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Responding To Institutional Needs

(© Ja’Wanda S. Grant,
Vassar College

1 Introduction

The needs of each institution of higher education can be extracted from the core mission of
the college. This mission can be expressed in a variety of ways and is usually published online for
the public, and also included in student and faculty handbooks or governance documents. In a
random internet search, institutional missions were found in the form of statements of principles
and practices [1], core beliefs [2], and mission and strategic plans [3]. Each of these statements is
an expression of the institutional values, and the mission of the QMaSC should mirror these values.

Some QMaSC directors have been recruited from within the institution because of their passion
for quantitative literacy and education. Those internal candidates are usually already familiar with
the curriculum, the students, and the administration on their campus. Others, who are recruited
externally, may only know what they have researched about the college and what they learn during
the interview process. This chapter will help external hires as they learn the institutional culture,

and internal recruits as they transition into the administrative capacity of a QMaSC director.

2 QMaSC Placement and Mission

A QMaSC might be housed in one specific department, such as Mathematics or Statistics. A

QMaSC could also be housed in a larger academic support center and report to the director of that
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center. Others are completely stand-alone entities that report directly to deans or other academic
administrators. As the QMaSC director learns the organizational structure in which the QMaSC
resides, it will become easier to focus on very specific goals and a clearly defined mission.

The QMaSC at Vassar College (Quantitative Reasoning Center), established in 2011, is a part

of the Learning, Teaching and Research Center with the following mission:

The Learning, Teaching, and Research Center (LTRC) is dedicated to addressing the
needs of Vassar’s diverse student body. Our goal is to enable students to maximize their
unique educational experiences at Vassar College. We therefore provide an extensive
range of academic resources that foster the fundamental aim of a liberal arts education:
to facilitate the intellectual and professional growth of ethical, informed, and reflective
students who can engage creatively with important social issues. The LTRC houses
a peer-staffed Writing Center and Quantitative Reasoning Center, including a Supple-
mental Instruction Program for select quantitative analysis (QA) courses. We also offer

expert learning support with a focus on developing individual academic skills. [4]

Here are a few programs or initiatives offered by the QMaSC at Vassar that align with the
overarching LTRC mission:

e An extensive range of academic resources

o Drop-in tutoring offered Sundays, 1:00 pm-11:00pm, and Monday—Thursday, 3:00 pm —
11:00 pm

o Supplemental Instruction for selected quantitative courses

o Designated tutors for selected quantitative course

e Facilitate intellectual growth of students

o Opportunities for students to review subjects and experience deep learning by teaching

peers

e Facilitate professional growth of students

o Annual training for in-house staff (tutors and supplemental instruction leaders)
o Training for departmental academic interns who tutor for select course

o Collaborations with regional tutoring programs for an annual tutor training conference
in which tutors present workshops, preside over sessions, and receive credits towards
certification hours where eligible (see Appendix A for the 2014 conference agenda)

If a QMaSC is a stand-alone center or housed in a department that may not have such a clear “mis-
sion statement,” the director should refer to the faculty governance/handbook, student handbook,

or other similar documents to learn the college’s values and mission.
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3 Inherited Mission(s)

In some cases, the QMaSC is expected to fulfill certain needs that are already identified, which
may include the merging or transfer of pre-existing services or programming. For example, one of the
purposes of the Vassar Quantitative Reasoning Center (QRC) is to support the quantitative analysis
(QA) courses designed to equip all students with quantitative reasoning skills. Vassar defines
quantitative reasoning as “the ability to understand and evaluate arguments framed in quantitative
or numerical terms; to analyze subject matter using quantitative techniques; to construct and
evaluate quantitative arguments of one’s own; and to make reasoned judgments about the kinds
of questions that can be effectively addressed through quantitative methods” [5]. Various courses
across the curriculum are tagged “QA” and are often encountered by students pursuing STEM
degrees (Science, Technology, Engineering, and Math). In an effort to increase retention of students
in the STEM pipeline, Vassar implemented the Supplemental Instruction (SI) Program. As the
QRC is commissioned to support the QA curriculum, SI is an inherited QRC program.

SI is a nationally renowned program originally established at the University of Missouri-Kansas
City (UMKC) that targets historically difficult courses and provides students the opportunity to
engage with their course materials outside the classroom [6]. At Vassar, students voluntarily attend
weekly review sessions facilitated by SI Leaders, who are undergraduate peers who have taken the
courses and done well.

The QMaSC director should learn about programs or initiatives that should be implemented
or sustained upon arrival. Some of these programs, such as SI, offer training that will help the
QMaSC director learn more about the programs’ mission and structure. The SI Supervisor training
is offered annually at UMKC and is an invaluable resource for those QMaSC directors who supervise
SI, or for QMaSC directors who plan to implement SI to support the established mission of their

center [7].

4 Identifying And Responding to Institutional Needs

The QRC at Vassar came about as a result of a series of faculty conversations regarding ways
to support and improve the QA program. An article published prior to the opening of the QMaSC
highlights the foundational mission of the QRC (see Appendix B). Some QMaSC directors may not
have such a template to follow, but as evident in the push for the Vassar QRC, there is usually a
cohort of faculty and administrators who could offer guidance.

