater Antilles) university, including a discussion about your perceptions of a sense of belonging
at your campus. The focus group will focus on data gathered to gain further insight and opinion
on themes that emerged from individual interviews. Data collected from the interview and focus
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group will be used in the findings section of my dissertation study addressing perceptions and
experiences of dual enrollment students in Grand Cayman.
Remember, this is completely voluntary. You can choose to be in the study or not. You can also
choose to discontinue participation in the study and only information gathered up to the point of
withdrawal will be used in the study.
If you are interested in participating in this research, please click the link above.
If you have any questions about the study, please email or contact me at patricia49@usf.edu.
Thank you very much.
Sincerely,
Patricia Robinson
PhD Candidate, University of South Florida, College of Education
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APPENDIX C: SCREENING QUESTIONNAIRE
The results of this questionnaire will be kept confidential. Any identifies that will compromise
your identity will not be shared in findings or reports. Towards the end of the questionnaire, you
will be asked to opt in to be a part of the interview process. I will review all questionnaires and
select participants who meet criteria for the larger study. I will contact you to let you know
whether you have been selected to participate in this study. Thank you for taking the time to
complete this brief questionnaire.
1) What is your age?
2) What is your gender?
3) What is your race/ethnicity:
a. White
b. Black
c. Hispanic / Latino(a)
d. Mixed
e. Other __________
4) How do you view or understand colorism within Grand Cayman?
5) How would you rate your skin tone? Range between 1-5, 1 being White skin; 3 being
Brown skin, 5 being Black skin
a. 1 White skin
b. 2
c. 3 Brown skin
d. 4
e. 5 Black skin
6) What high school did you attend?
a. John Gray High School
b. Clifton Hunter High School
c. Other_______________
7) Why did you apply for the dual enrollment program?
8) Have you enjoyed being in the dual enrollment program?
a. Yes
b. No
9) Have you completed one semester at the university?
a. Yes
b. No
10) Are you interested in pursuing a Bachelor’s degree?
a. Yes
b. No
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11) What type of student do you self-identify to be?
a. Above average
b. Average
c. Below average
---END OF QUESTIONNAIRE-----INVITATION TO PARTICIPATE IN STUDY--Would you like to continue in the larger study? The remaining portion of this study will involve:
1) Completing and returning signed Assent Form and Parental Permission Informed Consent
Form if selected;
2) A 60-minute face-to-face or Zoom interview
3) A 60-minute focus group discussion
The last question below asks for your contact information which will be used to contact you if
you are selected to participate in the study. I will review all questionnaires and reach out to
selected participants who meet the criteria for the larger study. If you are not selected to
participate in the study, you will not receive an email from the researcher and your questionnaire
will be destroyed immediately. In the event that you have questions, I can be contacted by email
at patricia49@usf.edu.
12. Would you like to participate in the future study?
a. Yes – Please complete contact information
a. In the event you are selected to participate in this study.
Name:
Email Address:
Phone Number:
b. No

---THANK YOU FOR YOUR PARTICIPATION---
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APPENDIX D: SELECTION EMAIL
Dear (insert name),
Thank you for completing the screening questionnaire for the research study entitled: Sense of
Belonging Among Dual-enrolled First-Year Students in Grand Cayman: Perceptions,
Experiences, and Culturally Engaging Campus Environments.
You have been selected to participate in this study. Requirements for participation in this study
include completion of an Assent from by yourself, a signed Parental Permission Informed
Consent form, a 60-minute individual interview, and a 60-minute focus group discussion. The
interview and focus group discussion will be audio recorded with your permission and I plan to
ensure confidentiality by not disclosing any identifiable information provided by you during data
collection. Additionally, you will be assigned a pseudonym that will be used to identify your
responses throughout the study.
Data collected from the screening questionnaire, individual interviews, and focus group will be
used in the findings section of my dissertation study.
Please sign the attached Assent Form and have your parent or guardian sign the Parental
Permission Informed Consent Form. Signed forms can either be scanned back to me or dropped
off to my office in a sealed envelope. My office is located in the Administration Building on
campus. After receiving your consent forms, you will receive an email to schedule your 60minute individual interview.
If you have any questions, I can be contacted via email at patricia49@usf.edu. Participation in
this study is completely voluntary. You can choose to participate in the study or not at any point.
Thank you for your time.
Sincerely,
Patricia Robinson
PhD Candidate, University of South Florida, College of Education
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APPENDIX E: STUDENT ASSENT FORM

Assent of Children to Participate in Research
Study # _____________

Title of study: Sense of Belonging Among Dual-enrolled First-Year Students in
Grand Cayman: Perceptions, Experiences, and Culturally Engaging Campus
Environments
Why am I being asked to take part in this research?