The following template for Vassar identifies the main categories that embody the institutional

needs of any college/institution—students, staff, faculty, and the administration:

Student Needs
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Responding to student needs takes many forms. At Vassar, the QRC is charged with supporting
the courses that have been tagged as QA. In order to graduate, a student must take at least one
QA designated course, which include many introductory courses required for STEM majors and
medical school. This requirement can be taken at any time, but the majority of students enrolled in
these courses are freshman who have to adjust to the new amount of schedule freedom, the culture
of the institution, and expectations of different faculty, while balancing social and extracurricular
interests. The SI program connected to many of these courses is a great way to support freshman
as they transition into traditionally difficult STEM courses (including General Chemistry, Organic
Chemistry, Calculus, and Physics) and to college life. SI offers a way for freshman (and other
students) to meet their classmates in an informal environment with emphasis on collaborative

learning and study skills.

Student Populations Served
A QMaSC director should determine if there are certain student populations that will require
specific types of support. Based on the mission of the institution, these populations will vary. The

spectrum of students a QMaSC might support include:

e High-achieving/honor students

e Underprepared Students

e Minority/Underrepresented Students
e Students with Disabilities

e Veterans

e Adult/non-traditional students

e First generation students

e Students with math anxieties

The above list is not all-inclusive, but does cover the spectrum of students that might be sup-
ported by a QMaSC. Depending on the student population at the institution, the QMaSC could
support students as early as pre-admission or even post-graduation. For instance, a community
college QMaSC might offer pre-admission support for college placement tests, such as ACT® Com-
pass or Accuplacer. The Math Center at Holyoke Community College offers math prep classes that
prepare students for the Accuplacer test [g].

Staffing Needs
In defining ways to respond to the needs of each and all students groups, the director will need

to determine what support will be provided for the QMaSC to implement and sustain its initiatives.
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At Vassar, peer educators staff the main QRC programs with financial support from the LTRC
and one of the dean’s offices. Research and discussions about additional support mechanisms are
currently underway (including alumni donations/gifts and grant-funding).

A QMaSC could be staffed with peer educators and/or professional peer tutors or instructors.
The staffing will determine what types of programs or support the QMaSC will offer. It is common
for professional QMaSC staff to teach courses designed to target students needing more review
of foundational math topics (from arithmetic to precalculus). Community colleges, which often
serve underprepared students or adult students who have been out of school for extended periods,
offer a variety of these developmental courses in math or statistics. Small highly selective liberal
arts colleges also offer courses to groups of students who might not have the skills they need to
transition smoothly into the standard quantitative courses. The Quantitative Reasoning program
at Wellesley College, for example, administers a quantitative skills assessment at orientation, and
if students do not pass, they enroll in the QR Basic Skills Course (QR 140), which is taught by a

professional staff member [9].

Staff Recruitment

The QMaSC director, when responsible for hiring staff, is responsible for ensuring that they
are trained and have support to do the job(s) for which they are hired. At Vassar, the SI leaders
and tutors participate in a pre-semester training program each fall. Returning staff members are
called upon to lead and mentor the new/junior staff members, and other campus offices are invited
to inform staff where to direct students when they are not able to meet their needs. Appendix C
includes a copy of the most recent two-day training agenda for the fall of 2013. Because the QRC at
Vassar supports quantitative courses across the curriculum, the training is open to students within
departments who also serve as peer tutors for quantitative courses not supported by QRC staff.

The QMaSC director should rely on faculty and peer educators to help recruit students who
have done well in their quantitative and math courses and who show potential to serve as model
students and peer educators.

In addition to recruiting staff who have the content mastery and communication skills required,
it is important to have a diverse staff. Diversity in a QMaSC is not always easy to achieve or
sustain, since the qualifications are restricted to a select pool of candidates. The campus offices of
affirmative action and human resources may help with strategies to ensure that the hiring process
is accessible and equitable for all candidates.

A QMaSC that houses a service where students are offered assistance with homework or in
preparation for graded work must take care to ensure that the institutional guidelines for academic
integrity are upheld [10]. Time should be spent in QMaSC staff training discussing academic honesty
and how to uphold it when supporting students with course work. The published statement of the

college’s honor code could be included in a staff handbook.
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Academic Use of Technology

Institutions of higher education use many forms of technology to recruit, market, advertise,
and support their mission. Students are often required to use these various types of technology in
quantitative and math courses, some of which they are savvy with and others where they might
have some challenges [11]. A QMaSC with a mission to support specific courses should be aware
of programs students are expected to utilize. QMaSC staff working with these students should be
proficient in these programs, and the QMaSC should have the software available when appropriate.

Technology support could present itself as more of an academic support need especially for
students in distance education programs; therefore the QMaSC director should make sure all staff
are given the appropriate access and training [12].

Numerous course management programs are online (e.g., Moodle or Blackboard), and students
should learn those systems to find lecture notes and assignments, and sometimes to interact with
the instructor and or classmates. The technical support teams on each campus usually offer basic
support for such programs, however, some quantitative and math courses use specialized programs
or software for online coursework (i.e. Mastering Physics) or for data analysis (i.e. SPSS or R).
Select Q-Tutors at Vassar can help with content in various quantitative courses and are given some
teaching assistant privileges for respective online course programs.

Microsoft Excel is also a common tool used in quantitative and math courses. The Vassar
Q-Center usually employs a few peer tutors who can help students with their basic Excel questions
in addition to specific subject areas. Many of the students at Vassar have their own laptops and
the software needed for their courses, so the Vassar QRC does not offer a computer lab with these
programs. At other institutions, the QMaSC might provide a computer lab with these programs

for students who do not have access on their own.