You are being asked to take part in a research study about lived experiences of first-year students enrolled
in the Dual Enrollment Program and their sense of belonging on their campus.

Who is doing this study?

The person in charge of this study is Mrs. Patricia Robinson. She is being guided in this research
by her Faculty Advisor, Dr. Amber Dumford. However, other research staff may be involved and
can act on behalf of the person in charge.

What is the purpose of this study?

The purpose of this study is to gain insight into the sense of belonging of nontraditional first-year students
enrolled in a unique dual enrollment program in the Western Caribbean (Greater Antilles).

Where is the study going to take place and how long will it last?

The study will take place in Grand Cayman at a location on campus that is convenient and accessible to
participants and researcher. You will be asked to participate in an 11-question screening questionnaire, a
60-minute individual face-face interview, and a 60-minute focus group discussion. The total amount of
time you will be asked to volunteer for this study is spread over the next 2-3 months.

What will you be asked to do?
•

Respond to questions regarding you experiences as a student enrolled in the Dual Enrollment
Program and on campus.

•

The audio for the interview sessions will be recorded with your approval. Access to audio recording
will only be given to the researcher, online transcriptionist company, and faculty advisor as needed.
Per established guidelines, recordings will be stored on a password protected laptop for a time of 5
years after final report is submitted. After which, recordings will be erased and paper transcripts
shredded.

154

What things might happen if you participate?

To the best of our knowledge, your participation in this study will not harm you.

Is there benefit to me for participating?

We cannot promise that you will receive any benefit from taking part in this research study.

What other choices do I have if I do not participate?
You do not have to participate in this research study.

Do I have to take part in this study?

You should speak with your parents or guardian and others about taking part in this research
study. If you do not want to take part in the study, that is your decision. You should only take
part in this study if you want to volunteer.

Will I receive any compensation for taking part in this study?
You will not receive any compensation for taking part in this study.

Who will see the information about me?

Your information will be added to the information of other people taking part in the study, so no
one will know who you are.

Can I change my mind and quit?

If you decide to take part in the study you still have the right to change your mind later. No one
will think badly of you if you decide to stop participating. Only data collected up to that point
will be included in the study. Also, the people who are running this study may need for you to
stop. If this happens, they will tell you when to stop and why.

What if I have questions?

You can ask questions about this study at any time. You can talk with your parents, guardian or
other adults about this study. You can talk with the person who is asking you to volunteer by
calling Mrs. Patricia Robinson at 345-326-0687. If you think of other questions later, you can ask
them. If you have questions about your rights as a research participant you can also call the USF
IRB at (813) 974-5638 or contact the IRB by email at RSCH-IRB@usf.edu.

Assent to Participate
I understand what the person conducting this study is asking me to do. I have thought about this
and agree to take part in this study. I have been given a copy of this form.
__________________________________________
Name of person agreeing to take part in the study

_________________
Date

Signature of child agreeing to take part in the study: ________________________________
__________________________________________
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_______________

Printed name & Signature of person providing
Information (assent) to subject

Date
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APPENDIX F: PARENTAL PERMISSION INFORMED CONSENT FORM
Information for parents to consider before allowing your child to take part in this research study
Title: Sense of Belonging Among Dual-enrolled First-Year Students in Grand Cayman:
Perceptions, Experiences, and Culturally Engaging Campus Environments
Study #_________________