Technology Used in Outreach

A QMaSC can be a hidden treasure on a college campus. Students are bombarded with lots
of information when they arrive. And even when students have been on a campus for several
semesters, they may be unaware of all of the resources that are available to them.

A QMaSC should take advantage of the technology that students are socially drawn to, such
as Facebook and Twitter. These social media outlets can connect students to the QMaSC in a
less intimidating way and allow students to communicate freely with each other. The Vassar QRC
uses Facebook to advertise center hours, schedule changes, closures, and special events. Students
who have a Facebook account can see the most up-to-date feeds, managed by a senior peer tutor
selected by the QMaSC director (see Appendix F for Vassar Q-Center Facebook Sample).

In addition to the Facebook page, the Vassar QRC has an institutionally supported website

(1trc.vassar.edu/qrc) for prospective students, other departments, and other institutions or


ltrc.vassar.edu/qrc
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community members who may want to learn more about the Vassar QRC. The QRC staff is also
added to a “Vassar QRC” course Moodle Page where they share resources, particularly session

review materials from previous SI leaders.

Faculty Needs

Faculty needs are often intertwined with the student needs. With growing course enrollments,
departmental staffing constraints, and varying preparation of enrolled students, faculty may rely
heavily on support from the QMaSC. Some Math or Statistics departments house courses taught
by QMaSC staff, connecting the QMaSC more intimately to the curriculum.

Alternatively, a QMaSC may host workshops that offer review of materials that courses do not
dedicate class time to covering. Faculty may require some students to attend, whereas in some
cases they may also be strictly voluntary. SI or other peer-led review/study sessions housed in a
QMaSC can be built in to a course and bear weight on the final course grade.

The QMaSC director should meet with appropriate department chairs or course coordinators
frequently to stay in tune with their needs. A great way to strengthen the relationship between
the QMaSC and the faculty is to share the QMaSC vision at faculty departmental or divisional
meetings so they know which needs the QMaSC can address.

Communication of the QMaSC vision is particularly important for new faculty as they are
transitioning into new responsibilities and often have other pressing demands that keep their focus
on teaching and/or research. A great place to connect with new faculty is during their orientation
because they will get to meet the QMaSC director and find ways to collaborate with the QMaSC
to in turn help meet student needs.

Returning faculty may be interested in QMaSC-sponsored sessions or workshops that address
their needs regarding teaching pedagogy for quantitative and math courses, or even ways to incor-
porate technology. This type of faculty development may not be in the mission of the QMaSC.
If another center or office hosts such faculty development programming, a QMaSC director could
collaborate or participate as an opportunity to learn more about the faculty needs, challenges, and

current best practices.

Administration Needs

A QMaSC director may report to a dean or other administrative director in student affairs, or
the chair of a Mathematics or Statistics department. Many of these reporting structures require a
type of report, in the form of progress report, quarterly reviews, or annual reports. These reports
help administrators stay in tune with what is happening in the departments/programs they oversee,
evaluate budgetary needs, measure program effectiveness, and monitor if programming is meeting
expectations as stated in the mission or vision statement. There are various ways in which QMaSC

programs and initiatives can be assessed. An office of institutional research is also a good reference
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point for QMaSC directors seeking to implement the appropriate assessment tools.

At Vassar, the QRC reports directly to the director of the Learning, Teaching and Research
Center (LTRC). Reports to the LTRC director are also shared with the dean in the Office of the
Dean of Studies, which is a part of the larger Dean of the College division and the Office of the
Dean of the Faculty. Since these offices currently fund the majority of the QRC programs, the
reports usually highlight the use of services and the growth and/or development of programs that
support the mission of the institution.

Assessment data at Vassar, which would include more feedback from faculty, the staff, and a peer
tutor self-review, serves as a professional development tool. This will allow the QMaSC director to
better support staff as they grow in their roles as peer educators, and to respond appropriately to
the needs of the institution.

The Vassar SI program provides an end-of-term survey that is administered in class along with
the course evaluations (which provides a high response rate). In the fall semester of 2012, the QRC
invested in the Remark Software by Gravic, Inc [14]. Paper forms are created so that selected fields
can be scanned, then transferred to a spreadsheet and analyzed by Remark (sample SI evaluation
form in Appendix E). In addition to SI program evaluations, the SI leaders are observed in the
form of a teaching observation each semester by the QMaSC director and separately by another
peer SI leader. SI leaders also take attendance at each session and during their office hours in the
Q-Center. Attendance data is then compared to final grades, but to date, no significant correlation
has been found between session attendance and grades. The Vassar QRC is collaborating with a
faculty statistician to do more extensive analysis of the collected data, possibly correlating it with

admissions data for high school GPA and standardized test scores.

5 Responding to Changing Institutional Needs

It is impossible to meet every institutional need, especially because they change so often. De-
partments add, modify, and discontinue quantitative and math courses based on departmental and
larger curricular needs. Faculty who are hired may have short-term or adjunct appointments, mak-
ing faculty development initiatives unproductive. Since students are only at the institution for
about four years (two years at community colleges), staffing a QMaSC requires constant recruit-
ment and training. The pre-college skill sets of each admitted class of students vary, requiring more
attention to these ever-changing needs. Staffing and resource needs can be stifled by budgetary
constraints. Most importantly, if the mission of an institution evolves, the mission of QMaSC
should follow suit.

QMaSC directors should maintain regular communications with their reporting directors and
administrative or faculty governing bodies to learn about the evolving institutional changes. Pro-

fessional organizations are also a great resource for strategies to address institutional changes, for in
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higher education they seem to follow current trends. And finally, a QMaSC director should utilize
the appropriate assessment tools that will best inform the development of current strategic plans.

As the QMaSC director begins to launch or further develop programs, further training or certifi-
cation may be required. The QMaSC director will also be assessed in the form of an administrative
review of some sort; therefore, an additional mission of the QMaSC should be to keep all staff
equipped to do their jobs effectively. Peer tutoring staff can be trained in-house or sent to other
trainings or conferences (such as the MATE conference for tutors, see Appendix A). The QMaSC
director should stay connected with professional organizations, such as Mathematics Association
of America, Northeast Consortium on Quantitative Literacy, and the National Numeracy Network,
to name a few. Membership and participation in these organizations will keep the QMaSC director
connected to the larger QMaSC community, network with peers, and often learn of best practices

that will help achieve the QMaSC mission.

6 QMaSC Intersections

Given the breadth of needs in a given student population, a QMaSC director should stay
informed about resources available on campus that intersect with the daily work of the QMaSC.
Below is a sample list of offices that can offer support to a variety of students who may also use

QMaSC resources:

e First Year Programs

e Career Development

e Disability Services

e Other tutoring/academic support spaces (i.e. departmental)

e Psychological Counseling Services

e Dean of Studies

e Programs designed for first generation, low-income, or underrepresented students

e Veterans Support Services
The QMaSC director might network with these offices by nature of the organizational structure,
or perhaps by just meeting with representatives individually to share the work of the QMaSC and
learn about the work of the respective offices. The challenges that students face on each campus
are often quite similar, but can vary within populations. Open communication with various offices
is a great way to learn of ways to reach students who may otherwise not reach out independently

for support from the QMaSC.
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8 Appendix A: Mid-Hudson Tutor Educators (MATE) 2014

Figure 1: Tutor Training Conference Agenda (1)

MATE 2014:
Tutors are Super Heroes
Mid-Hudson Tutor Training Day
Date: 02/08/2014
Welcome to Vassar (College
Time: 8:30—1:15
Agenda
8:30 AM Check In, Coffee, Pastries & Networldng Rockefeller 300
9:15 AM Welcome Rockefeller 300
9:30-10:25 AM  Workshop Session 1
M.I (Multiple Intelligences) the TRUE HERO Rockefeller 310
A Super Hero for All: Tutoring Diverse Students Rockefeller 312
Active Listeming: A Super Power! Rockefeller 304

10:30-11:25 AM Workshop Session 2
Super Strategies to Increase Reading Comprehension Rockefeller 304
Clear Communication: A Super Heroes Skill Rockefeller 310
Developing the “Super Human™ Ability of Crifical Thinking Rockefeller 311

11:30-11:45 AM Break

11:50-12:45 PM Workshop Session 3
X-ray Vision 15 Not Needed; Awareness, Knowledge and
Empathy Are: Assisting Students with Iearning disAbilities Rockefeller 310

Tackling Ethical Issues That Occur in Tutoring Rockefeller 312
Coordinator Connection (Staff meeting time) Rockefeller 308
12:50—1:15PM Closing: Evaluations and Raffle Rockefeller 300

SULLIVAN ©mifi e VAQSARM wlllsm_- |
MARIST DyMTCSS ST
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Figure 2: Tutor Training Conference Agenda (2)

Workshop Descriptions
*Required for CRLA Level 1 certification

M.IL (Multiple Intelligences) the TRUE HERO— Are you a HERO of the Multiple Intelligences? Well if you need
meore assistance this workshop will help vou fight for the civilians (our futees) to surpass these Villains (classes). This work-
shop will provide a broader understanding discussing different learning styles among tutees. We will discuss how each style
“likes™ to learn and which style preference and modes in which particular tutees learn best to maximize their learning potential.
So our tutees can successfully “fight” through their exams. Heather Breittholz, SUNY Orange

A Super Hero for All: Tutoring Diverse Students—This presentation will help student tutors develop new strate-
pies and techniques to deal with the challenges of tutoring students from diverse cultural, academic and sociceconomic back-
groqmds Although many student tutors themselves come from diverse backgrounds; there are common tutoring and proofread-
ing issues that sdent tutors will encounter and should be prepared to face in order to successfully become a Super Hero to
their tutee. Karen Tomkins-Tinch, Richard Cusano, Julius Cox, Elizabeth Hamberger, Marist College

Active Listening: A Super Power!*— How well do you really listen? Do you show the futee that vou care about being
there with them? This workshop 1s designed fo develop necessary skills in active listeming. Techmicues discussed and practiced
will inchude paraphrasing. minimal encouragements, use of “T” statements, emotional labeling. open ended questions, effective
pauses, and mirroring. Cynthia Worrad, Dmahes.s Community College