Overview: We are asking you to allow your child to take part in a research study. The
following information is being presented to help you and your child decide whether or not your
child should participate in a research study. The sections in this Overview provide the basic
information about the study. More detailed information is provided in the remainder of the
document.
When we use the term “you” in this document, we are referring to your child.
Study Staff: This study is being led by Mrs. Patricia Robinson who is a PhD Candidate at the
University of South Florida. This person is called the Principal Investigator. She is being
guided in this research by her Faculty Advisor, Dr. Amber Dumford. Other approved
research staff may act on behalf of the Principal Investigator.
Study Details: This study is being conducted at the University College of the Cayman
Islands (UCCI). The purpose of the study is to gain insight into the sense of belonging of
nontraditional first-year students enrolled in a unique dual enrollment program in the
Western Caribbean (Greater Antilles). Participants are expected to take part in a 60-minute
individual interview and a 60-minute focus group discussion.
Participants: You are being asked to take part because you are currently enrolled in the Dual
Enrollment Program at the research site. I want to explore the sense of belonging of first-year
students in this program to learn of their perceptions and experiences of campus
environments.
Voluntary Participation: Your participation is voluntary. You do not have to participate and
may stop your participation at any time. There will be no penalties or loss of benefits or
opportunities if you do not participate or decide to stop once you start. Your decision to
participate or not to participate will not affect your student status, course grade,
recommendations, or access to future courses or training opportunities.
Benefits, Compensation, and Risk: We do not know if you will receive any benefit from
your participation. There is no cost to participate. You will not be compensated for your
participation. This research is considered minimal risk. Minimal risk means that study risks
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are the same as the risks you face in daily life.
Confidentiality: Even if we publish the findings from this study, we will keep your study
information private and confidential. Anyone with the authority to look at your records must
keep them confidential.

Why are you being asked to take part?
You are being asked to participate in this study because there is lack of research that could be
beneficial to universities in their approach to impact nontraditional first-year students in the
Western Caribbean (Greater Antilles) that warrants further investigation.

Study Procedures:
During the study, you will be asked to participate in a 60-minute individual interview and a 60minute focus group discussion. Prior to the first interview, the student Assent Form and Parental
Permission Informed Consent Form must be signed, and location and time agreed upon.
At each visit, you will be asked to:
• Respond to questions regarding you experiences as a student enrolled in the Dual
Enrollment Program and on campus environments.
•

The audio for the interview sessions will be recorded with your approval. Access to audio
recording will only be given to the researcher, online transcription service, and faculty
advisor as needed. Per established guidelines, recordings will be stored on a password
protected laptop for a time of 5 years after final report is submitted. After which,
recordings will be erased and paper transcripts shredded.

Total Number of Participants

5-10 individuals will take part in this study.

Alternatives / Voluntary Participation / Withdrawal
You do not have to participate in this research study.

You should only take part in this study if you want to volunteer. You should not feel that there is
any pressure to take part in the study. You are free to participate in this research or withdraw at
any time. Only data collected up to that point will be included in the study. There will be no
penalty or loss of benefits you are entitled to receive if you stop taking part in this study.
Decision to participate or not to participate will not affect your student status (course grade).

Benefits

You will receive no benefit(s) by participating in this research study.
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Risks or Discomfort

This research is considered to be minimal risk. That means that the risks associated with this
study are the same as what you face every day. There are no known additional risks to those who
take part in this study.

Compensation

You will receive no payment or other compensation for taking part in this study.

Costs

It will not cost you anything to take part in the study.

Privacy and Confidentiality
We will do our best to keep your records private and confidential. We cannot guarantee absolute
confidentiality. Your personal information may be disclosed if required by law. Certain people
may need to see your study records. These individuals include:
•

The research team, including the Principal Investigator, Faculty Advisor, and all other
research staff.

•

Certain government and university people who need to know more about the study.
For example, individuals who provide oversight on this study may need to look at
your records. This is done to make sure that we are doing the study in the right way.
They also need to make sure that we are protecting your rights and your safety.

•

Any agency of the federal, state, or local government that regulates this research. This
includes: Cayman Islands Government Ministry of Education and the Department of
Educational Services.

•

The USF Institutional Review Board (IRB) and its related staff who have oversight
responsibilities for this study, and staff in USF Research Integrity and Compliance.

•

The UCCI Institutional Ethics Committee and its related staff who have joint
oversight responsibilities for this study at the site location.