Super Strategies to Increase Comprehension When Reading Texts—Just opening a textbook and reading
without proper preparation does not increase retention and recall in the classroom or during tests. Be a hero: Learn how to help
students increase comprehension when reading texts. Pre-reading preparation includes orgamization, activating schema,
“diagramming the question.” and reading actively. Workshop will focus on “diagramming the question.” which applies best to
humanities courses such as history, psychology, or sociology. Leam by doing with opporfunifies for hands-on application.
Kathleen Eagan, West Point

Clear Communication: A Super Hero’s Skill— Ever try to teach someone how to tie your shoe? At first it may seem
to be an easy task, but when actually explaining the steps as someone is following your verbal instructions, vou may feel you
need super human powers! This interactive workshop highlights the importance of carefully choosing how you commmuricate
when explaiming confent or giving nstructions. Participants will explore different ways to comnmmmicate as teams try to con-
struct a tool needed to survive on an island. Jennifer Wrage, Dutchess Communify College

Developing the “Super Human” Ability of Critical Thinking*— Good thinking skills are a nust in college as
well as in life. To conquer life’s hurdles, students need to be able to reason, apply. evaluate and problem solve. Learn how to
help your tutees develop their crifical thinking skills. Joseph Dumstan, Duichess Community College

Tackling Ethical Issues That Oceur in Tutoring—Situations arise in tutoring that require tutors to call upon ethical

standards of conduct in order to support “truth and justice™. In this workshop tutors discuss situations they have encountered or
expect to occur. Frequent ethical issues may include responsibility, respect. faimness, professionalism and confidentiality. Iden-
tifying and dealing with appropriate boundaries is a common issue. Bianca Keesler, Duichess Community College

X-ray Vision is Not Needed; Awareness, Knowledge and Empathy Are: Assisting Students with
Learning disAbilities—Many students “battle” learning disabilities. Super tutors “see” the signs of these “invisible disa-
bilities” and are equipped to help their tutees “win™ the learning battle. This presentation will introduce the futor to commeon
indicators of leaming disabilities and provide strategies for assisting futees. Clips from Richard Lavoie’s video “How Difficult
Can This Be™” will provide an awareness as to what it is like to be temporarily learning disabled.

Sally Weglinsid, Dutchess Community College

Coordinator Connection—A time for coordinators to meet and discuss issues and best practices
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9 Appendix B: Articles highlighting the need for a QMaSC at

Vassar College

i!libe Miscellany Netvs -

Studenrs push
to reinstate old
SAVP pO‘i]tan

S ) et verase, aned wy hana
gorten a0 muach positior fredbock: from o
._.|.' .'-._uru-u.-: who are excited to have
sy lg_umnﬂ"\"iul ihe v ®
P I W TRIETU R

CIVIL (‘ enter to
host legendary
Flammg Lips

o LW KT om e

[ g
by, il e ol B et 1o e

Ohatreach progemn s
O in oormamumity

5 Vissar's Fchucational L

B The Tienon die Wi Cmess, pormureed
e am gl 1

Aprd w, 3040

gl o et g’ A 4 Sl i i
T

Local school in danger of Cl(}%mg

T ——

g By Eundly Karme sl b eovming-ve Ao

" il oo b e

e Thenewian. b e,

[ " Frnnsy from E B

_— ud Bl pom e Remgsle, Agel 1L s

ol ihismpprm vl Brosk will bt @bl iy
v

Bebind & guared o @ ws ol

For v bnlong for ®
rsd ks ekt g
[Tomp ———

i of iy By st il

Snusdents turm
dorm, poom nso
1 Thekish tea norm

rogar 1 drare M oohd vl sk
W Mg e o ¢ Tl i 8 il

2 RTETTE |..'--' I-l r|.|-

J. {x:-l-: ]3-1;;:1 ]_}ddd}’ I\dm tn emeee

i Vg Dol ey g

g 1..

Woduanr 1 KLU | s S0

ey IR B e g

VC toform
center for
QA COUTSES

An upate on the
CToW PEOTaT
finoem s roswers



Ja’Wanda S. Grant

ol by iy b,y o] el b W 4 il
i APl S i m e e i T
e

anfeny Edbng W e ware e T
ot gl e L i W s ey Ty =
e el il ] poe

! Aot ey ierrrmr Wy e, thr husbiiatnre Ay rater s am 1
o g nadiE e LA B s
I

' m&_ﬂmmhmlh

e 18 R b

Tt dlrvror af M i il
< o sl carrey shsileed ey Sl
< el wl ! gk e i

g et i o §

< il walk m-ﬂmﬂmhw-m

&
bl

Iﬁ:ﬂq:q.—

g e ey e sl cemi e w0y S
L L T
Vet Lofie bl @il e A0 diaativd! et

“1n i i s b d A Vs e
ol Eblman | "
U i el ke ST 1 S W

b Bl mamber sl hedid
el LRSS PLE of P SR i il i
afty wbay dssiy smplopre s

dnplamet by
[ R P SR UL L)
ey Raew hars smieese 00 Bl el

i

drvabepmom, takl Mhilicy, e s rRpT
e bk B ety i it ey b
s

e Al et g i B Al

T o oo Mg i Bpmnoch 1"