Your information collected as part of the research, even if identifiers are removed, will NOT be
used or distributed for future research studies.
We may publish what we learn from this study. If we do, we will not include your name. We will
not publish anything that would let people know who you are.
Data collected for this research will be stored on a password protected laptop.
The following information may be used and disclosed to others:
•
•
•

Your research records
Your contact information, including your name, e-mail address and your mailing address
Your demographic information, including ethnic or racial background, gender, age, or
religion
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Your personal information collected for this research will be kept as long as it is needed to
conduct this research. Once your participation in the research is over, your information will be
stored in accordance with applicable policies and regulations. Your permission to use your
personal data will not expire unless you withdraw it in writing. You may withdraw or take away
your permission to use and disclose your information at any time. You do this by sending written
notice to the Principal Investigator at the following address: patricia49@usf.edu.
While we are conducting the research study, we cannot let you see or copy the research
information we have about you. After the research is completed, you have a right to see the
information about you, as allowed by USF policies.
If you have concerns about the use or storage of your personal information, you have a right to
lodge a complaint with the data supervisory authority in your country.
A federal law called Title IX protects your right to be free from sexual discrimination, including
sexual harassment and sexual violence. USF’s Title IX policy requires certain USF employees to
report sexual harassment or sexual violence against any USF employee, student or group, but
does not require researchers to report sexual harassment or sexual violence when they learn
about it as part of conducting an IRB-approved study. If, as part of this study, you tell us about
any sexual harassment or sexual violence that has happened to you, including rape or sexual
assault, we are not required to report it to the University. If you have questions about Title IX or
USF’s Title IX policy, please call USF’s Office of Diversity, Inclusion & Equal Opportunity
at (813) 974-4373.

What if new information becomes available about the study?

During the course of this study, we may find more information that could be important to you.
This includes information that, once learned, might cause you to change your mind about being
in this study. We will notify you as soon as possible if such information becomes available.

You can get the answers to your questions, concerns, or complaints.
If you have any questions, concerns or complaints about this study, call Patricia Robinson at
345-326-0687. If you have questions about your rights, complaints, or issues as a person taking
part in this study, call the USF IRB at (813) 974-5638 or contact by email at RSCHIRB@usf.edu.

Consent for My Child to Participate in this Research Study
I freely give my permission to let my child take part in this study. I understand that by signing
this form I am agreeing to let my child take part in research. I have received a signed copy of this
form to take with me.
________________________________________________
__________________
Signature of Parent of Child Taking Part in Study
Date
________________________________________________
Printed Name of Parent of Child Taking Part in Study
________________________________________________
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Printed Name of the Child Taking Part in Study

Statement of Person Obtaining Informed Consent and Research
Authorization

I have carefully explained to the person taking part in the study what he or she can expect from
their participation. I confirm that this research subject speaks the language that was used to
explain this research and is receiving an informed consent form in their primary language. This
research subject has provided legally effective informed consent.
__________________________________________________

Signature of Person Obtaining Informed Consent

__________________________________________
Printed Name of Person Obtaining Informed Consent
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____________

Date

APPENDIX G: SCHEDULING INTERVIEW EMAIL
Dear (insert name),
Thank you for opting to participate in my dissertation research Sense of Belonging Among Dualenrolled First-Year Students in Grand Cayman: Perceptions, Experiences, and Culturally
Engaging Campus Environments.
Please reply to this email to let me know your availability and preferred location on campus for
scheduling your 60-minute individual interview. If more time is needed, a second interview will
be scheduled.
Participation in this study is completely voluntary. You can choose to participate in the study or
not at any point.
If you have any questions, I can be contacted via email at patricia49@usf.edu.
Sincerely,
Patricia Robinson
PhD Candidate, University of South Florida, College of Education
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APPENDIX H: INTERVIEW PROTOCOL
Introduction: Thank you so much for agreeing to participate in my research study. I know you
have a busy schedule and I appreciate your willingness to participate in this project.
This study is focused on the experiences and perceptions of the sense of belonging among dual
enrollment students at the university.
For ease of notetaking, getting all of your input, and not slowing down the interview, I would
like to record our conversation. The recording made today will be kept confidential and in a safe
place. The only people that will hear the audio recording will be me and the online transcription
service. If at any time you would prefer that I turn the recorder off, please let me know, and I
will do so immediately.
Do you have any questions before we begin?
Did you and your Parent/Guardian sign the Informed Consent Form to participate in this study?
Do I have your permission to begin recording our discussion?
Interview Questions / Probes
To begin, I will share two definitions that I ask you keep in your mind during the interview. If at
anytime you wish for me repeat these definitions, please do not hesitate to ask.
Student success: For this study, student success will be defined as “academic achievement,
engagement in educationally purposeful activities, satisfaction, acquisition of desired knowledge,
skills and competencies, persistence, attainment of educational objectives, and post-university
performance” (Kuh, 2013, slide 4).
Sense of belonging: “The feeling of belonging to a group and the ability to identify with peers
within the group” (Museus, 2014, p. 189).
1) As a student, what would you say does or does not influence your sense of belonging at
the university?
2) Please describe how you perceive the university influences your sense of belonging.
3) Please describe how you perceive the university influences your success.
4) How, it at all, has being a first-year student in the dual enrollment program shaped your
experiences as a student at the university? Please describe.
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5) What is the biggest challenge for you as a first-year dual enrollment student? Please
describe.
6) How would you describe your transition of completing high school online due to
COVID-19 to now being in physical college classrooms?
7) Indicator 1 (Cultural Familiarity): Describe your perception and or experiences of
opportunities to connect with faculty staff and peers who share and understand your
cultural backgrounds and experiences.
8) Indicator 2 (Culturally Relevant Knowledge): Describe your perception and or
experiences of opportunities to learn about your cultural communities via culturally
relevant curricular and co-curricular activities.
9) Indicator 3 (Cultural Community Service): Describe your perception and or experiences
of opportunities to give back to and positively transform your communities.
10) Indicator 4 (Cross-Cultural Engagement): Describe your perceptions and or experiences
of opportunities in programs and practices that facilitate, educationally, meaningful crosscultural interactions that focus on solving real social and political problems.
11) Indicator 5 (Cultural Validation): Describe your perception and or experiences of campus
climates that validate your cultural backgrounds, knowledge, and identities.
12) Indicator 6 (Collectivist Cultural Orientations): Describe your perception and or
experiences of opportunities on your campus that emphasize cultural orientations
characterized by teamwork and pursuit of mutual success.
13) Indicator 7 (Humanized Education Environments): Describe your perceptions and or
experiences of opportunities to develop meaningful relationships with faculty and staff
who care about and are committed to your success.
14) Indicator 8 (Proactive Philosophies): Describe your perceptions and or experiences of
faculty, administrators, and staff to proactively provide you important information,
opportunities, and support services.
15) Indicator 9 (Holistic Support): Describe your perceptions and or experiences of faculty or
staff you are confident will provide the information you need, offer help or connect them
with the information or support you require.
16) I have collected some public university documents inviting students to various events or
extra-curricular activities. Please take a look at these documents and describe how you
feel or felt.
17) Describe how campus environments did or did not affect your sense of belonging?
18) Describe how campus environments did or did not affect your educational pursuits?
Conclusion
Is there anything more you would like to share about your experiences of a sense of belonging as
a first-year student or on campus environments that I did not ask?
Thank you so very much for participating in this interview. I appreciate your time and thoughts.
After I have reviewed the transcript of our conversation today, may I contact you if I have further
questions?
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If you have any further questions for me, please do not hesitate to contact me at any time. An
invitation to a focus group meeting with other students will be sent to you once I have concluded
all interviews. You will hear back from me within approximately 2-3 weeks. As a reminder, this
information will remain confidential. Let me confirm your email one more time.
Do you have any final comments or questions?
Thank you and have a great rest of the day/evening.
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APPENDIX I: FOCUS GROUP PROTOCOL
Introduction Text
My name is Mrs. Patricia and I will be the moderator for today’s Sense of Belonging focus