;
|
|

b bk g Ll et e fers, i
Wikl e, 154 Clasi-{oarmc bd 4 15 N s
e Diiin (i, bl O5f P el i

b Bl i b e o
v el i imn. b B o beian
g el R -

Wi il P o

i Vi

m gk veeErd by o '+ whin

l
IH
it
i

Ao

‘wure b sempty e re-
e

HH
|
H
it
fael

k
f

e

Shpnbi Tobd u v swst b olermd dor LT

Hmal] bt w1 ot gt o (erriibing ®

b, sk B PR s & 4 e
il A B

Uiy aball § ddwted 159 s o i s iliab

Sy PR N el w e el

g iy i v o iy 10

men vl i biers

i ey pmed 1 e d e g

gl i ool v | e g Teaihung and B

e g b Comnrn s rwiuded Lopgplameraai b
[

2

Page 3
News Briefs

L b o Caed

rwarar slur e 5 g e

avimlmi ¥4l w e jeared e bie

i b Yy e ey ¥ e

B T RS

BT - NSNS SRR L
noin N fodeny

Py o wha gieaman
Ay BT amem Awrs bl g
e i Bt e (g
sy et § ey oo fped o Lie
talfiidlialy, whe ngaeinly omeaed
vimg iy ba bjem b el et pabgeEd
vy mass e swrtael sl e by
rtajlabeiegets podbs s ir
ALl

e R

A vl sypred e By B e

[ e g e ]

Thor pusglpmer ar voimesl i
i, L1 e

G paiey

T vhwrl il g Qs ww drpeaeed b
Swriry 1 Aged . Vel @ s
O L e B Eenedied b
L P L Lar

i v

A o unka e vewiche 18 Bl Blow B

il o viedas e ob dped @ Tl

woskind i Bia albagedl i i e

Wil w WA e A e wE

[T I e | S TR S T
ol L

Wiy e’y it the T
A smsd iy wm pvpd B e
Wiedyrm Halll parkong bt @ @ p
o Agril p Tl pine omes s
W i FER FRUR PTG 6 e
miEH e o S

ol Ll il A

L mihis s gt iy il T Y R Manbaw Bash, PO b T S Tt g 2
| e [y b i Bl ke o s prE ‘ Al b il e B B e ey dais Frows S ampnr mi
sl Vs Ciilee heasd i omal  werhy g hi i Bt Al k. fon puinakird s ler e e auh bl gv =l s
el Teeden ke mnt e Met g H ki b o bl - & akbrgw by 4 rem L4 sk s
rmbeere Enary oo he me Sormrp Pl ot islereny e die m es ek mier gl s pepwadd i e Umres: Fobbanil o, srebean o0nd pragien
o mrwy ) kel amin i penimwme Gy el M m el eniria] Bermimeh lemimnt befrer the Vi il faceley v Tra wemaly i ieyg
evhislel svrieom e big dby T gl Tha The wulan @ de pregrm. ehls fs g | s Bl s VR e Aprle 2AE ek e s of el
B of Faooill and P @ Tisoliigl, o of wabors ol oedosgrabios s, barn e sl drogied e aede de doa? od Willer o S nanog gee

o el e o pepeliced Tl A e Beawefian by Bulileg Py s shesd neas sainas e

Bt af R Cokite Cae W v iy i | L g, Wesmar Wi Sk 0 o gy et S
Paiped s NN W TRAMNTEOR, SHE TG - mesi vided mreldl paiees Th L i by . L T T
ey, ™ ke e B basl e el W poEs ria 1 =l | ) i b = prplers. & vl sl
oma her @ Ve Uabeyr e il anbogrehetrs cuBarsl Sfenaen The st s ol e sa e b . A O grevalsge grm G il Sar | sl Ssian bl
J i i ol oy [ s e SCRN LS e e e . T i e 0 B
i s m g vy d aak 4 e hiams iy snciel b sy peiead s T S e e e i b i e
wrem el Sl P gl R e i wibe = sagm iy frwy (UL b dwigairs pen nbe el e daw e bees cliees

e gl e ol e e s g w l Y— SEE.T S ik
vosisi e, B R P A L R e Y Wit vl ages Ddvsmid -l 6 & P R et B b thiet B Cailige s
mm““ﬁm‘”q!— L N L] By o i bl i s e g rliEt s e S R e ek
Wl Uidearlty Peissa of Dghid Bdeation  wlem s af B gl Do bl wesl @ S aF e "l cEEp O L gter
Py Pl Bl e wemen) et smgeli (1 Ay 5 18l g pealn af Il Lss bl Aas sasves gumg B sl

Py | oy i the mlemie o lada T s Psl Swady | rorvape el gl e

msnind, ) e sy wremis g e g @ mnd
LT (el Wl i e g sl o ey

e
Ak i (1 e iy et B

ik il . . Pl B T Bl i e
W AL DT TR ] T

T P b g g oty ol by,
Valp |l e qrired Wl ki B
Fod b b A i e Bt o

Rl b
Al sy, L by e b o e ey e,
aai v e et ot m b e e
vt i Bkl ot B ol B wrviig Vim
1 b ks pot i i [l i

A e o i A iy, el
i Sk P Bl o A
L A 4~
A el prepe @ Aie il alis Bl
Frhath b e ma e e
iy Cenmiim © They wll = ows,
e e
wim Cwll pendnps s mbue e
P e ] e i

‘e e i il v v e —
i by i W e e e e
il Chid o e Sl U
e e Prslisner o Ly Fillas
Welbied Thas i 08 P Voo el gl
L Vebae YR ml s bl sl
e e L B T
e by g | e e s
Thet iavin i Cillogs mosiy @ wll
= irldainy el e sEs