group. The purpose of this focus group is to discuss the themes that emerged from individual
interviews. All of you have been asked to participate because you are students enrolled in the
Dual Enrollment Program. It is our expectation that your opinions and experiences will help us
learn more about the sense of belonging among students in the dual enrollment program. After
the conclusion of the focus group, the information we discussed will be categorized into themes
and reported in the findings section of my dissertation. Your personal information will not be
connected to the results of this focus group.
You have all already signed the required Assent Form and Parental Permission Informed
Consent Form, agreeing to participate in this focus group and to keep our discussion confidential.
Before we begin, I would like to go over a few ground rules for the focus group. These are in
place to ensure that all of you feel comfortable sharing your experiences and opinions.
Ground Rules:
1. Confidentiality – As per the non-disclosure form, please respect the confidentiality of
your peers. The moderator will only be sharing the information anonymously with
relevant staff members.
2. One Speaker at a Time – Only one person should speak at a time in order to make sure
that we can all hear what everyone is saying.
3. Use Respectful Language – In order to facilitate an open discussion, please avoid any
statements or words that may be offensive to other members of the group.
4. Open Discussion – This is a time for everyone to feel free to express their opinions and
viewpoints. You will not be asked to reach consensus on the topics discussed. There will
be no right or wrong answers.
5. Participation is Important – It is important that everyone’s voice is shared and heard in
order to make this the most productive focus group possible. Please speak up if you have
something to add to the conversation!
Well, let's begin. I’ve placed name cards on the table in front of you to help us remember each
other's names. Let's find out some more about each other by going around the table. Tell us your
first name and degree program.
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Questions
Starting probe question:
1) What are your thoughts of the Dual Enrollment Program?
2) Biggest Challenge – time management, fitting in, classes, adapting, fitting in with
older classmates, the late classes, coming every day,
3) Campus environments influencing educational pursuits – head start in getting degree,
prepare for workforce, resources available, applying what is learned in a class to
outside world, everyone around you is as motivated as you are, learning lifelong
lessons, branding self
4) Campus environments sense of belonging – you choose your own time schedule,
resources, differences in ages and cultures, welcoming environment and home
feeling, love environment, boosts your sense of belonging, teachers, different events
and programmes, similar cultures, ownership – its my hallway, home feeling
5) Collectivist cultural orientations- college skills course, posters, hasn’t been main topic
of discussions, haven’t experienced as of yet, Spanish, causes us to understand each
other and the different morals and values that we bring to the table, team projects
6) Cross-Cultural Engagement – interactions in class, discussion of issues happening in
Cayman and wider Caribbean region, not applicable at this time, professors sharing
personal experiences,
7) Cultural Community Service – different locations, beach clean up, already earned
beyond what is needed, clubs on campus
8) Cultural Familiarity – not many from my location, diverse group, others willing to
share information about their culture, haven’t had opportunity with faulty or staff,
everyone open about their culture, faculty and staff provide and incorporates different
diverse perspectives, more insight to my own culture and nationality
9) Cultural validation – professional, at times not taken seriously because I am a DE
student, doesn’t try to change who I am as a person, staff or faculty not disrespectful
of other cultures, appreciation of culture, discussions – we are all connected, second
home – fell welcomes – opened its arms to me, I never have to be two-faced
10) Culturally relevant knowledge – classes, use of Caribbean based works and authors,
COL101 – discussion on different cultures,
11) First-year DE shaped your experience as a student – much learning, mindset change,
come out of comfort zone, preparation of real world, tutorial – insights, advice, etc,
remain focused, learning process, opportunity to start college early, planning,
stepping stone, grounded
12) Holistic Support – Student Life, teachers, advisory programs, home feeling,
13) Humanized education environments – teachers don’t care just there to do a job, Ms
Blackman – develops relationship with student and provides us with information,
professor office hours, level of education provided by university, Student Life
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14) Proactive Philosophies – Clubs, Ms. Blackman, teachers read body language,
university website to get information, Student Life, resources, teachers provide
assistance with classwork - they care about my success
15) Sense of belonging influence – getting ahead, How you look, peers, uniforms (both
good and bad),
16) Sense of belonging University influence – access to instructors, events, Student Life,
availability of clubs and different activities to get involved with, feeling included,
home feeling, Dean’s list to motivate students, different ways of teaching, resources,
puts me in charge of my learning, my internal drive,
17) Transition HS to University face to face – loved it hated being online, better in person
cannot do online, nothing major, prepared mentally, exhilarating, weird, surreal,
preferred online because I learned more with less distractions, it wasn’t hard nor was
it easy it was in the middle
18) University Events – Vote for mascot, cupcake decorating and pumpkin carving,
Cultural Fest
Note: Additional questions will be developed based on the themes that emerge from the
individual interviews. Questions will guide the semi-structured focus group to give
participants an opportunity to discuss the accuracy of responses and themes.
Conclusion Text
Thank you for participating in today’s focus group. If you think of any additional thoughts or
comments that you would like to share, please contact me at 345-326-0687.
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