FECELLAMT FEWS | VASIAR COLLIGE ——

-

A gt s prepees wdl maeommn e
@ vt yiedl it Ragrelli B e mes ek
milraeread o e e 1ol
and Wi Freskdee i v iy e predos
el i 0 i Svdid s

e -
wEk & s By Vesa denees
[ S LT R B S e S
P Pl V0 5 Sy | fdrary 1L w0l
By g iy, piied "Laiimy e o
v Wil (e Blighty Podik fondl Wk
e HR e ]
g ARl M i
L]

Bolan wiwedi o8 Wommsd (BN Pl ey § amn i
Wile (P D sms] BET R0 Bl i
N et P B P AR P = P
L i@ By Al cRiige o
PR iR e are s e
M s bram gwerded e Laoremend
i Sorged by fle 1% Qe
Prove va Agersriuaw S e e
ol il i e el i e
ELIEE

33



34

Responding To Institutional Needs

10 Appendix C: Fall 2013 Peer Educator Training Agenda,
Vassar College

9:00 am

9:30 am
9:45 am

10:00 am
10:10 am
10:20 am
11:00 am
12:00 pm
12:45 pm
1:00 pm
1:10

1:20
1:40

1:50
2:00
2:10
2:20

2:40

2:50 pm
3:20 pm

QRC PEER EDUCATOR TRAINING 2013

TRAINING SCHEDULE

Friday, August 30
(WITH NOTES FOR TRAINER/DIRECTOR)

Welcome
Introductions
Opening Activity
Peer Educators
About the QRC
Know Your Value
Role Overview
Powerful Learning Experiences - (Group Activity)
Differentiated Instruction: One Size Does Not Fit All (Neva Lozada)
Lunch Break (one wrap/cookie per person)
Video Clips (Key Components To Effective Tutor)
Video Reflection
Staff Handbook
Responsibilities
General Guidelines
Opening and Closing a Session
Video — Remain Professional
(http: / /www.youtube.com/watch?v=60T5WJOhM5A)
Video Reflection
Tutor Session Guidelines Continued
Scenario Discussions (Led by Returning Tutors)
Exercise Summary - Visit Overall Goals of Tutoring/Handbook
Staff Handbook
Policies/Procedures — End with Scheduling
PAPERWORK
Student Employment Forms
Confidentiality Agreement
Employment Agreement
Scheduling!
Closing Remarks
Class Visits (template email for Faculty from Paige)
POSSE VETERANS
WEBSITES (ltrc and FB)
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QRC PEER EDUCATOR TRAINING 2013

DAY 2: SI LEADERS
Saturday, August 31

Agenda Qutline

Meet Your Peers

Personal Goals

The SI Program (p.10-11)

Class Introductions

Tasks of the SI Leader (p.12-13)
SI leader and Professor (p.16-17)
SI Leader and Student (p.27-28)
Opening the SI Session (p.29)
Conducting the Session (p.30)
Helpful Resources

Nuts & Bolts

Policies & Procedures
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11 Appendix D. Vassar College Peer Educator Application

Quantitative Reasoning Center
@ VASSAR COLLEGE O-Tult job-Ap ieatinn

Please retnrn the completed application form to Susan Ward, Library 122 (her desk is in
the front of the Writing Center/Q-Center space in the Library). She is nsually at her desk
between 9am-12pm and 2-5pm, Monday-Friday. Applications are due by Friday, January
31 at 4:30 pm.

General Information

Last First

Student ID Mumber (999):

Cellular phone number:

Current Classification (circle one):  Freshman Sophomore Junior Senior

Which course(s) are you applying to be a Q-Tutor for? (Le. Econ 100, Math 220, Math 221..)
"Freference will be given to students who can work full time (8hrs/week)

Academic Information
Major (s): Correlate(s):
Cumulative GPA:

Please list grades received in the course(s) for which you are applying to tutor. If you did not
take the course at Vassar, please list grades for courses in the subject area(s) you are

interested in
Course When Grade
Example Chem 108 5P-2011 A
1.

AR L
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Quantitative Reasoning Center
@ VASSAR COLLEGE 5 Tutias job Aplination
Experience

Flease provide brief answers to the following questions.
1. Why do you want to be a Q-Tutor?

2. What academic, work, or experiences do you see as potentially helpful in
preparing you to be an ive peer tutor?

3. Did you visit the Q-Center when taking the course for which you are applying tobe a
tutor?

4. If you answered yes to #3, please describe your experience. If you answered no, please
share your reasons for not attending,

2. What would you like to gain from the experience of being a Q-Tutor?

37
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Quantitative Reasoning Center
@ VASSAR COLLEGE Q-Tutor Job Application

References

List as references two members of the Vassar faculty; at least one should be for the subject in
which you would like to be an 51 Leader. If both are in the same department, that is fine.

Name Dept.

Name Dept.

Scheduling In the space below please provide your SPRING 2014 CLASS SCHEDULE
Course (Chem 244) Time (12:00-12:50pm) Days (MWF)
1.

2
3
4,
L]

=***In the space below note any commitments I should be aware of (i.e soccer, EMT) and
the days/times you are committed. I will compare all of the selected Q-Tufors’ schedules to
set our regular group meeting time for the semester.

=***Special notes below (anything else I need to know??)
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12 Appendix E. Vassar Supplemental Instruction Evaluation for

Remark

Fall 2013 Supplemental Instruction Evaluation

Please Provide Your Name and Session Information (Omit Any Non-Letter Characters in Your Name)

CORRECT @

INCORRECT (E/]

Your Name

First Mame (first 4 letters)

Last Mame [first 4 letters)

Session Information

COoO000 0000 000000000000 00000
Nn:hqi-ﬂ::-—:mw.c'uczzr:q‘——:nm'umcnmnn
o000 O000D 000000000000 00000
HoMzaddHdumodoZzgrm—"@Dommoo @
C0000O00D00 000000000000 00000
MeMzZadoddu@EowoZ2arE""DaTMMmgn s
CO0O0000000 000 000000000000 00
MeHEdo-dudoYoZgR R "DarmEen @
C0000O00O0D 000000000000 00000

MeMzdddudoNoZzrR""DaoMmgn e
COoO00O000O00 000000000000 00000
MeMMgaodAduBoRoZEzrE""HDommon @k
C0000O00O0D 000000000000 00000
MHMEssgHwWR oYXz AT " DamMmMgn ®©e
CoO0O0O0O0O0O0OO0 000000000000 00000
NrdHiﬂl:ﬂmﬂ.ﬂ'ﬂczzl-ﬁ'_-ﬂ:mﬂmﬂnmﬂh

CHEM-108-31 MWF 0930AM-
1020AM Haley Merritt

CHEM-108-33 MWF 1200PM-
1250PM Natalie DiCenzo

CHEM-125-31 TR 0SD0AN-
1015408 Mohammed Abdelaziz

CHEM-125-32 TR 1030AM-
114548 Mohammed Abdelaziz

CHEM-244-31 MWF 1030aM-
11204M Colin White-Dzuro

CHEM-244-32 MWF 09304aM-
10204AM Marcos Vargas

CHEM-244-33 MWF 0830AM-
oo20aM Anthony Khowdary

CHEM-244-34 MWF 1200PM-
1250PM Colin White-Douro

MATH-121-01 MWF 09304M-
102080 Moelle Sawyer*

MATH-121-02 MWF 10304M-
112040 Noelle Sawyer*

MATH-125-01 MWF 09304M-
102040 Laura Schachter

MATH-125-02 MWF 10304M-
112088 Christopher Brown

PLEASE FILL IN THE CIRCLE THAT BEST REPRESENTS YOUR RESPONSE.

Your class year: Are you pre-med?
Freshman 0
Sophomore 0 Yes 0
Junior 0 No ]
Senior )
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Please evaluate your 51 leader and the SI sessions you attended.

1 - Strongly Disagree; 5 - Strongly Agree 1 2 3 4 3 NfA
The class instructor encouraged students to attend SI: o 0 o] 0 o 0
51 sessions helped me understand this subject better: o 0 o 0 0 0
&I helped improve my problem-solving skills: 0 0 (o} 0 o0 0
My grades improved because I attended 51 sessions: o 0 o 0 o 0
Attending 51 encouraged me to study with s: o 0 o} 0 0 0
SI sessions have made me confident in my own abilities: o 0 o} 0 o 0
The SI leader was organized and prepared for each session: o o o 0 o 0
The SIleader used the time well: 0 ¥] 0 o 0 0
The 51 leader made me feel welcome and at ease: o o o 0 o 0
The 51 leader was confident and knowledgeable of the subject: o 0 o 0 o 0

Please provide reasons for not attending some or all of the 51 sessions offered for your class.

Yes No Nfa
1did not need the extra sessions V] o o
I needed more one-on-one help 0 v] 0
I prefer individual study time only 0 o 0
The times/days were inconvenient 0 o 0
1 felt uncomfortable asking for help 0 o 0
Sessions frequently canceled/rescheduled 0 o 0
Did you visit your Did you visit your SI Did you visit department | Did you use the Q-Tutors
professor during office Leader during office interns during office in the Q-Center?
hours? hours? hours?
Yes 0 Yes o Yes ()] Yes 4]
No 0 Ne 9] No o No 0]

Any Comments or Feedback?
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13 Appendix F. Vassar College Q-Center on Facebook

n Vassar College Q-Center

Vassar College Q-Center | v Liked | | v Following Message @ ~
—— 129 likes « 2 talking about this

.
Education

We are Vassar College's Math and Science tutoring center. We help with concept review, test prep and | [ - /Ly 1
homework problems. ' ::,. = ., 29

TRy

About - Suggest an Edit Photos Likes

Highlights =

~ | Post [ Photo § Video T
1 0 Like Vassar College -Center

.45 VATARE

L m invite Your Friends to Like This Page Sea All

Type a friend's name... m
‘Vassar College Q-Center -
‘ January 29 & n Jacquelynn Adams Invite | = m

Write something...

We would also like to welcome Benjamin Chin, he is an ﬂ Nmennia Mazagwu Invite
department intern for Psych Stats and he will have an office
hour in the Q-Center on thursday from 1-2:30pm n Ahmed Sanda | Invite | ¥
Y
e | —_—
Like - Comment . Share
Recent Posts by Cthers on Vassar College Q-Center Sea All

iyt Andrew Joung
M HEY! S0 | was in the Q-Center with my steel coffee mu...

December 3, 2013 at &
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